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Abstract- Since many universities in Japan have tended to admit transfer students in recent years, this 
paper has discussed to support the design of support services for transfer students. The primary purpose 
of the study is to explore differences in background characteristics (i.e., parental education level) and 
examine to what degree internal and external factors affect transfer students’ and non-transfer students’ 
college decision-making process. The second purpose is to examine student satisfaction with the quality 
of campus life post-transfer, as compared to non-transfer students’ campus life experiences. The target 
population was current transfer students in Japanese universities as compared with non-transfer students. 
279 college students responded to this survey. Of the 279 students, 110 were transfer students from 
vocational colleges that teach foreign languages and general education, 83 were transfer students from 
technical colleges, and 86 were non-transfer students from private universities. My findings reveal that 
there is a significant difference in parental education among the three groups. The majority of transfer 
students from vocational colleges were first-generation college students, while most transfer students 
from technical colleges and non-transfer students were non-first generation college students.  

Keywords: transfer student, higher education, parental education, college access, campus life, Japanese 
education system.  
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External and Internal Factors Influencing University 
Transfer Students and College Life Satisfaction, with 
Consideration of the Population Problem in Japan 

 Yuki Amaki

                    
  

 

Abstract-

 

Since many universities in Japan have tended to 
admit transfer students in recent years, this paper has 
discussed to support the design of support services for 
transfer students. The primary purpose of the study is to 
explore differences in

 

background characteristics (i.e., 
parental education level) and examine to what degree internal 
and external factors affect transfer students’ and non-transfer 
students’ college decision-making process. The second 
purpose is to examine student satisfaction with the quality of 
campus life post-transfer, as compared to non-transfer 
students’ campus life experiences. The target population was 
current transfer students in Japanese universities as 
compared with non-transfer students. 279 college students 
responded to this survey. Of the 279 students, 110 were 
transfer students from vocational colleges that teach foreign 
languages and general education, 83 were transfer students 
from technical colleges, and 86 were non-transfer students 
from private universities.

 

My findings reveal that there is a 
significant difference in parental education among the three 
groups. The majority of transfer students from vocational 
colleges were first-generation college students, while most 
transfer students from technical colleges

 

and non-transfer 
students were non-first generation college students. Also, the 
findings in this study indicate that there are some differences 
in satisfaction with the quality of campus life among the three 
groups. The majority of transfer students from vocational 
colleges were not likely to get accustomed to the college 
environment, and they felt lonely after transferring to the 
university. Considering these factors related to the reasons for 
transferring to the university and the quality college life, it is 
clear that some external and internal factors influence transfer 
students. Japanese universities need to undertake more 
proactive educational reforms to accept and support more 
transfer students.

 

Keywords:

 

transfer student, higher education, parental 
education, college access, campus life, Japanese 
education system.

 
I.

 

Introduction

 

a)

 

Background

 

orresponding to an overall decline in the 
Japanese population, the number of young 
students in Japan has been decreasing 

dramatically, to the extent that the Japanese 
government has predicted a situation where the number 
of accepted students at many Japanese universities and 
colleges may become equal to the number of 

applicants. According to 2018 data on enrollment trends 
in Japan, approximately 58 percent of high school 
students across Japan chose to attend four-year 
universities or two-year colleges. Many universities and 
colleges are no longer strictly competing for the best 
students, but simply for bodies to fill their classrooms. 
Also, according to the 2018 data on enrollment trends 
(MEXT), 23 percent of high school students chose to 
attend two-year vocational colleges. Many two-year 
vocational colleges have established transfer programs 
for those who wish to transfer up to university. 

In Japan, there are three ways to transfer to the 
university from a two-year junior college, a five-year 
technical college, or a two-year vocational college (see 
Figure 1). First, students who have completed their 
associate degree programs at two-year junior colleges 
or at five-year technical colleges are eligible to transfer 
to the university. The number of transfer students from 
junior colleges has increased since the 1990s, and the 
number of transfer students from technical colleges has 
increased since the late 1980s. Secondly, technical 
colleges offer practical and professional education, 
such as science and engineering, in five years, and 
approximately ten percent of students decide to transfer 
to the university as a junior. Most technical college 
students gain good jobs once graduating from their 
technical colleges, so not many students transfer to the 
university. Thirdly, since 1999, students who complete 
62 units or 1,700 hours of study at vocational colleges 
have been eligible to transfer to the university. Among 
vocational colleges, there are both general education 
and specialized educational institutions, such as foreign 
language schools, nursing schools, and culinary 
schools. Vocational college students who study foreign 
languages, general education, or nursing education, 
transfer to the university.  

A slight decrease in the number of transfer 
students to the university in Japan (see Figure.2, 
Figure.3, and Figure.4) has increased concern over the 
shrinking of the student population at higher education 
institutions. Prestigious institutions are immune, while 
the majority of colleges are becoming less selective and 
accepting more transfer students even though fewer are 
applying. This situation is related to a recent trend in 
which many vocational colleges offer transfer programs 
allowing students to transfer to the university as a 

C
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External and Internal Factors Influencing University Transfer Students and College Life Satisfaction, 
with Consideration of the Population Problem in Japan

sophomore or junior. Some vocational colleges are 
doing well despite the declining population, and that 
large number of vocational students transferring to the 
university is changing the character of the applicant 
pool. 

Taking these trends into consideration, this 
research examines the characteristics of transfer 
students and what factors particularly influence their 

educational aspirations compared to non-transfer 
students. It also explores their satisfaction with the 
quality of college life after transferring to the university. 
This research could benefit Japanese universities 
admitting transfer students by helping them to offer 
effective support systems, and could also help enhance 
access to college for transfer students.  
 

  

 
 

 

Figure 2:

 

The Number of Transfer Students from 2-Year Junior Colleges
 
                                                                                 

                            

FY2013 FY2014 YF2015 YF2016 YF2017
National 510 492 460 479 431 
Public 205 212 190 172 168 
Private 4,349 4,069 3,785 3,688 3,495 
Total 5,064 4,773 4,435 4,339 4,094 
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1,000 

2,000 

3,000 

4,000 

5,000 

6,000 

National Public Private Total

Figure 1: Japanese Education System

Data from MEXT 2017



  

 
 

  

 
 

 
 

 

  

         

  

  
  
 

  
Ye

ar
20

18

                     

  
  

  
 V

ol
um

e 
X
V
III

 I
ss
ue

  
X
II 

V
er
sio

n 
I 

  
 

( G
)

G
lo
ba

l 
Jo

ur
na

l 
of
 H

um
an

 S
oc

ia
l 
Sc

ie
nc

e 
 

-

 3

© 2018    Global Journals 

External and Internal Factors Influencing University Transfer Students and College Life Satisfaction, 
with Consideration of the Population Problem in Japan

   
 

                                                                                                                                  Data from MEXT 2017

 

 

Figure 4:
 
The Number of Transfer Students from 2-Year Vocational Colleges

 

 
b) Theoretical Perspective 

There are many factors which work together 
when a transfer student is deciding whether or not 
transfer to the university and whether or not to drop out 

of the university after having transferred. Also, the 
intensity of these external and internal forces may differ 
from transfer student to transfer student. Tinto’s Model 
of Persistence addresses students’ college decision-

FY2013 FY2014 FY2015 FY2016 FY2017
National 2,258 2,335 2,223 2,162 2,213 
Public 90 69 68 94 66 
Private 184 188 175 222 187 
Total 2,532 2,592 2,466 2,478 2,466 

0 

500 

1,000 

1,500 

2,000 

2,500 

3,000 

National Public Private Total

FY2013 FY2014 FY2015 FY2016 FY2017
National 321 356 314 332 293 
Public 163 128 119 101 92 
Private 1,165 1,072 1,325 1,096 1,025 
Total 1,649 1,556 1,758 1,529 1,410 
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200 

400 

600 

800 

1,000 

1,200 

1,400 

1,600 

1,800 

2,000 

National Public Private Total

Figure 3: The Number of Transfer Students from 5-Year Technical  Colleges

Data from MEXT 2017



  

 

  

 

 

 

  

  

 

 

 

 

© 2018   Global Journals

    

  
  
 

  
Ye

ar
20

18

             

  
  

  
 V

ol
um

e 
X
V
III

 I
ss
ue

  
X
II 

V
er
sio

n 
I 

  
 

( G
)

G
lo
ba

l 
Jo

ur
na

l 
of
 H

um
an

 S
oc

ia
l 
Sc

ie
nc

e 
 

-

 4

External and Internal Factors Influencing University Transfer Students and College Life Satisfaction, 
with Consideration of the Population Problem in Japan

making factors and helps to understand many of the 
conditions that cause students to drop out (see Figure 
5). Tinto’s model will be helpful in researching transfer 
student’s decision-making processes as well as what 
causes them to drop out of the university when they do. 
There would be a significant difference in the highest 
level of parents’ education between transfer students 
and non-transfer students. Considering this, I have 
included parents’ education level in this study.  

Also, Bean (1982) states that “in the academic 
system, goal commitment leads to higher grade 
performance and intellectual development, which leads 
in turn to academic integration such as tutoring and 
reduces the likelihood of dropping out.” In this survey, I 
have included student’s anxieties and worries in college 
life after having transferred to the university of their 
choice. Compared to non-transfer students, it would be 

expected that there should be a significant difference in 
experiences of depression and loneliness after 
transferring to the university. Bean (1982) also states 
that whether or not college students are likely to drop 
out of college can be predicted by their degree of social 
and academic integration. It is significant for universities 
and colleges to put support programs into place that 
help transfer students adjust to the new circumstance of 
their academic lives and succeed both academically 
and personally after they have transferred to the 
university. Vocational colleges and technical colleges 
need to provide opportunities that deliver appropriate 
information for transfer students. Transfer students need 
to be encouraged to develop their own goals as well as 
to adjust to the new college circumstance with their 
peers after having transferred to the university.  
 

   

 
 

c) Research Questions 
The primary purpose of the study is to explore 

differences in background characteristics (i.e. parental 
education) and examine to what degree internal and 
external factors affect transfer students’ and non-transfer 
students’ college decision-making process. The second 
purpose is to examine student satisfaction with the 
quality of campus life post-transfer, as compared to 
non-transfer students’ campus life experiences. Since 
many universities in Japan have tended to admit transfer 
students in recent years, this paper will discuss to 
support the design of effective support services for 
transfer students.  

d) Literature Review 
In the U.S., approximately forty percent of 

college-bound students go to two-year community 
colleges, and eighty percent of community college 
students transfer to the university as a junior. In Japan, 
the transfer process is more complicated than the 
community college system in the U.S. Previous 
Japanese research has provided little information about 
the characteristics of transfer students from vocational 
colleges and technical colleges. Researchers in the U.S. 
have found that the parental educational background of 
transfer students has a significant effect on children’s 
academic achievement and aspirations. As parental 

Figure 5: Tinto’s Model of Persistence
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education level increases, students are more likely to go 
to college (Hossler & Stage, 1992; Hossler, Schmit, & 
Vesper, 1999; Stage & Hossler, 1989). Hossler, Schmit, 
and Vesper (1999) also address the consideration that 
parents who have college degrees are likely to value 
education and to transmit their educational values to 
their children more than parents who have high school 
degrees or less. Japanese researchers have found that 
Japanese parents with college experience have 
influenced their children’s college decisions through 
parental involvement and investment in education 
(Takeuchi & Fukuyama, 1996; Ogata & Tateishi, 2009). 
Amaki (2010) and Takeuchi (2003) also state that if 
parents have less than a high school degree, the 
expectation is lower, only an associate degree, than for 
children of college graduates. Considering these facts, 
Japanese parents’ educational background appears 
significantly to influence children’s educational 
motivation. In this study, it is expected that the majority 
of non-transfer students will have parents with college 
degrees, relative to transfer students.  

In Japan, not much research has focused on 
transfer students because most students begin 
university as freshmen. In order to investigate transfer 
student’s parental background and motivations for 
transferring to the university, the concept of the first-
generation college student will be important. A first-
generation college student is defined as a student 
whose parents did not graduate from a four-year 
university. Kawano (2003) notes that non-first generation 
college students and first-generation college students 
have different experiences in making decisions to go on 
to college. Considering Japanese and American 
research results, it is reasonable to expect that many 
transfer students in Japanese universities may be first-
generation college students in need of various advising 
and support programs after transferring to the university. 
Developing transfer students’ educational aspirations 
and academic achievement is important, and Japanese 
universities need to consider differences in background 
and aspirations between transfer students and non-
transfer students.  

II. Method 

a) Procedures 
The target population was current transfer 

students in Japanese universities as compared with 
non-transfer students. I conducted an online survey of 
undergraduate students who had transferred to the 
university and of non-transfer students in Japanese 
universities. The online survey was distributed through 
several social network services. The results provide 
insights into the need of the support systems for transfer 
students and reveal differences in expectations and 
campus life experiences between current transfer 
students and non-transfer students.  

In the background section of this survey, I have 
included each student’s year in university and major, 
public or private university status, the highest level of 
parents’ education, and participation in extracurricular 
organizations after class. There would be a significant 
difference in the highest level of parents’ education 
between transfer students and non-transfer students 
and that there would be another significant difference in 
the involvement in extracurricular activities after 
transferring to the university among transfer students 
versus non-transfer students. Also, Student’s household 
income and parental education were two related factors 
influencing student aspirations to transfer (Cabrera, 
Burkum, & La Nasa, 2005; Dougherty & Kienzl, 2006; 
Dowd & Melguizo, 2008; Lee & Frank, 1990; Steffler, 
McCloy, & Decock, 2018). However, the information 
about student’s gender, student’s household income, 
and parents’ occupations are not included because 
permission was not obtained to survey the background 
information from some student organizations and 
universities. 

The next section of the survey measured the 
single-most influential person in students’ decision to 
apply to university. There would be a significant 
difference here between transfer students and non-
transfer students. Also, the survey measured transfer 
decision-making processes and the reasons for 
choosing particular universities. It is significant to better 
understand differences in the aspirations of transfer 
students and non-transfer students.  

At the end of the survey, I asked about 
student’s anxieties and worries in university. There 
would be a significant difference in the experience of 
depression and loneliness among transfer students. 
Student advising services are important for transfer 
students (Steffler, McColy, & Decock, 2018), and it 
might be not easy for transfer students to connect with 
non-transfer students after they have transferred to the 
university. These survey questions sought to measure 
differences in the needs of transfer and non-transfer 
students for assistance and support systems in Japan.  

III. Data Analysis in the Quantitative 
Study 

a) Description of the Sample 
279 college students responded to this survey. 

Of the 279 students, 110 were transfer students from 
vocational colleges that teach foreign languages and 
general education, 83 were transfer students from 
technical colleges, and 86 were non-transfer students 
from private universities. Unfortunately, no transfer 
students from two-year junior colleges responded to this 
survey.  

Of the 110 transfer students from vocational 
colleges, 92.9% were enrolled in private universities, and 
7.1% were in public universities. Of the 83 transfer 
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students from technical colleges, 1.2% were enrolled in 
private universities, and 98.8% were public universities. 
All non-transfer students were enrolled in private 
universities in this survey. The transfer students from 
vocational colleges were 88.4% juniors and 11.6% 
seniors. In the group of transfer students from technical 
colleges, the breakdown was 59.0% juniors and 41.0% 
seniors. Non-transfer students were 62.8% juniors and 
37.2% seniors. Also, the majority of transfer students 
from vocational colleges (92.9%) were students who 
study at private universities, while only 7.1% were 
students enrolled in national universities. The majority of 
transfer students from technical colleges (98.8%) were 
students enrolled in national universities. The data 
indicated that they were more likely to choose a national 
university than transfer students from vocational 
colleges and non-transfer students. Among the transfer 
students from vocational colleges, 98.2% majored in 
arts and social sciences, and only 1.8% were majors in 
science and engineering. 95.2 percent of the transfer 

students from technical colleges were majoring in 
science and engineering. All non-transfer students in 
this study had majors in arts and social sciences.  

The respondents were asked about the highest 
level of education obtained by their parents. Their 
highest level of formal education was coded as 1=junior 
high school graduate, 2=high school graduate, 
3=vocational college graduate, 4=associate degree, 
5=bachelor’s degree, 6=graduate degree. This parental 
educational level was scored on a 6-point scale from 1 
to 6. Table 1 demonstrates that most transfer students 
from vocational colleges were first-generation college 
students, while most transfer students from technical 
colleges and non-transfer students were non-first 
generation college students. Concerning the parental 
education level of the transfer students from technical 
colleges and non-transfer students, mothers tended to 
have earned an associate degree, while fathers had 
earned a bachelor’s degree. 
 

Table 1: The Highest Level of Parents’ Education 

     

 
         

          

          

                                                                                                                                                      (*SD=Standard Deviation) 

b) The Single-Most Influential Person in Students’ 
Decision-Making 

Students were asked to identify the single most 
influential person affecting their decision to go to a 4-
year university. In the group of transfer students from 
vocational colleges, 45.7% indicated that their high 
school teachers most influenced their decisions to 
transfer to the university. 20.0% indicated their friends, 
and 16.2% their elder friends. 11.4% responded that 
their mother influenced their decision to transfer to the 
university, while 1.9% indicated their fathers. High 
school teachers played a more significant role than 
other external factors, and they were moderately 
influential in the decision-making for transferring to the 
university. The data show that parents’ encouragement 
was not a positive factor across this group.  

On the other hand, the data indicate that peers 
and classmates influenced the decision-making among 
transfer students from technical colleges and non-
transfer students. In the group of transfer students from 
technical colleges, 44.6% indicated their friends, and 
35.7% elder friends. 10.7% indicated their fathers, while 
5.4% indicated their mothers. In the group of non-
transfer students, their friends (22.1%), their mothers 
(19.8%), their high school teachers (19.8%), their pre-
college school teachers (18.6%), their fathers (11.6%), 
and their siblings (4.7%), respectively, were the single 

greatest influence. The data show that peer influence 
among transfer students from technical colleges is 
slightly higher than among non-transfer students. Peer 
influence is one of the significant external factors in the 
college decision making process among both transfer 
students from technical colleges and non-transfer 
students.  

c) Decision-Making Factors for Transferring to The 
University 

The following data are derived from a survey of 
112 transfer students from vocational colleges and 83 
transfer students from technical colleges. They 
responded on a 4-point scale to six questions regarding 
their decision making for transferring to the university. 
The responses were converted to a 1-4 scale (1=totally 
agree, 2=somewhat agree, 3=somewhat disagree, and 
4=totally disagree), with 4 representing “totally 
disagree.” Lower scores indicated respondents strongly 
agreed about the reason to transfer to the university. 
Table 2 showed that there were no significant 
differences between transfer students from vocational 
colleges and transfer students from technical colleges in 
the mean score for each response. Compared with 
transfer students from technical colleges, the majority of 
transfer students from vocational colleges agreed that 
having at least a bachelor’s degree is important to find a 
good job. Another important finding was that their 

Transfer Students from Vocational Colleges Transfer Students from Technical Colleges Non-Transfer Students

N Mean SD N Mean SD N Mean SD

Father 110 2.83 1.42 83 4.27 1.69 86 4.22 1.34

Mother 110 2.80 0.99 83 3.23 1.27 86 3.77 1.33



  

   
   

             

             
             

             

 
            

 
            

 
            

             

 
            

             

             

             

             

  

 
 

 

 
 

  

  
   

             

             

             

 
            

         

  

  
  
 

  
Ye

ar
20

18

                     

  
  

  
 V

ol
um

e 
X
V
III

 I
ss
ue

  
X
II 

V
er
sio

n 
I 

  
 

( G
)

G
lo
ba

l 
Jo

ur
na

l 
of
 H

um
an

 S
oc

ia
l 
Sc

ie
nc

e 
 

-

 7

© 2018    Global Journals 

External and Internal Factors Influencing University Transfer Students and College Life Satisfaction, 
with Consideration of the Population Problem in Japan

classmates did not necessarily influence their decisions 
to transfer to the university, although 44.6% of transfer 
students from technical colleges did indicate their peers 
most influenced their decision. Also, the data show that 
transfer students did not think of changing their majors 
when they decided to transfer to the university. In 
Japanese universities, it is not easy to change majors 
after being accepted. 

Most transfer students from vocational colleges 
indicated they wanted to transfer to the university in 
order to expand their knowledge, as did most transfer 
students from technical colleges. Also, the majority of 
transfer students from vocational and technical colleges 
indicated that it is necessary to have at least a 
bachelor’s degree to find a good job.  

