
The Connected Generation Indigenous Education Systems 

Indigenous Education Systems School Membership Scale to Turkish

VOLUME 15           ISSUE 7          VERSION 1.0

Online ISSN : 2249-460X
Print ISSN : 0975-587X



 

 

 

Global Journal of Human-Social Science: G 
Linguistics & Education 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Global Journal of Human-Social Science: G 

Linguistics & Education 

Volume 15 Issue 7 (Ver. 1.0) 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Open Association of Research Society 
 



 

 

 

 

 

 

 Global Journals Inc.  
(A Delaware USA Incorporation with “Good Standing”; Reg. Number: 0423089)
Sponsors:
                 Open Scientific Standards 

Publisher’s Headquarters office

USA Toll Free: +001-888-839-7392 
USA Toll Free Fax: +001-888-839-7392 

Offset Typesetting 

Packaging & Continental Dispatching  

Find a correspondence nodal officer near you

To find nodal officer of your country, please
email us at local@globaljournals.org

eContacts

Press Inquiries: press@globaljournals.org
Investor Inquiries: investors@globaljournals.org
Technical Support: technology@globaljournals.org
Media & Releases: media@globaljournals.org

Pricing (Including by Air Parcel Charges):

For Authors:   
                   22 USD (B/W) & 50 USD (Color)                                   
Yearly Subscription (Personal & Institutional): 
                   200 USD (B/W) & 250 USD (Color) 

Open Association of Research Society

Global Journals Headquarters
301st Edgewater Place Suite, 100 Edgewater Dr.-Pl, 

United States of America

Global Journals Incorporated
2nd, Lansdowne, Lansdowne Rd., Croydon-Surrey, 
Pin: CR9 2ER, United Kingdom

Global Journals
E-3130 Sudama Nagar, Near Gopur Square, 
Indore, M.P., Pin:452009, India

Wakefield MASSACHUSETTS, Pin: 01880, 

Incorporation No.: 0423089 
License No.: 42125/022010/1186 

Registration No.: 430374 
Import-Export Code: 1109007027 

Employer Identification Number (EIN): 
USA Tax ID: 98-0673427 

us
1463/

Social Sciences. 2015.



John A. Hamilton,"Drew" Jr.,  
Ph.D., Professor, Management 
Computer Science and Software 
Engineering 
Director, Information Assurance 
Laboratory 
Auburn University 

Dr. Wenying Feng 
Professor, Department of Computing & 
Information Systems 
Department of Mathematics 
Trent University, Peterborough, 
ON Canada K9J 7B8 

Dr. Henry Hexmoor 
IEEE senior member since 2004 
Ph.D. Computer Science, University at 
Buffalo 
Department of Computer Science 
Southern Illinois University at Carbondale 

Dr. Thomas Wischgoll 
Computer Science and Engineering,  
Wright State University, Dayton, Ohio  
B.S., M.S., Ph.D. 
(University of Kaiserslautern) 

Dr. Osman Balci, Professor

 

Department of Computer Science 
Virginia Tech, Virginia University 
Ph.D.and M.S.Syracuse University, 
Syracuse, New York 
M.S. and B.S. Bogazici University, 
Istanbul, Turkey 

Dr. Abdurrahman Arslanyilmaz 
Computer Science & Information Systems 
Department 
Youngstown State University 
Ph.D., Texas A&M University 
University of Missouri, Columbia 
Gazi University, Turkey 

Yogita Bajpai 
M.Sc. (Computer Science), FICCT 
U.S.A.Email: 
yogita@computerresearch.org

 

 

Dr. T. David A. Forbes 
Associate Professor and Range 
Nutritionist 
Ph.D. Edinburgh University - Animal 
Nutrition  
M.S. Aberdeen University - Animal 
Nutrition

 

B.A. University of Dublin- Zoology   

Integrated Editorial Board
(Computer Science, Engineering, Medical, Management, Natural 

Science, Social Science)

Dr. Xiaohong He 
Professor of International Business  
University of Quinnipiac  
BS, Jilin Institute of Technology; MA, MS, 
PhD,. (University of Texas-Dallas) 

Burcin Becerik-Gerber 
University of Southern California 
Ph.D. in Civil Engineering  
DDes from Harvard University 
M.S. from University of California, Berkeley 
& Istanbul  University 



Dr. Bart Lambrecht 
Director of Research in Accounting and 
FinanceProfessor of Finance 
Lancaster University Management School 
BA (Antwerp); MPhil, MA, PhD 
(Cambridge) 

Dr. Söhnke M. Bartram 
Department of Accounting and 
FinanceLancaster University Management 
SchoolPh.D. (WHU Koblenz) 
MBA/BBA (University of Saarbrücken) 

 
Dr. Carlos García Pont 
Associate Professor of Marketing 
IESE Business School, University of 
Navarra 
Doctor of Philosophy (Management),  
Massachusetts Institute of Technology 
(MIT) 
Master in Business Administration, IESE, 
University of Navarra 
Degree in Industrial Engineering, 
Universitat Politècnica de Catalunya 

Dr. Miguel Angel Ariño 
Professor of Decision Sciences 
IESE Business School 
Barcelona, Spain (Universidad de Navarra) 
CEIBS (China Europe International Business 
School). 
Beijing, Shanghai and Shenzhen 
Ph.D. in Mathematics 
University of Barcelona 
BA in Mathematics (Licenciatura) 
University of Barcelona 

 
Dr. Fotini Labropulu 
Mathematics - Luther College 
University of ReginaPh.D., M.Sc. in 
Mathematics 
B.A. (Honors) in Mathematics 
University of Windso 

Philip G. Moscoso  
Technology and Operations Management 
IESE Business School, University of Navarra 
Ph.D in Industrial Engineering and 
Management, ETH Zurich 
M.Sc. in Chemical Engineering, ETH Zurich 

 
Dr. Lynn Lim 
Reader in Business and Marketing 
Roehampton University, London 
BCom, PGDip, MBA (Distinction), PhD, 
FHEA 

Dr. Sanjay Dixit, M.D. 
Director, EP Laboratories, Philadelphia VA 
Medical Center 
Cardiovascular Medicine - Cardiac 
Arrhythmia 
Univ of Penn School of Medicine 

 
Dr. Mihaly Mezei 
ASSOCIATE PROFESSOR 
Department of Structural and Chemical 
Biology, Mount Sinai School of Medical 
Center 
Ph.D., Etvs Lornd University 
Postdoctoral Training,  
New York University 

 
Dr. Han-Xiang Deng 
MD., Ph.D 
Associate Professor and Research 
Department Division of Neuromuscular 
Medicine 
Davee Department of Neurology and Clinical 
NeuroscienceNorthwestern University 
Feinberg School of Medicine 



Dr. Pina C. Sanelli 
Associate Professor of Public Health 
Weill Cornell Medical College 
Associate Attending Radiologist 
NewYork-Presbyterian Hospital 
MRI, MRA, CT, and CTA 
Neuroradiology and Diagnostic 
Radiology 
M.D., State University of New York at 
Buffalo,School of Medicine and 
Biomedical Sciences 

 
 
 
Dr. Roberto Sanchez

 
Associate Professor 
Department of Structural and Chemical 
Biology 
Mount Sinai School of Medicine 
Ph.D., The Rockefeller University 

 
 
 

Dr. Wen-Yih Sun

 

Professor of Earth and Atmospheric 
SciencesPurdue University Director  
National Center for Typhoon and 
Flooding Research, Taiwan 
University Chair Professor 
Department of Atmospheric Sciences, 
National Central University, Chung-Li, 
TaiwanUniversity Chair Professor 
Institute of Environmental Engineering, 
National Chiao Tung University, Hsin-
chu, Taiwan.Ph.D., MS The University of 
Chicago, Geophysical Sciences 
BS National Taiwan University, 
Atmospheric Sciences 
Associate Professor of Radiology 

 

Dr. Michael R. Rudnick 

M.D., FACP 
Associate Professor of Medicine 
Chief, Renal Electrolyte and 
Hypertension Division (PMC)  
Penn Medicine, University of 
Pennsylvania  
Presbyterian Medical Center, 
Philadelphia 
Nephrology and Internal Medicine 
Certified by the American Board of 
Internal Medicine 

Dr. Bassey Benjamin Esu 
B.Sc. Marketing; MBA Marketing; Ph.D 
Marketing 
Lecturer, Department of Marketing, 
University of Calabar 
Tourism Consultant, Cross River State 
Tourism Development Department 
Co-ordinator , Sustainable Tourism 
Initiative, Calabar, Nigeria

 
Dr. Aziz M. Barbar, Ph.D. 
IEEE Senior Member 
Chairperson, Department of Computer 
Science 
AUST - American University of Science & 
Technology 
Alfred Naccash Avenue – Ashrafieh



 

Dr. George Perry, (Neuroscientist) 
Dean and Professor, College of Sciences 

Denham Harman Research Award (American Aging Association) 

ISI Highly Cited Researcher, Iberoamerican Molecular Biology Organization 

AAAS Fellow, Correspondent Member of Spanish Royal Academy of Sciences 

University of Texas at San Antonio 

Postdoctoral Fellow (Department of Cell Biology) 

Baylor College of Medicine 

Houston, Texas, United States 

Dr. R.K. Dixit  
M.Sc., Ph.D., FICCT 
Chief Author, India 
Email: authorind@computerresearch.org 

Vivek Dubey(HON.) 
MS (Industrial Engineering), 

MS (Mechanical Engineering) 

University of Wisconsin, FICCT 

Editor-in-Chief, USA 

editorusa@computerresearch.org 

Er. Suyog Dixit 
(M. Tech), BE (HONS. in CSE), FICCT 
SAP Certified Consultant 
CEO at IOSRD, GAOR & OSS 
Technical Dean, Global Journals Inc. (US) 
Website: www.suyogdixit.com 
Email:suyog@suyogdixit.com 

 Pritesh Rajvaidya 
(MS) Computer Science Department 
California State University 
BE (Computer Science), FICCT 
Technical Dean, USA 
Email: pritesh@computerresearch.org

 

Sangita Dixit
 M.Sc., FICCT 

Dean & Chancellor (Asia Pacific)  
deanind@computerresearch.org  

Luis Galárraga 
J!Research Project Leader 
Saarbrücken, Germany

 

President Editor (HON.)

Chief Author (HON.)

Dean & Editor-in-Chief (HON.)

Suyash Dixit

(B.E., Computer Science Engineering), FICCTT 
President, Web Administration and 

Development CEO at IOSRD 
COO at GAOR & OSS

,



  

 

Contents of the Issue 

 

i. Copyright Notice 
ii. Editorial Board Members 
iii. Chief Author and Dean 
iv. Contents of the Issue 

 
1. Problems in the Teaching and Learning of Physics at the Secondary and 

Preparatory Schools, the Cases Wolaita and Dwuro Zones. 1-5 
2. Indigenous Education Systems of Canada and the Russian Federation: 

Comparative Analysis. 7-15 
3. The Influence of English Language on Developing Gendered          

Perception. 17-29 
4. Perception of Teachers on the Influence of Peace Education in the West 

Nigerian Secondary Schools. 31-38 
5. The Implementation of Feedback in the English Classes of Bengali Medium 

Schools. 39-54 
6. The Connected Generation. 55-57 
7. Adaptation of the Psychological Sense of School Membership Scale to 

Turkish. 59-64 
 

v. Fellows and Auxiliary Memberships 
vi. Process of Submission of Research Paper 
vii. Preferred Author Guidelines 
viii. Index 



© 2015. Solomon Gunta Gutulo & Kedir Ousman Tekello. This is a research/review paper, distributed under the terms of the 
Creative Commons Attribution-Noncommercial 3.0 Unported License http:// creativecommons.org/licenses/by-nc/3.0/), permitting 
all non-commercial use, distribution, and reproduction in any medium, provided the original work is properly cited. 
 

Global Journal of HUMAN-SOCIAL SCIENCE: G 
Linguistics & Education  
Volume 15 Issue 7 Version 1.0 Year 2015 
Type: Double Blind Peer Reviewed International Research Journal 
Publisher: Global Journals Inc. (USA) 
Online ISSN: 2249-460x & Print ISSN: 0975-587X 

 

Problems in the Teaching and Learning of Physics at the Secondary 
and Preparatory Schools, the Cases Wolaita and Dwuro Zones 

 By Solomon Gunta Gutulo & Kedir Ousman Tekello    
                                                                                                        Wolaita Sodo University,  Ethiopia 
Abstract- The main purpose of this study was to assess the problems in the teaching and 
learning of physics in the secondary and post-secondary (preparatory) schools of Wolaita and 
Dawuro zones. The study explored problems in the teaching and learning of physics from the 
following perspectives: problems related to school facilities, teachers, students, plasma 
instruction and the extent to which the school is conducive for practical activities. The research 
methodology employed in the study was a descriptive survey. Purposive, stratified and simple 
random sampling techniques were used to select the data sources of the study. Educational 
administrators (principals and vice principals), physics teachers, students, and supervisors at 
zonal and woreda levels were the subject of the study. Questionnaire and interview were the 
major data gathering instruments used for this study. Besides, some document analysis and 
personal observation were made to get additional evidences to the study. Numbers, percentage, 
mean values, grand mean and mean rank were the statistical tools used to analyze the data 
obtained from the subjects.     

Keywords: science education, physics, learners centered, physics laboratory, plasma, academic 
performance. 
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Abstract-  The main purpose of this study was to assess the 
problems in the teaching and learning of physics in the 
secondary and post-secondary (preparatory) schools of 
Wolaita and Dawuro zones. The study explored problems in 
the teaching and learning of physics from the following 
perspectives: problems related to school facilities, teachers, 
students, plasma instruction and the extent to which the 
school is conducive for practical activities. The research 
methodology employed in the study was a descriptive survey. 
Purposive, stratified and simple random sampling techniques 
were used to select the data sources of the study. Educational 
administrators (principals and vice principals), physics 
teachers, students, and supervisors at zonal and woreda 
levels were the subject of the study. Questionnaire and 
interview were the major data gathering instruments used for 
this study. Besides, some document analysis and personal 
observation were made to get additional evidences to the 
study. Numbers, percentage, mean values, grand mean and 
mean rank were the statistical tools used to analyze the data 
obtained from the subjects. The findings of the study in 
general, showed that, Poor background of the students in 
mathematical skills, students poor ability to think and pose 
questions, poor English language proficiency and students 
lack of interest and motivation to learn physics in those 
schools. The finding also showed that, teachers’ lack of 
competency in their subject and method of teaching as well as 
lack of interest and motivation to be engaged in their 
professional tasks, poor supervision (frequent follow up) from 
concerned bodies, inadequate availability of instructional 
materials (laboratory equipment’s), Difficulty of following the 
plasma TV lessons since the transmission is fast, luck of 
enough time provided for discussion after live broadcast of 
plasma instruction, absence of teachers and students plasma 
guide in some schools to make the lesson more clear and 
poor school facility were the chief problems encountered in the 
teaching and learning of physics in the secondary and post-
secondary (preparatory) schools of wolaita and Dawuro zones. 
Based on the findings, recommendations are also forwarded 
to address those problems.  

 
 

I. Introduction 

  

 
 

 

 
Science education in particular provides good 

standards for people and leads to cultural 
developments. Also scientific development is the most 
affective factor in enabling on less developing countries 
in to the main stream contemporary technology and 
commerce.    

It would seem clear that all the developing 
countries should accelerate the development of science 
education as learner-centered, teacher-assisted, action-
oriented, and project based education program. For 
rapid development of science education, government, 
society and industry should be in a co-operation and 
work together (YaseminGodek, 2004:9).  

In Ethiopian context, the Government has 
recently introduce policy of 70:30 percent professional 
mix in annual enrolment, with 70% of intakes allocated in 
to science and technology streams and 30% in to the 
social science and humanity steams.  The rationale 
behind this initiative is the belief that science and 
technology are the engines of development and that 
Ethiopia’s prospect hinges on the availability of sufficient 
stock of national expertise in these fields by its higher 
institutions (FSS, 2009:161).This shows that, the country 
has intended to reduce its dependence on the imported 
expertise and technology. 

However, research in Ethiopia indicated that 
students beginning from lower grades have serious 
knowledge deficits in science and mathematics; this 
signifies that the quality of science education in primary 
and secondary schools, which is critical foundations for 
latter educational development, is at crisis. At this point 
it looks imperative to raise some questions related to the 
70:30 professional mix proposed by MOE. How it is 
possible to place 70% of preparatory graduates to 
higher learning institution in science stream where 
students have low achievement in science subjects in 
general and physics in particular (FSS, 2009:162). 