Table 2: Reasons to Transfer to The University

  Transfer Student from 
Vocational Colleges 

Transfer Student from 
Technical Colleges 

Reasons N Mean SD CV N Mean SD CV 

1. I heard that it was possible to transfer to a four-year 
university from a vocational college or technical college. 112 1.62 0.67 41.36 83 2 1.27 63.50 

2. I decided to transfer to the university because most of 
my classmates planned to transfer to the university. 112 2.66 1.06 39.85 83 2.82 1.06 37.59 

3. I wanted to change my major after transferring to the 
university. 112 3.21 0.76 23.68 83 3.02 1.10 36.42 

4. I wanted to expand my knowledge. 112 1.7 0.72 42.35 83 1.55 0.74 47.74 
5. It is necessary to have at least a bachelor’s . degree in 
order to find a good job. 111 1.55 0.77 49.68 83 1.69 0.88 52.07 

6. I just had the desire to transfer to the university. 111 2.23 1.00 44.84 83 2.49 1.05 42.17 

(*CV=Coefficient of Variation) 

d) Decision Making Factors in Choosing a University 
Students were asked to use a 4-point scale to 

indicate factors relating to their selection of a college. 
281 students responded to 12 items stating potential 
reasons for choosing the universities they did (see Table 
3). The choices were converted from 1 to 4 (1=totally 
agree, 2=somewhat agree, 3=somewhat disagree, and 
4=totally disagree), with four representing “disagree.” 
There are some significant differences in the mean 
scores among the following three groups.  

Most transfer students from vocational colleges 
were not likely to consider whether an institution was 
small or large, but transfer students from technical 
colleges and non-transfer students were likely to do so. 
The majority of transfer students from technical colleges 

and non-transfer students tended to select a large 
university. Also, transfer students from vocational 
schools were not likely to choose a university to which 
they could commute from their homes, as were non-
transfer students. These three groups may not have 
been suffering from financial problems, as financial aid 
and scholarships were not an important factor for them. 
Compared to transfer students, the majority of non-
transfer students were likely to choose a university 
based on whether its graduates secure good jobs. Also, 
compared to non-transfer students, the majority of 
transfer students from vocational and technical colleges 
indicated that the quality of college education and the 
educational environment were one of the external factors 
influencing their decisions.  

Table 3: Reasons for Choosing the Desired University 

  Transfer Students from 
Vocational Colleges 

Transfer Students from 
Technical Colleges 

Non-Transfer 
Student 

Reasons N Mean SD CV N Mean SD CV N Mean SD CV 

1. I wanted to study at a small college. 112 2.91 0.83 28.52 83 3.77 0.53 14.06 86 3.45 0.71 20.58 
2. I wanted to study at a large university. 112 3.04 0.89 29.28 83 1.65 0.92 55.76 86 1.9 0.75 39.47 
3. I wanted to study in a small class. 112 2.16 0.83 38.43 83 3.75 0.46 12.27 86 3.07 0.84 27.36 
4. I chose this university because of the reputation of 
its faculty members. 

112 2.04 0.73 35.78 83 2.36 1.08 45.76 86 2.5 0.75 30.00 

5. The quality of college education and the 
educational environment are much better than other 
universities’ educational system. 

112 1.89 0.65 34.39 82 1.96 0.97 49.49 86 2.14 0.72 33.64 

6. My university offers various financial aid and 
scholarships for my college life. 

111 3.18 0.78 24.53 81 3.56 0.71 19.94 86 3.1 0.83 26.77 
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7. Its graduates gain a good job. 112 2.2 0.96 43.64 82 2.77 1 36.10 86 1.76 0.78 44.32 

8. I wanted to join an extracurricular organization at my 
university. 112 3.37 0.68 20.18 83 3.61 0.7 19.39 86 3.13 0.87 27.80 

9. The cost of tuition is lower than other universities. 112 3.55 0.72 20.28 83 3.11 0.92 29.58 86 3.38 0.62 18.34 

10. I can live in an on-campus dormitory. 112 3.73 0.6 16.09 83 3.89 0.38 9.77 86 3.73 0.54 14.48 

11. My university offers various study abroad 
programs. 

111 2.49 0.92 36.95 83 3.37 0.95 28.19 86 2.31 0.91 39.39 

12. I wanted to be able to commute from my home. 112 2.46 1.14 46.34 83 3.43 0.98 28.57 86 2.55 1.07 41.96 

e) Satisfaction with College Life 
The following data are derived from a survey of 

281 college students who responded on a 4-point scale 
to ten questions regarding their college life. Their 
responses were converted to a 1-4 scale (1=totally 
agree, 2=somewhat agree, 3=somewhat disagree, and 
4=totally disagree), with four representing “totally 
disagree.” When I analyzed students’ responses on an 
agree-disagree scale, significant differences emerged 
between these three groups (see Table 4).  

Compared to transfer students from technical 
colleges and non-transfer students, the data indicated 
that the majority of transfer students from vocational 
colleges were not likely to get accustomed to a new 
college environment and make new friends after 
transferring to the university. Non-transfer students, by 
contrast, have ample time to make new friends and get 
accustomed to the college environment from their 
freshman year. In this survey, the data also indicated 
that 45% of transfer students from vocational schools 

had participated in some extracurricular organizations 
after class, while 73% of transfer students from technical 
colleges and 76.7% of non-transfer students have 
participated in those organizations. Most transfer 
students from vocational colleges feel lonely on 
campus, and they need to get involved in campus 
activities after they transfer. Most transfer students from 
technical colleges were majoring in science and 
engineering and were required to take laboratory 
classes. Through those laboratory classes, they may 
have had a chance to make new friends.  

Also, compared to transfer students from 
technical colleges and non-transfer students, the data 
indicated that many transfer students from vocational 
colleges were likely to feel the desire to drop out of 
college after transferring because they did not easily get 
accustomed to the college environment or make new 
friends on campus. Considering this, universities need 
to adopt dropout prevention approaches for these 
transfer students from vocational colleges.  

Table 4: Satisfaction with College Life 

  Transfer Student from 
Vocational Colleges 

Transfer Student from 
Technical Colleges 

Non-Transfer 
Student 

College Life N Mean SD CV N Mean SD CV N Mean SD CV 

1. I was able to get accustomed to a new college 
environment.  

112 3.33 0.68 20.42 83 2.04 0.82 40.20 86 2.16 0.68 31.48 

2. My college life affords me the opportunity to 
make many friends.  

112 3.12 0.73 23.40 83 2.28 0.95 41.67 86 2.16 0.77 35.65 

3. My college life affords the opportunity to join 
extracurricular organizations.  112 3.10 0.97 31.29 83 2.05 1.06 51.71 86 2.13 0.85 39.91 

4. I am satisfied with my college experience. 112 3.23 0.74 22.91 81 2.11 0.84 39.81 86 2.49 0.75 30.12 

5. My professors and academic staff members 
helped guide my educational and career goals.  111 2.68 0.67 25.00 82 2.88 1.01 35.07 86 2.97 0.69 23.23 

6. All of the lectures just feel impossible to follow. 112 2.49 0.98 39.36 82 2.85 0.86 30.18 86 2.56 0.81 31.64 

7. Too much homework is assigned every day.  112 2.38 1.12 47.06 83 2.63 0.93 35.36 86 2.64 0.89 33.71 

8. Balancing my part-time job and school is too 
difficult. 

112 2.52 1.04 41.27 83 2.78 1.05 37.77 86 2.58 0.91 35.27 

9. It is difficult to make new friends, and I 
sometimes feel lonely on campus.  112 1.87 0.89 47.59 82 2.87 0.95 33.10 86 2.98 0.84 28.19 

10. I decided to apply to this university by 
myself, but I want to drop out of the university.  111 2.93 1.17 39.93 83 3.49 0.93 26.65 86 3.14 0.86 27.39 
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IV.
 

Conclusions and Recommendations
 

a) Conclusions 
In this study, I have examined student’s parental 

education and have explored how external and internal 
factors affect transfer students’ and non-transfer 
students’ college decision-making processes. My 
findings reveal that there is a significant difference in 
parental education among the three groups. The 
majority of transfer students from vocational colleges 
were first-generation college students, while most 
transfer students from technical colleges and non-
transfer students were non-first generation college 
students. Compared to transfer students from vocational 
colleges, transfer students from technical colleges have 
similar characteristics to those of non-transfer students. 
In this survey result, non-transfer students indicated their 
mother was the significant force influencing their 
decision to go to college, while parental influence did 
not have an important influence for transfer students 
from vocational colleges. The insights and perspectives 
of high school teachers as influences on college 
decision-making among transfer students from 
vocational colleges became an important dimension, 
compared to transfer students from technical colleges 
and non-transfer students. Kawano (2003) finds that 
most first-generation college students tended to seek a 
teacher’s advice. In this study, transfer students from 
vocational colleges did seek advice from high school 
teachers when they decided to transfer to the university. 
Parental involvement did not emerge as a positive 
external factor in determining whether transfer students 
would go to the university.  

Also, the findings in this study indicate that 
there are some differences in satisfaction with the quality 
of campus life among the three groups. The majority of 
transfer students from vocational colleges were not likely 
to get accustomed to the college environment, and they 
felt lonely after transferring to the university. Some of 
them thought that they wanted to drop out of college 
after transferring. According to Tinto’s model of 
persistence, whether students will drop out or not can 
be predicted by their degree of academic and social 
integration. Without any academic or personal advice, or 
high quality support programs for transfer students, it 
might be difficult for transfer students who enter in a 
sophomore or junior year because most non-transfer 
students have already made their friends in their 
freshmen year and have already developed effective 
college skills. The lack of social integration and 
academic integration may lead transfer students to drop 
out of the university.  

Also, this data indicated that financial factors 
were not the most important determinant amongst those 
three groups when deciding whether to go to college at 
a four-year university. Many Japanese parents are likely 

to cover their children’s college expenses without 
educational loans because they believe that paying for 
the college education is one of their parental 
responsibilities (Amaki, 2010; Kobayashi, 2008). Most 2-
year vocational colleges are private institutions, and 
these students spend $10,000US for tuition per year. 
Most 5-year technical colleges are public institutions, 
and these students spend $2,500US for tuition per year. 
Perhaps, parents of first-generation students understand 
how much they need to spend to cover their children’s 
college expenses. National university students spend 
$7,000US for tuition per year, while private university 
students spend $12,000US for tuition per year. Transfer 
students from technical colleges tend to choose the 
cheapest educational plan, so this survey result 
indicates that they are likely to choose a national 
university for transferring.  

Considering those factors related to the reasons 
for transferring to the university and the college life 
satisfaction, it is clear that transfer students are 
influenced by some external and internal factors. 
Japanese universities need to undertake more proactive 
educational reforms to accept and support more 
transfer students. 

b) Limitations 
More research is needed to understand the 

characteristics of transfer students and their parents. 
Because of Japan’s personal information protection law, 
I was not allowed to ask college students about their 
parents’ income and occupations, but I was able to 
collect other data on their parents’ highest levels of 
education. In this study, Socio-Economic Status (SES) 
was not determined. If I could have asked them about 
their parents’ annual income and occupations through 
the survey, I could have provided more precise data on 
the SES classification of transfer students’ and non-
transfer students’ family backgrounds.  

c) Implications 
The patterns of students who transfer to the 

university should be important indicators for Japanese 
universities as they seek to provide effective support 
programs to increase the transfer admission rates. The 
data show that high school teachers are the most 
influential factor among transfer students from 
vocational colleges. High school teachers need to 
provide more support programs for transfer students 
and their parents.  

Furthermore, Japanese universities need to 
establish transfer student support centers on campus. In 
the U.S., there are transfer student centers on campus 
in order to help students get involved and feel plugged 
into university life, but there are few transfer student 
centers in Japanese universities and colleges. Various 
advising support services at an early stage after 
students have transferred to the university are needed. 
Japanese universities need to investigate protectively 
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and identify risk factors related to retention among 
transfer students. It would help prospective transfer 
students take steps toward university education, and 
would help increase the number of students who 
transfer to the university. Based on my findings, I believe 
longitudinal research is needed about how transfer 
students in Japan make college decisions and how they 
spend their campus life until graduation.  
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Summary-

 

The present study aims to identify the most 
important tools used in the environmental analysis of strategic 
plans in

 

the light of contemporary management trends. With a 
suggested conception of those tools that can be used when 
strategic planning, the study has yielded some results that 
confirm that Success of the strategic analysis process 
depends on the selection of the tools 

 

used to extract realistic 
results of the strategic analysis process. There is no better tool 
than others, but it varies depending on the nature and 
circumstances of the Organization, as each of these tools can 
be used according For the purpose of the organization you 
want to achieve.

 

Keywords:

 

tool, analysis, environmental, strategy.

 

If your only tool is a hammer, the whole world will look 
like nails to you.

 

I.

 

Introduction

 

 

These profound and rapid changes in the 
internal and external environment of

 

institutions of higher 
and tertiary education have necessitated fundamental 
changes in traditional planning methods, it is no longer 
acceptable to rely mainly on the analysis and 
extrapolation of past events, and to assume that the 
future is an extension Looking at change as a threat to 
universities and not as a factor of it, strategic 
management, strategic planning and environmental 
analysis have thus emerged with its multiple 
components and steps.

 

The process of environmental analysis is the 
most important element of strategic management on 

which strategic plans are based in theirown and their 
realities. Depending on the realism of the environmental 
analysis, the success or failure of the strategic plan, as 
well as the success of the strategic analysis process 
depends on the selection of the tools The methods used 
to derive realistic results from the strategic analysis 
process are confirmed by Kotler and others by saying if 
the institutions want to achieve success of the strategy 
plan it is necessary not to focus on a single tool but to 
apply a variety of environmental analysis tools (Kotler, P, 
Roland B and Nils B, 2015, 24), and otherwise the 
Elbanna (2007) confirms that some companies may use 
some strategic planning tools without having written 
strategic plans (Elbanna, S, 2007). 

Egyptian universities ' lack of awareness of their 
environment may directly affect their relationship with 
this environment; so it is imperative that universities 
recognize and understand influential forces, using tools 
 that enable them to analyze their environment 
realistically and are suited to the potential and size of 
the university. Universities that are unable to Underst 
and the forces influencing the environment and its 
trends in its proper functioning, you may have to choose 
inappropriate strategies that are incompatible with the 
nature and requirements of the environment. 

From this standpoint, the idea of the present 
study is to identify the most important tools used in the 
environmental analysis of strategic plans in the light of 
contemporary management trends. Since many of the 
strategic plans of some universities may stumble and fail 
due to multiple factors, one of the most important of 
those factors is not Conduct the extensive study and 
analysis necessary for the environment of these 
universities using an appropriate and realistic analysis 
tool. Therefore, these strategic plans become mere 
paper documents that are only updated regardless of 
the actual application, and in many universities they 
become a mere scientific merit that is placed on the 
sites The university in the spider network only without 
actual application on the ground. 
Study problem     

Egyptian universities face increasing challenges 
as a result of changes and developments in their internal 
and external environment, and the response to these 
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lobal management systems have faced many 
challenges in recent years, such as globalization 
(trade union Formation and economic treaties), 

changes in technology (production technology, 
information and technology, Internet and e-commerce), 
and increased Competition, customer focus, social, 
political and cultural changes all led to a change in the 
business environment and made it in a dynamic state. 
The strategic decision of the various institutions has 
become more important than ever (Bagher Asgarnezhad 
2017).

G



variables is reflected and developments in Egyptian 
universities' strategic  plans in terms of the ability of 
Egyptian universities to play their part in coping with 
these changes in The internal and external level, which 
directly affects  universities' perception that their 
strategic choices are rooted in realistic environmental 
factors. 

At the same time, the political and economic 
conditions that the Arab Republic of Egypt has been 
undergoing since the events of the revolution of 25 
January 2011, and the 30 June 2013 revolution have 
imposed some restrictions on the financial resources 
available to Egyptian government universities and then 
there is another challenge for these universities, which is 
that they need to seek To develop their own self-help 
from different sources. 

As the management scientists at the end of the 
twentieth century emphasize, it is necessary to take into 
account those changes that have occurred in all areas. 
With the assurance that strategic planning officials of 
different institutions must be knowledgeable, 
understanding and knowledgeable about those 
changes in the business environment, as One of the 
emerging areas in the area of management science, 
and therefore the need to provide managers with 
effective tools  to deal with those variables, which are 
becoming more and more complex. This has led to the 
emergence of modern strategic management tools and 
techniques suited to the new environment. 

 

 
Afonina and Chalupský also stressed that 

strategic management tools and techniques are among 
the most important elements of strategic management 
not only for environmental analysis but also in 
formulating and drawing up the overall strategy of the 
foundation and maintaining a competitive advantage 
(Afonina, A & Chalupský, V, 2012).. Hussey (1997) 

agrees with the previous statement that "techniques 
alone do not create a strategy for the institution but an 
important and necessary factor, while the formulation of 
the strategy is the responsibility of managers and 
strategic planning officers (Hussey, D, 1997). 

By extrapolating some strategic plans to 
Egyptian universities and available to the researcher, the 
tools  used in the environmental analysis of these plans 
can be identified. It is the strategy of Sohag University, 
Alexandria University, Cairo University, Mansoura 
University and other Egyptian universities that they are 
Used in the environmental analysis phase one tool is the 
analysis of SWOT 

Although there are many other tools that can be 
used, the current study problem can therefore be 
identified in the next president's question." 
What tools and techniques are used in strategic analysis 
in the strategic plans of Egyptian universities in the light 
of contemporary management literature? 

To answer this question, it is worth studying to 
answer the following questions: 

1. What is the philosophy of environmental analysis 
and its strategic planning role? 

2. What are the reality of the tools and techniques 
used in environmental analysis in the light of 
modern management literature? 

3. What are the recommendations and suggestions 
that would operationalize strategic analysis tools 
with the strategic plans of higher education 
institutions in Egypt? 

a) Objectives of the study 
The present study aims to achieve the following 

objectives: 

• Learn about Strategic analysis philosophy and 
strategic planning role 

• Detection of tools and techniques used in 
environmental analysis in the light of modern 
management literature 

• Arriving at recommendations and proposals for 
environmental analysis tools used in strategic 
planning at Egyptian universities. 

b) Importance of the study 
The importance of the present study derives 

from the following justifications: 
Highlights the importance of the present study 

through limited studies on environmental analysis in 
general and environmental analysis tools in particular at 
Egyptian universities, which was one of the catalysts 
that prompted the researcher to conduct this study; to 
bridge the gap in the literature tools of environmental 
analysis universities and its impact on the choice of 
strategies suited to the circumstances of each 
university. 

© 2018   Global Journals
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As a corollary to the emergence of these 
modern and multiple strategic tools, the officials of 
different institutions have been puzzled about the best 
tools they will use in the future planning of their 
institutions. The administrators answered their questions 
that each of these tools fits The internal and external 
environment of the institution and therefore there is no 
better tool than others but varies depending on the 
nature and circumstances of the Organization. 
Managers should therefore have the knowledge and the 
ability to categorize those different tools and choose the 
appropriate tool for their company as Rigby (2015) 
asserts that The issue of selecting strategic 
management tools is important and complex issues 
where it depends on the success or failure of the 
administrative method (Rigby, D. K, 2015) Thus, the 
proper use of these tools requires that strategic planning 
officials in the organizations recognize the strengths and 
weaknesses of each tool with the ability To integrate and 
apply appropriate tools creatively, conveniently and in a 
timely manner (Bagher Asgarnezhad 2017)
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The importance of the study also stems from 
the linking and interviewing of different types of 
environmental analysis tools. 

The importance of the study is also 
demonstrated by the need for senior management of 
tertiary institutions to select tools for rigorous 
environmental analysis, which will contribute to the 
presentation of theoretical scientific material on 
environmental analysis tools. To help the decision maker 
get the tool and method Appropriate for the selection 
and formulation of an appropriate strategy to enhance 
the university's niche in its environment in the light of the 
dramatic developments in the global environment. 

II. Methodology 

In this study, the researcher uses the 
descriptive approach of being an appropriate method of 
studying social and human phenomena, through the 
steps of the descriptive approach, the researcher 
examines the concept and location of environmental 
analysis in the strategic planning process. It also 
examines the types of analysis tools of the environment 
by collecting data from previous literature and studies 
associated with environmental analysis tools and its 
relationship to strategic planning with a view to creating 
an adequate theoretical background on those 
instruments and their nature. 

In order to achieve this, the present study is 
progressing according to the following steps: 

Analysis of the core strategic analysis and strategic 
planning role.

 

Analysis of the reality of tools used in environmental 
analysis in the light of contemporary management 
literature

 

Proposed visualization of environmental analysis tools  
used in strategic planning at Egyptian universities

 

III.
 

Importance of Environmental 
Analysis

 

Khafaji (Khafaji, 2004, p. 113) refers to 
strategic analysis as the first step of strategic 
management to monitor the organization's environment 
across two angles the former identifies current and 
future opportunities and threats, the second estimates 
the organization's own strengths and weaknesses, and 
should be the purpose Managers from analysis is the 
diagnosis of multiple environments in which the 
organization performs its operations, as well as the need 
for the results of the analysis to enable the strengths 
and preparations of the unit to secure what needs to be 
done and to enable it to see any future problems.

 

Environmental analysis also assists different 
institutions in the following aspects (Hitesh S.

 

viramgami, 2007, pp. 54-55):

 

1. Knowledge of environmental factors in the perfor-
mance of the organization. 

2. Assist in the decision-making process. 
3. Assist in evaluating the policy and strategy of the 

Organization. 
4. Contribute to the continuity in the competition. 
5. Implementation of strategic planning. 
6. Increase the efficiency of the Organization. 
7. Optimizing investment for productive capacity. 
8. Assessing the success of the work within the 

organization 

IV. Importance of using Environmental 
Analysis tools 

As for the importance of strategic management 
tools, they provide many advantages that help 
administrators to understand fully the different tools and 
techniques available. where Afonina and Chalupský 
(2012) pointed out that strategic management tools and 
techniques are different tools that support Managers at 
all stages of strategic management-from strategic 
analysis to the selection and implementation of the 
strategy-Help to address organizational inefficiencies 
and achieve best performance. Afonina, A &chalupský, 
V, 2012). 

Frost 2003 also noted that these tools promote 
awareness of the business environment, strategic 
issues, opportunities and threats, and reduce risks, 
assist in decision-making, prioritize companies and 
provide a general framework for assessing the relative 
importance of different areas and objectives of the 
enterprise, as It helps to understand clearly the complex 
issues surrounding the enterprise (Frost, F. A, 2003). 

Pasanen (2011) highlights the role of strategic 
management tools and techniques, it indicates that it 
facilitates strategic action, a reflection guide and a 
starting point for structuring strategic management 
activities, and that efficiency is the most important 
advantage of the use of strategic management tools 
and techniques ( Pasanen, Mika, 2011) 

While Bagher (2017) indicated that the 
understanding of strategic tools is important for the 
following reasons (Bagher Asgarnezhad 2017).: 
• Clarification of the operations of managers when 

using strategic tools. 
• Clarification of the generalization processes on 

which the application of the tools is based. 
• Help academics and practitioners to learn and 

understand the effective tool in real practice 
• The use of strategic analysis tools in institutions 

depends on actual practice and not on the 
theoretical side 

• Environmental analysis tools are used in both 
environmental and enterprise analysis 

• Improves the communication, coordination and 
oversight processes of the Organization 



Although there is a gap between the theoretical 
side of strategic management tools and techniques and 
their actual use (how managers use them), so many 
authors recently introduced into the administrative 
literature a new approach known as "strategy as 
Practice" (Berisha Qehaja, alban, Enver Kutllovci and 
Justina Shiroka pul, 2017) 

V. Considerations When using Tools 

There are a number of important considerations 
that environmental analysis officials should consider 
when using analytical tools as follows (Jim D, 2015): 

1. The tool must help answer the question posed by 
the organization. 

2. The expected benefit of using the tool must be 
determined and must be effective. The more clearly 
the tool is defined, the more likely that analysis will 
be. 

3. Many tools benefit from input and collaboration with 
others, functions or even organizations. There 
should be sufficient time for cooperation and 
advance warning so that people can absorb the 
analysis. 

4. The proper use of analytical tools may be a waste of 
time, so it is necessary to ensure that key 
stakeholders, for example the governing board, are 
senior managers and corporate departments aware 
of this. Otherwise, they may not be able to provide 
the necessary commitment to complete the 
analysis. 

VI. Tools and Techniques used in 
Environmental Analysis in the Light 

of Management Literature 

Bozkurt (2013), Afonina and Chalupský
 

2012 
emphasized the importance of identifying different 
management tools and techniques and the benefits of 
their application in improving the environmental 
assessment process of enterprises (Afonina, a 
&chalupský, V, 2012) (kal, A. and Bozkurt, O. C, 2013) 
while a study indicated a Fonina (2015) to the multiplicity 
and diversity of such tools at the enterprise level 
depending on their size and area of work, as noted by 
the study (Pasanen, M, 2011) to the problems that many 
organizations have encountered as a result of the failure 
to use the appropriate tools in the strategic planning 
process of some companies, resulting in the exposure 
of those Significant losses due to the lack of success in 
selecting the appropriate strategic tool in the 
environmental analysis process of those institutions.

 

Iranian company managers respectively: Mission and 
Vision statements are ranked first; followed by OT 
analysis, Balanced scorecard, Cost-benefit analysis, 
Core booklet, Financial analysis, Critical success 
factors, Total quality Management, Price analysis Market 
Shar E analysis. and. Benchmarking 

ALBANB & Enver K & jus tina S, 2017 have 
conducted a comparative study of management 
literature on environmental analysis tools in different 
institutions around the world. Studies carried out by the 
study analysed 27 studies in different parts of the world, 
and the final results of Tal Your study on the following 
tools: Reference Benchmarking, OT, Vision and mission, 
statements, Value chain analysis, Bcmatrix, Porter's five 
Forces analysis, PEST analysis, Employee engagement 
surveys, Strategic planning, Outsourcing, Cost-benefit 
analysis, Risk analysis, Business Financial analysis. 
Project management, brainstorming, Ansoff. 

While Rigby (2015) conducted an analytical 
study of management literature on strategic and 
published management tools  in various parts of the 
world beginning in 1993, to 2015, where the results of 
the study showed that the most prevalent and most 
effective tool in the world was the tool of customer 
Relationship Management (CRM), followed by the 
following tools: assessment of employee participation, 
strategic planning, outsourcing balanced scorecard, 
mission and vision statements, supply chain 
management, change management programs, 
customer segmentation, core competency, total quality 
management, mergers and acquisitions, business 
process reengineering, satisfaction and loyalty 
management, strategic alliances, time management in 
digital transformation, contingency Planning and 
scenario, reduced complexity,, price optimization 
models, tools of decision-making right, zero-based 
budgeting 

Pasanen (2015) also studied strategic 
management tools and techniques in 143 Finnish 
companies working in the service and production 
sector. The results of the study showed that the tools 
and management methods were divided into three 
groups, with the first among the most strategic tools 
Common and used in 75% of the institutions studied 
and included in business strategies Mission and Vision 
statement). The second group was seized with the 
following tools (strategic alliances, outsourcing, 
(benchmarking) Growth strategy, quality system, OT 
analysis Customer satisfaction Analysis) The third group 
included Balanced Scorecard. Virtual Teams (kal, A. and 
Bozkurt, O. C, 2013) has sought to identify the trends of 
the Executive directors of small and medium-sized 
companies in Turkey towards the selection and use of 
strategic management tools and techniques. A total of 
192 different enterprises have been selected, and the 
study has shown that the most widespread and 
corporate strategic management tool over a five-year 
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Some recent management literature has given 
attention to the study of the various types of strategic 
management tools field and survey studies. Where 
Bagher 2017 refers to the most important strategic 
management tools and techniques widely used among 



period is as follows: Strategic planning, human 
resources analysis, all quality management, customer 
relationship management, Outsourcing, financial 
Analysis, mission statement, PEST Analysis, 
benchmarking, financial analysis of competitors, 
benchmarking, strategic Planning software, portfolio 
analysis, critical success factors, stakeholder analysis, 
value chain analysis, Organization's cultural analysis, 
OT, scenario analysis and conditional analysis. 

 I also tried studying (Afonina, A &chalupský, V, 
2012). To study the extent to which strategic 
management tools and techniques are used in 31 
companies operating in the Czech Republic. The results 
of the study have shown the order of these tools as 
follows: OT analysis, customer satisfaction analysis, 
price analysis, analysis of the views and attitudes of 
employees, cost-benefit analysis, analysis of customer 
problems, analysis of the views and attitudes of 
Customers, Porter's five forces, PEST analysis, service 
level analysis, market segmentation, market share 
analysis Customer profitability analysis, (benchmarking) 
The relative profitability analysis, portfolio analysis, 
winning or losing analysis, Customer value analysis, 
advertising effectiveness analysis, product life-cycle 
analysis, analysis of new product adoption, strategic 
gap analysis, Balanced scorecard. 

 Where she did (Friedl, p., &biloslavo, R, (2009). 
Study the tools and management methods that used by 
91 companies operating in the state of Slovenia where 
the results of the study indicated that there were a 
number of different tools and techniques being used in 
those companies, the most important of which were in 
order The following: Balanced scorecard,, life cycle 
analysis, value chain analysis, activity-based costing OT 
analysis, customer satisfaction analysis, market 
segmentation, Customer complaints Analysis Porter 
model, PEST analysis, customer profitability analysis. 

 
The review of the few published literature on 

management tools and techniques used in 
environmental analysis shows the extent to which these 
tools are different and multiple. They also show the 
importance of using them in developing the 
performance of different institutions based on the size 
and nature of the work of the Organization, as indicated 
by these studies Lack of ownership and control of one 
tool in all studies thus the researcher in the third 
requirement tries to give an idea of the most famous of 
those tools used in environmental analysis.

 

VII.
 

Conclusion
 

Results of the study and proposed scenario for 
environmental analysis tools used in strategic planning

 

From the reality of what has been presented, the 
researcher outlines a number of the results of the study, 
the most important of which are:

 

1. The process of environmental analysis is a key 
element of strategic management so that strategic 
management cannot take place without that 
process 

2. Strategic plans in their own and their realities 
depend on the extent to which environmental 
analysis is realistic in its ability to properly perceive 
environmental variables, thus depending on the 
realism of the environmental analysis and the 
success or failure of the strategic plan. 

3. The success of the strategic analysis process 
depends on the selection of the tools used to derive 
realistic results from the strategic analysis process. 

4. If organizations want to achieve the success of the 
strategy plan, it is necessary not to focus on a 
single tool but to apply a variety of environmental 
analysis tools 

5. The weak ability of Egyptian universities to 
understand the characteristics of their environment 
may directly affect the ability of universities to 
achieve their development goals. 

6. The changes in the management sciences have led 
to the emergence of modern management tools for 
the environmental analysis process. These modern 
tools contribute to overcoming the problems they 
face and thus the ability to achieve progress and 
prosperity for the organization and its level 

7. There is no better tool than others but it varies 
depending on the nature and circumstances of the 
Organization, as each of these tools can be used 
according to the purpose of the enterprise you want 
to achieve.  

Recommendations and mechanisms for their 
effective actualization. 

In the light of the results of the study, the 
researcher may develop a number of recommendations 
as follows: 
1. If the environmental analysis process is a key 

element of strategic management so that strategic 
management cannot take place without that 
process, it should be the need to train deans of 
colleges and planning officials at Egyptian 
universities in strategic management processes in 
general and environmental analysis In particular 
through workshops and specialized conferences on 
strategic planning processes, this training can be 
carried out by the capacity development centre of 
the faculty members of Egyptian universities. 

2. If the success or failure of strategic plans depends 
on the extent to which environmental analysis is 
realistic in its ability to properly perceive 
environmental variables, to reconcile the selection of 
tools used to derive realistic results from the 
strategic analysis process, modern tools should be 
studied For environmental analysis in terms of their 
relevance, objectives  of use, and by leveraging 
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other universities that have been successful in 
choosing the right tools for them. Workshops should 
also be held on the feasibility of each of these 
instruments and their linkage to the university 
environment concerned 

3. The weak ability of Egyptian universities to 
understand the characteristics of their environment 
may directly affect the ability of universities to 
achieve their development goals. In this sense, the 
environmental analysis process must be thoroughly 
studied and not just a phase of strategic planning 
processes and could be done by the unit And this 
accreditation and strategic planning centers in 
Egyptian universities using a number of means 
including the collective workshops for all the owners 
such as workshops for students and other members 
of the teaching staff and for members of the 
community and so on as questionnaires can be 
used, opinion polls and more. 

4. If organizations want to achieve the success of the 
strategy plan, it is necessary for those responsible 
for environmental analysis processes not to focus 
on a single tool rather, the application of a variety of 
environmental analysis tools is based on the 
premise that there is no better tool than others but 
varies according to the nature and circumstances of 
the organization Each of these tools can be used 
according to the purpose of the organization you 
want to achieve. 
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I.

 
Introduction

 
ince Japanese uses pitch to mark certain morae 
in utterances, it is considered a pitch accent 
language. It is very similar to Persian, as Persian 

uses pitch accents in its into national
 
system. However, 

there are fundamental differences between the two 
languages.

 
In this section, we provide a brief overview of 

Japanese prosody, highlighting the similarities and 
differences between Japanese and Persian.

 First, Japanese, like Persian, only has
 
two levels 

for prosodic organization: accentual phrase (AP) and 
intonation phrase (IP). AP is a sequence of low (L) and 
high (H) tones and has only one type of pitch accent. 
One or more APs make up the larger unit, IP, which is 
followed by a boundary tone

 
(i.e., a rise or fall in pitch 

that occurs in speech at the end of each IP).
 According to Japanese lexical accent 

characteristics, the pitch rises at the AP head, and if 
there is an accento-kaku, the pitch falls immediately 
after. This accento-kaku

 
is discriminable and has been 

identified as the most important feature of the Japanese 
accent. Therefore, the existence or position of this 
accento-kaku

 
creates more than one accent pattern. 

Accent patterns in Japanese may be described as either 
kifuku-shiki (accented) or heiban-shiki (unaccented). 
Kifuku-shiki is further divided into atamadaka-gata (i.e., 
the first mora has a high pitch (H) and all subsequent 
morae have a low pitch (L)), nakadaka-gata (i.e., one or 
more than one mora that is neither the first nor the last 
within that word has a high pitch), and odaka-gata (i.e., 
the first mora has a low pitch and all subsequent morae 
have a higher pitch, and the pitch falls suddenly when 
followed by certain particles). However, there are no 
subcategories to heiban-shiki. When contrasting heiban-
shiki with the above subcategories of kifuku-shiki, it is 
typical to use the word heiban-gata (i.e., the first mora 
has a low pitch and all subsequent morae have a higher 
pitch; the pitch falls gradually).  

In a stress accent language like Persian, the 
accent of nouns, adjectives, and most adverbs falls on 
the final syllable of the prosodic word (hereafter, “word”) 
and thus, the accented syllable position is predictable in 
most words. In addition, Persian has the concept of 
nuclear pitch accent (hereafter “NPA”). In other words, 
only the final AP of an utterance or IP is perceived as 
more prominent by the listener. Only the final AP has a 
low boundary tone while other APs have a high 
boundary tone (Sadat-Tehrani 2007). NPA, which is also 
known as a sentence accent, is absent in Japanese. 

A third difference between the two languages 
that is related to the above concept is the case of focus 
realization. Japanese, like Persian, applies pitch range 
expansion in order to mark focus. Focal prominence has 
a remarkable effect on the following component as well 
as on the focused component itself. In other words, 
focal prominence brings prosodic subordination to the 
following APs. In Japanese, this subordination may 
delete the tone sequence that marks the boundary 
between two APs, but it does not delete the tone 
sequence of accent, and, actually, the post-focal 
accents are maintained. In Persian, on the other hand, 
the NPA falls on the focused component, and a 
complete dephasing occurs in the following APs. Since 
Persian uses NPA and Japanese does not, Persian 
learners of Japanese may find it difficult to realize 
accents in positions where an NPA is not present. 

The above differences may cause language 
interaction during language acquisition; that is, Persian 
speakers’ first language (L1) may interfere with their 
pronunciation of Japanese as a second language. Since 
pronunciation is greatly affected by L1 and since no 
explicit and systematic prosody education is provided to 
learners of Japanese, it is expected that learners will not 
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Abstract- The aim of this study is to investigate learners’ 
acquisition of Japanese lexical accent in different prosodic 
environments. Nineteen Iranian learners and one Japanese 
native speaker participated in the experiment and were asked 
to pronounce a dialogue using the same three-mora non-word 
in three different positions in the dialogue. The results show 
that native speaker pronounce the non-word with three 
possible accent types: Atamadaka-gata (i.e., the first mora has 
a high pitch (H) and all subsequent morae have low pitches 
(L)), nakadaka-gata (i.e., one or more than one mora that is 
neither the first nor the last within that word has a high pitch) 
and heiban-gata (i.e., the first mora has a low pitch and all 
subsequent morae have a higher pitch, and the pitch gradually 
lowers). However, accent realization does not change in 
different prosodic environments. On the other hand, when 
analyzing the Iranian learners’ pronunciation, a total of seven 
accent types were recognized, and the results demonstrate 
that accent realization differs by prosodic environment: while 
LHL (an accent form like nakadaka-gata) appears frequently in 
a focal environment, LHH (an accent form like heiban-gata), 
which is similar to a Persian accent, is realized more in other 
environments such as neutral or post-focal environments. The 
above result suggests that since, at the beginning of 
conversation sentences and in focal environments, the 
learners’ degree of consciousness is higher than for the whole 
conversation, L1 interference is less likely to occur.



be able to pronounce Japanese sentences while 
consciously maintaining the accent of words in various 
prosody environments. 

Given the above information about the 
Japanese lexical accent (hereafter “accent”), it has been 
assumed that the topic of accent has long been a 
complex issue in Japanese language education; many 
studies have been conducted to investigate the 
realization and perception of the Japanese accent by 
learners of Japanese. The results have demonstrated 
that although nakadaka-gata is the most difficult accent 
type to perceive, most words are realized in the pattern 
of nakadaka-gata, in particular the pitch fall after the 
second to last mora of a word. However, only a few 
studies have focused on the effect of prosodic 
environment on the realization of accent. 

To fill this gap, this study aims to investigate 
how different prosodic environments influence the 
realization of accent in Iranian learners of Japanese. We 
hope to clarify not only the details of Iranian learners’ 
accent realization, but also its acquisition in various 
prosodic environments. 

II. Purpose and Hypotheses 

This study aims to investigate how Persian 
learners of Japanese realize accent in different prosodic 
environments. Given the above information, in this 
research, we will test the following hypotheses: 

1. The tendency of accent realization will differ 
between APs receiving NPA (when the prosodic 
environment is strong) and APs not receiving NPA 
(when prosody is neutral or weak). 

2. The accent rules of Persian will be introduced with 
respect to word accent, and accents will thus be 
placed at the end of the word. 

III. Experiment 

a) Material 
Based on the characteristics mentioned in 

section 1, previous studies investigating Japanese 
learners’ accent realization have focused on the 
accuracy of accent type by examining readers’ reading 
of word lists (Sukegawa 1999, Nakato 2001). However, 
words are not usually uttered in isolation and since 
prosody elements such as sentence structure and 
intonation influence accent, the realization of accent is 
considered to differ in the case of reading a sentence 
than a single word. However, it is considered difficult to 
use free utterances as material for analysis and 
comparison, as the utterance amount, vocabulary, 
prosodic environment, etc., differ for each utterer 
(Ayusawa 2003). 

Ayusawa (2003) thus proposed a test to 
investigate accent acquisition status with respect to 
nouns. She suggested setting up a dialogue in which 
the target nouns would be situated at several locations 

throughout the dialogue. If a noun is pronounced 
correctly in all locations, it can be inferred that the 
accent type of this noun has been acquired. Moreover, 
even when the accent type is not correct, if the same 
pitch pattern is used in different sentences, it can be 
surmised that the utterer is conscious of word accents. 

In this study, based on Ayusawa (2003), a short 
dialogue was designed to test whether accent 
realization differs between different prosodic environ-
ments. We constructed a dialogue in which three 
positions were used as the target prosodic 
environments: environment 1 is a prominent location; 
environment 2 is a neutral location; and environment 3 is 
a post-focal location. Twenty non-words were then used 
to determine the lexical accent realization by Iranian 
learners. We applied non-words to control the effect of 
word frequency or possible acquisition on the realization 
of accent. The target dialogue is provided below: 

A: Osake desu ka? 
  Is that sake? 

B: Osake janakute, (non-word)
  It’s not osake, it’s (non-word). 

 desu. 

A: Sou desuka. (non-word) wa, dare no

I see. Whose (non-word) is that (non-word)? 

 (non-word) 
desuka? 

(The underlined positions are focused.) 

b) Subjects 
Nineteen Iranian learners of Japanese whose 

native language is Persian participated in the 
experiment. The subjects ranged in age from 20 to 23 
and had a basic proficiency level. A female native 
speaker of Tokyo Japanese also participated as a 
control target. 

c) Procedure 
First, before the main experiment, participants 

signed a letter of consent in which they were fully 
informed about the purpose of the experiment and were 
assured that their voices would not be used for non-
academic purposes. Then, to avoid unnatural 
pronunciation, the subjects were asked to memorize the 
dialogue until they could say it by heart and become 
accustomed to the experiment environment. They were 
then asked to repeat the dialogue using the same non-
words in the target locations each time. Finally, they 
were paid for participating in the experiment. Subjects’ 
utterances were recorded in a sound studio and the 
data were digitized.  

d) Measurements 

For the phonological description, two trained 
native speakers were paid to evaluate the non-word 
accent realized by Iranian learners. To reduce the 
influence from factors other than the target environment 
as much as possible and also to reduce the burden on 
the judges, the dialogues pronounced by the learners 
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were edited so that only sentences including the non-
words remained while the other parts were excluded.  