Therefore the researcher is extremely interested 
to identify the problems in teaching and learning physics 
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a) Back ground of the study
ducation in general is viewed as development of 
life process and universal practice of human 
learning resulting from man’s interaction with his E

social and natural environment. In line with this, Tegene
and Tsegye (1999:1) discussed education as a process 
and practice  engaged in by different societies at all 
stage of development and geared toward shaping an all 
rounded personality by a harmonious and integrated 
development of the mental, physical, social, moral, 
spiritual, aesthetic etc. power of human being.



in various secondary and preparatory schools in wolita 
and Dawurozones and he seeks to indicate possible 
solution to the problem or at least alleviating some of 
these problems.  

b) Statement of the problem 
As discussed in background part earlier, 

physics is one of the subjects offered in the secondary 
schools. It is true that, knowledge obtained from the 
physics is applicable in any technological and 
engineering work, and also its benefit for developing 
countries like Ethiopia is unquestionable.  

However, the teaching and learning of physics 
in the secondary schools of the country in general and 
the wolaita and Dawuro zones in particular have been 
encountered by many problems. 

From my experience in teaching physics in 
different general secondary and preparatory schools of 
Wolita and Dawuro zones, lots of problems were 
observed in the teaching and learning of physics. I 
observed that, the majority of students in the secondary 
schools, especially in grade 9 & 10 had no interest to 
learn physics and this resulted the low achievement in 
EGSSCE. In addition to this, the students in the 
preparatory grades (11&12), had also low interest in 
physics when compared with other science subjects. 
Majority of preparatory students choose natural science 
stream only to join healthy related fields when they will 
be admitted to higher educational institutes, because 
they assume that, they cannot cope up physics 
dominated fields like engineering and technology. Also 
statistics shows that majority of students scored very 
poor result in the entrance examination to higher 
educational institutions, besides this, teachers in these 
schools had low motivation to teach physics, the reason 
could be due to some problems encountered in 
teaching and learning of physics. 

So, it is necessary to study the problems that 
affected the teaching and learning of physics in the 
general secondary and preparatory schools this region.  
Hence, these problems need special attention to get 
reliable solutions. Thus, the researchers extremely 
interested to identity problems in teaching and learning 
physics in wolaita and Dawuro zones secondary and 
preparatory schools, and to suggest possible solutions.  

c) Objectives of the study 
The objectives of this study are: - To examine 

the problems encountered in teaching and learning 
process of physics instruction in some selected 
secondary and preparatory schools in wolaita and 
Dawuro zones,and to suggest possible solution. 

II. Research Design and Methodology 

a) Methods of Research 
Because this study is aimed at assessing and 

describing some problem in the teaching and learning 
of physics in the secondary schools of Wolita and 

Dawuro zones, a descriptive survey method was 
designed to be employed as the method of study. The 
current quality of physics education in Wolita and 
Dawuro zones secondary schools seems seriously 
affected by these problems. Thus, the study is expected 
to identify the problems and provide some remedial 
solutions for them. 

 
b)

 
Sampling Techniques and sample population 

There are a total of about 59 secondary schools 
in Wolita and Dawuro Zones: Among these schools, 40 
of them are general secondary (grade 9and 10) and 19 
of them include preparatory schools (grade 11 and 12). 
In order to gain insight in to the problems in

 
the teaching 

and learning of physics in these schools, 14 schools 
were selected for the research work from two categories 
and the selection was made by employing stratified 
sampling methods.

 Educational administrator (school principals 
and vice principal), students, physics teachers 
(including department heads), and educational 
supervisors at Woreda and zonal level held understudy.  
c) Method of data Analysis 

Different methods of data analysis relevant to 
each variable or components were used to examine the 
quantitative and qualitative responses. The data 
collected through questionnaire was tailed and 
computed using number, percentage, mean value, 
grand mean and mean rank. On the other hand the data 
collected through the interview,   observation and 
documents analysis was analyzed using qualitative 
method of analysis. But as Guba /1981/ noted, the 
challenge of qualitative research is to make sense of the 
massive amount of data. Therefore, in order to prevent 
this problem, a systematic interpretative approach was 
utilized to reduce the amount of data.                                                   

III. Presentation, Analysis and 
Interpretation of Data 

This part deals with the presentation, analysis 
and interpretation of the data gathered from the 
concerned respondents. It comprise of two main parts: 
the characteristics of the respondents included in the 
study and the analysis and interpretation of the data.  

a) Characteristics of the respondents 
As mentioned earlier in chapter three, the 

educational administrators (principal and vice), 
teachers, students and educational supervisors at 
woreda, and zonal levels were the subject of the study. 
Questionnaire and interview were major data collection 
instruments in the study. As previously mentioned in 
research methodology section as well, the 
questionnaires were distributed to the teachers and 
students. Out of these distributed 53 (82.81%) from the 
teachers and 778 (94.93%) students were filled in and 
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returned back. Regarding the interview, the prepared 
interview guide questions were presented to 53 physics 
teachers and all school principals. All physics teachers 
and principals responded to the questions.  

Information on the school facilities, the number 
of teacher, book- pupil ratio, class room -pupil ratio, etc. 
observation and document analysis were made.  

In general, due to the assumption that the responses 
might have some sort of relationship with the problems 
under study, the characteristics of the respondents have 
been presented in the following table. 
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Table I : General characteristics of the respondents. (Work experiences and Grade level of students)

No Items Respondents
Schools principals 

(n=28)
Physics teachers 

(n=53)
Students 
(n=778)

Educational 
supervisors (n=12)

No % No % No % No %

1 Sex

Male 28 100% 51 96.22 458 58.86 12 100

Female - - 2 3.78 320 41.14 - -

2 Academic 
Qualification
M.Ed (M.Sc) 1 1.88 -

B.Ed (B.Sc) 33 62.26 10 83.34

Diploma 19 35.84 2 16.66

3 Work Experience

Below 5 21 39.62

6-10 11 39.28 15 28.30

11-15 9 32.14 11 20.76 9 75

16 and above 8 25.00 6 11.32 3 25

4 Grade students

9 - - - 197 25.32 - -

10 - - - 195 25.06 - -

11 - - - 192 24.67 - -

12 - - - 194 24.97 - -

b) Results and Discussion 
This study intended to assess the problems in 

the teaching and learning physics in the secondary 
schools of Wolita and Dawuro zones. Accordingly, 
attempt has been made to answer the basic research 
questions raised in chapter one. Descriptive survey 
approach was selected to be the method of the study. In 
line with this, 14 general secondary and preparatory 
schools were selected and the data was collected from 
students, physics teacher, school principals and 
supervisors at zonal and woreda level. Questionnaires 
for teachers and students, outside class room 
observation, interviews and documentary sources were 
used as data collecting instruments. A total of 28 
principals, 53 physics teachers and 778 students have 
participated in the study. 

Based on analysis made on the data secured 
by the above instruments in the specified area, the 
summary of the findings of the study are presented 
below as follows:
 Regarding teachers work load 69.81% of the 

teachers taught 16-20 periods per week. 71.69% of 

the teachers taught five and more than five sections. 
Also 73.59% of the teachers taught 2 different grade 
levels. 

 As the data collected showed, besides students 
background to learn physics, the main problems 
that encountered in the teaching and learning of 
physics are 

 Inadequate space for lab or lab facilities outmode. 
 Insufficient found for equipment and supply
 Insufficient administration or recognition 
 Insufficient referee books in the library 
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 The class of secondary schools in wolaita and 
Dwuro zones was extremely large when compared 
to the standard set by the MOE (1995:10), which is 
40 per classroom. Above 71.69% of the teachers 
indicated that the average number of students in 
their school was between 70 and 80. In this regard, 
the majority of class room teachers could not 
checking up their students exercise, homework and 
assignment. As result the teaching and learning of 
physics has been highly affected.

Problems in the Teaching and Learning of Physics at the Secondary and Preparatory Schools, the Cases 
Wolaita and Dwuro Zones



          

  

 

 
 

 
 

 

 
 

 
  
  
  
  



 

Lack of the teachers and students guide, for plasma 
instruction 

 
 

Lack of internet service  

 



 

Shortage of the time provided for class room 
teacher after the plasma instruction. 

 



 

Lack of interest of the teachers to conduct 
experiments and to plane lesson. 

 



 

The data shows, the majority of 81.13% physics 
teachers were not attend physics related 
professional development activities in forms, 
workshop, seminar, panel discussion and so on. 
However, the majority respondent 63.2% reported 
that there was

 

a habit of mutual experience sharing 
and cooperative work among physics teachers in 
the schools. 

 



 

Relatively large number of the students 377 
(48.45%) have moderate interest on physics. 66 
(8.48%) and 38 (4.88%) had low and very law 
interest to learn physics, among these 362 (46.7%), 
312 (40.10%) and 104 (13.36%) lack interest due to 
subject difficulty, poor teaching method and plasma 
instruction respectively. 

 



 

Majority of the students 345(44.34%) reported that 
their teachers explain physics concepts clearly and 
also 364 (46.78%) reported that their teachers relate 
physics lesson to real life situation sometimes. 

 



 

In the study it was found that most of students had 
low group work practice and some students with 
poor and very poor group work practices responded 
that the reason was plasma instruction and lack of 
their teachers’ initiation to participate in group work. 

 



 

As responded by the majority of the students there 
was no sufficient reference material in their library 
and due to this most of the students used library 
sometimes. 

 



 

54.75% students responded that the plasma 
instruction was good if the time provided for class 
room teacher was enough, 144(18.50%) respondent 
students choose class room teacher to learn 
physics. 

 



 

Regarding assessment technique, the majority of 
the respondent students 413(53.08%) reported that, 
physics teachers evaluated the students’ 
performance base on mid-

 

semester and final exam. 
In addition, 353(45.37%) and508 (65.29%) of the 
respondent students confirmed that the physics 
teachers sometimes gave class work and home 
work to the students respectively. 

 



 

607 (78.03%) and 171 (21.97%) students responded 
that physics class room teacher never and rarely 
used laboratory for practical work respectively. As 
the reported, the main reasons were the lack of 
interest of physic teachers and lack of equipment in 
the

 

laboratory. 

 

c)

 

Recommendation

 

Finally, based on the findings of the study, the 
researcher forwards the following recommendations for 

the improvement of the teaching and learning of physics 
in the secondary schools.
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

• The contents of teaching materials should be up to 
the standard of students.

• Teachers and school support staff have to be 
trained in producing improvised instructional 
devices using raw materials available in school 
locality.

• Scientific knowledge is continually growing. This 
along with the changing nature of science education 
requires the teachers to keep abreast of modern 
development. Professional reading will keep the 
physics teacher up to date, and help to maintain an 
awareness of current topics of interest and recent 
developments.

• Developing students’ curiosity in physics by merely 
teaching them facts. We need to make physics 
relevant to their lives. One way of doing this, is by 
talking about recent scientific developments and 
tracing these back to scientific principles and 
historical discoveries. 

• Teaching should encompass a combination of 
lecture, accompanied by multimedia (Plasma) and 
practical demonstrations, tutorial and range of 
laboratories. 

• The government and stakeholders should increase 
the attractiveness of a career in physics teaching. 
For physics teachers to remain both inspired and 
inspiring they need to be given the support and 
opportunity to remain up to date.

• There should be professional development activities 
for secondary school physics teachers organized by 
MOE, NGOs, or by any concerned bodies.

• There should be on line workshops and seminars 
for the secondary school physics teachers in order 
to update them, and also there should be an online 
physics tutorial written for secondary school physics 
students. 

• MOE shall re-examine its mandatory ‘plasma’ 
transmission as only mode of instruction. It should 
rather be used as a supplement to a learner 
centered classroom so that students and teachers 
can make choice in the learning. 

• Medium of instruction in the classroom serves as a 
bridge between the teacher and the learner. 
However, the weakness of the students in the 
language of instruction (English) was found to be 
one of the major factors that influence the teaching 
and learning of physics, due to this the majority of 
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Teachers and students plasma guide, students 
text books and reference materials in the library, should 
be available in enough quantity and quality Laboratories 
should be furnished with the necessary equipment’s for 
practical activities. And also there should be properly 
trained physics lab assistance for setting up apparatus 
for practical demonstrations and experiments. 

Problems in the Teaching and Learning of Physics at the Secondary and Preparatory Schools, the Cases 
Wolaita and Dwuro Zones



 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 

 

   

 
 

 
  

 
 

 
 

 
 

 

 
 

  
   

 
  

 
 

  

  
 

 
  

   
 

  
 

© 2015   Global Journals Inc.  (US)

students to develop their language ability in the 
schools, and English teachers should encourage 
the students to practice conversation inside and 
outside the classroom. 

• And finally, a provision for follow up study of 
implementation seems to be an urgent need. This 
would probably be best done if the MOE assigns a 
‘zonal or woreda physics education supervisor’ who 
oversees the proper implementation of physics 
curricula.
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Indigenous Education Systems of Canada and 
the Russian Federation: Comparative Analysis 

Marina Starodubtceva 

Abstract - This paper explores development and functioning of 
Indigenous education systems of Canada and the Russian 
Federation. Reconstructing educational phenomena on the 
basis of qualitative data, the author builds historical models of 
education systems in both countries, presents their structures, 
contents and basic components. Recognizing secondary 
schooling as an integral component of each system, the 
author investigates such issues as boarding schools, 
language in education, and the issue of teaching staff. In order 
to assess boarding school educational effectiveness, the 
author explores pedagogical process and indicates its interior 
controversy which may stipulate various weaknesses specified 
for boarding schools. Comparing experiences of language 
using in both education systems, the author indicates and 
analyzes a number of benefits and weaknesses of each 
experience. In connection with this, bilingual education 
benefits are considered. In addition, various forms of teacher 
training are presented and a number of their weaknesses are 
indicated. Finally, in order to generalize and assess this 
paper’s research results, several benefits are highlighted in 
each education system. At the same time, a number of 
challenges affecting each education system are also 
indicated. 
Keywords: indigenous education, education system, 
boarding school, language in education, teaching staff. 

I. Introduction 

anada and the Russian Federation are both 
unique countries, which are historica 
lmotherlands of Indigenous people (they are 

frequently referred to as native people, national 
minorities, minority people). In 2011, Canada had 
1,400,685 Aboriginal people – that is, First Nations 
(North American Indian), Metis and Inuk (Inuit), 
accounted for 4.3% of the total Canadian population 
(Turner, Crompton & Langlois, 2011). In the Russian 
Federation, 306,517 people were identified as 
“Indigenous small-numbered peoples of the Russian 
Federation” in 2010 (Sheverdova, et al., 2012), 
accounted for 0.2% of the total Russian population. Of 
those, the vast majority (81%) makes up “Indigenous 
small-numbered peoples of the North, Siberia and the 
Far East of the Russian Federation” (Item No 31). 

Contemporary Indigenous peoples’ life is 
intensively changing. Nowadays, Indigenous people are 
brought into the new sustainable life development 
paradigm. It is confirmed by acknowledgment of their 
right on unique life, their  culture   and  local  livelihood   
Author: Ph.D., Associate Professor, Department of Theology and 
Religion Studies, Kursk State University, Russian Federation. 
e-mail: maristarva@gmail.com 

as important contributors to sustainable human 
development (United Nations Development Programme, 
2014). At the same time, these changes obligate 
educational services. 

However, over the past few decades, a number 
of challenges have been strongly affecting Indigenous 
education in both countries, including  limited choice of 
educational establishments and forms of education; 
quality of education; elaboration of special educational 
programs including creation of language- and culture-
relevant programs for secondary schools; self-education 
opportunities (especially for adults); teaching staff 
preparation. It is obvious that all challenges must be 
investigated and overcome. 

Taking into consideration the fact that an 
efficient investigation of any scientific or practical issue 
is founded on its historical knowledge, this paper seeks 
to explore historical experiences of Indigenous 
education in both countries. 

The object of this paper is development of 
Indigenous education systems in Canada and the 
Russian Federation. 

Chronologically this study involves a period  of 

150 years, from the second part of the XIX to the 
secondary millennium. Such a choice is explained by 
the author’s desire to reveal principal trends in 
Indigenous education development for each country, to 
build education system models, to interpret and 
generalize previous experience. 

Methodologically this paper is conducted by a 
system research approach, which seeks to show the 
object as a systemic formation, which is specified by a 
well-developed components coherence and 
organization (Blauberg, 1997). 

In addition, this paper employs comparative 
analysis which illuminates similarities and differences 
between both education systems. A variety of 
techniques such as observation, documentation, 
classification, theoretical generalization, historical model 
building, and retrospection are used to collect and 
analyse the

 
data. Among those, the historical model 

building technique is used in order to reconstruct 
educational phenomena on the basis of qualitative data.

 

Various sources are cited by the author. Of the 39
 

sources,16 are primary sources (Human Development 
Report 2014; Annual Reports of the Department of 
Indian Affairs and Northern Development, Canada; 
Report of the Royal Commission on Aboriginal Peoples, 

C 

-
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Canada; National Economy of the Russian Soviet 
Federative Socialist Republic (RSFSR) in 1990. 
Statistical Year book; National Economy of the RSFSR.  
Statistical Handbook; 2010 All-Russian Census Results ;    
2002 All-Russian Census Results, etc.) and 13 are 
secondary sources (books and papers by contemporary 
researches) cited for evidence. 

II. Brief Overwiev of the Aboriginal 
Education System of Canada 

From the system approach, Aboriginal 
education in Canada is showed as a historically 
developing and functioning system which covers 
elementary/secondary education, vocational training, 
postsecondary education, and adult education. The 
system of administration occupies an important place in 
the Aboriginal education system in order to provide its 
functioning. In addition, supplementary educational 
programs are an integral component of the Aboriginal 
education system. A brief description of the Aboriginal 
education system is presented below. 

a) Elementary/Secondary Education 
Historically, elementary education was given by 

different school types such as day schools, industrial 
and boarding schools, combined schools, and seasonal 
schools. 

Day schools were erected almost in all Indian 
settlements since the 80s of the XIX. These schools 
generally covered the early grades and aimed to teach 
reading, writing, spelling, and counting. Boarding and 
industrial schools were opened from the beginning of 
the 80s of the XIX in order to provide regular training for 
Aboriginal students. 

Since the middle of the 20s of the XX, boarding 
and industrial schools were reorganized to residential 
schools. In 1931, there were 80 residential schools in 
operation (Canada. Report of the Royal Commission on 
Aboriginal Peoples, 1996) Since the 60s, these schools 
were used as hostels from which students attended 
provincial schools. In the 90s, residential schools were  
closed down. The last residential school was closed in 
Saskatchewan in 1996 (Canada. Alberta Education, 
2005). 

In addition, a number of combined schools and 
seasonal schools were in operation across Canada in 
order to provide educational services for Indian children, 
especially for those who followed a nomadic way of life. 

 

  

Starting from the 70s, there opened federal 
schools for status Indian children only. Though, non-
status Indian children residing in remote communities 
might attend these schools as well Federal schools 
generally covered the early grades. However, in several 

cases, federal schools covered only kindergarten and 
the first few grades or grades 1 to 8 (Burnaby, 1982).In 
the 90s, federal schools were transferred to Indian 
bands operation. 

Since the 1980s, a number of on-reserve band-
controlled schools were opened to implement the policy 
of “Indian control over Indian education” (Canada. 
National Indian Brotherhood, 1972). Thus, 207 federal 
schools and 185 band-operated schools provided 
educational services for Indian students during the 
school year 1981-82 (Canada. Department of Indian     
Affairs and Northern Development, 1982). By the 90s, a 
number of schools under band control was increased to 
311 out of a total of 366 (Canada. Department of Indian   
Affairs and Northern  Development, 1991). In addition, a 
number of schools operated under agreements between 
bands and school boards were opened since the 90s. 

Concerning secondary education, it was 
supplied by numerous classes of provincial schools 
since 1948. 1409 provincial schools provided 
educational facilities for non-status Indian, Metis and 
Inuit students by the school year 1981-82 (Item No. 11). 
Since the 90s, a majority of provincial schools have 
been providing educational services through tuition 
agreements. 

b) Postsecondary Education 
Historically, the level of Aboriginal peoples’ 

postsecondary participation was low. For instance, in 
the school year 1966-67 only 155 Indian students 
enrolled in universities (Skroznikova & Tishkov, 1990). 
Some changes had occurred by the 90s due to the 
following circumstances. 

First, the majority of Indian bands began to 
administrate postsecondary education funding (Canada. 
Department of Indian Affairs and Northern    
Development, 1990). A number of community colleges 
were erected for Aboriginal students. In order to provide 
their attendance, the federal government sponsored 
financial assistance. 

Second, there appeared a number of Aboriginal 
universities for Aboriginal students only, for instance, 
First Nations University of Canada, Saskatchewan or 
Athabasca University, Alberta, etc. 

Third, a number of Canadian universities began 
to offer various programs designed specifically for 
Aboriginal students, for instance, University of Alberta, 
Edmonton. 

As a result, by 1996, the proportion of 
Aboriginal people aged 20 to 29 with a postsecondary 
degree or diploma (university or non-university) had 
increased to 23%, while the proportion with a university 
degree or certificate made up 4% (Statistics Canada, 
1998). 

c) Vocational Training 
A choice of occupational training programs, 

courses, special programs for training of Indian workers, 

© 2015   Global Journals Inc.  (US)
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In total, in the school year 1950-51, the total 
number of schools, mainly day and residential, made up 
435 with a total number of 24,871 on roll (Canada. 
Department of Citizenship and Immigration, 1951).



Northern Careers Program (Canada. Department of 
Indian Affairs and Northern Development, 1975), 
apprenticeship classes, and individualized instructions 
were offered for those Aboriginal youth who were 
looking for a job. For instance, various courses in 
drafting, carpentry, metal work and motors maintenance 
and repair were offered for senior boys from the Eastern 
Arctic who trained at the renovated military complex at 
Fort Churchill, Manitoba in the mid-1960s. The senior 
girls program included typing, office practice, food 
preparation, child care, dress-making, beauty culture, 
home management, hospital ward assistant and food 
service assistant courses (Canada. Department of  
Indian Affairs and Northern Development, 1967).   

As a rule, vocational training was provided by 
training centres, hospitals, schools such as Charles 
Camsell Indian Hospital of Edmonton, Alberta (Dress, 
2010) or Canadian Forces School of Military Engineering 
at Chilliwack, British Columbia (Canada. Department of  
Indian Affairs and Northern Development, 1972). 

d) Adult Education 
In order to provide adult educational services, 

especially for those who resided in remote Aboriginal 
settlements, and for elderly and disabled persons, 
several programs for getting basic literacy were offered 
since the 1950s. Starting from the 1970s, adult literacy 
training was combined with vocational training. As a 
result, band-designed employment creation and training 
programs were offered for First Nations adults in the 
early 1980s. 360 individuals were taught and qualified 
for employment through various employment programs 
(Canada. Department of Indian Affairs and Northern  
Development, 1986). In addition, adult care services 
were provided to elderly and disabled persons at home 
and in foster homes and institutions (Item No. 15). 

e) Supplementary Educational Programs 
A number of programs for special education 

and self-education were initiated since the 50s of the XX. 
For instance, self-educational programs aimed to assist 
Aboriginal communities and individuals to advance their 
traditional cultural activities. These programs involved 
cultural grants programs, literature-publishing programs, 
and a number of programs dedicated to fine arts and 
linguistics. 

Since the 90s of the XX, numerous continuing 
educational programs, involving federal postsecondary, 
professional and technical training programs, have been 
offered to meet the educational requirements of 
Aboriginal children, youth and adults of different 
educational attainments, income, residence, etc.  
f) Management and Responsibility 

There are three agencies involved in Aboriginal 
education: the federal government, provincial 
governments, and Indian bands. 

 
affairs in the face of Department of Indian Affairs 
established in 1880 (since 1985, Department of 
Aboriginal Affairs and Northern Development Canada) 
and responsible for elementary and secondary 
education of Indian

 

students in reserves and later–

 

of 
Inuit students.

 
The provincial governments

 

administer and 
finance education for the vast majority of Aboriginal 
students attending provincial schools such as First 
Nations living off-reserve and Metis students,

 

and First 
Nation students attending provincial schools through a 
tuition fee agreement. In addition, the provincial 
governments provide the curriculum and teacher 
certifications for all education of Aboriginal students.

 
Since the 70s of the XX, different degrees of 

control over education have been given to Indian bands 
to implement the policy of “Indian control over Indian 
education” (Item. No.15). In connection with this, 
different Aboriginal organizations have been

 

engaged in 
Aboriginal education.

 III.

 

Brief Overview of the Indigenous 
Education Systemin the Russian 

Federation

 According to the system approach, Indigenous 
education of the Russian Federation is showed as a 
historically developing and functioning system which 
comprises educational establishments of

 

different 
levels, self-education, and supplementary educational 
forms. A brief description of Indigenous education 
system will be made below.

 
a)

 

Primary/Secondary Education

 
Historically, primary/secondary education was 

given by various types of schools. Since the second half 
of the  century till 1917, primary schools of the Ministry of 
National Enlightenment of the Russian Empire

 

and parish 
primary schools of the Most Holy Governing Synod of the 
Russian Orthodox Church

 

were in operation across 
native peoples’

 

settlements in the North, Siberia and Far 
East in order to provide basic knowledge and maintain 
Christian concepts and morality. However, the 
percentage of educated population made up less than 
0.1% (Avrorin, 1975).

 
After the Great October Socialist Revolution of 

1917, a number of boarding schools

 

and nomadic

 
primary schools

 

were erected in remote native peoples’ 
settlements while school distribution was

 

irregular and 
school enrollment was low (ed. Kuzin, 1980).

 
The number of schools had increased by the 

1960s. More than 600 schools of different types such as 
primary schools, seventh-year schools,

 

secondary 
schools, combined schools

 

(Russian Soviet Federative 
Socialist Republic. Statistics Department, 1957) were 

© 2015   Global Journals Inc.  (US)
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Since the Confederation of 1867, the federal 
government has primary responsibility for Aboriginal 

erected in remote settlements. School enrollment made 
up more than 40,000 pupils. In addition, secondary 
boarding schools played a great role to provide 



 

educational services. In 1959, there were 200 boarding 
schools in operation. Boarding school enrollment

 

made 
up more than 7,000 pupils (Onenko, 1966).

 

Since the 1970s, the

 

general secondary school

 

(GSS) became

 

a common type of school inthe school 
framework.

 

The structure of the GSS

 

comprised primary 
school, incomplete secondary school

 

and complete 
secondary school. It is important to note that incomplete 
secondary schooling is recognized compulsory as the 
basis for further general secondary, vocational, and 
specialized education.

 

By the 90s, there were 4,038 GSSs in operation. 
Scholl enrollment made up 1,734,000 pupils (ed. 
Nikulina, 1991). However, secondary boarding schools 
also occupied an important place in secondary 
schooling.

 

b)

 

Vocational Secondary Education

 

Vocational secondary education was given by 
vocational secondary schools

 

(VSS) which aimed to 
prepare technically educated certified workers

 

in 
agricultural production, education, health care and 
services and to ensure vocational and general 
secondary education (ed. Pavlishev, 1987).

 

VSS 
accepted citizens who had incomplete secondary or 
general secondary education. Taking into account 
educational level of the students, VSSs differentiated in 
terms of study.

 

Under the educational reforms adopted since 
the mid-1990s, half of the VSSs

 

have been reorganized 
to colleges and the remaining ones have been closed. 

 

c)

 

Specialized Secondary Education

 

Specialized secondary education was given by 
specialized secondary educational establishments 
(SSEE), formally named technicums,

 

which were 
assigned a major role in indigenous youth training. 
Technicums trained certified specialists with general 
secondary education (Item No. 28)

 

in oil, gas, forest 
industries, food production, education, health care and 
services. SSEEs

 

accepted citizens who had incomplete 
or general secondary education. Depending on the 
educational level of the students and the difficulty of the 
speciality to be learned, technicums differentiated in 
terms of study. The term of study could be shortened for 
VSS graduates whose acquired specialization

 

cor

 

responded to the speciality they were to

 

master at the 
SSEE.

 

By the 1990, there were 115 technicums in 
operation. The enrollment made up approximately 
81,000

  

thousand indigenous students (Item No. 25). 

 

d)

 

Higher Education

 

Higher education was provided by higher 
educational establishments, institutes

 

mainly, which 
trained top-grade specialists with higher education in oil 
and gas industries, forest production, agriculture, 
education, health care.

 

Institutes accepted citizens with every kind of 
secondary education. However, special attention was 
paid to

 

those who had specialized secondary education. 
In connection with this, several institutes in the North, 
Siberia and the Far East erected technicums on their 
own base to ensure access to higher education and to 
provide continuity of education. In addition,

 

institutes 
could shorten the study term for SSEE graduates whose 
speciality was similar to the speciality they had chosen 
to study at the institute.

 

In total, there were 13 higher educational 
establishments in operation by the 1990. The enrollment 
made up

 

46,000 students

 

(Item No. 25).

 
e)

 

Adult Education

 

Adult education was an integral part of the 
indigenous education system. By the 1980s, adult 
education pursued the principal aim to achieve universal 
secondary education for youth who begin to work before 
finishing secondary school and for adults who were 
aimed at getting secondary education. In addition, 
skilled workers vocational training was also involved in 
adult education. In connection with this, adult education 
comprised various state and public educational 
establishments such as evening (shift) GSS and evening 
(shift) VSS;

 

vocational training courses at enterprises 
and departments of day-time educational 
establishments; public lectures;

 

hobby groups (Item No. 
28).

 

An important role in adult education

 

was 
performed by self-education. Several cultural institutions 
and the mass-media helped native people in their 
pursuits.

 

A great role in native peoples’ self-education 
was assigned to the Institution of the North Peoples 
established in Leningrad (nowadays, St. Petersburg) in 
1930. Due to a broad research conducted by the 
Institution, by the 80s of the XX, numerous writing 
systems were created for 50 small-numbered peoples of 
the North, Siberia and the Far East (ed. Kalashnikov, 
1982). As a result, these

 

great achievements enabled 
the state to publish a great number of books and 
newspapers in native populations’ mother tongues and 
to create national literatures. 

 
f)

 

Supplementary Educational Forms

 

A broad choice of various educational forms 
was

 

offered to provide educational facilities for native 
population of

 

different ages and needs. Day, evening, 
external, full-time, part-time and correspondence forms 
of education were offered to supply accessible 
education of different levels.

 

In addition, different forms 
of vocational training such as craft or upgrade courses, 
on-the-job or evening

 

courses were offered for those 
who work and wish to learn a new trade or upgrade their 
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skills and to young people who began to work without 
learning the craft.



 
IV.

 

Reflection of Results

 

Comparing both education systems, it is clearly 
obtained that these systems aren’t similar.

 

For instance, 
due to the fact that the

 

Indigenous education system of 
the Russian Federation was

 

included to the public 
education system of the country as its inherent 
subsystem, it is specified by a well-developed 
components coherence and organization. The system 
covered various educational establishments and 
educational forms. The principal features are, firstly, 
uniformity of education and continuity of education in 
educational establishments of all types and, secondly, 
the institution of universal, compulsory secondary 
education.

 

In contrast, the Aboriginal education system of 
Canada is more of a marginalized component of the 
Canadian education and that is why the system is 
specified by less-developed components coherence 
which may not be rejected completely.

 

At the same time, comparison of both education

   

systems

 

indicates that secondary schooling is an 
integral component of each system. In connection with

 

this, this paper will discuss secondary schooling 
employing

 

comparative analysis.

 

Major

 

attention will be 
paid to the following points: boarding schools, language 
in education, and teaching staff.

 

a)

 

Boarding Schools

 

As it was shown above, a

 

great role in 
indigenous education of both countries was assigned to 
boarding schools which became one of the common 
school types.

 

In Canada, boarding schools were 
established to provide regular training

 

for Indian children 
since the 80s of the XIX. Pupils ranged from six to 
nineteen years of age and were graded into six 
standards. All the

 

schools were under auspices of the 
Christian churches and religious denominations.

 

In the Russian Federation, general boarding 
schools (GBS)

 

were erected by the state to provide 
incomplete

 

or complete secondary education for 
orphans, youngsters not supported by parents, and 
children residing in the most remote settlements.

 

All the 
pupils were fully maintained by the state. Attendance 
had to be regular and compulsory, excepting the 
summer period. All the GBS graduates were awarded 
educational certificates and privileges to enter 
professional educational establishments.

 

Despite the idea that these educational 
establishments may be justified in some cases, 
however, there are a number of weaknesses which are 
equally indicated. Among those, children isolation from 
the family; loss of skills of traditional economic activities; 
loss of mother tongue and interest to national customs; 
foster of social passive youth with lack of labour habits 
(Frumak, 2012),

 

are claimed by the researches as an 
inherent weaknesses.

 

Of course, all the weaknesses may be 
recognized without discussions. However, what is the 

nature of these weaknesses? From the author’s point of 
view, the majority of these weaknesses may be 
stipulated by interior controversy which characterizes 
the

 

pedagogical process

 

at

 

boarding school.

 

As it was 
showed in the author’s previous paper “Aboriginal 
Education in Canada as the Object of Systemic Study” 
(Starodubtceva, 2015),

 

from the system approach, 
pedagogical process may be presented as the system 
of the teachers-students educational relations. The 
following two types of educational relations are 
distinguished: subject –

 

object and subject –

 

subject 
relations.