The native speakers were asked to label the 
accent of target non-word sets in each dialogue using L 
or H. For convenience, only the pitch tracks of the target 
location were extracted and the time between these 
positions was removed. The native speaker judgments 
were conducted individually, and a kappa coefficient 
test found that the coincidence rate between judges was 
k =.76. Thus, it was considered that there was sufficient 
reliability. Discrepancies between evaluators were 
settled through consultation. 

For the acoustic analysis, the pitch tracks were 
extracted using Praat software ver. 6.0.43 (Boersma & 
Weenink 2010). 

IV. Results 

Table 1 shows the accent realization tendency 
of the native speakers by environment. Three accent 
types, “HLL,” “LHH” (flat plate type), and “LHL” were 
confirmed. “HLL” (80%) was considerably more 
common than “LHL” (10%) and “LHH” (10%). However, 
each non-word was realized with the same accent type 
in all environments. 

Table 1: Accent types and their frequency observed in 
the utterances of native speakers 

Accent type (%) 
Environment HLL LHL LHH Total 
1 focus 16(80) 2(10) 2(10) 20(100) 
2 neutral 16(80) 2(10) 2(10) 20(100) 
3 post-focal 16(80) 2(10) 2(10) 20(100) 
total 48(80) 6(10) 6(10) 60(100) 

Table 2 shows Iranian learners’ accent 
realization tendency by environment. As can be seen, 
overall, seven accent types (“LHH” (3.14%), “HLH” 
(1.92%), “LHL” (19.64%), “HLL” (13.15%), “LLH” 
(8.07%), “HHH” (3.24%) and “LLL” (0.79%)) were 
confirmed. Among these, the realization frequency of 
“LHH” (53.15%) was the highest. 

A chi square test was conducted to examine 
whether there was any significant difference between the 
frequency of the above seven accent types depending 
on the environment, and a significant difference was 
observed (χ2 (12) = 558.207, p <. 01 Cramer’s V = 
0.495). Therefore, residual analysis was conducted 
(Table 2). The results demonstrate that in environment 1, 
“LHL” (38.95%), “HLL” (21.05%), “LLH” (8.94%), and 
“HHH” (5%) occurred more than other accent types, 
while the occurrence frequency of “LHH” (6.86%) which 
was generally overwhelmingly high, was significantly 
low. In environment 2, “LHH” (72.10%) occurred more 
frequently, indicating that the frequency of other accent 
types was significantly reduced. In environment 2, as in 
environment 3, “LHH” (80.52%) occurred the most while 
the frequency of other accent types decreased. 

 

 

 

 

 

 

 

Table 2: Accent types and their frequency observed in the utterances of learners

Accent type (%) 
Environment LHL HLL LLH HHH HLH LLL LHH Total 

focal 148(38.95)▲ 80(21.05)▲ 73(19.21)▲ 34(8.94)▲ 19 (5) ▲ 0▽ 26 (6.86) ▽ 380(100) 
neutral 48 (12.63) ▽ 32 (8.42) ▽ 19 (5) ▽ 3 (0.79)▽ 2(0.52)▽ 2 (0.52) 274(72.10)▲ 380(100) 

post-focal 28 (7.36) ▽ 38 (10) ▽ 0▽ 0▽ 1(0.26)▽ 7(1.84)▲ 306(80.52)▲ 380(100) 
total 224 (19.64) 150 (13.15) 92 (8.07) 37 (3.24) 22(1.92) 9 (0.79) 606 (53.15) 380(100) 

V. Discussion 

In section 4, the accent tendencies of native 
speakers and learners were described based on the 
auditory impression of native speakers. In this section, 
we compare the utterances of the Japanese native 
speaker with the utterances of Persian learners and 
describe how the prosodic environment affects the 
realization of accent. Before analyzing the prosody 
realization in each utterance, it is necessary to explicate 
the prosody of Japanese related to the sentences 
applied in this study. In section 5.1, we first summarize 
the prosodic features of the potential accent type of the 
word and the prosodic features of the dialogue in 
standard Japanese. We then describe the accent 

realization of the native speaker and learners observed 
in each prosodic environment. 

a) Japanese Prosody 
As defined by Matsuzaki and Kawano (2010: 

34), “The arrangement of relative height and strength 
which is arbitrarily decided as a social custom in relation 
to each word, is called ‘accent.’” However, the rules of 
arrangement of this height and strength differ 
depending on languages and dialects. There are two 
rules for the accent type of the Tokyo dialect: (1) the 
heights of the first and second morae differ; (2) once the 
tone falls, it does not rise again. In Tokyo dialect, n + 1 
accent types are potentially allowed for n-morae words. 
However, there is not an equal number of words in each 
accent type. For example, in three-mora words there are 
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theoretically four accent types of accent: atamadaka-
gata (indicated like “HLL”), nakadaka-gata (indicated like 
“LHL”), and odaka-gata and heiban-gata (indicated like 
“LHH”). However, in actuality, their frequencies are not 
equivalent (Matsuzaki & Kawano 2010). 

On the other hand, it is said that the 
pronunciation of loanwords that have not yet been fully 
assimilated into the language reflect the accent system 
of the language in a simplified form, and such a word is 
pronounced with a specific accent type (Kubono & Ota 
1998). Specifically, in the Tokyo dialect, there is a rule 
that, for loanwords, “Accento-Kaku is applied to the third 
mora counted from the leftmost edge of a prosodic 
word” (Kubono & Ota 1998: 81). Although loanwords 
were not used in this research, if we consider the target 
words as new loanwords for which the pronunciation of 
the original word is unknown, it is expected that they 
would be pronounced as HLL (atamadaka-gata) types 
by native speakers of the Tokyo dialect. 

As mentioned above, environment 1 was the 
environment with focus. The focal point does not 
normally change the accent type, but it is one of the 
elements of focus in which the pitch range of the 
focused phrase is expanded (Kori 1997). Therefore, it 
can be assumed that “HLL” is environmentally friendly 
for environment 1, that environment 2 is a neutral 
environment but “HLL” can easily be applied as in 
environment 1, and that environment 3 is an 
interrogative question sentence, and comprises the 
environment immediately after the interrogative word in 
which prominence is easily placed. 

Another feature of the focus is that the AP after 
the focal point is reduced and its independence 
disappears. In other words, the focused AP integrates 
with the immediately following AP to form one IP. 
Accordingly, it is assumed that in dareno ‘whose’ 
(interrogative word), prominence is placed on the 
interrogative, the pitch range of the interrogative is 
expanded, the accent realization of the following non-
words is reduced, and one IP is formed. It is thought 
that in this way, the accent is weakened. Therefore, it 
can be assumed that the accent of the word in 
environment 3 is realized as “HLL” as in environments 1 
and 2. In other words, non-words will be realized in the 
same accent type in all three environments. 

b) Accent realization by the native speaker and learners 
First, we will describe the tendency of prosody 

realization in each environment based on the native 
speaker’s typical pitch patterns (Figures 1 to 3). Then, 
we will describe the tendency of prosody realization in 
each environment based on the learners’ typical pitch 
patterns (Figures 4 to 12) For convenience, we extracted 
environments 1 to 3 and deleted pauses from the 
utterances. The horizontal axis represents time 
(seconds), while the vertical axis represents height; that 
is, the fundamental frequency (F0) of the sound. The 

scale of the height is indicated by a semitone value (st) 
based on 100 Hz. Similar to other languages, the pitch 
differs between men and women (Ayusawa 1991). 

i. Native speaker’s prosody 
Since environment 1 is the environment in which 

prominence is placed, as can be seen from Figures 1 to 
3, the pitch range of non-words is expanded. The pitch 
suddenly descends immediately after the mora on which 
the accento-kaku is placed. Similarly, in environment 2, 
the pitch suddenly falls immediately after the mora on 
which the accento-kaku is placed and does not rise to 
the end of the AP, including the particle “wa.” In 
environment 3, prominence is placed on the question 
word dareno ‘whose’, and the AP, including the non-
word, is weakened. Finally, “ka” of the final mora is 
realized with a rising tone. As mentioned earlier, in this 
experiment, the native speaker pronounced non-words 
as “HLL,” “LHL,” and “LHH.” Of these, the “HLL” type 
was the most common. However, in all environments, 
words were realized with similar accent types. 

ii.  Learners’  prosody  
The non-words used in this study may be 

pronounced with various accent types by individuals. 
Specifically, as mentioned earlier, for three-syllable 
words, there are theoretically four possible accent types: 
“HLL,” “LHL,” “LHH” (odaka-gata), and “LHH” (heiban-
gata). However, if the same non-words are realized with 
similar accents in various environments and realized at 
an appropriate height according to the environment, it 
can be said that, overall, accent and intonation have 
been acquired.  

In accent realization by learners, “LHH” and 
“LLH” are similar to the Persian accent, but “LHH” 
(53.15%) occurred many times, while the incidence of 
“LLH” (8.07%) was extremely low. 

 In environment 1, non-words are pronounced 
with emphasis at the beginning of an independent 
phrase, despite appearing after the phase “osake 
janakute.” As mentioned in the section 4, environment 1 
has many variations of accent type as individual 
differences are large. Examining the learners’ pitch 
patterns (Figures 4 to 12), we may observe that the 
accent tendency differs among individuals. There are 
also accent patterns such as “HLH,” “LLH,” and “HHH” 
that violate the accent rule of the Tokyo dialect among 
the seven accent types that have been confirmed. 
Overall, “LHL” (38.95%) and “HLL” (21.05%) are the 
most frequent. However, regardless of accent type, the 
pitch rage is sufficiently expanded. In other words, since 
in Persian, as in Japanese, prominence is realized by 
expansion of the pitch range, positive transfer allows 
learners to pronounce accented words with a focus at 
an appropriate degree of realization. 

In the neutral utterance of environment 2, the 
accent types (“LHL,” “LLH,” “HLL,” “HHH,” “HLH”) that 
occurred frequently in environment 1 decreased 

© 2018   Global Journals

       

  
  
 

  
Ye

ar
20

18

                   

  
 

( G
)

G
lo
ba

l 
Jo

ur
na

l 
of
 H

um
an

 S
oc

ia
l 
Sc

ie
nc

e 
 

-

On Persian Japanese Intonation

 22

  
  

  
 V

ol
um

e 
X
V
III

 I
ss
ue

  
X
II 

 V
er
sio

n 
I 



significantly, whereas in environment 1, the less frequent 
“LHH” was significantly higher than the other accent 
types (72.10%).     

Environment 2 appears at the beginning of the 
sentence and forms an independent AP followed by the 
particle “wa.” The accent of the target word of 
environment 2 should be realized using the same type 
of accent as in environment 1. However, as can be seen 
from Figures 4 to 12, two patterns were used. These are 
a pattern (Figures 4 to 7) in which the same accent type 
as environment 1 was realized and a pattern in which an 
accent type different from environment 1 was realized 
(Figures 8 to 12). 

 Regarding the first pattern, since the learners 
were already conscious of the word accent, they used 
the same accent type as for environment 1. However, for 
the second pattern, no appropriate rise is seen in the 
phrase head, and the pitch is realized in a nearly flat 
form just before the end of the phrase. As described in 
the results, this pattern was judged to be LHH. 

On the other hand, a certain pattern can be 
seen in the tone at the end of the phrase. As observed 
in Figures 4 to 12, at the end of the phrase, Iranian 
learners (1) prominently pronounced the particle “wa” at 
the end of a phrase (Figures 4, 5, 7, 8, 9, 11), (2) give a 
rise to particle “wa” at the end of the phrase (Figure 6), 
or (3) lengthen particle “wa” at the end of the phrase 
(Figure 11). This can be regarded as a “habit of learners 
who rebuild new phrases by resetting every word” 
(Matsuzaki 2001: 239). However, the accent of the non-
word in environment 2 is influenced by the phrase 
boundary tone and becomes “LHH.”  

Based on the above, when we summarize the 
procurement situation of environments 1 and 2, if words 
are pronounced with a similar accent type in both 
environments, and if the end of the sentence falls in 
tone, then it can be said that, on the pitch curve, the 
prosody became similar to that of the native speaker. 
Examining the learners’ pitch patterns, prosody such as 
that above can be said to be realized only in S1 and S2 
(Figures 4 and 5), and Japanese prosody can be 
learned. 

In the next step, we see the intonation of 
interrogative sentences and the realization of accent 
weakening. 

As confirmed in Table 2, after the focus of 
environment 3, “LHH” and “LLL” occur most frequently. 
Environment 3 is an interrogative. In Japanese 
interrogatives, (1) the focus is placed on the interro-
gative, (2) the words in AP immediately following the 
interrogative word are subordinated until the end of the 
sentence, and finally, (3) the final mora of the IP rises. 

 
In order to examine whether this is due to the 

influence of Persian prosody, we will first discuss the 
intonation of Persian sentences. As mentioned in Sadat-
Tehrani (2007), for Persian interrogatives, like in 
Japanese, prominence is placed on the interrogative 
word, the pitch range of the interrogative word is 
expanded, and the following AP is weakened. In 
addition, the sentence final tone of the simple 
interrogative is high, while the sentence final tone of the 
interrogative with a question word is low. 

If Persian prosody is at work, it would be 
expected that learners’ ‘whose (non-word) is that?’ 
would be realized by a falling tone. However, as seen in 
Figures 4 to 12, most of the Iranian learners were able to 
realize this question using a correct tone: that is, the 
rising tone. Specifically, the pitch range of dare ‘who’ 
was expanded due to prominence, and the AP of the 
non-word immediately after it was weakened. Finally, the 
end of the sentence was realized with a rising tone. 

On the other hand, the final tone of the 
interrogative question sentence may be a cause of the 
“LHH” in environment 3. As mentioned above, the final 
tone of Japanese interrogatives is a rising tone, and the 
rise usually occurs at the last mora of the sentence. 
However, the rise of interrogatives by Iranian learners 
began before the final mora. Thus, in environment 3, the 
non-words were realized with LHH. In pronouncing dare 
‘who’, there were cases in which the pronunciation was 
followed by a pause between the interrogative word dare 
‘who’ and the target non-words, and cases in which the 
pronunciation was continued without pauses, as well. 
However, in both cases, the accent of nonwords was 
realized in a weakened form. 

From the above, it can be said that beginner 
learners are able to acquire the final tone of Japanese 
interrogatives. However, since the accent of environ-
ment 3 is realized in a type different from environments 1 
or 2 and in a form that rises toward the end of the 
sentence, it can be assumed that the accent type of the 
word is also influenced by the prosodic environment in 
environment 3. Therefore, the learners have already 
acquired intonation and are conscious of intonation, but 
they are not conscious of accent. 

Ayusawa (1993) pointed out that the intonation 
of interrogatives is acquired in the following seven 
stages: 

1.
 

Step of pronouncing like L1 intonation.
 

2.
 

Acquiring rising tone and pronouncing all 
interrogatives in the rising tone

 

3.
 

Acquiring intonation of interrogatives with question 
words

 

4.
 

Acquiring the final rising tone of interrogatives
 

desuka?
 
and

 
masuka?
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As shown in Figures 4 to 12, focus was placed 
on interrogatives in the utterances of all members 
except learner 12, and non-words immediately following 
an interrogative word weakened until the end of the 

sentence. The accents of non-words pronounced in 
environment 3 were judged as “LHH.”



5. Level of acquiring discrimination between 
nakadakagata and heibangata 

6. Acquiring rising tone at the end of words with 
accent type -2 (i.e., the accento-kaku falls on the 
second-to-last mora). 

7. Acquiring the rising tone when the word ends with n 
or a long vowel. 

Given the above acquisition stages, it can be 
assumed that the rising tone at the end of the sentence 
is acquired earlier than accent. Our study confirms this 
assumption. Iranian learners have acquired the correct 
final tone of interrogatives as well as dephasing the 
words immediately after the focus. However, they have 
not yet acquired the correct accent. 

Utsugi (2004) noted that the Japanese accent is 
ignored, regardless of the presence or absence of the 
focus in learners’ utterances, and the peak of the pitch 
appears on the second mora of the phrase as a whole. 
Similar results have been found for Brazilians in 
Sukegawa (1999) and for Koreans in Nakato (2001). 
From this, it can be considered that “LHL” is relatively 
frequently common in Japanese utterances by 
foreigners, and one interpretation of this is that the 
“LHL” has been formed based on learners’ intermediate 
language strategy. However, this study shows that 
“LHL” occurs only on the focus point and declaratives.  

c) Consciousness 
In the above, we have explained the accent 

realization and effect of prosody of Iranian learners of 
Japanese. In this section, we will consider the learners’ 
accent realization from the viewpoint of consciousness. 
The focus of environment 1 is the part that conveys the 
important information of the sentence, but it is also the 
starting point of the conversation sentence in the order 
of presentation. In this environment, the learners’ degree 
of consciousness is higher than for the whole 
conversation. For this reason, students are conscious of 
words and pronunciation, so L1 interference is less likely 
to occur (Min 1989). On the other hand, in environments 
2 and 3, learners have no place to speak emphatically, 
and gradually tend to allocate attention to the content of 
utterances, as the degree of consciousness of 
pronunciation is lower than for environment 1. Therefore, 
L1 interference becomes strong. The relationship 
between consciousness and realization of accent is also 
indicated in Min (1989), and when the learner 
consciously pronounces it, a change in pitch appears. 
However, because it violates the accent rule of 
Japanese, it is not like Japanese. 

VI. Conclusion 

In this study, 19 students with a basic 
proficiency level were targeted, and two hypotheses 
were developed to verify the accent realization tendency 
and influence of prosody in units larger than words. As a 
result of the investigation, Hypothesis 1, that different 

accent tendencies will emerge for AP receiving sentence 
accent (when the prosodic environment is strong) and 
AP not receiving sentence accent (in cases where the 
prosody is neutral or weak), was verified. Specifically, in 
the case of the focal environment, the stress accent 
characteristics are likely to appear, while in other 
circumstances, the accent tends to be flat. Furthermore, 
although learners are conscious of accent, their 
pronunciation may be influenced by the intonation of a 
phrase or sentence ending. 

Hypothesis 2 was that “Persian accent rules will 
be applied in regard to word accent so that accents are 
placed at the end of the word.” The study found that in 
the focus environment, other factors than L1 interaction 
affected learners’ accent realization. In the past, we 
have noted the use of L1 interference in accent 
realization as well as the interlanguage strategy used by 
learners. However, in this study, it became clear that the 
influence of each factor varies depending on the 
environment. Specifically, in the case of a focus 
environment, since learners’ consciousness of accent is 
high, a strategy other than L1 interference is used. On 
the other hand, if there is no focus, the learners’ accent 
consciousness level is low, and the influence of L1 is 
clearly evident. 

 The target environments in this research 
differed in terms of sentence position (i.e., environment 
2 in the middle of a phrase, environment 2 leftmost of 
phrase) and sentence type (i.e., declarative or 
interrogative). In future work, we will further examine 
learners’ realization of accents / intonation of learners’ 
words by unifying the prosodic environment. In addition, 
as a result of using only three-mora non-words, LHL 
occurred more frequently. In the next step, we will 
investigate how the realization of accent and intonation 
changes depending on the number of morae. 
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Figure 4: Utterance by S1 (Female)

On Persian Japanese Intonation

Figure 1: Utterance by native speaker (Female) (H)

Figure 2: Utterance by native speaker (Female) (LHL)

Figure 3: Utterance by native speaker (Female) (LHH) 
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Figure 6: Utterance by S3 (Male)

On Persian Japanese Intonation

Figure 5: Utterance by S2 (Female)

Figure 7: Utterance by S4 (Female)

Figure 8: Utterance by S5 (Male)
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On Persian Japanese Intonation

Figure 9: Utterance by S6 (Male)

Figure 11: Utterance by S8 (Female)

Figure 12: Utterance by S9 (Mmale)

Figure 10: Utterance by S7 (Female)
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Abstract-

 

This article suggests some critical thoughts about a 
four months English course

 

for the students of Computer 
Sciences and Engineering titled ‘Developing Basic English 
Skills"

 

for general academic and professional purposes. The 
primary

 

aim of this paper is to exhibit how the course can be 
designed by critical thinking and by following some well-
established strategies with the help of needs analysis. Some 
new approaches like flipped approach along with lecture and 
multimedia presentation

 

the class was conducted by the 
researcher for the group of students from CSE, first semester 
in a private university in Bangladesh.

 
Keywords:

 

strategies,

 

designed by critical thinking, 
developing basic english skills, flipped approach, course 
design.

  
I.