 

The latter is more extractive because it is 
based on the join teacher -

 

student activity (Slastenin et 
al, 1997). By contrast, subject –

 

object relation is based 
on management, which needs the subject who has 
influence on the object, with the latter never active in the 
pedagogical process and in fact eliminated from the 
process. In this case, pedagogical process is simplified 
to mere pedagogical activity, which implies interior 
controversy resulting in lack of children’s activity and 
initiative (Kositsina, 1959),

 

problems of pupils’ 
psychological adaption to boarding school (Semuchkin, 
1930),

 

foster of social passive youth (Item No. 18).

 

On the whole, this author’s point of view may to 
be taken into account in order to assess boarding 
schools’ pedagogical effectiveness.

 

b)

 

Language in Education

 

Not a bit less

 

essential for indigenous education 
is

 

the issue of language choice. Experiences of Canada 
and the Russian Federation show

 

various examples 
when it

  

comes to use of

 

language in education.

 

Canada’s

 

example shows the use of the 
dominant society’s language at all educational levels. 
English (in several cases French)

 

was used as a 
medium of instruction at majority of the schools

 

where 
Aboriginal children were

 

taught.

 

In order to attain 
educational purposes, all the pupils were isolated from 
their mother tongues. As a result, Aboriginal peoples’ 
educational attainments remained low over a prolonged 
period of time, while somebody could attain higher 
educational results.

 

However, since the beginning of the 70s of the 
XX,

 

a number of federal schools and provincial schools 
have launched Aboriginal-language programs which 
were offered at the elementary school level (Item No. 5).

 

By the 80s, a trend to use Aboriginal languages as a 
teaching medium and as a subject of study was 
marked, for instance, at higher schools of the North-
West territories.

 

However, as Barbara Burnaby (1982) 
noted, a number of problems to use Aboriginal 
languages for secondary schooling are permanently 
topical.
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In contrast, the Russian Federation shows an 
example of using languages jointly, which is formally 
called bilingual education. Since 1918, teaching in the 
national minorities’ mother tongues was established at 
primary schools of the North, Siberia and the Far East 



 
 

(Abakumov et al, 1974).

 

By the 1950s, school syllabi 
established 557 hours per year for mother tongues’ 
studying (eds. Gurvich

 

& Sokolova, 1991). By the 80s of 
the XX, the syllabi of the schools,

 

where native language 
was being used as a medium of instruction,

 

established 
1,326 hours per year for native-language and native-
literature courses (ed. Panachin, 1987).

 

At the same time, since 1938, Russian-as-a-
second-language courses were compulsorily included in 
the primary school curriculums (Item No. 1).

 

However, 
compulsory teaching in the Russian language was 
established by the 1950s.The school syllabi established 
1,584 hours per year for Russian language studying 
(Item No. 20). By the 80s, 2,380 hours per year were 
assigned for Russian-language and Russian-literature 
courses (Item No. 27).

 

In general, each experience is specified by its 
own set of benefits and weaknesses. In the first case, 
pupils could be provided with systematic knowledge. 
Moreover, this case may be linguistically justified (Item 
No. 2). However, as academician Valentin Avrorin (1975) 
accentuated, Aboriginal language elimination is 
practically destructive because it does not guarantee 
mass acquisition of knowledge. That is why “education 
is depreciated” (Avrorin, 1975, p.203).

 

Russian experience is specified by consistent 
and regular providing accumulation of knowledge; 
opportunity to acquire knowledge, studying two 
languages simultaneously. As a result, the vast majority 
of the pupils of different linguistic skills, educational 
attainments are provided with

 

knowledge (Item No. 2).

 

   

 

 

However, in order to assess bilingual education

 

adequately, it is necessarily to take into account the 
following circumstances.

 

First.

 

According to Avrorin (1975), minority 
people are in need of bilingualism which is linguistically, 
socially, and culturally stipulated. Moreover, according 
to Nanay philologist Sulungu Onenko (1966), minority 
people strongly require bilingual education. For 
instance, by the 70s of the XX, “80  small-numbered 
peoples at preschool and primary education, more than 
110 small-numbered peoples at secondary schooling, 
and 115 small-numbered peoples at higher education”

 

experienced a severe necessity of

 

bilingual education 
(Onenko, 1966, p. 263).

 

Russian experience clearly 
shows that bilingual education with priority of the 
Russian language has provided access to educational 
services for the vast majority of native people because it 
has allowed studying

 

the Russian language in the 

degree required for getting general secondary 
education and postsecondary education. Moreover, 
Russian language studying has ensured education, 
even primary education, for several native people whose 
mother tongues lacked writing systems during a long 
time such as Negidals, Ulchs, Udege, and Kets. That is 
why bilingual education has more benefits than 
monolingual education.

 

Second.

 

Bilingualism means “mother tongue 
co-existing with another language” (Avrorin, 1975, p. 
125). Both languages share the spheres of application. 
Mother tongue maintains daily communication and 
household

 

management.

 

The other language, better 
developed,

 

provides

 

education and professional 
communication. In connection with this, both languages 
do not neglect each other. By contrast, they interact, 
supplementing each other, and are developed 
successfully. For instance, Sulungu Onenko (1966) 
noted that a number of synonym lines of the Nanay 
language were extended due to its collaboration with the 
Russian language. Indigenous peoples choose a 
number of new words, phenomena, expressions from 
the Russian language. Russian words are subordinated 
by the indigenous languages’ phonetic and grammatical 
norms and are broadly used in those spheres of social 
life where they are more comfortable for communication. 
In connection with this, bilingualism serves one of 
important factors to enrich native peoples’ mother 
tongues.

 

In contrast, as philologists claim, indigenous 
languages are destroyed by lack of writing systems, 
decrease in language activity or intensive languages 
assimilation (ed. Skorik, 1968). For instance, by the 70s 
of the XX, Kereks were assimilated by Chukchis 
completely. As a result, Kerek language died.

 

Third. According to Avrorin (1975), the

 

matter

 

of 
using a certain

 

language in education is solved taking 
into account its relevant ability to make a maximum 
profit to the minority people’s economic, social, and 
cultural progress. The priority is given to that language 
which is able to provide greater cognitive and cultural

 

attainments. However, as academician Valentin Avrorin

 

emphasizes, mother tongue must be used in education 
as “a fundamental foundation for profound and 
substantial acquiring of any new language” (Avrorin, 
1975, p. 206). Moreover, it is also necessary to use 
mother tongue

 

in education of those minority people 
whose languages lack

 

writing systems.

 

As Russian experience shows, there are various 
forms to use mother tongue at secondary school such 
as teaching in the mother tongue at primary school, 
studying the mother tongue as a subject of education, 
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elective courses for profound study of mother tongues, 
folk hobby groups.

However, the success of language using is 
guaranteed by top-grade qualified teaching staff.

At the same time, Russian experience is 
specified by several weaknesses. For instance, this 
experience was recognized by Russian researches as a
state attempt “to transform the North national school to 
its denationalization on the Russian language 
foundation” (Frumak, 2012, p. 120) and “the reason to 
destroy language culture of small-numbered people of 
the Russian Federation” (Borisov, 1995, p. 51).



 

 

c)

 

Teaching Staff

 

There are various forms for teaching staff 
training. For instance, teacher training programs 
designed specifically

 

for the needs of Aboriginal 
students; courses for training para-professional teacher 
aides, social counsellors, and language instructors (Item 
No. 10) have been offered in Canada since the 70s of 
the XX.

 

In the Russian Federation, the

 

creation of a 
special teacher-training system was initiated by the state 
in the 1930s. The system involved pedagogical 
institutions, pedagogical schools, regular training and 
advanced training courses, and supplementary teacher-
training forms. The great role was assigned to Leningrad 
State Pedagogical Institute named after Alexander 
Herzen (nowadays, Herzen State Pedagogical University 
of Russia). In addition, numerous courses for Russian-
speaking teachers training occupied an important place 
in this system (Item No. 26).

 

Generally speaking, all the forms are practically 
justified. For instance, approximately 400 Indians and 
Eskimo teachers had university certificates and 546 
Aboriginal teachers had pedagogical certificates by the 
mid-1980s. On the whole,

 

a progress could be observed 
by 1985

 

(Item No. 33).

 

However,

 

one of the essential weaknesses of 
these forms is conservatism. According to Gurvich & 
Sokolova (1991), the necessity

 

to upgrade the teachers 
training system was revealed in the 1990s. Researches 
claimed the importance to design new teaching 
methods for teaching staff preparation at higher 
educational institutions, especially for mother tongues 
teaching staff; to provide supplementary qualifications 
for higher educational institutions graduates; to design 
new advanced teacher training programs.

 

In general, both countries’ experiences show 
that systematic preparation and a broad choice of 
supplementary teachers training forms are promoted to 
provide secondary schooling by top-grade qualified 
teaching staff.

 

V.

 

Conclusion

 

Summarizing this study, it is vital to reveal a 
number of benefits and challenges of Indigenous 
education systems of both countries, which is

 

helpful in 
order to generalize and assess this paper’s research 
results.

 

In the Russian Federation, the

 

Indigenous 
education system has several unique advantages.

 

First, this system provided access to 
educational services of indigenous population of 
different ages, educational

 

attainments and needs.

 

As a 
result, 98% of Indigenous small-numbered peoples 
aged 15 years and over were provided by educational 
facilities by 2002 (ed. Zorin, 2005). Second, this system 
ensured getting secondary education for population of 
different ages. 57% of small-numbered peoples had got 

secondary education by 2002 (Item No. 39). Third, this 
system supplied training of certified workers and 
specialists with general secondary education, which 
became an important determinant of labour force 
participation and employment among indigenous 
population. Forth, no less important is the advantage of

 

“strengthening of indigenous population’s self-
awareness” (Item No. 20).

 

At the same time, the Indigenous education 
system of the Russian Federation also has its own set of 
challenges. First, indigenous people were provided by 
higher education facilities in a smaller degree compared 
to the Russian population on the whole. By 2002, 7% of 
the small-numbered people had higher education 
diplomas compared to

 

15.8% of the total population 
(Item No. 39).

 

Moreover, the opportunities to get higher 
education were unequal. For instance, small-numbered 
people of the North, Siberia and the Far Yeast had more 
opportunities. As a result, 5.9% of this population had 
higher education diplomas in 2002 (Item No. 39). 
Second, a number of challenges are revealed at 
secondary schooling such as educational content, 
educational technologies, boarding schools functioning, 
accessible school infrastructure, insufficient publishing 
of school textbooks in the native language.

 

In contrast, in Canada, the variety of 
educational establishments and forms of education is 
the most significant challenge

 

has been confronting 
Aboriginal education over its historical development. 
Second, succession

 

between educational 
establishments of different levels is critical, too. While 
this linkage is not clearly observed, however, it is 
impossible to reject it. Third,

 

secondary schooling is 
affected by numerous weaknesses such as lower rates 
of high school completion and higher rates of high 
school incompletion among Aboriginal students; 
achievement gap between Aboriginal and non-
Aboriginal students; a higher percentage of the schools 
offering no Aboriginal education opportunities 
(Gallagher-Mackay, Kidder & Methot, 2013).

 

Equally critical is the issue of

 

postsecondary 
education. Lower rates

 

of university graduates with 
degrees or certificates; a higher percentage of 
Aboriginal population who had started but never finished 
a postsecondary institution or had never attended a 
postsecondary institution -

 

all of this was clearly 
observed by 1996 (Item No. 36).

 

However, the Aboriginal education system of 
Canada also has its own set of advantages. First, an 
educational establishments network has been created 
for First Nations youth. Taking into consideration that the 
proportion of North American Indians, including First 
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Nations, remains larger than the Métis and Inuit 
population and is expected to make up 1,248,000 by 
2031 (Malenfant & Morency, 2011), this network 
functioning should be a priority. Second, as an 
important advantage one can note various educational 



initiatives, for instance, Arctic educational initiatives 
adopted in the 60s of the XX, which

 

have

 

allowed 
people to get education in the mother tongue, to study 
Aboriginal culture, and to provide teachers’ training. 
Third, this system has involved numerous participants,

 

including Aboriginal communities’ representatives. As a 
result, the system is a platform of a common dialog

 

between Aboriginal peoples and the dominant society.

 

Finally, the author believes that this paper has a 
practical value because

 

a number of ideas, views, 
assessments revealed by means of

 

comparative 
analysis are helpful to solve numerous problems in 
order to make

 

progress in Indigenous education.
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I. Introduction 

a) Language, Thought and Social Reality 
anguage is an exquisite tool to communicate and 
to express our beliefs, values, feelings and 
emotions. According to He (2010) language is a 

powerful tool that performs a significant and crucial role 
in the society.  According to Nilson (2007) and Xiubai 
(1996) (as cited in He, 2010) language is akin to a mirror 
which displays the reflection of all aspects of human 
civilization. The existence of a language and its 
development are strongly connected with social 
behavior and attitude of human beings. And to a great 
extent language is affected by the principles, beliefs, 
values and code of behaviors of its speakers. In other 
words all the phenomenon of society including gender 
discrimination is manifested in the language. On the 
other hand some scholars are of the opinion that 
language reflects not only the nature, and 
characteristics of a society but is a governing force in 
shaping and constructing that society and governs the 
whole course of life. (Gender discrimination is an aspect 
of society and language is responsible for inculcating 
and perpetuating gender discrimination. However 
OinXiubai (1996) (as cited in Riley, 2000) opposes this 
idea and maintains that sex discrimination in language is 
not the result of the language symbols rather language 
is only a means of reflecting the social values, attitudes, 

 
  

 

merely reflects the thoughts and beliefs about the world 
was dominant until 17th century, a renewed perspective 
regarding discrimination was put forward by Leibniz in 
1697, who believed that language is not a means of 
expressing thoughts only but it is a medium which

 

affects thought (Tsoi).
 

b)
 

Sexism or Gendered Language
 

Sexism or gendered language is a burning 
issue within the realm of feminist linguistics and has 
been highly debated since 1970 (Linthe, 2010). The 
issue of sexism particularly accentuated after the first 
and second wave of American Feminist Movement and 
their struggle for the promotion of equal rights for men 
and women (Gabriel &Gygax). According to He (2010) if 
we take the historical and sociological facts and figures 
into consideration, it becomes evident that ours is a man 
dominant and man oriented society where women are 
treated and considered inferior to men. Ralph Fasold 
(1990) (as mentioned in He, 2010) claims that linguistic 
discrimination against women can be accounted for in 
two ways, Women are either instructed “to speak like a 
lady” that is to use language that is quite different from 
men or the way language itself treats women. She 
inferred that in both the ways women tend to have an 
inferior status. As language has the ability to influence 
thought processes .so it can be assumed that sexist 
language may also contribute to strengthen the biased 
social patterns.

 

c)
 

Topographies of sexism in Language
 

i.
 
Generic Noun Man

 

An aspect of sexism is evident in the use of 
generic noun. Generic noun man corroborates the 
allegation of sexism. Men and women are two equal, 
independent and integral constituents of the man-made 
society. However English language and its lexicon do 
not treat them equal. Noun man has two usages. It 
either refers to a male referent or to the whole human 
race. The proponents of feminist movement claim that 
the use of generic man is responsible for making 
women invisible 

 

For example
 

1.
 

All men must die.
 

2.
 

Man is mortal.
 

3.
 

Man is a social animal.
 

L 
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However one cannot replace man or men in the 
above examples with woman or women. The term 
woman does not enjoy a positive connotation. A woman 
is always equated with dance, merriment, luxury, 
jealousy, stupidity, and superficiality etc. but when the 
term man occurs in a piece of writing or speech, it is 
commendatory, tends to have positive meaning, and is 
represented as worthy of regard.

ii. Generic Pronoun He
According to Dean &Norton (2011) Generic 

pronouns or epicene pronouns are defined as pronouns 
that are assumed to refer to the subject or noun of 
common or an unspecified gender with equal probability 
or possibility. For more than a hundred years, English 
grammar has been highly criticized and reprimanded for 
the unavailability of gender neutral third person pronoun.
As a gender specific pronoun it refers to male referent 
and as a generic pronoun it is assumed to be used as 
gender inclusive pronoun. For example

1) Everyone believes he is king of his world. 
However it often fails to perform the second 

function. When generic he is used with a noun of 
common gender such as instructor, teacher, student, 
etc. they are often interpreted as referring to the male 
referent and ignores the possibility of a female referent. 
For example in the following sentence he refers to the 
noun instructor which is either a male or female.

2) An instructor is expected to recommend and 
propose the students stimulating and demanding 
takes even if he has to exert a lot of effort.

However in most cases this sentence is 
unconsciously interpreted as referring to man even by 
the females.

iii. Generic possessive Pronoun One
According to Moltmann (2010) the traditional 

grammar states that when indefinite pronoun one is 
used in generic context, then only one, one’s and 
himself should be used in order to construct a 
grammatically well-formed sentence.  For example,

1. One could suspect that one has a soul.
2.  If one is human, one has a soul.
3.  One should benefit from one’s knowledge.