 

Introduction

 
or university education,

 

students need to prepare 
themselves with adequate knowledge of the 
English language because in Bangladeshi privet 

universities with the recommendation of UGC   initiated 
English as the medium of instruction. So

 

English 
courses are offering to every school, Like the school of 
Business Administration,

 

School of Social Sciences and 
School of Science and Technologies. The prime 
concerns of the courses are made every

 

students able 
to read and write in English and to cope them up with 
English Lectures and presentations.

 

From that intentions 
the researcher is taking a Developing Basic English 
Skills

 

course with the students of BSc in Computer

 
Sciences and Engineering for academic Purposes with 
context embedded language of everyday interaction and 
academic writings.

 

The course designing for the course 
was the mixture of ESP (English for Specific Purposes) 
and CSD (Communicative Syllabus Design)

                     
models.

 
The EGAP (English for general academic 

purpose) curriculum typically

 

based on the 
consciousness of the students that in academia they 
should talk and write about their new plans and reading 
materials in a definite

 

manner. It develops

 

their 
"Cognitive Academic Language Proficiency (CALP)".

 
Cummins (1979).CALP builds on the students' 

acquisition of basic interpersonal communication skills 
(BICS) - the oral confidence required to act promptly for 
everyday's casual circumstances.  

Developing Basic English Skills for general 
academic purposes course, which reflect a one-size fits 
all study-skills perspective on EGAP, are still offered to a 
considerable number of students in many university 
settings (Rogers, 2016:38)  though these type of course 
fail to take adequate steps to develop a remarkable 
changes of  individual disciplines. (Murray, 2016:2). 
Moreover, students enrolled on BSc in Computer 
science and Engineering program have already 
completed Higher Secondary Certificate, and therefore 
have had their fill of the study skills-based teaching-
learning associated with Basic English Skills. Therefore, 
this Developing Basic English skills (DBES) for specific 
academic purposes course has been designed to 
reflect the academic literacy perspective, which lea and  
Street suggested as  ‘focuses on the literacy demands 
of the curriculum" involved  multiplicity of communicative 
performances, as well as variety, and disciplines’ (Lea 
and Street, 159). Along with the perception of 
Chomsky's (1965) concept of 'linguistic competence' 
has been censured as being too constricted, and now 
everybody believed   that any theory of language must 
have the knowledge of the social features  that form our 
selection and use of these structures. So Chomsky's 
concept has to be developed into a extensive notion of 
'communicative competence', which relates the 
relationship between language and the appropriate 
particular condition (Campbell & Wales, 1970; Hymes, 
1972). The paper will discuss how the course accom-
plishes development through designing critically to 
mitigate the problem of unwelcoming rural students.  

II. CONTEXT  

The course’s with ESP (English for Specific 
Purposes) approach in which the teaching content is 
matched to the requirements by needs analysis of the 
learners tasked with authentic materials and tasks have 
been chosen and build up for medium-sized classes of 
20-30 students. The course adopted a ‘flipped’ 
approach to giving lessons to make the course effective 

F
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for the short duration of the course. For this reason, 
students required to work in pair and also separately 
with the sense of independence which motivated to 
develop the communicative performances. Which also 
help them to be self reliant in other courses of  
Computer Science and Engineering, because the 
medium of instruction and learning in university is 
English. 

III. Course Type 

Students of the university were all adults who 
already had connections with English after completing 
their HSC (Higher Secondary Certificate) and would like 
to learn the language properly for communication. As 
required by the University Grant Commission the 
university were suggested to initiate a new English 

course to prepare the students to be skilled in using 
English in their classes. 

IV. The Approach 

The basic approach to course design that is 
taken here is an ESP (English for Specific Purposes) the 
teaching content is matched to the requirements of the 
learners. So the researcher has done the needs analysis 
of the students by semi-structured discussions 
(interviews) with the students. The interviewers had eight 
guiding questions for finding out the real necessity the 
respondents. The interview questions were basically 
similar to the questions written on the questionnaires. 
For designing the course Bell's Language teaching 
syllabus design was in plan.(Bell,1981,p.36) 

  

 
a) Needs Analysis 

The most useful model for analyzing linguistic 
needs is Munby's Communicative Syllabus Design 
(1978). A basic view of the appropriate part of the model 
is showing  bellow in figure 2.  
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Figure 1: Language teaching syllabus design
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The student of CSE for DBES course was the 
participants,

 
and they let the researcher know their 

needs by some set of questions through that the 
researcher gathered their needs and made it a point for

 

designing the course for specific students needs. 
 

b)
 

Key findings from the
  

In the face of
 

the informal and small-scale 
nature of the NA, it provided affluent

 
information about 

the students’ goals
 
and their

 
necessities, requirements

 

and deficiency. The key findings from the NA are 
summarized below. Key findings:

  

•
 

Students are newly arrived in Dhaka and are highly 
motivated

 
to do something new with new ways of 

learning,
 
and they want to develop their speaking 

skills.
  

•
 

Each of the student fulfilled the requirement for the 
BSC in computer science and engineering.( lowest 
CGPA 2.80)

 

•
 

Most students are on the course did not meet the 
IELTS requirements.

  

•
 

Classes are homogenous, with 100% of students 
are from

 
Bangladesh.

  

•
 

The field
 
of reading and writing are most important 

in the BSC in computer science
 
course because 

 

technical writing, exam writing (short answers), 
research-based writing are regular needs.

 

•
 

Assessment is through written work (except six 
largely lab-based exams),

 
with word counts ranging 

from 1000 words to 2000 words.
  

•
 

Students have to give a 20-minute oral presentation
 

in their last class to go with their lab reports.
  

•
 

Lectures
 

are the key mode of deliverance, but
 

students also engage themselves in seminars, 
power point slide presentation sessions in group 
and individual

 
performances.

  

•
 

Students have accesses to the online library so a lot 
of the library research students comes to consult 
about research articles.

  

•
 

Students are expectant
 

to take their own notes 
during lectures

 
for self-help.

  

•
 

The CSE faculty is consist of
 

of international 
lecturers and for some students understanding 
accents and international variations of English are 
challenging.(Malaysian English and  American 
English)

 

•
 

Students are expected to use Moodle as a guide
 
of 

communication(among other things).
 

c)
 

Needs Analysis and some negative reality of the 
students  

•
 

Inadequate background knowledge of the subjects 
students comes to study.

 

•
 

Poor English language skills.
 

•
 

Lack of motivations and enthusiasm.
 

•
 

Taken for granted assumption that certificate or 
degrees are to be given,

 
not earned.

 

V.
 

Implications
 

The result of the needs analysis facilitate
 
the 

 

researcher to prepare
 
the design of the new English 

course that fit into the needs of the target audience, i.e, 
the students of the non-English Departments. After 
arranging the design, the researcher formed

 
a list of 

books and online materials which were conducted in the 
classroom.  

VI.
 

Teaching Methodology
 

Communicative Language Teaching (CLT) was 
selected as the methodological approach of the 
Developing Basic English Skills course for its distinctive 
characteristics. First, this CLT methodology aims at 
communication and emphasizes interaction as both the 
means and the ultimate goal of learning a language 
(Larsen-Freeman, 2000). In CLT classes,

 
learners are 

expectant
 

to enthusiastically
 

engage themselves in 
understanding others.

 
Second, the responsibility of the 

teachers in CLT is also different from traditional teaching 
methods. The teachers act only as facilitators,

 
allowing 

their students to be
 

charge of their own learning 
(Larsen-Freeman, 2000). The lecturers set up various 
communicative situations that the students are likely to
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Fig. 2



encounter in real-life social contact, for example asking, 
requesting, getting permission, offering help, clarify-
cations or writing reports. The exercises are in the forms 
of games, role-plays, problem solving tasks, etc. In 
these exercises, the students are required to 
communicate their needs and thoughts using the target 
language. By applying CLT methodology in DBES 
classes, the students were anticipated to enhance their 
self-confidence in using the target language. 

a) Expectations about course designing  
At this stage, there are several situational issues 

to think before categorize learning outcomes (Fink, 
2005).Questions related to the context of the course, the 
students, the institution, and the environment can help 
identify the course framework before shaping the 
learning outcomes for the course. The Course Design 
Cycle is a useful tool for ideas and working through the 
development, assessment, teaching and learning strate-
gies, and continuous improvement of course design. So 
with the view of flower researcher found out the learning 
outcome given below. 

b) Intended learning outcome (ILO) 
Upon completion of the course, students will be able to: 

• Communicate, both orally and in writing, in a more 
grammatically correct and appropriate way. 

• Communicate effectively, and give formal 
presentations in a wide range of situations, without 
any inhibition or shyness. 

• Students will be better able to process and produce 
the written and spoken texts archetypal of BSc 
computer science course.  

• Students will have increased awareness of the 
different cultural standard and values of the universal 
context.  

• Students will have engaged in a range of 
communicative activities to help them acclimatize to 
and function confidently in an interactive learning 
environment.  

• As a Student of computer science will have 
developed the academic literacy to fulfill the 
requirements of an active member of the computer 
science communication community. 

• In postgraduate level students will act with core 
academic skills acquisition and policies by self-help.  

c) Course objectives (CO)  
The course objectives articulate the detailed 

ways in which the goals will be achieved (Graves, 
1996:17), therefore each objective mentions a course 
goal/s or intended learning outcomes. The objective of 
this course is to remedy certain lapses and weaknesses 
in the use of grammatical structures that students retain 
from their former learning in schools and colleges. It is 
found that although they have memorized many rules of 
grammar, they often lack competence in using them for 

actual communication in real life situations and 
academic purposes. 

Students will require doing short, contextualized 
tasks covering a wide range of situations for the practice 
of grammar items and structures (such as the tense, 
subject-verb agreement, modals, etc.) as well as for 
developing new vocabulary. 

d) During the course 
• Students will identify the features of  spoken and 

written texts that are distinctive of a  BSc in 
computer science and engineering course, 
particularly research journal articles, examination 
questions, critical literature reviews, technical writing 
and, oral presentations. 

• Students will be exposed to a range of international 
variations of spoken English (through the use of 
video) to better prepare them for instruction by 
international faculty. And through some songs lyric 
written in colloquial English.  

• They will be introduced to role play with some mini 
dialogues to solve some problematic circum-
stances. 

• Students will critically analyze and synthesize 
spoken and written Scientific research from multiple 
sources in order to adopt a stance and build a 
variance. 

• Students will employ and build up a variety of 
learning tactics and academic proficiency 
(particularly vocabulary diaries, reading journals, 
newspapers, online study, forum discussion, 
corporate analysis, peer-reviewing, and self-
evaluation) that will enable them to be efficient and 
autonomous graduate learners who can monitor 
and check their learning.  

(ok till here) 

VII. Findings from Classes 

The course was offered to the students of 2nd 
semester of the undergraduate program of CSE, and the 
class size was consist of 20 students from different 
areas of Bangladesh and different family background. 
For their needs analysis, there were some questions 
asked where they admitted that the level of difficulty for 
the skill of listening was average (not very fair). While in 
speaking, 65% of the students found that delivering 
presentations was very complicated. Some students 
stated that to give a presentation using English was 
tough because they had to face the fright of stage in 
front of people, to look intelligent and attractive, and to 
use a language that they hardly ever used in their daily 
life. When asked about each skill of reading, 30% of the 
learners admitted that they had complexity in scanning 
reading texts. Some interviewee confessed that their 
reading speed was slow because they tried to 
understand each written word. At the end, these slow 
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readers had complicatedness in their reading compre-
hension. Writing an essay or review was also considered 
complicated by 48% of the subjects. Some students 
said that it was difficult for them to apply their 
inadequate knowledge of grammar and vocabulary in 
writing. They already had problems in writing in Bangla 
(the mother tongue), thus it was even more difficult for 
them to write in a foreign language. When asked to 
grade the significance of each English skill in relation to 
their subject matter courses, most students also 
claimed that they needed speaking (45.5%), listening 
(32.9%), reading (56%) and writing for exam or other 
purposes (35%) to support their 1st and 2nd semester's 
study. The majority of students also emphasize to prefer 
speaking and writing to other skills. They also claimed 
needs about the other course teachers of their courses 
of computer science and engineering to take classes 
with English though it will be difficult for them to 
understand for some days they will cope by time as 
English is the medium of instruction.   

To motivate them in learning English, the 
respondents asked the researcher to include some of 
the most interesting topics in their future English course 
namely entertainment, technology, tourism, career, 
business, and culture. Another suggested topic was 
sports and social media (10.6%). Students interviewed 
affirmed that it would be more motivated when topics 
presented were associated to their personal focus like 
music or sports. Sometimes the classes were fun 
through picture or painting description with the 
biography of some world-class painters and musicians. 
Listening lyrics of songs and filling blanks was real fun 
and test for their capability of listening. 

Students and teachers of the department 
argued that they needed the mastery of speaking in 
English. In Bangladesh, at the beginning, people 
desired English reading knowledge in order to be global 

with the econo-technologically developed countries. As 
a result, it was tacit that reading must be the aim of 
teaching and learning English (Ahmad, 1997, p. 47).  

However, as the exercises and utility of the 
English language continue to grow, now Bangladeshis 
need the language to play active roles in the 
advancement of technology, economy, trade and 
international politics. As a result, the students should be 
given opportunities to master the English language for 
communicative purposes and academic purposes.  

a) Designing a DBES course :   (course content)  
Students who are able to think critically are able 

to solve problems effectively. To be effective in the 
workplace (and in their personal lives), students must be 
able to solve problems to make effective decisions; they 
must be able to think critically. The course design ought 
to leave enough space for the students to ponder upon: 

• Their thoughts and opinions on the issues being 
taught. 

• The source and reasons of the opinions and 
thoughts. 

• The implications of b new knowledge. 
• Possible areas of applying the new knowledge. 
• Judgmental analysis of the opinion. 

b) Course Design Approaches:  A Consolidation 
We also need to consider our own expectations 

for students, prioritize and narrow the content so that it 
is manageable within the allotted timeframe, and 
consider the degree to which our students should learn 
the material. Bloom’s revised taxonomy (Krathwol & 
Anderson, 2001) can be helpful when determining the 
level of complexity of our educational goals and 
students’ demonstration of achievement.(have to rewrite 
with own words) 
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c) The Course Design Cycle 
 When designing a course, the natural 

inclination is to begin by examining the course material 
and developing class lectures according to the selected 
texts. This approach makes  content the focus of the 
course and may leave the knowledge, skills, and values 
we want students to have upon completion of the 

course undefined. Whether designing a new course or 
modifying an existing one, thoughtful planning during 
the design stage can help instructors develop a 
successful course. (flower) 
 
 
                                                         

Course Design Cycle 
 

 

As the Course Design Cycle indicates, reflection 
is integrated throughout the process. The significance of 
reflection on teaching and learning has been well 
documented in the education literature (Boud, Keogh, & 
Walker, 1985; Boud

 
, & Walker, 1993; Boyd, & Fales, 

  1983; Brookfield, 1990, 1995; Dewey, 1933; Mezirow & 
Associates, 1990; Mezirow, 1991; Schön, 1983, 1987). 

 

VIII.
 Course Content 

Here the researcher  included one of the course 
outline for the students of CSE for the course DBES 
(Developing Basic English Skills).

 

   

a)
 

State University of Bangladesh
 

Department of CSE

 

Summer 2018

 

Course Code:

  

ENG101  

 

Course Name:

  

Developing Basic English Skills

 

Credit hours: 

  

3
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COURSE OUTLINE 

 
Course Instruct: Shamima Sultana 

a) Recommended Readings  
• Soars, Liz. New Headway: Intermediate. 4th ed., 

OUP, 2009.       
• Murphy, Raymond. English Grammar in Use. 4th ed., 

CUP, 2015. 
• Thomson, A.J. & A. V. Martinet. Practical English 

Grammar. 4th ed., Oxford, 1986. 
• Wilson, Ken. Something to Say. Edward Arnold Ltd, 

1984. 
• Buys, William E, Thomas Sill and Roy Beck. 

Speaking By Doing: A Speaking-Listening Text. 3rd 
ed., National Textbook Co, 1981. 

• Galvin, Kathleen M and Jane Terrell. Communication 
Works: Communication Applications in the 
Workplace. McGraw-Hill Education, 2001. 

• Richards, Jack C., David Bycina, and Sue Brioux 
Aldcorn: Person to Person. Oxford: OUP, 2007 

 

 
IX. The use of Technology 

Technology aided courses ‘offer enhanced 
support for the poor performer , connect students who 
do not react well to typical classroom education, give 
chance for speed up learning for exceptional and 
brilliant students, and develop self-determining learning 
skills’(Boulton, 2008:11). Also, they bring in extra straits 
for communi-cation and an opportunities for teamwork 
(Richardson, 2010). This course, therefore, sometimes 
uses technology to accept a ‘flipped’ approach to 
teaching. Peachey (2012:72) states that using a flipped 
approach guaranteed that students come to the face-to-
face sittings willingly prepared with a well-built 
understanding of surroundings matters and essential 
technical skills and knowledge. The flipped approach is 
particularly suitable for this short course because it 
maximizes the effectiveness of the face-to-face 
sessions.  
 

Lecture number Topic 

Lecture-01 Ice breaking and introduction to 4 skills of language 

Lecture-02
 Brainstorming- skills and strategies 

Practice brainstorming for language skills 

Lecture-03 Reading-top down and bottom up process 
Pre, while and post reading activities 

Lecture-04 Writing- product and process approach 
Pre, while and post writing activities 

Lecture-05 Writing- describing picture/ surrounding, writing activity 
Speaking- strategies , extempore speech practice 

Lecture-06
 Listening-pre-while and post listening activities 

Writing- Linking words 

Lecture-07 Reading-Reading skills, practice (skimming, scanning) 

Lecture-08 Writing-structure of paragraph and its kinds, writing practice 

Lecture-09 Quiz and practice 

Lecture-10
 Speaking and vocabulary practice-“guess the word” 

Listening- listen to a story and find the answers 
Lecture-11 4skills-practice and discussion 

Lecture-12 Reading- practice skills (inferring, predicting) 
Listening- listen to a speech and ask questions 

Lecture-13 Speaking- situational context/role-play/polite request 
Writing-practice 

Lecture-14 Writing- formal application writing 
Reading-practice with authentic resources 

Lecture-15 Writing- complain letter 
Reading-skills practice 

Lecture-16 Writing- formal/informal writing 
Speaking-completing a story 

Lecture-17 Writing short-film review 
Speaking- sharing opinion on a given topic 

Lecture-18 Presentation session 

Lecture-19
 Writing practice 

Group/pair work for reading activities 
Lecture-20 Review, practice and discussion 
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Table 1:



a) Assessment and course evaluation in DBES  
"Reflecting on what we and our students are 

doing and learning all the way through and at the 
conclusion of a course can assist us to  appreciate how 
improved learning works, which can help us get better 
our practice and provide us insight into serving students 
become more autonomous and self-governing learners. 
"(flower, 2011) So in the commencement of the DBES 
course students were informed how they would be 
assessed by the instructor with marks distribution. Not 
only they will have marks for attending class, but they 
have to perform to gather marks for the final grade. Here 
instructor showed how they normally segmented the 
marks for the whole semester. 

Marks distribution  

1. Attendance and performace-10 (sudden test + 
attendance) 

2. Presentation -05 (slide show and oral ) 
3. Group task-05 (flip class) 
4. Class test/quiz-10 (multiple choice)  
5. Midterm -30 (written) 
6. Final-40 (written) 

b) Formative and Summative Evaluation  
Facts can be collected through continuing 

feedback for student learning development (formative 
assessment) and advice for a grade (summative 
assessment). In the framework of the Course Design 
Cycle, assessment can be understood as an continuing 
process of realizing, accommodating, and improving 
student knowledge. Assessment can approach in many 
shapes. For example, grounding assignments, report 
writing, presentations, exams, group works, reading test 
from journals, and class discussions can all be used to 
evaluate student learning. As flower said "It is important 
to keep in mind that the information we gather through 
our assessment techniques is not only feedback for our 
students in how well they are performing and how much 
they are understand the material, but it is also feedback 
for instructors in terms of what teaching strategies may 
or may not be working." (flower, 2011) 

c) Common Mistakes in course designing  and way out  
The most common mistake one may be 

susceptible to is to start course design with too big 
scope Failing to assess the skills and competence level 
of the learners may misalign the course contents with 
the student's way of learning. Courses that are designed 
in isolation and contain vague objectives end up in 
failure to transmit any practical or critical knowledge to 
the very learners who should attain such through the 
process. Unfocused, poorly compiled and inadequate 
course contents or deficient scope of interactivity cause 
to the students to drop interest and glide away from the 
learning flow. Improper or insufficient means assess-
ment and lack of focus on course contents results in 
textual and incomplete learning. Designs that fail to 

consider at the beginning the targeted outcome of the 
course never finds its way out to accurate knowledge. 