However in American English, instead of one or 
one’s, he and his is employed in order to avoid 
repetition. Thus

1. One could suspect that he has a soul.
2. If one is human, he has a soul.
3. One should benefit from his knowledge.

In this sentence one refers to the idea of people 
in general, which is a noun of an un-specified gender.  
However the use of he and his elicit image of man in 
one’s mind than a woman. That is to say that language 
or more particularly grammar rules tend to uplift the 

status of masculine terms and relegate the status of 
feminine terms.

iv. Generic Pronouns They, Their and He/she
According to Dean & Norton (2011), English 

speakers now tend to use gender neutral pronoun they 
instead of the epicene he. Though it seems 
ungrammatical but still it is preferred in order to avoid 
the dilemma of being prejudiced against women. For 
example
1. A responsible citizen will always do his best to follow 
the law. Is substituted with 
2. A responsible citizen will always do their best to follow 
the law.

Though they and there are plural, however they 
are taken to be gender neutral third person singular 
pronoun. According to Quirk et al. singular they was a 
characteristic of informal English, but now it is observed 
in formal English as well. They suggest the use of the 
rule of singular they in the following examples.
1.   Everyone believes they are the king of their lives. 
2. Has anybody forgotten their sweaters? 
3. It is a fact that no one could feel themselves 
responsiblefor whatever happens.

II. Literature Review

a) Gender System in English language
According to Curzan (2003) English is one of 

those languages that does not use grammatical gender 
system rather utilizes a natural gender system, in which 
nouns and some pronouns (I, me, you, they) are 
classified as masculine, feminine and neutral according 
to semantic distinction as observed in the real world 
such as male animate (male human), female animate 
(female human) and inanimate (non-human). If the 
referent is male (e.g. boy) the noun is interpreted as 
male and if the referent is female (girl) the noun is 
interpreted as referring to female. If the gender of the 
referent is not mentioned (e.g. pupil) then the noun is 
understood as referring to both male and female 
gender.

According to Baron (1986) the natural gender system 
in English is complicated by two factors. The use of 
suffixes such as _ess, _ette, and _ine mark the nouns 
as referring to one particular gender that is it tends to 
encode female gender while leaving out the masculine 
gender altogether.

Martyna (1980) cited in her book that linguistic 
faculty at Harvard in 1971 asserted that the argument 
that male gender is unmarked in English or English 
language being sexist curbs the potential of women or 
makes them invisible is quite irrational. It is simply a 
grammatical phenomenon. Similarly others are of the 
view that sexist language structures are only 
manifestation of the attitudes rather than cause of the 
underlying attitude. Social bias is already formed and is 
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not instilled by linguistic patterns. Reforming language is 
needless and inessential because eliminating bias in 
language may not result in eradication of social bias 
from the society. Lakoff (1973) expresses the same 
belief that the basic reason behind the lexical and 
grammatical neutralization is the fact that men have 
always been the doers, performer, and writers and it by 
no means entails any disparaging role for women and 
this area of language is very little in need of change or 
reform. 

b) Promotion of Androcentricity by Gendered  langauge 
Recent studies based on male generic words 

also substantiate the argument of linguistic relativity that 
generic words do contribute to bias interpretation. 
Studies undertaken in past few decades have 
advocated that the use of male generic words eliminate 
female referent from speakers’ perception and 
perception. They not only promote and strengthen 
androcentricity but also contribute to producing gender 
in equality in the society. Ehrlich & King (1994) 
proclaims that it is undeniable that language not only 
reflects sexist social biases and attitude but is also 
responsible for reproducing and reinforcing such 
attitudes and biases. 

The third person male generic pronoun he has 
received much attention from researchers who have 
argued that this element of English grammar is the most 
androcentric in its use.  Martyna (1978) was the first 
researcher who addressed the issue whether he is 
inclusive of both the sexes and has the ability to serve 
as a generic pronoun that is to refer to both male and 
female referents unambiguously. It was an experiment 
based on production in which participants were directed 
to fill the slots in the sentences. For instance, when a 
graduate receives  degree _______. She hypothesized 
that if he is a suitable generic pronoun then it must be 
used by the subjects whenever the sex of the referent is 
unknown. However it was observed that subjects 
frequently used he to fill the slots in the sentences in 
which the antecedents appeared masculine (police 
officer), she to complete sentences with the antecedents 
that appeared feminine (nurse, babysitter) and he or she 
or they to complete sentences which contained neutral 
antecedents (person). Results revealed the fact “that he 
and she were used as sex specific pronoun and he was 
not considered as a suitable generic pronoun rather he 
or she and they were used in the sentences containing 
neutral antecedents (person). Even though he or she 
and they were used for neutral antecedents however 
male subjects had a propensity to draw male images for 
those sentences. Martyna proposes that generic he is 
ambiguous and prejudiced.   

Martyna’s study focused only on the production 
and little attention was given to the comprehension. 
MacKay and Fulkerson (1979) conducted a study that 
provided an in-depth analysis of the comprehension of 
the generic pronoun he. Their study aimed at 

investigating whether male generic pronoun simply 
represent their referents (both male and female gender) 
or produce bias in speakers by making them interpret  
and comprehend as referring to male

 
gender only. 

Participants were asked to interpret the sentences which 
contained sex specific nouns (All the clothes were 
ironed by mother) sex specific pronoun (The instructor 
collected all the assignments from the students.) and 
male generic pronoun (Even a professor would say that 
sometimes he is unable to convince the students.) and 
state whether they could or could not be interpreted as 
females. It was figured out that subjects interpreted he, 
referring to males only despite of its generic use. Before 
the comprehension task subjects were presented with 
the antecedents (nouns) in isolation and were rated as 
masculine or feminine. Even words that were rated as 
feminine (nurse) were interpreted as referring to men 
only when used with he. This shows that he

 
is not 

generic term but makes male interpretation more salient. 
 MacKay and Fulkerson drew our attention to an 

important facet of the study that the results of their 
studies by no means affirm that generic pronoun he 
strictly influences or changes one’s cognition or 
perception of the world because participants were 
inclined to comprehend the noun as male only when 
they were used along with generic pronoun he. However 
when the words were presented in isolation without 
using the bias pronoun, they could base their judgment 
of the nouns on their real world experience. Their

 interpretation reflected real world distribution of 
profession on the basis of gender. They further 
elucidates the fact by stating that generic pronoun he 
has the ability to change the perception of those who 
are in the formative stages of life for example children, 
who do not possess enough real world knowledge and 
experience to form judgment. For instance children lack 
the knowledge that both male and female can be 
scientists. The use of generic he can affect their 
perception and lead them to think that only men can 
occupy those posts, thus causing attitude and 
behaviors that are termed as sexist or biased. 

 Gastil’s (1990) research pertaining to the same 
area of investigation provides further evidence to 
support the claim that reading or hearing generic 
pronoun he leads the reader or listener to interpret it as 
referring to male referent only. Participants were 
required to read 12 sentences aloud. Half of the 
sentences contained third person generic pronoun he, 
he or she, or they. Once finished with the reading, all the 
participants verbally described the images of the 
referents that were elicited in their mind after reading the 
sentences. After describing the images, participants 
were redirected to review the sentences and recall the 
gender of the people they imagined or visualized. This 
recalling of the images was to confirm the gender of the 
first image evoked in their mind. If the first image 

© 2015   Global Journals Inc.  (US)
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image was not taken into consideration. The results of 
the study revealed that he elicited more male images 
than he or she or they. The results evince that he is 
unable to serve as an effective generic pronoun 
because it is responsible for biasness in the listener and 
conjures up male images. Another important aspect 
discussed here is the fact that in case of male 
participants no significant difference was found for the 
images elicited for he and he or she. However women 
participants showed opposite performance. It showed 
that male and female may differ significantly in their 
interpretation of male generic nouns and pronouns.

 Hamilton (1988) designed a study that was also 
related to the production of generic he by participants. 
She attempted to determine whether male imagery as 
accounted in the study conducted by Martyna was the 
outcome of pronouns that were used to complete the 
slots in the sentences and whether the generic words 
elicit more male referents than female even knowing the 
fact that they are inclusive of both the sexes. In order to 
address this issue Hamilton structured her study in 
which participants were required to make use of either 
sexist pronoun he, nonsexist pronoun he or she and 
they to fill the blank slots in the sentences either in 
traditional or academic way or in modern or casual way. 
After finishing the task, participants were directed to 
describe images elicited in their minds of the people in 
the sentences. The results of the study revealed that 
participants who employed sexist he produced more 
male images and those who used nonsexist he or she 
and they, and supports the claim that one’s own use of 
male generic words can bias one’s perception and the 
linguistic relativity hypothesis that it is a fact that 
language does not determine thought, it definitely has 
the power to influence the thought to some extent.

 
III.

 
Statement of the Problem

 
Usually in Grammar classes, students are 

taught to use generic pronoun he in sex indefinite 
sentences. Similarly generic nouns such as man, 
mankind etc. are also supposed to be used in generic 
context to refer to both men and women with equal 
likelihood but actually they are tend to be interpreted as 
predominantly referring to masculine gender only.          

 
IV.

 
Research Hypothesis

 
Language as a powerful tool exercises 

profound influence over perception. Male generic noun 
and pronoun turn sexist while interpreting and initiate the 
thoughts of male referent while reformed language use 
is inclusive of both the gender. 

V.  Objectives  
1) To investigate the role of English language in 

creating gendered perception. 

2) To establish a relationship between English 
language and its role in inducing and inculcating 
gendered  

3) To examine the extent to which language is 
responsible for developing and inculcating 
gendered perception in its speakers. 

4) To test the hypothesis with the help of the proposed 
theory. 

VI. Significance of the Study 

The purpose of the present study is to establish 
a relationship between the use of language and its 
influence on perception in general and the impact of 
English generic terms that turn sexist when interpreting, 
in developing gendered perception in particular. Many 
research inquiries and studies have been conducted to 
establish the fact that English language is sexist and 
exhibit male bias. All the studies undertaken up till now 
have been carried out on the native speakers of English. 
All those studies were consistent with the view that 
English generic terms develop male bias and prejudice 
against women. Present study is carried out on the non-
native speakers of English and to find out whether the 
results are consistent with those carried on the native 
speakers. The results obtained might be a new addition 
to the present store of knowledge pertaining to the 
influence of generic terms on the perception of people. 

VII. Limitation and Delimitation of the 
Study 

Sexism, gendered language or linguistic 
discrimination is a much broader and highly debated 
phenomenon in the realm of feminist linguistics. 
Language exhibits prejudice against women in a 
number of ways; feminine terms are derived from male 
terms, noun and pronoun despite of their generic use 
are often interpreted as referring to male gender and 
discrimination even in word order, connotative meaning, 
collocation and in proverbs and idioms. However 
researcher has confined or delimited her focus only on 
the generic noun and pronoun as being responsible for 
developing gendered perception. Moreover the study 
has been delimited to SBKWU for feasibility. 

VIII. Operational Definition 

• Sexism: Discrimination on the basis of sex 
• Gendered Language: Words, phrases or 

expressions that either discriminate between men 
and women or trivialize women. 

• Generic Nouns: Nouns (man, mankind) that tend to 
refer to the whole race without any reference to a 
particular gender. 

• Generic Pronouns:  Pronouns (he, his, and himself) 
that tend to refer to a subject of common or an 
unspecified gender (teacher, doctor etc.). 

© 2015   Global Journals Inc.  (US)
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• Gendered Perception: Perceiving generic noun and 
pronoun as sex specific.  

IX. Research Methodology 

The design of the present study is quantitative 
as the data gathered has been analyzed statistically and 
is a relational investigation attempting to establish a 
relationship between the two constructs namely 
language and perception. 

a) Theoretical Framework 
Sapir-Whorf hypothesis also known as the 

Whorfian hypothesis deals with the relationship between 
language and thought. This hypothesis is said to be put 
forward by anthropological linguists Edward Sapir and 
his student Benjamin Whorf but as matter of fact neither 
of them formally stated the hypothesis.  This hypothesis 
was deduced by scholars from the works of these 
linguists and since then has given rise to a controversy 
among philosophers, psychologists, anthropologists 
and linguists. The more radical proposal known as 
language determinism states that language strictly 
determines the thought or the way people perceive the 
world. However the moderate proposal known as 
linguistic relativity substantiates the view as language 
habits affect or influence the thinking process. There is 
little empirical evidence for linguistic determinism 
however linguistic relativity has contributed a lot in 
producing influential research from different perspective 
(Cassanato, 2012). Present study takes the moderate 
proposal of Whorfian hypothesis that is linguistic 
relativity to support the argument that English language 
being sexist has contributed to developing gendered 
perception and making women invisible. 

b) Population and Sample Size 
The target population of the present study is all 

non-native English speakers/learners. However to make 
this investigation more convenient and feasible, 
researcher chose SBK Women’s University students as 
the accessible population. It was hoped that sample of 
20 participants would be representative of the whole 
population. 

c) Sampling and Sample Design 
Researchers selected 50 participants in the 

study as chi square distribution requires an adequate 
sample size so that its distribution may go unaffected. 

d) Statistical Techniques 
Gendered language and perception are 

nominal variables also termed as categorical variables 
as they can assume two or more values. The data is 
statistically analyzed by χ2 distribution. It is a test of 
significance which is often used for testing an 
association between two nominal or categorical 
variables when data is presented in the form of 
frequency counts and the point of concern is to find out 
how many participants fall into different groups.

 
In χ2 test, data arranged in the contingency 

table is used. Contingency table comprises of two or 
more rows and columns in which n observations

 

are 
organized in accordance with the categorical variables. 
Chi square distribution has only one parameter known 
as degrees of freedom (df). Df is determined by the 
number of columns and rows in the table by the 
following formula

 
df=(number of rows-1)x(number of columns-
1)(Chaudary & Kamal, 1978)

 
When collecting sample data, it is necessary to 

keep in mind that for chi square test, a small sample 
may generate smaller expected values which may affect 
the chi square approximation. Smaller expected

 
frequencies are a common weakness encountered in 
chi square test which can be resolved either by adding 
0.5 to all observed frequencies or by increasing sample 
size. Contingency table offers a valuable way of 
comparing categorical variables (Peers, 2006).

 
e)

 

Data Collection and Instrumentation

 
1)

 

Instrument employed in this study was selected 
keeping in view its suitability in securing information 
from the participants. This method was used by 
Gastil (1990) in his experiment to record the 
comprehension of generic noun and mental imagery 
of the participants. Participants were provided with 
20 sentences out of which half were target 
sentences and rest were filler sentences. 
Participants were directed to read the sentences 
aloud and visualize whatever came into their mind. 
Their responses were recorded into a tape recorder. 
After completing the task, participants were asked 
to read the sentences again and recall the images 
and were recorded again. Six decision rules were 
employed when the images visualized and recalled 
did not match with each other. 

 
f)

 

Data Collection

 
Researcher collected data from 20 students 

attending SardarBahadur

 

Khan Women’s University 
Quetta (SBKWU). She read the instructions aloud and 
described one sentence with all possible details in order 
to give the participants an idea how to deal with the rest 
of the sentences.  Sentences on the paper were not 
organized; they were not ordered as first 5 dealing with 
the generic he, then 5 dealing with man and finally 
giving the filler sentences. Rather they were put 
randomly so that the topic being investigated might not 
be guessed by the participants.

 
Each participant read the sentences aloud and 

each sentence was verbally described by the participant 
and was recorded into the tape recorder. For instance 
one participant read the sentence “a pedestrian must be 
careful while crossing the road.” and verbally described 

© 2015   Global Journals Inc.  (US)

it as, “I can see a heavy traffic on the road, children 
walking on the footpath, zebra crossingand so on. 
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After reading and visualizing the target and filler 

sentences, participants were directed to read the 
sentences once again and recall the images and identify 
their gender. Their responses were recorded and the 
tape was turned off.

 

 

 

  
Researcher performed statistical analysis of the 

data secured from the participants with the help of chi 
square test of independence which is used for 
estimating any relationship between the nominal 
variables. This test requires formulating null hypothesis 
which states that there is no statistical relationship 
between the variable and the alternative hypothesis 
which states that there exist a statistical relationship 
between the variables. If null hypothesis is accepted, it 
means that that the two variables under study are 
independent. If null hypothesis is rejected it implies that 
variables under study are associated with each other. 
The chi square statistic only reveals whether there exists 
any relation.  It does not indicate the strength of the 
association. In order to indicate the strength of 
relationship Pearson’s co efficient of mean contingency 
is used to measure the strength of association.

 
C=If C=0 then there is no association between 

the variables, but if there exists some relationship the 
value of C= which is 0.70 for 2x3 contingency table.

 
Where k is the smaller value either a row or 

column. The value of C lies between 0 and.  The larger 

is the value of C the stronger is the association between 
the variables. (Chuadary).

 i.

 

Decision Rules

 
1)

 

If a participant utters the word he while describing 
the image, it does not necessarily implies that the 
person in the image is male unless any other details 
are provided.

 
2)

 

If the participant is unable to answer the question of 
recalled image, then the original image is preferred.

 
3)

 

If the participant is not able to provide an original 
image, then any recalled image is not considered.

 
4)

 

If the answer of the participant for the visualized 
image and the recalled image are different, then the 
original image is given preference.

 
5)

 

If the original image is clear enough in terms of 
gender, and the recalled image is none of the 
gender, original image is used.

 
6)

 

If the participant does not  specify the gender of the 
person in original image, the code mixed gender is 
used

 
ii.

 

Tabulation of the Data

 
After transcribing all the images as alluding to 

male, female or both the genders, researcher inserted 
the figures into a 2x3 contingency table to show how 
many images fall in a specific category. The table 
consists of rows and columns, depicting the number of 
images falling into a particular category and is known as 
observed frequencies.  All the columns and rows are 
totaled to obtain column total and row total respectively. 
Grand total is obtained either by adding the row total or 
column total (Devore & peck, 2001)
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1.1.1. Contingency Table for Generic He and Man

He Man

Male

Female

Mixed

Images Expected Cell Count

91
98
195 =45.7

38
98
195=19.1

66
98
195 =33.2

91
97
195 =45.3

38
97
195=18.9

66
97
195

=32.8

All the recordings were later on transcribed by 
the researcher and coded as alluding to either male, 
female or both the genders.  While coding the images 
when the original image did not match the recalled one, 
researcher employed six decision rules as documented 
by Gastil (1990).
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1.1.2. Contingency Table for Reformed Language

Graphical representation of the Data

Figure 1 : images evoked by Generic He

He/She Human

Male

Female

Mixed

Images
Expected Cell Count

36 98
197

= 17.9

94 98
197

= 46.8

67 98
197

= 33.3

36 99
197

= 18.1

94 99
197

= 47.2

67 99
197

= 33.7

Figure 2 : Images evoked by generic noun Man
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Figure 1 and figure 2 provides a graphical 
represe-ntation of the images evoked for the generic 

terms he and man individually which shows that he and 
man evoked more male images than female images.

Figure 3 : Images evoked by reformed pronoun He/She

Figure 4 : Images evoked by reformed Human
Conversely figure 3 and figure 4 indicate that 

reformed language elicited more female images than 
male images. 

Figure 5 : comparative presentations of the images evoked by the generic and reformed pronoun

Graphs for Reformed Language
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Figure 5 gives a comparative analysis of the 
pronouns (generic and reformed) and indicates that 
generic term he elicited more male images than female 

while he/she elicited more female images than male 
images. However both the pronoun seems to have 
similar ratio of mixed gender.

Figure 6 : comparative presentations of the images evoked by the generic and reformed nouns
Similarly the generic noun man and the 

reformed human are also indicating the same results. 
Generic man produced more male images and 

excluded female while human included more female 
images. However the ratio remains the same for mixed 
gender.

Figure  6
This final graph provides a visual comparison of 

all the groups, showing a relationship between the 
language and its influence over perception and more 
specifically in developing gendered perception. He 
elicited more male images, while he/she elicited more
female images. Similarly generic man again elicited 
more male images as compared to term human.

The graphical display of the data clearly exhibits 
the fact that English language is sexist and is biased 
towards female gender. It excludes women where they 
should not. The generic noun and pronouns are 
predominantly perceived as referring to male gender 
only.  On the other hand data on reformed language 
reveals that he/she and human were less associated 
with the masculine gender.

However more reliable results can be obtained 
by the statistical analysis of the tabulated data. 

iii. Statistical Analysis of the Data

a. Chi square Test for Independence
As already discussed chi square test statistic is 

used to investigate the relationship between two 
categorical variables which are the noun and pronoun 
(generic and reformed) and the images that they elicit.

  
  

  
 V

ol
um

e 
X
V
  

Is
su

e 
V
II 

 V
er
sio

n 
I 

  
  
 

  

25

  
 

( G
)

G
lo
ba

l 
Jo

ur
na

l 
of
 H

um
an

 S
oc

ia
l 
Sc

ie
nc

e 
 

-

Ye
ar

20
15

The Influence of English Language on Developing Gendered Perception



 
 

 

 
 

 
 

 
 

 
 

 

  
 

 
 

 

 
  

    
 

  

 
 
 

 
 
 
 

© 2015   Global Journals Inc.  (US)

Contingency Table for Generic He and Man

The researcher is interested in investigating 
whether there is an association between perception and 
language use. The hypotheses to be tested are.
Ho = the use of generic he and man and the images 
elicited are independent of each other
H1 = the use of generic he and man and the images 
elicited are not independent of each other.
Significance Level = α = 0.95

In order to check the assumptions, it is 
necessary to compute the expected frequencies of the 
corresponding observed frequencies. Expected 
frequencies are computed by using the following 
formula.

E = Row Total

Male 50 41 91

Female 21 17 38

Mixed 27 39 66

Column Marginal 
Total 98 97 195

Images Row Marginal Total
He Man

Generic Noun and pronoun
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DF = (r – 1) (c – 1) = (3– 1) (2– 1) = (2) (1) = 2
Critical Value = C.V= 0.103
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Test Statistic =   
                      = 3.52

As the value falls in the acceptance region so 
we reject the null hypothesis and accept the alternative 
hypothesis that the pronoun use and the images elicited 
are related to each other.

However to find out the strength of the relation 
Pearson’s co efficient of mean contingency is used.

C=

=
=0.38
C =0.4

The maximum value of C=0.07 for 3x2 
contingency table, showing a perfect relationship. The 
value of C for the above mentioned data is 0.4 showing 
a strong relationship.

Contingency Table for Reformed Language

Ho = the use of reformed he/she and human and the 
images elicited are independent of each other.
H1 = the use of reformed he/she and human and the 
images elicited are not independent of each other.
Significance Level = α = 0.95

Observed 
Frequency

Expected 
Frequency

O E

50 45.7 4.3 18.49 0.4

21 19.1 1.9 3.61 0.19

27 33.2 -6.2 38.44 1.16

41 45.3 -4.3 18.49 0.41

17 18.9 -1.9 3.61 0.19

39 32.8 6.2 38.44 1.17

_ _ _ _ 3.52

(O-E) (O-E)2 (O-E)2/E

Male 21 15 36

Female 51 43 94

Mixed 26 41 67

Column Marginal 
Total 98 99 197

Images
Reformed Noun and pronoun

Row Marginal Total
He/She Human

=

Df = (r – 1) (c – 1) = (3– 1) (2– 1) = (2) (1) = 2
Critical Value = C.V= 0.103

Expected frequencies are computed using
following formula.
E = Row Total      
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He/She Human

Male

Female

Mixed

Images
Expected Cell Count

36 98
197

= 17.9

94 98
197

= 46.8

67 98
197

= 33.3

36 99
197

= 18.1

94 99
197

= 47.2

67 99
197

= 33.7

Observed 
Frequency

Expected 
Frequency

O E

21 17.9 3.1 9.61 0.54

51 46.8 4.2 17.64 0.38

26 33.3 -7.3 53.29 1.6

15 18.1 -3.1 9.61 0.53

43 47.2 -4.2 17.64 0.38

41 33.7 7.3 53.29 1.58

_ _ _ _ 5.01

(O-E) (O-E)2 (O-E)2/E

Test Statistic =   
                            =5.01

As the value falls in the acceptance region so 
we reject the null hypothesis and accept the alternative 
hypothesis that the pronoun use and the images elicited 
are related to each other.
Strength of the relationship can be found out by

C=
=
=
=
=

C=0.4
The value of c= 4 thus a strong relationship 

between the two variables.

Graphical representation of the relevant data 
revealed a rough approximation of the relationship 
between the two variables namely language and the 
images. However a more detailed estimate was 
obtained after the statistical analysis of the data. The 
results obtained were significant. Chi square analysis 
indicated a relationship between the variables. 
Pearson’s co-efficient of mean contingency revealed a 
strong relationship between the two variables. The 
maximum value of Pearson Coefficient is 0.70. The 

3

values obtained from the statistical analysis were 0.4 for 
masculine generic words and reformed language words 
which are an indication of a strong relationship between 
the variables. The findings clearly support the proposed 

h) Findings
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hypothesis that English language owing to its gendered 
nature tends to reflect male view of the world. On the 
other hand reformed language tends to be in inclusive 
of both the genders. Thus the findings deduce those 
feminists are justified to argue in favor of the reformed 
language in order to eliminate androcentricity and allow 
for an environment of equity. 

The Pearson coefficient (C= 0.4) indicated a 
strong association between the variables under study. 
The relationship between language and the subsequent 
images elicited by the male generic words and reformed 
words show that language does exercise influence on 
our perception. The findings of this study are consistent 
with the previous researches that revealed that generic 
he and man are responsible for the subsequent biased 
interpretation. Generic he and man reinforce gendered 
perspective and attitude. On the other hand he/she and 
human elicited more female images, thereby supporting 
the proposed hypothesis that despite the generic use of 
he and man, they are most of the time interpreted as 
referring to masculine gender. However reformed 
language he/she and human revealed results quite 
different from the generic he and man. 

X. Conclusion

Findings of the study revealed that there exists 
a strong relationship between the two variables. It can 
be deduced from the results that English language 
owing to its gendered nature, is responsible for creating 
and expressing male bias to a great extent. However 
use of reformed language has a positive influence on 
thinking process as it did not perpetuate male bias. 
Thus the results is an evidence for the validity of Sapir 
Whorf hypothesis that maintains that language does 
exercises an influence in shaping perception. The 
findings of the study are consistent with the proposed 
theory.
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Abstract- This study investigated theperception of teachers on the influence of peace education 
in the south-west Nigerian secondary schools and determined if peace education in secondary 
schools has any positive effect on students. The study also ascertained whether there was 
difference in the perception of male and female teachers on the influence of peace education on 
Nigerian secondary schools. There is no doubt that there is problem of peace in Nigeria and 
several efforts had been made towards making peace a reality. Therefore, catching them young 
is very vital to our educational system through somesubjects inthe school curriculum. 

The sample of this study consists of twenty schools from the south-west, Nigeria. 
Questionnaire wasused to collect data on the perception of teachers on the influence of peace 
education in secondary schools.      
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Perception of Teachers on the Influence of 
Peace Education in the South-West Nigerian 

Secondary Schools 
   

Abstract- This study investigated theperception of teachers on 
the influence of peace education in the south-west Nigerian 
secondary schools and determined if peace education in 
secondary schools has any positive effect on students. The 
study also ascertained whether there was difference in the 
perception of male and female teachers on the influence of 
peace education on Nigerian secondary schools. There is no 
doubt that there is problem of peace in Nigeria and several 
efforts had been made towards making peace a reality. 
Therefore, catching them young is very vital to our educational 
system through somesubjects inthe school curriculum. 

The sample of this study consists of twenty schools 
from the south-west, Nigeria. Questionnaire wasused to collect 
data on the perception of teachers on the influence of peace 
education in secondary schools. Mean, standard deviation 
and T-test were used to analyse the data. From the result it 
was discovered that peace education in secondary school will 
have great influence on students, the society and Nigeria 
atlarge. It was recommended among others that, arrangement 
should be made for teachers where they will be fully engaged 
in seminars and activities that relate to peace education, 
government should play key roles by ensuring that the subject 
is fully incorporated in the curriculum and monitoring the way it 
is taught in schools. 
Keywords: education, influence, peace, perception, 
teacher. 

I. Introduction 

eace education is the process ofacquiring the 
values, the knowledge and developing the 
attitudes,skills and behaviors to live in harmony 

with oneself, with others and with the natural 
environment (Wikipedia, 2015) 

There are numerous united Nations declarations  
on the importance of peace  education(Page, 2008)  
Ban ki Moon, U.N Secretary General, has dedicated the  
International Day of Peace 2013 to peace education  in 
an efforts  to refocus minds and financing on the  
preeminence of peace education  as the means  to 
bring  about a culture  of peace (Peace Day 2013) 
Koichiro  Matsuura, the immediate past Director –
General of UNESCO, has written of peace education as 
being of “fundamental importance to the mission of 
UNESCO and the United Nations. Peace education      
as a right is something which is now increasingly 
emphasized    by   peace    researchers   such  as  Betty  

   
   

 

Reardon and Douglas Roche. There has also been a 
recent meshing ofpeace education and human right 
education. 

Ian Harris John Synott has described peace 
education as a series of” teaching encounters” that 
draw   from people :( Harris and Synott, (2002).  
• Their desire for peace, 
• Non-violent alternatives for managing conflict, and 
• Skills for critical analysis of structural 
arrangements that produce and legitimize injustice and 
inequality. 

Page suggests peace education be thought of 
as   “encouraging a commitment to peace as a settled 
disposition and enhancing the confidence of the 
individual  as an individual agent of peace; as informing 
the students on the consequences  of war and social 
injustice; as informing the student on the value of 
peaceful and just social structure and working to uphold 
or develop such social structures; as  encouraging the 
students to love the world and imagine a peaceful 
future; and as caring for the student and encouraging 
the student to care for others. (Page,2008).   

Peace education is the type of study that 

essentially inculcates discipline in people. It is that 
course that teaches the past and present conflicts or 
wars noting the causes, the effects and recommends 
towards averting such social ills. It also teaches the 
expectations of citizens in general, and more 
specifically, the duties, roles, obligations, activities of 
individual leaders and followers. In peace Education, 
essential are knowledge of fundamental human rights of 
citizen; the rise and fall of political entities such as the 
empires in the pre-colonial days; the importance of the 
rule of law, separation of powers; and the menace of 
bad leadership. In Nigeria, there have been cases of 
inter-ethnic crisis. A good example of this is the crises 
between Hausa and Yorubas in Lagos with a spillover 
effect in Kano. Cases of ethno-religious riots are 
common in the Nothern part of Nigeria. Example is the 
Boko haram insurgence (burning down churches in the 
North and even making effort of coming to the South, 
East and West). Good examples of other crises in 
Nigeria include the Tivs and Jukuns tribal wars of 1991, 
1992, and 1993; the kattaf and Hausa; Fulani in 
Kanfachan 1988; the Ijaws and Isekiri clashes of 1991 
and 1992; and the Niger Delta crisis. (kadiri 2003). 
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There are many cases of boundary disputes 
such as the Modakeke and Ife in Osun State, Nigeria, 
Ipoti and Iloro in Ekiti State, Nigeria,+just to mention a 
few. The crisis between school children and school 
authority is rampant while political crisis disrupt progress 
in all its ramifications almost at all times. These are also 
source of disturbances to the peace of Nigerians, the 
common occurrences of armed robbery, ritual killings, 
abductions of innocent citizens and incessant fuel crisis. 
There is no doubt that there is a problem of peace in 
Nigeria. The need for solutions to the numerous 
problems that causes disturbances in Nigeria is 
therefore, evident. Peace should be conceived as 
something common to all (Galtung, 2004). A global 
state peace must be the goal pursued by Nigerian 
government and peace programmes must be organized 
periodically to sentizize people on the importance of 
peaceful co-existence. 

Several efforts have been made towards 
making peace a reality in Nigeria. The National policy on 
Education (2004 reversed 2013) for example, explained 
the role of education in this regard. The policy stated 
that all levels of Nigerian educational system must 
inculcate the values of respect for the worth and dignity 
of man and liberty, and develop moral and spiritual 
values of inter-personal and human relations along the 
line, school subjects such as social studies, history, 
Religious Studies, Moral Education, and Geography to 
mention a few were introduced into the school curricula. 
Since the higher institutions students also went through 
secondary education, so these subjects will enable the 
future that are always used by the politicians for crisis to 
learn about peace, its importance and how to keep 
peace and live in peace with people and in the land 
(Adejobi and Adesina, 2009). Peace education could be 
inseminated into the students using the existing subjects 
in the secondary school curriculum in Nigeria. Subject, 
such as History, Social Studies, Geography, 
Government and Religious Studies are relevant in this 
case. In History, Students are made to understand the 
past and present happenings in their communities and 
use the knowledge to better their future. History would 
make students appreciate the factors that make for 
national unity and global understanding (NECO, 2002). 
The contributions made towards lasting solutions to 
peace problems studied in the history cannot be 
exaggerated. Social studied is meant to transmit a body 
of knowledge, skill and values that aim at developing 
effective broad-minded patriotic citizen that will have as 
objective national integration, promotion of national unity 
and progress. It is also very good area of specialization 
that impacts the values of peace Education. It is a 
subject that teaches learners the development of an 
understanding of their immediate surroundings. It also 
makes students develop skills which will enable them 
deal with and manage the forces of the world in which 
they live. For many nations to enjoy peace, peace 

education has to be fully integrated to the secondary 
school subjects. It therefore becomes imperative to 
investigate the perception of teachers on the influence 
of peace education in Nigerian secondary schools. 