To avoid such mistakes, one must not repeat 
using the same course contents for a long time; regular 
modification should be done to fit into the situational 
requirements. Course objective must also be addressed 
with due importance so that learning and critical thinking 
can be ensured at the same time. It must be accepted 
that students have their differences in capabilities and 
ways of learning as well as motivations. Sufficient 
flexibilities, therefore must be kept inside the course 
design to accommodate these differences in the same 
classroom. However, attainment of course objective 
must be ensured. Finally, learning for past academic 
experiences and using them may be the most rational 
way to design courses that can provide enough space 
for critical thinking of their own growth and development. 

X. Conclusion 

We should think as a teacher about the future of 
the graduates so a course designer on the one hand 
incorporates contents that students can and will 
understand and learn and on the other hand elicits 
student's inner capability to act as it appropriate. In the 
course of Developing Basic English Skills was designed 
to meet the needs of Employability, that means good 
communication skills, problem-solving skills, innovative 
approach, pair work (British Council 2013) with the other 
purposes of academic life related to reading, writing and 
speaking. It will also help them to understand class 
lectures of additional courses of computer sciences 
delivered in the English language. 
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Students’ Perceptions of the Effectiveness of Teaching Listening 
Skills to English Foreign Language Students at Three Ethiopian 
Universities 

 By Edaso Mulu Genu, Solomon Lemma Lodisso  & Mary Thuo 
Hawassa University 

 The listening skill plays a decisive role in our day-to-day communication. Hedge 
(2000) found that up to 45% of one’s communication time is spent on listening activities, while 
Chen (2011) estimates that 50% of an adult’s communication consists of listening. It is thus clear 
that one spends much more time on listening communication activities than on the rest of the 
language skills (i.e., reading, writing and speaking). The fact that people spend so much time on 
listening, however, does not imply that they are ‘good’ listeners. It is rather an indication of how 
important it is that their listening skills should be developed and that time should be spent on the 
teaching of this important communication skill to ensure effective communication. second or 
foreign language started to gain attention when the Communicative Language Teaching 
methodology, which emphasised the need of teaching listening for effective oral communication 
(Goh 2008), became popular in language teaching in the 1970s. Although much ground-
breaking work on the teaching of listening in second and foreign languages has been done, it is 
still one of the skills that receive little attention in many classes which is a challenge for learners in 
the classroom and beyond (Vandergrift & Goh, 2012).   
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I.

 

Background

 

he listening skill plays a decisive role in our day-to-
day communication. Hedge (2000) found that up 
to 45% of one’s communication time is spent on 

listening activities, while Chen (2011) estimates that 50% 
of an adult’s communication consists of listening. It is 
thus clear that one spends much more time on listening 
communication activities than on the rest of the 
language skills (i.e., reading, writing and speaking). The 
fact that people spend so much time on listening, 
however, does not imply that they are ‘good’ listeners. It 
is rather an indication of how important it is that their 
listening skills should be developed and that time 
should

 

be spent on the teaching of this important 
communication skill to ensure effective communication. 

 

The role that listening plays in the acquisition of a 
second or foreign language started to gain attention 
when the Communicative Language Teaching 
methodology, which emphasised the need of teaching 
listening for effective oral communication (Goh 2008), 
became popular in language teaching in the 1970s. 
Although much ground-breaking work on the teaching of 
listening in second and foreign languages has been 
done, it is still one of the skills that receive little attention 
in many classes which is a challenge for learners in the 
classroom and beyond (Vandergrift & Goh, 2012). 

 

Various scholars contributed ideas about the 
role and importance of listening skills in

 

language 
learning and teaching. Vandergrift (2003) refers to the 
“key role” that listening plays in current theories of 
second language acquisition. According to Guo and 
Wills (2005) language learning mainly depends on 
listening since it provides the aural input that serves as 
the basis for language acquisition and enables learners 
to interact in spoken communication. Moreover, it is 

believed that listening provides the foundation for all 
aspects of language learning and in this sense it plays a 
lifelong role in the process of communication.  

As far as second language acquisition theory is 
concerned, Guo and Wills (2005) explain that language 
input is the essential condition for the acquisition of a 
second language. As an input skill, listening plays a 
crucial role in students’ language development. Given 
the importance of listening in language learning and 
teaching, it is vital for language instructors to help 
students become effective listeners. Kristiani (2008) 
discusses the importance of listening skills when 
learning English and emphasises the fact that everyone 
who wants to learn English well should be able to 
master the listening skill as the most basic skill 
necessary for mastering the other skills. According to 
him listening is a prerequisite for understanding spoken 
messages and therefore the teaching of listening skills 
should not be neglected during English instruction 
(Kristiani, 2008). Vandergift and Tafaghodtari (2010) 
refer to the relative ease with which native (first) 
language speakers acquire the complex skill of listening 
comprehension, whereas second and foreign language 
learners struggle to do so. This observation emphasises 
the need for supporting second and foreign language 
learners’ listening comprehension skills. 

Goh (2008) reports that traditional listening 
teaching techniques such as merely expecting learners 
to answer comprehension questions based on a 
listening passage, are still common practice in many 
classrooms and that this practice of language teaching 
may cause students to become anxious.  

Boyd (2001) indicates that the important 
concept of teaching listening skills is sometimes 
overlooked, while David (2002) writes that teaching 
listening skills is not considered by English language 
teachers to be taught with (i.e. integrated with) the 
teaching of writing, speaking and reading. Therefore, he 
calls listening skills ”[t]he Cinderella skill in second 
language learning” and argues that proficiency in a 
second language has tended to be viewed in terms of 
the ability to speak and write the language in question, 
with listening relegated to the second position. 

T
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It can therefore be concluded that the teaching 
of listening skills is a critical element in language 
learning and communication – especially second and 
foreign language learning and communication – since it 
is the base or key to acquiring the skills of speaking, 
reading and writing. In spite of this it seems that it is the 
least considered skill in the process of language 
teaching and learning. 

II. Exploration of the Problem of 
Listening in English as a Foreign 

Language in the Ethiopian Context 

When it comes to the practice of teaching EFL 
listening skills, it seems that the teaching of listening 
skills in particular is neglected in Ethiopian schools and 
higher education institutions. Studies done on listening 
skills and teaching of listening in the Ethiopian context 
revealed that students are ill equipped for listening 
effectively (Berhanu, 1993).  

In addition to Seime’s study, Berhanu (1993) 
carried out research to investigate the listening 
strategies used by fourth year Addis Ababa University 
students majoring in English. Since Berhanu’s (1993) 
study was basically intended to investigate the listening 
strategies actually used by students, he did not indicate 
whether listening was actively taught in the university. 
What Berhanu (1993) found was that learners’ listening 
skills were not properly developed and that there was a 
need to provide students with appropriate listening 
comprehension skills.  

Likewise, Haregewoin (2003) conducted an 
investigation in which she focused on grade eleven 
students to investigate the classroom listening 
comprehension teaching practices in relation to the new 
English textbooks. In her study she found that teachers 
did not show any significant efforts to give pre-listening 
tasks or to provide students with visual support. 
Furthermore, it was found that the materials used to 
teach listening skills are inadequate in the sense that 
they do not express the real life of the learners. The 
materials in the language laboratories in higher 
institutions are, for example, regarded as irrelevant to 
the contemporary conditions of teaching listening skills, 
and they do not appeal to the interest of Ethiopian 
students (Obeidat & Abu-Melhim, 2008). Most students 
who study English as a foreign language at university 
level are not able to listen effectively in English. It is 
therefore necessary to do research on current listening 
practices in order to provide guidelines for improvement.  
From the above-mentioned local studies it seems that 
Ethiopian EFL learners have underdeveloped listening 
skills. It can be concluded that the teaching of English 
foreign language listening skills in Ethiopia is not as 
effective as it should be – neither in school, nor at the 
higher education level. In the universities where this 
study took place, students are often heard complaining 

about the inadequacy of the teaching of listening skills. 
Berhanu’s study (2007) suggests that there is a need to 
provide students with appropriate listening comprehen-
sion practices. The question is how lecturers go about 
teaching EFL listening skills and whether students are 
being provided with appropriate listening 
comprehension practices. 

In view of the preceding discussion regarding 
the importance of listening when communicating in a 
second or foreign language and for learning in a higher 
education institution on the one hand and the lack of 
proper listening instruction on the other hand, it is 
evident that there is a need to investigate the teaching of 
listening skills to English foreign language students at 
Ethiopian universities and to determine how they can 
best be taught to listen effectively.  In light of the above 
background this research attempts to answer the 
following research questions. 

How effective do students at selected Ethiopian 
universities perceive the teaching of EFL listening skills 
to be? 

• How effective the use of material used in teaching of 
EFL listening skills as perceived by the students? 

• Is there gender difference in the perception of the 
effectiveness of teaching EFL listening skills? 

• The study follows a sequential explanatory mixed 
methods/strategy. The reason for selecting this 
strategy is according to Creswell, (2009); Collins, 
Onwuegbuzie and Jiao (2006) allows the researcher 
to collect quantitative data during its first phase 
which could then be followed by qualitative data 
collection through interviews and observation in a 
second phase.  

Three universities Dilla, Hawassa and Arsi 
University were purposively selected. For the 
quantitative part of the study all first and second year 
students from the Language Studies Department, were 
requested to complete the questionnaire. In the 
qualitative phase of the study interview was used. Six 
students from each sampled university with highest 
Cumulative Grade Point Average (CGPA) from first and 
second year students were purposively selected and 
interviewed.  

A structured questionnaire was developed for all 
students involved in EFL listening courses. The 
questionnaires used in this study  made use of a five 
point Likert scale in which the respondents had to 
choose between the following five options: 1= Highly 
effective; 2= Fairly effective;  3= Somewhat effective; 
4=Not very effective; and 5=Ineffective. 

III.
 
Respondents’

 
Background 

Information
 

Out of 158 students, 53.2% were female while 
46.8% were male. The majority of the students were 
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between the age of 18 to 20 (70.3%) while only 29.7% 
were 21 years and above. Of the 158 students, 53.8% 
were first years while 44.3%were second year students. 
In relation to the English listening ability show that about 
44.3% of the students rated themselves as good or very 
good, 29.7% were of the opinion that their listening 
ability was average, while 31.3% regarded their listening 
ability as poor or very poor. The variation on the 
students’ English listening ability could be related to the 
sample where the majority (53.8%) were first years and 
44.3% were second year students.  

IV. An Exploratory Overview 

In this section the frequency response patterns 
to groups of questions in the questionnaire provide an 

overview of students’ responses to the following four 
components that could have an influence on the 
effectiveness of teaching listening in EFL:  the pre-
listening phase, the while listening phase, the post-
listening phase, and the use of listening materials. 

a) Students’ perceptions of the effectiveness of the pre-
listening phase 

Results presented in Table 1 and Table 2 are 
based on responses from ten Likert scale type items 
which focused on activities implemented during the pre-
listening phase. 

  
 

Table 1:
 
Composite frequency table of responses to questions that measure students’ perceptions of the 

effectiveness of pre-listening
 

Questionnaire questions
 

Pre-listening (Effectiveness rating, students)
 

 
Highly 

effective
 Fairly 

effective
 

Somewh
at 

effective
 

Not very 
effective

 Ineffective
 

Total
 

1. Integrating EFL listening skill with teaching of reading, writing, 
speaking

 40
 

25.32
 33

 

20.89
 35

 

22.15
 34

 

21.52
 16

 

10.13
 158

 
 

2. Letting students think about the listening process they are 
going to follow

 29
 

18.35
 40

 

25.32
 31

 

19.62
 34

 

21.52
 24

 

15.19
 158

 
 

3. Explaining the purpose of listening activity before letting 
students listen to the listening passage

 45
 

28.48
 24

 

15.19
 36

 

22.78
 37

 

23.42
 16

 

10.13
 158

 
 

4.Incorporating activities to stimulate students’ background 
knowledge prior to exposure to the listening passage

 28
 

17.72
 32

 

20.25
 43

 

27.22
 30

 

18.99
 25

 

15.82
 158

 
 

7. Ensuring beforehand that students are not anxious during EFL 
sessions

 28
 

17.72
 28

 

17.72
 38

 

24.05
 32

 

20.25
 32

 

20.25
 158

 
 

8. Announcing the topic and then let students predict what the 
listening passage may be about

 37
 

23.42
 29

 

18.35
 37

 

23.42
 28

 

17.72
 27

 

17.09
 158

 
 

9. Explaining unfamiliar keywords that would be heard in the 
listening passage

 33
 

20.89
 29

 

18.35
 36

 

22.78
 38

 

24.05
 22

 

13.92
 158

 
 

17. Teaching students different listening skills before letting them 
listen to the listening passage

 33
 

20.89
 24

 

15.19
 40

 

25.32
 36

 

22.78
 25

 

15.82
 158

 
 

20. Explicitly teaching listening strategies before letting students 
listen to the listening passage

 26
 

16.46
 44

 

27.85
 33

 

20.89
 32

 

20.25
 23

 

14.56
 158

 
 

34. Ensuring students are motivated to listen to the listening 
passage

 37
 

23.42
 35

 

22.15
 29

 

18.35
 38

 

24.05
 19

 

12.03
 158

 
 

Total

 
336

 

21.27
 318

 

20.13
 358

 

22.66
 339

 

21.46
 229

 

14.49
 1580

 

100.0
0

 

Probability (of Chi-square statistic assuming the value of 38.98 under the null hypothesis of no statistically significant difference between 
response patterns of questions ) = 0.33 

 

From Table 1 it can be seen that although
 
the 

students’ overall impression of the effectiveness of the 
pre-listening activities they were exposed to is positive 
(41.40%), more than a third of the students (35.95%) 
indicated a degree of inefficiency. Therefore, although 
there is an overall positive perception, it is not a very 
strong vote on effectiveness. A large percentage of the 
responses (22.66%) were undecided. The variation on 
the responses could be attributed to the aggregation of 
data across the universities hence loss of information. 
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Table 2: Composite frequency table of responses to questions that measure students’ perceptions of the efficiency 
of while-listening activity 

 
There is a small difference between a positive 

and negative effectiveness rating. Although the overall 
impression of while-listening activities is positive, it is not 
a very strong positive perception and is only slightly 
more positive than negative. This can be seen from the 
40.34% effective rating responses compared to the 
38.32% rather ineffective responses that were given. 
21.35% of responses were undecided. Thus, although 
an experience of effectiveness is prevalent, the 

experience of an ineffective activity phase is also 
present. 

b) Students’ perceptions of the effectiveness of the 
post-listening phase 

Eight items were included in the Likert type 
scale items as a measure of how effective students 
regard activities that are usually typically performed after 
the listening activity. 
 

Table 3: Composite frequency table of responses to questions that measure students’ perceptions of the efficiency 
of the post-listening phase 

 
Item: questionnaire questions Post-Listening(Effectiveness rating, students) 

Frequency  
Highly 

effective 
Fairly 

effective 
Somewhat 
effective 

Not very 
effective Ineffective Total 

21. Teaching students how to draw 
conclusions based on the listening passage 

25 
15.82 

33 
20.89 

44 
27.85 

40 
25.32 

16 
10.13 

158 
 

22. Letting students integrate new information 
with prior knowledge after listening to the 
passage 

30 
18.99 

38 
24.05 

37 
23.42 

32 
20.25 

21 
13.29 

158 
 

23. Expect students to express their own 
opinions on the topic of the listening passage 

25 
15.82 

43 
27.22 

35 
22.15 

39 
24.68 

16 
10.13 

158 
 

24. Letting students critically evaluate the 
listening passage 

23 
14.56 

47 
29.75 

33 
20.89 

35 
22.15 

20 
12.66 

158 
 

25. Letting students evaluate their notes by 
comparing them to those of others 

23 
14.56 

43 
27.22 

43 
27.22 

30 
18.99 

19 
12.03 

158 
 

26. Letting students transfer information from 26 38 36 23 35 158 

While-Listening 
Item: questionnaire questions While-Listening(Effectiveness rating, students) 

Frequency 
 

Highly 
effective 

Fairly 
effective 

Somewh
at 

effective 

Not very 
effective Ineffective Total 

10. Expecting students to listen for specific 
information in the listening passage 

38 
24.05 

32 
20.25 

35 
22.15 

35 
22.15 

18 
11.39 

158 
 

11. Letting students distinguish between fact and 
fiction while listening to the listening passage 

26 
16.46 

38 
24.05 

25 
15.82 

46 
29.11 

23 
14.56 

158 
 

12. Letting students guess the meaning of 
unfamiliar words and phrases in the listening 
passage 

26 
16.46 

41 
25.95 

26 
16.46 

48 
30.38 

17 
10.76 

158 
 

13. Letting students interpret the tone of the 
message in the listening passage 

33 
20.89 

28 
17.72 

39 
24.68 

38 
24.05 

20 
12.66 

158 
 

14. Letting students interpret emotive 
(manipulative) language in the listening passage 

21 
13.29 

42 
26.58 

33 
20.89 

38 
24.05 

24 
15.19 

158 
 

15. Letting students practice listening in real-life 
situations 

30 
18.99 

29 
18.35 

37 
23.42 

43 
27.22 

19 
12.03 

158 
 

16. Letting students respond to eye movement, 
gestures and body language while listening 

31 
19.62 

32 
20.25 

37 
23.42 

30 
18.99 

28 
17.72 

158 
 

19. Letting students take notes while listening 34 
21.52 

39 
24.68 

32 
20.25 

35 
22.15 

18 
11.39 

158 
 

35. Letting students listen for the gist of the matter 
in the listening passage 

26 
16.46 

34 
21.52 

36 
22.78 

37 
23.42 

25 
15.82 

158 
 

36. Letting students communicate with one 
another while teaching EFL listening 

19 
12.03 

39 
24.68 

34 
21.52 

45 
28.48 

21 
13.29 

158 
 

40. Making use of a variety of methods when 
teaching EFL listening 

38 
24.05 

25 
15.82 

37 
23.42 

25 
15.82 

33 
20.89 

158 
 

Total 322 
18.53 

379 
21.81 

371 
21.35 

420 
24.17 

246 
14.15 

1738 
100.0

0 
The probability (of Chi-square statistic assuming the value of 52.78 under the null hypothesis that response patterns of questions 
do not differ statistically significantly ) = 0.09  
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oral to written mode 16.46 24.05 22.78 14.56 22.15  
27. Asking questions to evaluate what students 
remember from listening 

33 
20.89 

38 
24.05 

29 
18.35 

38 
24.05 

20 
12.66 

158 
 

28. Expecting students to pronounce words 
they have heard on the tape recorder 

23 
14.56 

30 
18.99 

41 
25.95 

36 
22.78 

28 
17.72 

158 
 

Total 208 
16.46 

310 
24.53 

298 
23.58 

273 
21.60 

175 
13.84 

1264 
100.00 

Probability (of Chi-square statistic assuming the value of 34.17 under the null hypothesis of no significant difference in response patterns) 
= 0.19 
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From table 3 it can be deduced that the 
students’ overall impression of post-listening activities 
were positive. They perceived this phase to be effective 
(40.99% effective rating responses as opposed to 
35.44% rather ineffective responses). Although there 
was an overall positive perception, it is not a very strong 
vote on effectiveness. Furthermore, 23.58% of 
responses were undecided.

c) Students’ perceptions of the effectiveness of the 
listening material

The students’ perceptions about the use of the 
effectiveness of the listening material are presented in 
table (Table 4). Seven items were included as a 
measure of how effective students regard the use of 
listening material to be while teaching English listening 
skills.