II. Peace Education 

Peace education (PE) is all educational efforts, 
formal or informal that aims at developing in the learners 
the attitudes, values and skills to live with others in 
harmony, mutual understanding, trust and amicable 
resolution of conflicts. Ajala (2003) stated that peace 
education includes all the values, attitudes and forms of 
behavior, ways of life, respect for life, reflection of 
violence, commitment to principle of freedom, Justice, 
Solidarity, tolerance among people and between groups 
and individuals Hick (1998) explained that the objectives 
of peace education can be grouped into three 
namely:acquisition of skills, knowledge about issues 
and development of attitudes. This is in line with 
Oyebanji (2001). Ajala (2003) that peace education is 
the type of education that impacts in leaners all norms, 
values and attitude that could bring about a conducive 
environment for human living. The Wikipedia 
Encyclopedia (2015) describes peace education as the 
process of acquiring the values, knowledge and 
developing the attitudes. skills and behaviour to live in 
harmony with oneself, with others and with the 
environment. The United Nations (2009) describes 
peace education as schooling and other educational 
initiatives that: 
• function as zones of peace, where children are safe 

from violent conflict; 
• uphold children’s basic rights as outlined in the 

convention on the right of the Child (CRC); 
• develop a climate that models peaceful behaviour 

among all members of the learning community; 
• demonstrate the principles of equality and non-

discrimination in administrative policies and 
practices; 

• draw on the knowledge of peace-building that exists 
in the community, including means of dealing with 
conflict that are effective, non-violent, and rooted in 
the local culture; 

• handle conflicts in ways that respect the rights and 
dignity of all involved; 

• integrate an understanding of peace, human rights, 
social justice and global issues throughout the 
curriculum whenever possible; 

• provide a forum for the explicit discussion of values 
of peace and social justices; 

• enable children to put peace-making into practice in 
the education setting as well as in the wider 
community; and 

• generate opportunities for continuous reflection and 
professional development of all educators in relation 
to issues of peace, justice and rights; 
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Peace education could be integrated into the 
students using the existing subjects in the school 
curriculum in Nigeria. Subjects like History, social 
studies; Geography, Government and Religious Studies 
are relevant in this case. The development of the culture 
of peace can be traced to the indigenous system of 
education in Nigeria. Traditional education laid 
emphasis on character training. Falade, Akinola and 
Adejubee (2009) explained that the Yoruba of Nigeria 
have norms meant for social cohesion and smooth-
running of the community. 

In the traditional community, like any other 
human society, conflicts or disputes arise. Such 
disputes are settled through dialogue by the family and 
community leaders. The extended family system and the 
decentralized political structure in some parts of Nigeria 
promote conflict resolution, respect for elders, mutual 
understanding and harmony. Peace education has 
therefore become part of the school programme in 
many nations of the world. In some countries, peace 
education has been referred to as education for conflict 
resolution international understanding and human  
rights, global education, life skills education, social 
justice education, environmental education etc. The 
scope and nature of peace education in nations of the 
world are determined by societal issues and problems. 

The Nigerian government introduced the 9-year 
Basic Education Programme as one of the means of 
attaining the Millenium Development goals (MDG) by 
2015. This prompted the need for the revision of the 
existing school curriculum. Hence, the National council 
on Education (NCE) in 2005 directed the Nigerian 
Educational Research and Development Council 
(NERDC) to review, re-structure and re-align the existing 
primary and JSS curriculum into 9-year Basic Education 
Programme. 

In 2006, the NERDC produced the 9-year Basic 
Education Curriculum which covered current and 
emerging issues live value reorientation, peace and 
dialogue including human rights education, family life 
and HIV/AIDS education etc. (NERDC, 2009). In the light 
of this, a new basic education social Studies curriculum 
incorporate contemporary issues like peace and conflict 
issues, child/women trafficking, youth unemployment 
and youth religious restiveness, gender issues etc. while 
a new civic education curriculum was disarticulated from 
the new social studies curriculum, other emerging areas 
like peace education, gender education, and family life 
education were integrated into the social studies 
curriculum. 

 
 

IV. Influence of Peace Education in 
Nigerian Secondary Schools 

Peace education is an on-going and life –long 
learning process. It could be disseminated formally as in 
the school system or informally at the family or 
community levels. In the school system, elements of 
peace education are incorporated and taught as part of 
existing curriculum of subjects at the different levels. 
Generally, the objectives of peace education are the 
recipients, helping them to develop positive attitudes 
and acquire the skills to become peace builders in life 
(Gumut, 2004). It must also be emphasized that school 
children at whatever levels should be exposed to 
histories in the country to further strengthen their sense 
of appreciation of the dynamics of existence within the 
Nigerian landscape. At the informal levels, which offer 
wider platforms for peace education, the process is 
multifaceted, less organized but quite effective in the 
gradual building of peace in the society. In History, 
Students are made to understand the past and present 
happenings in their communities and use the knowledge 
to better their future. History would make students 
appreciate the factors that make for national unity and 
global understanding (WAEC, 1998; NECO, 2002). The 
contributions made towards lasting solutions to peace 
problems studied in History cannot be exaggerated. 
Social Studies is meant to transmit a body of 
knowledge, skill and values that aim at developing 
effective broad-minded patriotic citizen that will have as 
objective national integration, promotion of national unity 
and progress (CESAC, 1993). It is also a very good area 
of specialization that impacts the values of Peace 
Education. It is a subject that teaches learners the 
development of an understanding of their immediate 
surroundings. It also makes them deal with and manage 
the forces of the world in which they live. 

Social studies make learners learn how to live 
harmoniously in a society where many different groups 
co-exist. Students learn topics such as socialization, 
conflicts, co-operation, heroes, heroines, ethnic 
diversities, human rights and emergent problems in the 
society. Social Studies is supposed to instill in learners 
the acts of discipline, tolerance and such acts that 
would encourage peaceful co-existence of people in the 
society. All the above are included in the objectives 
which peace education intends to achieve. The 
objectives of peace education, according to UNESCO 
(1998) are summarized as: 

Combining learning, training, information and 
action, international education should further 
appreciate intellectual and emotional development 
of individual and emotional development of 
individual. It should develop a sense of social 
responsibility and of solidarity with less privileged 
groups and should lead to observance of principles 
of quality in everyday conduct. It should also help 
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III. Relationship between the School 
Curriculum and Peace Education



 
 

 
 

 

 Looking at the objectives of peace education 
above, one can see the inner play with school subjects 
like social studies, Religious Studies and Government. 
History equally helps to bring information; action and 
international education. UNESCO (1998) stresses that 
education should include critical analysis of the 
historical and contemporary factors of an economic and 
political nature underlying the contradictions and 
tensions between countries together with the study of 
ways of overcoming these contradictions, which are the 
real impediments to understanding true international co-
operation and the development of world peace.

 The intention of UNESCO favourably support 
school disciplines such a History, Religious Studies and 
Political Science in learning the values. WAEC (1998) 
pointed out that Government syllabi aim at assessing 
accommodates ability to recognize the role as an 
informed citizen and his contribution towards the 
achievement of national development. NECO (2002) 
highlights the aims of government as a school subject 
by writing that the subject would develop in the minds of 
the students’ positive attitude towards the achievement 
of national unity and nation building. UME (2002). 
Suggests that Religious Studies would guide candidates 

 in the acquisition of the knowledge and understanding 
of the tenets in the subject as contained in Quran or the 
Bible, and the ability to apply these tenets to the context 
of life in peace education objectives.  

Peace should be conceived as something 
common to all, yet peace seems to be far from some 
areas in the nation. It is against this background that the 
researcher deems it fit to investigate the perception of 
teachers on the influence of peace education in Nigerian 
Secondary Schools. 

V. Purpose of the Study 
The general purpose of this study is to examine 

the perception of teachers on the influence of peace 
education in Nigerian Secondary School. Other specific 
purposes are to :

 
1) examine the perception of teachers on the influence 

of peace education in South-West Nigerian 
Secondary Schools; 

2) Determine whether peace education in secondary 
school has influence on students. 

3) Ascertain whether there is difference in the 
perception of male and female teachers on the 
influence of peace education in Nigerian secondary 
schools.

 
4)

 

Investigate whether peace education can put an 
end to Nigerian crisis.

 VI.

 

Research Questions

 The following questions were raised to guide 
the study:

 
1)

 

What is the perception of teachers on the influence 
of peace education in the south-west Nigerian 
secondary schools?

 
2)

 

Does peace education in secondary schools has 
influence on the students?

 
3)

 

Can

 

peace education put an end to Nigerian crisis?

 
4)

 

Is there any significant difference in the perception 
of male and female teachers on the influence of 
peace education in Nigerian secondary schools?

 VII.

 

Methodology

 The research employed the descriptive design 
of the survey type to achieve the purpose of the study. 
The target population was all secondary schools in the 
South-West Nigeria. Samples were taken from four (4) 
states namely; Osun, Oyo, Ondo and Ekiti. Five (5) 
schools were selected from each of these states. 20 
teachers were randomly selected from each school for 
data collection. The total respondents were 100 
teachers. A self-developed questionnaire tagged “The 
Influence of Peace Education” (TIPE) was used as 
instrument to elicit responses from the respondents. 
There were 20 items on the instrument and were put on 
four Likert Scale of; Strongly Agree (SA), Agree (A), 
Disagree(D), Strongly Disagree(SD). The instrument 
demonstrated high internal consistencies with 
Cronbah’s alpha ranging from 0.80 to 0.92 copies if the 
instrument were personally administered on the 
respondents by the researcher. Respondents were 
guided on the procedure for completing the items of the 
instrument. Enough time was given the respondents to 
complete the scales. The copies of the questionnaire 
administered were collected after completion and 
analyzed using mean, standard deviation and t-test at 
0.05 level of

  

significance.

 Results

 Research Question 1

 
What is the perception of teachers on the 

influence of peace education in the South-West Nigerian 
secondary schools?
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develop qualities Japtitudes, and abilities which 
enable the individual to acquire a critical 
understanding of problems at the national and
international levels; to work in a group; to accept 
and participate in free discussion; and to base value 
judgments and decisions on a national analysis of 
relevant facts and factors (P. 132).



Table 1 : Perception of teachers on the influence of Peace Education in the South-West Nigerian Secondary school 

S/N Items SA A D SD F S.D 
1 Peace education is taught through subjects like 

social studies, history, government and religious 
studies in secondary schools. 

74 100 18 8 1.80 0.77 

2 Peace education is the central pillar to improving 
human relations in the family, school, workplace, 

countries and across borders 

82 94 14 10 1.76 0.79 

3 The students in the secondary schools are the 
generation which has to lead in the future and can 

be expected to cultivate a peaceful working 
environment. 

64 112 16 8 1.84 0.73 

4 Teachers and educators in learning process should 
be engaged in seminars or activities on peace 

education 

124 70 4 2 1.75 0.98 

5 Government plays great roles in keeping peace at 
schools 

54 56 50 40 2.43 1.14 

6 The teachers and the government should be the 
models in  peace keeping 

106 74 14 6 1.60 0.75 

7 Peace education has a greater influence on the 
female students than male students 

18 14 68 100 3.25 0.94 

8 Government’s full support to teachers and society 
will make peace education effective and Nigeria a 

peaceful nation 

78 94 14 14 1.82 0.85 

 Average     2.03 0.87 

The results presented in the table 4.5 indicates 
that peace education is the central pillar to improving 
human relation in schools and it is best taught through 
subjects like social studies, government, history and 
religious studies. This is obvious from the average mean 
of 2.03 and standard deviation of 0.87. 

The teachers equally perceived that they should 
be engaged in seminars or activities on peace 
education as part of on-the-job training since they are 
the role models to the students. However, it was 
observed that the influence of peace education on 

female students is not somewhat different from that of 
their male counterparts (mean value of 3.25 and S.D of 
0.94 which is higher than all other values point to this 
fact). Although, the participants did not unanimously 
agree that government plays key roles in keeping peace 
in schools (M.V= 2.43 and S.D= 1.14), they were of the 
belief that government full support with teachers and 
society will make peace education effective and Nigeria, 
a peaceful nation.

 

Research Question 2

 

Does peace education in secondary school 
have influence on the students?

 
Table 2 : Influence of peace education on secondary school students 

S/N Items SA A D SD X S.D 
9 Peace education in classroom aims at shaping the attitude of 

the students positively. 
100 94 4 2 1.54 0.59 

10 Through peace education, students are encouraged to 
shoulder their own responsibilities. 

142 42 10 6 1.40 0.72 

11 The importance of peace education at the school level is 
unequivocal for the cultivation of save and prospering future of 

the world. 

104 82 8 6 1.59 0.71 

12 Peace education is an opportunity to improve the social well-
being and responsibilities of both teachers and students. 

62 96 22 20 2.00 0.91 

13 There is positive correlation between peace education and 
students’ behavior. 

94 88 16 2 1.63 0.67 

14 Peace education if taught properly will help in shaping the 
attitude of students in school. 

78 104 10 8 1.74 0.73 

 Average     1.65 0.72 

From the above table, it is clear that peace 
education, if taught in the classroom, will help to shape 
the attitude and behavior of students. The average score 
value of 1.65 and S.D of 0.72 point to this fact. It was 

made clear by the respondents that the importance of 
peace education is unequivocal for the cultivation of 
save and prospering future for the entire world. 
However, this is in addition to the fact that it will be of 
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help to improving the social well-being of teachers and 
students. 

Research Question 3 
Can peace education put an end to Nigeria crisis? 

Table 3 : Views of respondents on possible effect of peace education on Nigerian crisis. 

S/N ITEMS SA A D SD X S.D 
15. Peace education in our schools can put an end to bullying in 

schools. 
49 38 7 6 1.70 0.84 

16. Giving student peace education can eradicate crisis in Nigerian 
because students are the instruments used for violence and crisis 

36 42 12 10 1.97 0.94 

17. The fact that Nigeria is a multi-ethnic society has a lot of 
implications on the unity of the country 

32 41 14 13 2.09 0.99 

18. The students background has contributed immensely to the 
disunity and crisis in Nigeria. 

12 21 34 33 2.89 1.01 

19. The democratic  form of government being practiced in Nigeria is 
one of the sources of crisis in Nigeria 

62 31 4 3 1.46 0.67 

20 With peace education in Nigeria, there is hope for peaceful 
co-existence in future. 

43 49 6 2 1.70 0.76 

 Average     1.97 0.87 

The statistics presented in the table above 
reveals that the teaching of peace education in our 
schools can help in eradicating crisis in the country. This 
is evident from the average mean score of 1.97 and S.D 
of 0.87. Parts of the causes of crisis in Nigeria, as made 
known by the participants are: the form of democratic 
government being practiced in the country and the 
multi-ethnic nature of the society (2.09 (0.99). However, 

the difference in the students’ background (2.89(1.01) 
was disregarded as being part of the causes of crisis. 

Research Question 4 

Is there any significant differences in the 
perception of male and female teachers  on the 
influence of peace education in Nigerian Secondary 
Schools? 

Table 4 : T-test analysis of the difference in the perception of male and female teacher on peace education. 

Variables N Df Mean S.D t-Cal t-critical p-value 

Male teachers 80 39 32-80 3.04 0.182 2.02 0.857 

Female teachers 120 39 32.95 3.91    

The results presented on the table above shows 
that there was no significant difference between the 
perception of male teachers and female teachers on the 
influence of peace education in the south-west Nigerian 
secondary schools. The t-test result of 0.812 (with p-
value of 0.857(>0.05}) which is less than table value of 
(2.02) confirms this fact. That mean both male and 
female teachers have the same perception on the 
influence of peace education in Nigerian secondary 
schools.

 

VIII. Discussion 

From the findings it was discovered that peace 
education is the cardinal pillar to improving human 
relation in schools and family settings and it is best 
taught through subjects like social studies, government, 
history, civic education and religious studies. The 
assertion made by UME (2002) that religious studies 
would guide the candidate in the acquisition of the 
knowledge and understanding of the tenet in the subject 
as contained in the Quran and Bible and the ability to 
apply this tenet to the context of the life in society 
corroborates this fact. The identification of religious 
studies as being parts of the subject with which peace 
education could be taught is seen as right gesture by 
the participants. However, the view of CESAC (1993) 
that social studies will help to transmit a body of 
knowledge, skill and values that aim at developing 

effective broadminded patrotic citizen that will bring 
about integration and promote national unity and 
progress was also in line with the findings made. It was 
pointed out in this study that teachers should be 
engaged in seminars or any activity on peace education 
as part of on-the-job training. Since teachers are the role 
models for the students, one then expects that this 
should take place as it is generally believed that what 
one does not have, one cannot definitely give out. 