Table 4: Composite frequency table of responses to questions that measure students’ perceptions of the 
effectiveness of the listening material used when teaching listening

Item: questionnaire questions Listening Material(Effectiveness rating, students)

Frequency Highly 
effective

Fairly 
effective

Somewha
t effective

Not very 
effective

Ineffective Total

5. Using listening passages interesting to 
students

35
22.15

39
24.68

28
17.72

38
24.05

18
11.39

158

6. Using of listening passages somewhat 
above students’ level of understanding

15
9.49

35
22.15

45
28.48

40
25.32

23
14.56

158

29. Using of the language laboratory to teach 
listening skills

33
20.89

29
18.35

28
17.72

38
24.05

30
18.99

158

30. Letting students listen to English mother 
tongue speakers

30
18.99

40
25.32

21
13.29

35
22.15

32
20.25

158

32. Making use of authentic listening passages 25
15.82

38
24.05

42
26.58

40
25.32

13
8.23

158

37. Utilising appropriate equipment in the 
language laboratory

27
17.09

29
18.35

37
23.42

38
24.05

27
17.09

158

39. Using activities and listening material such 
as songs, narratives, dialogues to teach 
listening

27
17.09

34
21.52

36
22.78

40
25.32

21
13.29

158

Total 192
17.36

244
22.06

237
21.43

269
24.32

164
14.83

1106
100.00

Probability (of Chi-square statistic assuming the value of 38.01 under the null hypothesis of response patterns that do not differ 
statistically significantly over questions) = 0.03*

From Table 4 it can be deduced that while 
39.42% of students regarded the  language material 
used to teach listening as effective, almost the same 
percentage (39.14%) of ineffectiveness responses were 
received. 21.43% were undecided. Apart from the 
relatively high undecided response of 28.48%, 39.88% 
regarded the use of listening passages that are 
somewhat above students’ level of understanding as not 
very effective or ineffective. Only 39.87% of students 
perceived the use of authentic listening material as
either highly or fairly effective, while more than a third 
(33.55%) regarded it as not very effective or ineffective 
and 26.58% were undecided. 

d) Compact measures of participant perceptions of the 
effectiveness of teaching listening in EFL

The measure for each component was 
calculated as the mean response to all responses a 
participant offered in answering the subset of questions 

that probed a particular listening component (e.g., 
'listening material'). These compact perception 
measures are referred to as scores or perception-scores 
and are presented in the tables in this section. Results 
presented in Table 6 show the mean for students on the 
four components (pre-, while and post-listening as well 
as the listening material). The scale items are summed 
up for all items for each component (e.g., 10 items for 
pre-listening) and the weighted mean of the summated 
items is given. Considering a standard deviation from 
the mean data suggests that the practice is fairly 
effective based on the majority of students.
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Table 6: Score means calculated for respondent type categories 

Respondent type N Variable N Mean 
Standard 
Deviation Min. Max. 

Students

 
158

 Pre-listening 
Listening material 

While-listening 
Post-listening 

158 
158 
158 
158 

2.88 
2.97 
2.94 
2.92 

1.07 
1.01 
1.05 
1.08 

1.00 
1.00 
1.09 
1.13 

4.70 
4.86 
4.73 
4.75 

The biographical property of gender also 
affected the perceptions regarding the effectiveness of 
the teaching of EFL listening. Results in Table 7 
presents the score means calculated for gender 
categories (males and females) for the four components 
(pre-, while- and post-listening, and the listening 

material) separately. Results suggest
 

that the males 
perceived the effectiveness of listening teaching 
differently except on the ‘while-listening phase’ where 
the mean for males was 3.24 and that of females was 
‘3.27’ which is approximately ‘3’. 

 

Table 7: Component means scores for students with regard to gender categories 

Type of 
respondent Gender N Variable N Mean Standard 

Deviation Min. Max. 

Students Male 74 

Pre-listening 
Listening material 

While-listening 
Post-listening 

74 
74 
74 
74 

3.26 
3.17 
3.34 
3.18 

0.93 
0.93 
1.01 
0.96 

1.00 
1.09 
1.13 
1.00 

4.50 
4.73 
4.75 
4.43 

Students Female 84 

Pre-listening 
Listening material 

While-listening 
Post-listening 

84 
84 
84 
84 

3.19 
3.30 
3.31 
3.28 

1.08 
1.02 
1.07 
1.00 

1.10 
1.09 
1.13 
1.29 

4.70 
4.73 
4.75 
4.86 

From Table 7, results for female and male 
students suggest that both groups perceived the 
effectiveness of listening teaching equally on all the 
components; that is, with a mean of roughly ‘3.00’ they 
viewed the components to be somewhat effective. In 
general, it could also be suggested that both sexes 
rated the effectiveness of three components (pre-, and 
post- listening, and the listening material) as effective.  

V. Analysis of Variance Results 

An analysis of a variance (ANOVA) test offers a 
way of investigating the significance of the effect of 
biographical properties on perceptions of the efficacy of 
the listening course. An analysis of variance tests 
identifies whether, and which, biographical properties 

statistically significantly influence participants’ 
perceptions of a component of the course, for instance, 
the effectiveness of listening materials. An indication of 
the significance of such a biographical effect on 
perceptions is derived from the P-value (F-probability) 
that is associated with the F-statistic (or F-value) 
calculated for each biographical property as part of the 
ANOVA test. An effect is identified as significant if the 
reported F probability (see Table 8) is less than 0.05 or 
0.01; or 0.001 (respectively

 
5% ['*']; 1% ['**'] and 0.1% 

['***'] significance levels). The effect of gender proved 
to be statistically significant effects on perceptions of the 
different components of the listening course evaluated 
for effectiveness.

 

Table 8:  Analysis of variance: Summary results of analysis of variance 

Listening component 
General F-statistic 
(and Probability) R- square Gender

 

Pre-listening 
13.15 

(<0.001***) 0.15 
7.91 

(<0.01**) 

While-listening 
15.59 

(<0.001***) 0.17 
14.10 

(<0.001***) 

Post-listening 
13.94 

(<0.001***) 0.15 
12.13 

(<0.001***) 

Listening material 
11.32 

(<0.0001***) 0.13 
7.75 

(<0.01**) 

Table 9 reports that the effect gender, statistical 
significance was verified for all components on at least 
the 1% level of significance. This implies that being male 
or female significantly affected how the various 

components of the English listening course were 
evaluated.  
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a) Analysis of Data Obtained from Interviews Pertaining 
to The Four Components of Teaching Efl Listening 

Face-to-face interviews were conducted with 
eighteen students (first and second years) on current 
practices used in EFL listening teaching. Students’ 
names were coded to ensure respondents’ identity was 
protected and confidentiality maintained and further for 
ease of analysis. The following coding system that has 
been used can be explained as follows: In the code 
UnAs11 refers to University A and S11refers to year one, 
student number one. If S23is used, it refers to year two, 
student number three.  

b) The pre-listening phase 
During the interview sessions, students were 

asked to describe how lecturers prepared them for the 
listening activity (pre-listening phase) and whether they 
regarded the preparation as effective. The majority of 
both first and second year students from the three 
universities agreed that the preparation given by 
lecturers before a listening lesson was not adequate. 
For example, student UnAS11 said that the lecturer “only 
talks about the topic. The preparation is not also enough 
as he doesn’t explain well.”From the same university, 
student UnAS12 said that the lecturer “… writes some 
notes on the blackboard and reads the questions one by 
one and talks about them.” According to the student, the 
lecturer“... doesn’t give proper lesson, as a result the 
preparation is not sufficient.”  

Insufficiency of preparation during the pre-
listening phase was further echoed by student 
UnAS21who said that “the lecturer doesn’t have enough 
knowledge himself, as a result, the preparation was not 
enough” while student UnAS23 from the same university 
said that “... the lecturer tries to prepare us, but not as 
we expect.” 

Some students referred to the difference 
between activities used to prepare them for listening in 
the classroom and the language laboratory. Student 
UnBS11 stated that “... his preparation can be enough 
some times in the lab but not in the classroom.”However, 
studentUnBS11 said that“... lecturers picks up some new 
words and give explanation” but, according to the 
student the preparation was not enough because of a 
shortage of time that made the lecturer rush through the 
lesson. In general most students agreed that 
preparation for the listening activity was not sufficient 
and ineffective.  

The need to prepare students by including pre-
listening activities is in line with research conducted by 
Rueda et al.

 
(2009) who state that people always have a 

purpose for listening which makes it easier and more 
effective for them to listen. The use of pre-listening 
activities by lecturers supports work by Vandergrift 
(2013) who argues that providing second language 
students with a context helps in activating their prior 
knowledge and it also helps in developing students’ 

conceptual framework for constructing the meaning of 
what they do not understand. A lack of proper 
preparation for the listening task will, therefore, be 
detrimental to the effective teaching of EFL listening. 

c) The while-listening phase 
During the interviews, students were asked to 

state what a typical lesson looked like during an EFL 
listening class. Students expressed different activities in 
relation to what happens in a typical EFL listening 
lesson. Lecturers, for example, according to student 
UnCS13, may start teaching listening in the language 
laboratory and later ask them to work on the questions 
after listening. Student UnAS12stated that lecturers “... 
may read stories and ask students whether they can 
remember or not.”  

The majority of the students said that lecturers 
read or gave one of their fellow students a passage to 
read to the class and then asked them to answer 
questions. Student UnCS12 for example said that the 
lecturer “... reads some passage and asks some 
questions.” 

Most of the students further stated that they 
watch videos, listen to audio tapes or native speakers’ 
accents, and later they are asked to answer questions to 
see how much they could recall. For example, student 
UnCS21said that the lecturer “... used video” or “writes 
some words on the blackboard.” Student UnBS11 

mentioned that sometimes the lecturer “... opens certain 
recorded cassettes and lets us listen after which we were 
asked to answer questions.” 

The findings are cause for concern if it is taken 
into consideration that Renandya and Farrella (2010) 
found that foreign language students experience a 
number of challenges particularly while listening to 
native speakers in video or audio-recorded speech. The 
need to use different activities in a listening lesson was 
also emphasised by Sun (2009) who argued that 
creating and imitating real-life situations during the 
teaching process presented students with a way to think 
and express what they had heard. It was also a way to 
help them integrate both thinking and expression. 

d) The post-listening phase 
Questionnaire data revealed that students 

mostly had a positive perception of the effectiveness of 
post-listening activities. Interview responses from 
students, on common activities used by lecturers during 
EFL listening teaching, indicated that lecturers mostly 
asked students to answer certain questions after a 
listening activity. These questions, however, mostly dealt 
with what students could remember after reading a story 
to them. For example, student UnBS21 had this to say, 
“Lecturers give questions from the passage to be 
answered by us….” In other cases, according to student 
UnBS13, lecturers asked students to read to their peers 
while others listen, and they encouraged them to 
interact with each other after they have listened to the 
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passage. This relates to what was suggested by Goh 
and Taib (2009), namely that students could take turns 
to read aloud their notes on their reflections during the 
discussions while other students listened, asked 
questions or gave their own comments in turn.  

Interview data obtained from students revealed 
that this phase was not done effectively. Student 
UnBS23said that “… we forget … we do not practice 
since the time allocated is not enough.” Many other 
students also commented on the lack of enough time to 
practice or to use strategies such as letting them reflect 
on what they have heard.  

During the interviews students responded to 
questions which asked about the teaching methods and 
type of listening materials used during the listening 
sessions.  In Ethiopian universities EFL listening is 
taught by means of both language laboratories and 
classroom lessons. Some of the students expressed 
their discontent with listening to recordings done by 
native speakers. This is because of the fact that the 
pronunciation of the materials was not as clear to them 
as listening passages read by the local lecturers.  

VI. Conclusion 
The overall perception of students are in 

agreement about the effectiveness of the pre-listening, 
while listening and post listening activities and the 
integration of listening with other language skills.  They 
also indicated the language material used to teach 
listening as effective. The biographical property of 
gender also affected the perceptions regarding the 
effectiveness of the teaching of EFL listening results for 
female and male students suggest that both groups 
perceived the effectiveness of listening teaching equally 
on all the components. However, male students were of 
the opinion that the while-listening stage was more 
effectively done as compared to females who evaluated 
the component as somewhat effective.  
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We accept the manuscript submissions in any standard (generic) format. 

We typeset manuscripts using advanced typesetting tools like Adobe In Design, CorelDraw, TeXnicCenter, and TeXStudio. 
We usually recommend authors submit their research using any standard format they are comfortable with, and let Global 
Journals do the rest. 

Alternatively, you can download our basic template from https://globaljournals.org/Template.zip 

Authors should submit their complete paper/article, including text illustrations, graphics, conclusions, artwork, and tables. 
Authors who are not able to submit manuscript using the form above can email the manuscript department at 
submit@globaljournals.org or get in touch with chiefeditor@globaljournals.org if they wish to send the abstract before 
submission. 

Before and during Submission 

Authors must ensure the information provided during the submission of a paper is authentic. Please go through the 
following checklist before submitting: 

1. Authors must go through the complete author guideline and understand and agree to Global Journals' ethics and code 
of conduct, along with author responsibilities. 

2. Authors must accept the privacy policy, terms, and conditions of Global Journals. 
3. Ensure corresponding author’s email address and postal address are accurate and reachable. 
4. Manuscript to be submitted must include keywords, an abstract, a paper title, co-author(s') names and details (email 

address, name, phone number, and institution), figures and illustrations in vector format including appropriate 
captions, tables, including titles and footnotes, a conclusion, results, acknowledgments and references. 
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6. Proper permissions must be acquired for the use of any copyrighted material. 
7. Manuscript submitted must not have been submitted or published elsewhere and all authors must be aware of the 

submission. 
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plagiarism detected either before or after publication. If plagiarism is identified, we will follow COPE guidelines: 
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• Printed material 
• Graphic representations 
• Computer programs 
• Electronic material 
• Any other original work 

Authorship Policies 

Global Journals follows the definition of authorship set up by the Open Association of Research Society, USA. According to 
its guidelines, authorship criteria must be based on: 

1. Substantial contributions to the conception and acquisition of data, analysis, and interpretation of findings. 
2. Drafting the paper and revising it critically regarding important academic content. 
3. Final approval of the version of the paper to be published. 

Changes in Authorship 

The corresponding author should mention the name and complete details of all co-authors during submission and in 
manuscript. We support addition, rearrangement, manipulation, and deletions in authors list till the early view publication 
of the journal. We expect that corresponding author will notify all co-authors of submission. We follow COPE guidelines for 
changes in authorship. 

Copyright 

During submission of the manuscript, the author is confirming an exclusive license agreement with Global Journals which 
gives Global Journals the authority to reproduce, reuse, and republish authors' research. We also believe in flexible 
copyright terms where copyright may remain with authors/employers/institutions as well. Contact your editor after 
acceptance to choose your copyright policy. You may follow this form for copyright transfers. 

Appealing Decisions 

Unless specified in the notification, the Editorial Board’s decision on publication of the paper is final and cannot be 
appealed before making the major change in the manuscript. 
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Contributors to the research other than authors credited should be mentioned in Acknowledgments. The source of funding 
for the research can be included. Suppliers of resources may be mentioned along with their addresses. 

Declaration of funding sources 

Global Journals is in partnership with various universities, laboratories, and other institutions worldwide in the research 
domain. Authors are requested to disclose their source of funding during every stage of their research, such as making 
analysis, performing laboratory operations, computing data, and using institutional resources, from writing an article to its 
submission. This will also help authors to get reimbursements by requesting an open access publication letter from Global 
Journals and submitting to the respective funding source. 

Preparing your Manuscript 

Authors can submit papers and articles in an acceptable file format: MS Word (doc, docx), LaTeX (.tex, .zip or .rar including 
all of your files), Adobe PDF (.pdf), rich text format (.rtf), simple text document (.txt), Open Document Text (.odt), and 
Apple Pages (.pages). Our professional layout editors will format the entire paper according to our official guidelines. This is 
one of the highlights of publishing with Global Journals—authors should not be concerned about the formatting of their 
paper. Global Journals accepts articles and manuscripts in every major language, be it Spanish, Chinese, Japanese, 
Portuguese, Russian, French, German, Dutch, Italian, Greek, or any other national language, but the title, subtitle, and 
abstract should be in English. This will facilitate indexing and the pre-peer review process. 

The following is the official style and template developed for publication of a research paper. Authors are not required to 
follow this style during the submission of the paper. It is just for reference purposes. 
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Manuscript Style Instruction (Optional) 

• Microsoft Word Document Setting Instructions. 
• Font type of all text should be Swis721 Lt BT. 
• Page size: 8.27" x 11'”, left margin: 0.65, right margin: 0.65, bottom margin: 0.75. 
• Paper title should be in one column of font size 24. 
• Author name in font size of 11 in one column. 
• Abstract: font size 9 with the word “Abstract” in bold italics. 
• Main text: font size 10 with two justified columns. 
• Two columns with equal column width of 3.38 and spacing of 0.2. 
• First character must be three lines drop-capped. 
• The paragraph before spacing of 1 pt and after of 0 pt. 
• Line spacing of 1 pt. 
• Large images must be in one column. 
• The names of first main headings (Heading 1) must be in Roman font, capital letters, and font size of 10. 
• The names of second main headings (Heading 2) must not include numbers and must be in italics with a font size of 10. 

Structure and Format of Manuscript 

The recommended size of an original research paper is under 15,000 words and review papers under 7,000 words. 
Research articles should be less than 10,000 words. Research papers are usually longer than review papers. Review papers 
are reports of significant research (typically less than 7,000 words, including tables, figures, and references) 

A research paper must include: 

a) A title which should be relevant to the theme of the paper. 
b) A summary, known as an abstract (less than 150 words), containing the major results and conclusions.  
c) Up to 10 keywords that precisely identify the paper’s subject, purpose, and focus. 
d) An introduction, giving fundamental background objectives. 
e) Resources and techniques with sufficient complete experimental details (wherever possible by reference) to permit 

repetition, sources of information must be given, and numerical methods must be specified by reference. 
f) Results which should be presented concisely by well-designed tables and figures. 
g) Suitable statistical data should also be given. 
h) All data must have been gathered with attention to numerical detail in the planning stage. 

Design has been recognized to be essential to experiments for a considerable time, and the editor has decided that any 
paper that appears not to have adequate numerical treatments of the data will be returned unrefereed. 

i) Discussion should cover implications and consequences and not just recapitulate the results; conclusions should also 
be summarized. 

j) There should be brief acknowledgments. 
k) There ought to be references in the conventional format. Global Journals recommends APA format. 

Authors should carefully consider the preparation of papers to ensure that they communicate effectively. Papers are much 
more likely to be accepted if they are carefully designed and laid out, contain few or no errors, are summarizing, and follow 
instructions. They will also be published with much fewer delays than those that require much technical and editorial 
correction. 

The Editorial Board reserves the right to make literary corrections and suggestions to improve brevity. 
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Format Structure 

It is necessary that authors take care in submitting a manuscript that is written in simple language and adheres to 
published guidelines. 

All manuscripts submitted to Global Journals should include: 

Title 

The title page must carry an informative title that reflects the content, a running title (less than 45 characters together with 
spaces), names of the authors and co-authors, and the place(s) where the work was carried out. 

Author details 

The full postal address of any related author(s) must be specified. 

Abstract 

The abstract is the foundation of the research paper. It should be clear and concise and must contain the objective of the 
paper and inferences drawn. It is advised to not include big mathematical equations or complicated jargon. 

Many researchers searching for information online will use search engines such as Google, Yahoo or others. By optimizing 
your paper for search engines, you will amplify the chance of someone finding it. In turn, this will make it more likely to be 
viewed and cited in further works. Global Journals has compiled these guidelines to facilitate you to maximize the web-
friendliness of the most public part of your paper. 

Keywords 

A major lynchpin of research work for the writing of research papers is the keyword search, which one will employ to find 
both library and internet resources. Up to eleven keywords or very brief phrases have to be given to help data retrieval, 
mining, and indexing. 

One must be persistent and creative in using keywords. An effective keyword search requires a strategy: planning of a list 
of possible keywords and phrases to try. 

Choice of the main keywords is the first tool of writing a research paper. Research paper writing is an art. Keyword search 
should be as strategic as possible. 

One should start brainstorming lists of potential keywords before even beginning searching. Think about the most 
important concepts related to research work. Ask, “What words would a source have to include to be truly valuable in a 
research paper?” Then consider synonyms for the important words. 

It may take the discovery of only one important paper to steer in the right keyword direction because, in most databases, 
the keywords under which a research paper is abstracted are listed with the paper. 

Numerical Methods 

Numerical methods used should be transparent and, where appropriate, supported by references. 

Abbreviations 

Authors must list all the abbreviations used in the paper at the end of the paper or in a separate table before using them. 

Formulas and equations 

Authors are advised to submit any mathematical equation using either MathJax, KaTeX, or LaTeX, or in a very high-quality 
image. 
 
Tables, Figures, and Figure Legends 

Tables: Tables should be cautiously designed, uncrowned, and include only essential data. Each must have an Arabic 
number, e.g., Table 4, a self-explanatory caption, and be on a separate sheet. Authors must submit tables in an editable 
format and not as images. References to these tables (if any) must be mentioned accurately. 
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Figures 

Figures are supposed to be submitted as separate files. Always include a citation in the text for each figure using Arabic 
numbers, e.g., Fig. 4. Artwork must be submitted online in vector electronic form or by emailing it. 

Preparation of Eletronic Figures for Publication 

Although low-quality images are sufficient for review purposes, print publication requires high-quality images to prevent 
the final product being blurred or fuzzy. Submit (possibly by e-mail) EPS (line art) or TIFF (halftone/ photographs) files only. 
MS PowerPoint and Word Graphics are unsuitable for printed pictures. Avoid using pixel-oriented software. Scans (TIFF 
only) should have a resolution of at least 350 dpi (halftone) or 700 to 1100 dpi              (line drawings). Please give the data 
for figures in black and white or submit a Color Work Agreement form. EPS files must be saved with fonts embedded (and 
with a TIFF preview, if possible). 

For scanned images, the scanning resolution at final image size ought to be as follows to ensure good reproduction: line 
art: >650 dpi; halftones (including gel photographs): >350 dpi; figures containing both halftone and line images: >650 dpi. 

Color charges: Authors are advised to pay the full cost for the reproduction of their color artwork. Hence, please note that 
if there is color artwork in your manuscript when it is accepted for publication, we would require you to complete and 
return a Color Work Agreement form before your paper can be published. Also, you can email your editor to remove the 
color fee after acceptance of the paper. 

Tips for writing a good quality Social Science Research Paper 

Techniques for writing a good quality homan social science research paper: 

1. Choosing the topic: In most cases, the topic is selected by the interests of the author, but it can also be suggested by the 
guides. You can have several topics, and then judge which you are most comfortable with. This may be done by asking 
several questions of yourself, like "Will I be able to carry out a search in this area? Will I find all necessary resources to 
accomplish the search? Will I be able to find all information in this field area?" If the answer to this type of question is 
"yes," then you ought to choose that topic. In most cases, you may have to conduct surveys and visit several places. Also, 
you might have to do a lot of work to find all the rises and falls of the various data on that subject. Sometimes, detailed 
information plays a vital role, instead of short information. Evaluators are human: The first thing to remember is that 
evaluators are also human beings. They are not only meant for rejecting a paper. They are here to evaluate your paper. So 
present your best aspect. 

2. Think like evaluators: If you are in confusion or getting demotivated because your paper may not be accepted by the 
evaluators, then think, and try to evaluate your paper like an evaluator. Try to understand what an evaluator wants in your 
research paper, and you will automatically have your answer. Make blueprints of paper: The outline is the plan or 
framework that will help you to arrange your thoughts. It will make your paper logical. But remember that all points of your 
outline must be related to the topic you have chosen. 

3. Ask your guides: If you are having any difficulty with your research, then do not hesitate to share your difficulty with 
your guide (if you have one). They will surely help you out and resolve your doubts. If you can't clarify what exactly you 
require for your work, then ask your supervisor to help you with an alternative. He or she might also provide you with a list 
of essential readings. 

4. Use of computer is recommended: As you are doing research in the field of homan social science then this point is quite 
obvious. Use right software: Always use good quality software packages. If you are not capable of judging good software, 
then you can lose the quality of your paper unknowingly. There are various programs available to help you which you can 
get through the internet. 

5. Use the internet for help: An excellent start for your paper is using Google. It is a wondrous search engine, where you 
can have your doubts resolved. You may also read some answers for the frequent question of how to write your research 
paper or find a model research paper. You can download books from the internet. If you have all the required books, place 
importance on reading, selecting, and analyzing the specified information. Then sketch out your research paper. Use big 
pictures: You may use encyclopedias like Wikipedia to get pictures with the best resolution. At Global Journals, you should 
strictly follow here. 
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6. Bookmarks are useful: When you read any book or magazine, you generally use bookmarks, right? It is a good habit 
which helps to not lose your continuity. You should always use bookmarks while searching on the internet also, which will 
make your search easier. 

7. Revise what you wrote: When you write anything, always read it, summarize it, and then finalize it. 

8. Make every effort: Make every effort to mention what you are going to write in your paper. That means always have a 
good start. Try to mention everything in the introduction—what is the need for a particular research paper. Polish your 
work with good writing skills and always give an evaluator what he wants. Make backups: When you are going to do any 
important thing like making a research paper, you should always have backup copies of it either on your computer or on 
paper. This protects you from losing any portion of your important data. 
9. Produce good diagrams of your own: Always try to include good charts or diagrams in your paper to improve quality. 
Using several unnecessary diagrams will degrade the quality of your paper by creating a hodgepodge. So always try to 
include diagrams which were made by you to improve the readability of your paper. Use of direct quotes: When you do 
research relevant to literature, history, or current affairs, then use of quotes becomes essential, but if the study is relevant 
to science, use of quotes is not preferable. 
10. Use proper verb tense: Use proper verb tenses in your paper. Use past tense to present those events that have 
happened. Use present tense to indicate events that are going on. Use future tense to indicate events that will happen in 
the future. Use of wrong tenses will confuse the evaluator. Avoid sentences that are incomplete. 

11. Pick a good study spot: Always try to pick a spot for your research which is quiet. Not every spot is good for studying. 

12. Know what you know: Always try to know what you know by making objectives, otherwise you will be confused and 
unable to achieve your target. 

13. Use good grammar: Always use good grammar and words that will have a positive impact on the evaluator; use of 
good vocabulary does not mean using tough words which the evaluator has to find in a dictionary. Do not fragment 
sentences. Eliminate one-word sentences. Do not ever use a big word when a smaller one would suffice. 
Verbs have to be in agreement with their subjects. In a research paper, do not start sentences with conjunctions or finish 
them with prepositions. When writing formally, it is advisable to never split an infinitive because someone will (wrongly) 
complain. Avoid clichés like a disease. Always shun irritating alliteration. Use language which is simple and straightforward. 
Put together a neat summary. 

14. Arrangement of information: Each section of the main body should start with an opening sentence, and there should 
be a changeover at the end of the section. Give only valid and powerful arguments for your topic. You may also maintain 
your arguments with records. 

15. Never start at the last minute: Always allow enough time for research work. Leaving everything to the last minute will 
degrade your paper and spoil your work. 

16. Multitasking in research is not good: Doing several things at the same time is a bad habit in the case of research 
activity. Research is an area where everything has a particular time slot. Divide your research work into parts, and do a 
particular part in a particular time slot. 

17. Never copy others' work: Never copy others' work and give it your name because if the evaluator has seen it anywhere, 
you will be in trouble. Take proper rest and food: No matter how many hours you spend on your research activity, if you 
are not taking care of your health, then all your efforts will have been in vain. For quality research, take proper rest and 
food. 

18. Go to seminars: Attend seminars if the topic is relevant to your research area. Utilize all your resources. 
Refresh your mind after intervals: Try to give your mind a rest by listening to soft music or sleeping in intervals. This will 
also improve your memory. Acquire colleagues: Always try to acquire colleagues. No matter how sharp you are, if you 
acquire colleagues, they can give you ideas which will be helpful to your research. 

19. Think technically: Always think technically. If anything happens, search for its reasons, benefits, and demerits. Think 
and then print: When you go to print your paper, check that tables are not split, headings are not detached from their 
descriptions, and page sequence is maintained. 
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20. Adding unnecessary information: Do not add unnecessary information like "I have used MS Excel to draw graphs." 
Irrelevant and inappropriate material is superfluous. Foreign terminology and phrases are not apropos. One should never 
take a broad view. Analogy is like feathers on a snake. Use words properly, regardless of how others use them. Remove 
quotations. Puns are for kids, not grunt readers. Never oversimplify: When adding material to your research paper, never 
go for oversimplification; this will definitely irritate the evaluator. Be specific. Never use rhythmic redundancies. 
Contractions shouldn't be used in a research paper. Comparisons are as terrible as clichés. Give up ampersands, 
abbreviations, and so on. Remove commas that are not necessary. Parenthetical words should be between brackets or 
commas. Understatement is always the best way to put forward earth-shaking thoughts. Give a detailed literary review. 

21. Report concluded results: Use concluded results. From raw data, filter the results, and then conclude your studies 
based on measurements and observations taken. An appropriate number of decimal places should be used. Parenthetical 
remarks are prohibited here. Proofread carefully at the final stage. At the end, give an outline to your arguments. Spot 
perspectives of further study of the subject. Justify your conclusion at the bottom sufficiently, which will probably include 
examples. 

22. Upon conclusion: Once you have concluded your research, the next most important step is to present your findings. 
Presentation is extremely important as it is the definite medium though which your research is going to be in print for the 
rest of the crowd. Care should be taken to categorize your thoughts well and present them in a logical and neat manner. A 
good quality research paper format is essential because it serves to highlight your research paper and bring to light all 
necessary aspects of your research. 

. 

Informal Guidelines of Research Paper Writing 

Key points to remember: 

• Submit all work in its final form. 
• Write your paper in the form which is presented in the guidelines using the template. 
• Please note the criteria peer reviewers will use for grading the final paper. 

Final points: 

One purpose of organizing a research paper is to let people interpret your efforts selectively. The journal requires the 
following sections, submitted in the order listed, with each section starting on a new page: 

The introduction: This will be compiled from reference matter and reflect the design processes or outline of basis that 
directed you to make a study. As you carry out the process of study, the method and process section will be constructed 
like that. The results segment will show related statistics in nearly sequential order and direct reviewers to similar 
intellectual paths throughout the data that you gathered to carry out your study. 

The discussion section: 

This will provide understanding of the data and projections as to the implications of the results. The use of good quality 
references throughout the paper will give the effort trustworthiness by representing an alertness to prior workings. 

Writing a research paper is not an easy job, no matter how trouble-free the actual research or concept. Practice, excellent 
preparation, and controlled record-keeping are the only means to make straightforward progression. 

General style: 

Specific editorial column necessities for compliance of a manuscript will always take over from directions in these general 
guidelines. 

To make a paper clear: Adhere to recommended page limits. 
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Mistakes to avoid: 

• Insertion of a title at the foot of a page with subsequent text on the next page. 
• Separating a table, chart, or figure—confine each to a single page. 
• Submitting a manuscript with pages out of sequence. 
• In every section of your document, use standard writing style, including articles ("a" and "the"). 
• Keep paying attention to the topic of the paper. 
• Use paragraphs to split each significant point (excluding the abstract). 
• Align the primary line of each section. 
• Present your points in sound order. 
• Use present tense to report well-accepted matters. 
• Use past tense to describe specific results. 
• Do not use familiar wording; don't address the reviewer directly. Don't use slang or superlatives. 
• Avoid use of extra pictures—include only those figures essential to presenting results. 

Title page: 

Choose a revealing title. It should be short and include the name(s) and address(es) of all authors. It should not have 
acronyms or abbreviations or exceed two printed lines. 

Abstract: This summary should be two hundred words or less. It should clearly and briefly explain the key findings reported 
in the manuscript and must have precise statistics. It should not have acronyms or abbreviations. It should be logical in 
itself. Do not cite references at this point. 

An abstract is a brief, distinct paragraph summary of finished work or work in development. In a minute or less, a reviewer 
can be taught the foundation behind the study, common approaches to the problem, relevant results, and significant 
conclusions or new questions. 

Write your summary when your paper is completed because how can you write the summary of anything which is not yet 
written? Wealth of terminology is very essential in abstract. Use comprehensive sentences, and do not sacrifice readability 
for brevity; you can maintain it succinctly by phrasing sentences so that they provide more than a lone rationale. The 
author can at this moment go straight to shortening the outcome. Sum up the study with the subsequent elements in any 
summary. Try to limit the initial two items to no more than one line each. 

Reason for writing the article—theory, overall issue, purpose. 

• Fundamental goal. 
• To-the-point depiction of the research. 
• Consequences, including definite statistics—if the consequences are quantitative in nature, account for this; results of 

any numerical analysis should be reported. Significant conclusions or questions that emerge from the research. 

Approach: 

o Single section and succinct. 
o An outline of the job done is always written in past tense. 
o Concentrate on shortening results—limit background information to a verdict or two. 
o Exact spelling, clarity of sentences and phrases, and appropriate reporting of quantities (proper units, important 

statistics) are just as significant in an abstract as they are anywhere else. 

Introduction: 

The introduction should "introduce" the manuscript. The reviewer should be presented with sufficient background 
information to be capable of comprehending and calculating the purpose of your study without having to refer to other 
works. The basis for the study should be offered. Give the most important references, but avoid making a comprehensive 
appraisal of the topic. Describe the problem visibly. If the problem is not acknowledged in a logical, reasonable way, the 
reviewer will give no attention to your results. Speak in common terms about techniques used to explain the problem, if 
needed, but do not present any particulars about the protocols here. 
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The following approach can create a valuable beginning: 

o Explain the value (significance) of the study. 
o Defend the model—why did you employ this particular system or method? What is its compensation? Remark upon 

its appropriateness from an abstract point of view as well as pointing out sensible reasons for using it. 
o Present a justification. State your particular theory(-ies) or aim(s), and describe the logic that led you to choose 

them. 
o Briefly explain the study's tentative purpose and how it meets the declared objectives. 

Approach: 

Use past tense except for when referring to recognized facts. After all, the manuscript will be submitted after the entire job 
is done. Sort out your thoughts; manufacture one key point for every section. If you make the four points listed above, you 
will need at least four paragraphs. Present surrounding information only when it is necessary to support a situation. The 
reviewer does not desire to read everything you know about a topic. Shape the theory specifically—do not take a broad 
view. 

As always, give awareness to spelling, simplicity, and correctness of sentences and phrases. 

Procedures (methods and materials): 

This part is supposed to be the easiest to carve if you have good skills. A soundly written procedures segment allows a 
capable scientist to replicate your results. Present precise information about your supplies. The suppliers and clarity of 
reagents can be helpful bits of information. Present methods in sequential order, but linked methodologies can be grouped 
as a segment. Be concise when relating the protocols. Attempt to give the least amount of information that would permit 
another capable scientist to replicate your outcome, but be cautious that vital information is integrated. The use of 
subheadings is suggested and ought to be synchronized with the results section. 

When a technique is used that has been well-described in another section, mention the specific item describing the way, 
but draw the basic principle while stating the situation. The purpose is to show all particular resources and broad 
procedures so that another person may use some or all of the methods in one more study or referee the scientific value of 
your work. It is not to be a step-by-step report of the whole thing you did, nor is a methods section a set of orders. 

Materials: 

Materials may be reported in part of a section or else they may be recognized along with your measures. 

Methods: 

o Report the method and not the particulars of each process that engaged the same methodology. 
o Describe the method entirely. 
o To be succinct, present methods under headings dedicated to specific dealings or groups of measures. 
o Simplify—detail how procedures were completed, not how they were performed on a particular day. 
o If well-known procedures were used, account for the procedure by name, possibly with a reference, and that's all. 

Approach: 

It is embarrassing to use vigorous voice when documenting methods without using first person, which would focus the 
reviewer's interest on the researcher rather than the job. As a result, when writing up the methods, most authors use third 
person passive voice. 

Use standard style in this and every other part of the paper—avoid familiar lists, and use full sentences. 

What to keep away from: 

o Resources and methods are not a set of information. 
o Skip all descriptive information and surroundings—save it for the argument. 
o Leave out information that is immaterial to a third party. 

 

 

 

 
XVI

© Copyright by Global Journals | Guidelines Handbook



Results: 

The principle of a results segment is to present and demonstrate your conclusion. Create this part as entirely objective 
details of the outcome, and save all understanding for the discussion. 

The page length of this segment is set by the sum and types of data to be reported. Use statistics and tables, if suitable, to 
present consequences most efficiently. 

You must clearly differentiate material which would usually be incorporated in a study editorial from any unprocessed data 
or additional appendix matter that would not be available. In fact, such matters should not be submitted at all except if 
requested by the instructor. 

Content: 

o Sum up your conclusions in text and demonstrate them, if suitable, with figures and tables. 
o In the manuscript, explain each of your consequences, and point the reader to remarks that are most appropriate. 
o Present a background, such as by describing the question that was addressed by creation of an exacting study. 
o Explain results of control experiments and give remarks that are not accessible in a prescribed figure or table, if 

appropriate. 
o Examine your data, then prepare the analyzed (transformed) data in the form of a figure (graph), table, or 

manuscript. 

What to stay away from: 

o Do not discuss or infer your outcome, report surrounding information, or try to explain anything. 
o Do not include raw data or intermediate calculations in a research manuscript. 
o Do not present similar data more than once. 
o A manuscript should complement any figures or tables, not duplicate information. 
o Never confuse figures with tables—there is a difference.  

Approach: 

As always, use past tense when you submit your results, and put the whole thing in a reasonable order. 

Put figures and tables, appropriately numbered, in order at the end of the report. 

If you desire, you may place your figures and tables properly within the text of your results section. 

Figures and tables: 

If you put figures and tables at the end of some details, make certain that they are visibly distinguished from any attached 
appendix materials, such as raw facts. Whatever the position, each table must be titled, numbered one after the other, and 
include a heading. All figures and tables must be divided from the text. 

Discussion: 

The discussion is expected to be the trickiest segment to write. A lot of papers submitted to the journal are discarded 
based on problems with the discussion. There is no rule for how long an argument should be. 

Position your understanding of the outcome visibly to lead the reviewer through your conclusions, and then finish the 
paper with a summing up of the implications of the study. The purpose here is to offer an understanding of your results 
and support all of your conclusions, using facts from your research and generally accepted information, if suitable. The 
implication of results should be fully described. 

Infer your data in the conversation in suitable depth. This means that when you clarify an observable fact, you must explain 
mechanisms that may account for the observation. If your results vary from your prospect, make clear why that may have 
happened. If your results agree, then explain the theory that the proof supported. It is never suitable to just state that the 
data approved the prospect, and let it drop at that. Make a decision as to whether each premise is supported or discarded 
or if you cannot make a conclusion with assurance. Do not just dismiss a study or part of a study as "uncertain." 
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Research papers are not acknowledged if the work is imperfect. Draw what conclusions you can based upon the results 
that you have, and take care of the study as a finished work. 

o You may propose future guidelines, such as how an experiment might be personalized to accomplish a new idea. 
o Give details of all of your remarks as much as possible, focusing on mechanisms. 
o Make a decision as to whether the tentative design sufficiently addressed the theory and whether or not it was 

correctly restricted. Try to present substitute explanations if they are sensible alternatives. 
o One piece of research will not counter an overall question, so maintain the large picture in mind. Where do you go 

next? The best studies unlock new avenues of study. What questions remain? 
o Recommendations for detailed papers will offer supplementary suggestions. 

Approach: 

When you refer to information, differentiate data generated by your own studies from other available information. Present 
work done by specific persons (including you) in past tense. 

Describe generally acknowledged facts and main beliefs in present tense. 

The Administration Rules 

Administration Rules to Be Strictly Followed before Submitting Your Research Paper to Global Journals Inc. 

Please read the following rules and regulations carefully before submitting your research paper to Global Journals Inc. to 
avoid rejection. 

Segment draft and final research paper: You have to strictly follow the template of a research paper, failing which your 
paper may get rejected. You are expected to write each part of the paper wholly on your own. The peer reviewers need to 
identify your own perspective of the concepts in your own terms. Please do not extract straight from any other source, and 
do not rephrase someone else's analysis. Do not allow anyone else to proofread your manuscript. 

Written material: You may discuss this with your guides and key sources. Do not copy anyone else's paper, even if this is 
only imitation, otherwise it will be rejected on the grounds of plagiarism, which is illegal. Various methods to avoid 
plagiarism are strictly applied by us to every paper, and, if found guilty, you may be blacklisted, which could affect your 
career adversely. To guard yourself and others from possible illegal use, please do not permit anyone to use or even read 
your paper and file. 
 
 

XVIII

© Copyright by Global Journals | Guidelines Handbook



 

 

CRITERION FOR GRADING A RESEARCH PAPER (COMPILATION)
BY GLOBAL JOURNALS 

Please note that following table is only a Grading of "Paper Compilation" and not on "Performed/Stated Research" whose grading 

solely depends on Individual Assigned Peer Reviewer and Editorial Board Member. These can be available only on request and after 

decision of Paper. This report will be the property of Global Journals 

Topics Grades

A-B C-D E-F

Abstract

Clear and concise with 

appropriate content, Correct 

format. 200 words or below 

Unclear summary and no 

specific data, Incorrect form

Above 200 words 

No specific data with ambiguous 

information

Above 250 words

Introduction

Containing all background 

details with clear goal and 

appropriate details, flow 

specification, no grammar 

and spelling mistake, well 

organized sentence and 

paragraph, reference cited

Unclear and confusing data, 

appropriate format, grammar 

and spelling errors with 

unorganized matter

Out of place depth and content, 

hazy format

Methods and 

Procedures

Clear and to the point with 

well arranged paragraph, 

precision and accuracy of 

facts and figures, well 

organized subheads

Difficult to comprehend with 

embarrassed text, too much 

explanation but completed 

Incorrect and unorganized 

structure with hazy meaning

Result

Well organized, Clear and 

specific, Correct units with 

precision, correct data, well 

structuring of paragraph, no 

grammar and spelling 

mistake

Complete and embarrassed 

text, difficult to comprehend

Irregular format with wrong facts 

and figures

Discussion

Well organized, meaningful 

specification, sound 

conclusion, logical and 

concise explanation, highly 

structured paragraph 

reference cited 

Wordy, unclear conclusion, 

spurious

Conclusion is not cited, 

unorganized, difficult to 

comprehend 

References

Complete and correct 

format, well organized

Beside the point, Incomplete Wrong format and structuring
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Cantonese · 3
Connaissance · 41, 42, 43, 53
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