The findings also revealed that the teaching of 
peace education in classroom will help in shaping the 
attitude and behaviour of students. The NERDC report 
(2007) puts it that 9-year basic education curriculum 
covered current and emerging issues like value 
reorientation, peace and dialogue including human 
rights education, family and HIV/AIDS. Therefore, it 
cannot be argued that peace education in school will 
produce students of positive attitude and good 
character. The results further shows that peace 
education is unequivocal for the cultivation of save and 
prosperity future and will also help in improving the 
social well-being of the teachers and students. This is in 
agreement with the assertion of United Nations (2009) 
that peace education will function as ‘peace Zone’ 
where children are safe from violent conflict and that it 
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will develop a climate that models peaceful behaviour 
among all members of the learning community.



 
From the findings, it was gathered that the 

introduction of peace education in our school curriculum 
will help in eradicating crisis in the country. This goes in 
line with the submission made by Ajala (2003) that 
peace education will impact in learners all norms, values 
and attitudes that could bring about environment for 
human living. It was further highlighted by this fimdimgs 
that the form of democratic government being practiced 
in the country and the multi-ethnic nature of the society 
are parts of the causes of crisis in the country. This 
agrees with the submission made by John Galtung 
(2004) who after having categorized the types of 
violence, recognized the structural violence as 
deliberate policies and structures that cause human 
suffering and which has potential of leading to crisis in 
the entire system of government. However, it was 
clarified by the participants that students’ background in 
school does not have any connection with Nigeria crisis. 
Also the position of Kadiri (2003) that in Nigeria, most of 
the ethnic crises are caused by no factor other than 
tribal sentiments, greed, selfishness and chauvinism 
support these findings.

 
The findings also elucidate that the perception 

of male teachers on the influence of peace education in 
south-west Nigerian secondary schools is not different 
from that of female teachers. It was their joint perception 
that full participation of stakeholders in education sector 
will help to make peace education effective and which 
as they said will produce peaceful nation. Little wonder 
then surfaces, when they agree that if peace education 
is properly taught in schools will help to shape the 
attitude of the students as well as their behavior. This 
agrees with the findings of Hick (1998) who identified 
objectives of peace education as acquisition, skill, 
knowledge about

 

the issues, and development of their 
attitude. This also goes in line with the oyebanji (2001).

 IX.

 

Conclusion

 This study found out that peace education has 
a lot of implication on the students of south-west 
Nigerian secondary schools. It was observed that peace 
education is central to having good human relation in 
not only the school, the family settling but also the 
society at large.

 
The study also established that the causes of 

crisis in the country are the form of democratic system 
of government being practiced and the multi-ethnic 
nature of the society. At the same time, the participants 
called for the attention of government to make 
necessary arrangement for the teachers by engaging 
them in seminar or other activities where peace 
education will be taught.

 Going by the essential nature of peace 
education in the secondary school schools, the 
perception of male and female regarding its influence on 
secondary schools was the same. They however, jointly 

agreed that the involvement of all stakeholders in 
education sector will make the teaching of peace 
education effective and the country, a peaceful nation.

 
 

X.

 

Recommendations

 

Based on the findings of this study, the 
following recommendations were made:

 

i.

 

Government should arrange for teachers where they 
would be fully engaged in seminars and activities 
that relate to peace education.

 

ii.

 

Peace education should be taught as a separate 
subject in Nigerian secondary school and should be 
fully integrated to the secondary school curriculum

 

iii.

 

People in the society should be involved in teaching 
of the subject. This can be achieved by promoting 
‘it’ in any form of adult education programme 
already in place

 

iv.

 

Politicians should be banned from using secondary 
school students in their political campaign, 
otherwise they face the music.

 

v.

 

Any students or group of students found disrupting 
the peace of the school community should be 
severely punished and made to serve as deterrent 
to others.
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Abstract- This research investigated how feedback is 
implemented in the English language classes of the Bengali 
Medium Secondary Schools. In research studies, it has been 
shown that feedback is an essential component in all learning 
contexts and serves a variety of purposes including evaluation 
of students’ achievements, development of students’ 
competences and understanding, and elevation of students’ 
motivation and confidence. By investigating from the 
perspectives of both the teachers and the students, this 
research attempted to find out the present conditions of 
teachers’ feedback in the classroom setting that is trying to 
reduce the discrepancy between the current and desired 
amount of learning for the students to bridge their learning 
gap. This research conducted both qualitative and quantitative 
study that are reflected in the students’ surveys and teachers’ 
interviews which are analyzed with individual interpretation and 
comparison between the non – government and government 
Bengali medium schools on basis of the research questions. It 
portrayed how large classes can be a factor for the teachers in 
providing feedback to students and how they can increase 
feedback in the classrooms even in these situations.

I. Introduction

ffective feedback is an essential part of students 
learning and skills development in the classroom. 
However, large classrooms and tight class 

schedules can prevent teachers from providing enough 
of this critically needed feedback. In the context of 
Bangladesh, teachers generally use the lecture method 
of teaching and sometimes they use participatory 
technique within lecture method, however, the lack of 
feedback for students at the end of the class only 
increase the learning gap of the students. Recent 
researches have attempted to understand how teachers 
in the large classrooms of the secondary schools are 
faced with the challenge of effectively providing 
feedback within the class time to facilitate student 
learning. The study indicated whether adding immediate 
feedback and practice opportunities to the learning 
experience results in improvement for the students in the 
classroom (Stuart, 2004).

II. Statement of Research Problem

Educational systems in different countries use a 
variety of methods to encourage student learning. In 
many educational settings, immediate feedback is used 
in the classroom to provide students with information 
about their progress and achievement which has been 
regarded as an effective and an efficient means to 

Author: e-mail: josephineroy.online@yahoo.com

improve their performance (Stuart, 2004; Chase & 
Houmanfar, 2009). Previous researches have indicated 
that feedback is an essential component of quality 
instruction and a large part of a teacher's verbal 
repertoire (Duke and Henninger, 2011). A number of 
scholars have agreed that, teacher’s feedback is 
important in the classroom setting and students' 
knowledge acquisition, performance skills, and social 
behavior are affected by teacher feedback (Brophy & 
Good, 1986; Madsen & Madsen, 1983).

In the context of Bangladesh, large classes 
hinder the opportunity for the teachers to implement 
effective amount of feedback in the English language 
classes of secondary level students. However, teachers’ 
ability to provide feedback and the classroom 
atmosphere might be taken into consideration too. 
Recent research showed that in an environment, where 
feedback is less used, the teachers focus on mass 
lectures due to large classroom and time constraints. In 
this type of setting, most of the students do not 
volunteer answers to questions posed in class or 
participate in class discussion. It is because students in 
this type of setting have had little exposure to immediate 
feedback. As Chase and Houmanfar (2009) have stated, 
providing some form of feedback is better than no 
feedback at all and students benefit more from receiving 
elaborate feedback from the teacher. The proposed 
research therefore examined how teachers are largely 
faced with the challenge of providing immediate 
feedback and practice opportunities for the students in 
the government schools than in the non – government 
schools that creates a learning gap for the students. 
This research will also explore how student centered 
and peer assessment activities can help provide 
meaningful and time – saving feedback and how the 
engagement of the teachers and students in the 
feedback process can promote learner self assessment, 
reflection and future self-learning.

III. Central Research Questions

The study provides insights on the use of 
feedback by the teachers in the English language 
classes and how they are faced with the challenges of 
implementing effective feedback for improving students’ 
performance. There are a number of research questions 
that I have used for elaborating my research objectives:
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1) How does the classroom atmosphere challenge the 
teachers to provide effective feedback for students 
in the classrooms of the secondary schools? 



 
 

 

 
 

  

IV. Research Literature - Conceptual 
Framework, Theory, Hypotheses 

The theoretical background of this research 
considered several aspects of feedback and how 
teachers influence on promoting student learning using 
quality instruction and feedback which has been 
addressed by many scholarly studies. Feedback is a 
construct that has been extensively studied in both the 
psychological and educational literature. It has also 
been regarded as an effective and an efficient means to 
improve student performance (Chase & Houmanfar, 
2009). Hattie and Timperley (2007) illustrated that, 
feedback is conceptualized as information provided by 
an agent (e.g., teacher, peer, book, parent, self, 
experience) regarding aspects of one’s performance or 
understanding. A teacher or parent can provide 
corrective information, a peer can provide an alternative 
a parent can provide encouragement, and a learner can 
look up the answer to evaluate the correctness of a 
response. Feedback thus is a “consequence” of the 
learner’s performance. 

Spiller (2009) stated that, studies of the impact 
of feedback on student learning achievement indicate 
that feedback has the potential to have a significant 
effect on student learning achievement. According to a 
number of scholars, assessment provides a framework 
for sharing educational objectives with students and for 
charting their progress. It generates feedback 
information that can be used by students to enhance 
learning and achievement. This feedback information 
can also help teachers realign their teaching in response 
to learners’ needs. When assessment serves these 
purposes it is called ‘formative assessment’ (Juwah, 
Macfarlane-Dick, Matthew, Nicol, Ross & Smith, 2004). 
For this reason Ramsden (2003) and Black (1998) 
pointed out that effective and high quality feedback has 
been identified as an integral part of the learning 
process (as cited in Hatziapostolou and Paraskakis, 
2010). 

Stuart (2004) identified that, while learning 
occurs under a variety of education systems, feedback 
may be used effectively in the classroom to shorten the 
time needed to master a task. The teacher who is 
trained in the use of feedback can use class time more 

efficiently to practice skills that students have not 
accomplished yet. This allows the teacher to devote 
more classroom time to

 
cover skills where students 

need practice and feedback and less classroom time to 
areas where feedback indicates that student learning 
has occurred. Dinnen and Collopy (2009) identified that 
teacher’s instructional or descriptive feedback tells 
students how to improve and correctional or evaluative 
feedback tells students whether something is right or 
wrong. Previous research showed that, teachers’ and 
students’ cooperative engagement in the feedback 
process not only help the students to receive initial 
feedback information but also foster teacher – student 
discussion. This discussion with the teacher helps 
students to develop their understanding of expectations 
and standards, to check out and correct 
misunderstandings and to get an immediate response 
to difficulties (Juwah, Macfarlane-Dick, Matthew, Nicol, 
Ross & Smith, 2004). 

 Lipnevich and Smith (2008) argued that, the 
most common type of feedback that students receive in 
a typical classroom is grades. They showed evidence 
from several studies that investigated the effect of 
differential feedback on learning and suggested that 
using grades to improve learning was simply not 
effective and led to the inhibition of students’ 
performance. Rather they identified that, students who 
received comments perform significantly better then 
those who received grades. Hattie and Timperley (2007) 
also noted that the most improvement in student 
learning takes place when students get “information 
feedback about a task and how to do it more effectively” 
which is clearly related to the learning goals. So, they 
indicated that, the impact of feedback on learning 
achievement is low when feedback only focuses on 
“praise, rewards and punishment”.

 According to Hattie and Timperley (2007), a key 
to effective feedback is to “reduce the discrepancy 
between current and desired understanding”. They 
established the notion that, the

 
“main purpose of 

feedback is to reduce the gap between current 
understandings and performance and a goal”. Adding 
to their research, Dinnen and Collopy (2009) also 
interpreted that, one way to help student achievement 
improve is by giving effective feedback as it serves as a 
way in which a teacher communicates to students the 
difference between his or her actual level of 
performance with the standard or goal. Therefore, 
meaningful feedback nonetheless provides students 
with an understanding of how they can close the gap 
between current and expected performance and helps 
them trouble-shoot their own performance (Boud, 2000; 
Hughes, 2013; Nicol & MacFarlane-Dick, 2006; Taras, 
2005). Yorke (2003) explained that, students’ reception 
of feedback is very important as it provides them the 
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opportunity for reflection and self – evaluation (as cited 
in Hatziapostolou and Paraskakis, 2010).
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2) Is it the teachers’ ability and quality of instruction 
that affects the learning process for the students?

3) Does student – centered and peer assessment 
activities help provide more meaningful and time –
saving feedback than the teacher’s feedback to 
bridge the learning gap and facilitate student 
learning?

4) How can teachers’ and students’ cooperative 
engagement in the feedback process help promote 
self assessment, reflection, motivation and 
improvement of performance for the students?



 
Bloom, Hasting and Maudas (1971), Hughes 

(2013) and Sadler (1989) illustrated that, students 
benefit from feedback when they understand the 
required standard; how their existing performance 
compares to this standard and what they need to do to 
achieve a higher standard (as cited in Murtagh and 
Baker, 2009).

 

While teachers give feedback related to 
the task and to the student, studies suggest that 
feedback that is focused on the task is more effective at 
raising student achievement than feedback focused 
towards the student (Crooks, 1988; Sadler, 1989). In 
addition, Rust, O’Donovan and Price (2005) explains 
that, socio-constructivist approaches to student learning 
and assessment also emphasize the role of peers, and 
there is a growing body of knowledge that indicates that 
peer assessment opportunities can be powerful means 
of engaging students (as cited in Murtagh and Baker, 
2009). Also, peers are sources of external feedback and 
peer

 

dialogue is beneficial to student learning in a 
variety of ways. For example, students who have just 
learned something are often better able than teachers to 
explain it to their classmates in a language and in a way 
that is accessible. Therefore, it is sometimes easier for 
students to accept critiques of their work from peers 
rather than tutors, so peer discussion is motivational 
(Juwah, Macfarlane-Dick, Matthew, Nicol, Ross & Smith, 
2004).

 
Feedback can be connected to the theory of 

Lev Vygotsky’s “Zone of Proximal Development”, where 
the feedback helps to reduce the distance between the 
actual development as determined by the independent 
problem solving skills and the potential development as 
determined through the problem solving skills under 
adult guidance or in collaboration with capable peers. 
essential part of the

 

learning process where the less 
competent students learn from the competent students. 
So, when students get the appropriate assistance and 
tools i.e. feedback from the teacher and the peers, it 
helps them accomplish achieve the learning goal. This 
zone of

 

proximal development moves progressively 
forward as students gains new knowledge, skills and 
abilities from the feedback (Murtagh and Baker, 2009).

 

V.

 

Research Methodology 

The study attempted to find out the challenges 
and impediments on the implementation of effective 
amount of feedback in the classroom. The research 
methods followed a mixed approach because the data 
and evidences were gathered from a range of sources 
by using a combination of different data collection tools. 
Student survey questionnaire were used to follow the 
quantitative approach while interview questionnaire were 
used to follow the qualitative approach.

 

VI.

 

Research Design 

The research design that was be followed by 
the researcher was both qualitative and quantitative 

which provided different

 

perspectives of the research 
that complemented each other. The qualitative research 
method gave insights into the setting of the research 
and provided further suggestions. The common data 
discussion with the teachers with individual 
interpretation on their analysis. On the other hand, the 
student survey questions were used to quantify the data 
and generalize results of the students’ opinions.

 

Other research procedures that were followed 
by the researcher

 

were collecting books from the library 
and finding scholarly articles from the educational and 
academic databases to use as empirical study and 
references. All the journal articles that were collected are 
published in English in online scholarly journal websites. 
Besides, a detailed research on literature was 
conducted to find the ancestral link of the additional 
reference articles to use for information and include for 
the research study.

 

VII.

 

Sampling

 

The sampling used for the study consisted of 4 
teachers and 100 students from four different 
government and non – government secondary schools 
of Bangladesh. From the 2 government schools, 2 
teachers and 50 students participated in the research 
and from the 2 non – government schools, 2 teachers 
and 50 students participated in the research. The 
school authority, the English teachers and sometimes 
by the researcher to conduct the research. The students 
answered the survey questionnaires the teachers 
answered by interviews on a particular set of questions.

 

VIII.

 

Instrumentation

 

The researcher used separate interview and 
survey questionnaires for the teachers and the students. 
There were both close – ended short questions asking 
about the students’ opinions and open – ended 
questions asking about the teachers’ responses and 
suggestions. The student survey questions 1, 3, 7 is 
connected to the central research question 1, 5, 8, 9, the 
student survey question 2 is connected to the central 
research question 2, the student survey question 12 is 
connected to the central research question 3, the 
student survey questions 4, 6, 10, 11, 13 is connected to 
the central research question 4. Similarly, the teacher 
interview questions 7, 8 is connected to the central 
research question 1, the teacher interview questions 1, 
2, 3, 4, 9, 10, 11 is connected to the central research 
question 2, the teacher interview questions 12, 13 is 
connected to the central research question 3, the 

© 2015   Global Journals Inc.  (US)

teacher interview questions 5, 6, 14, 15 is connected to 
the central research question 4.

IX. Data Collection Procedure

The data was collected from both the students 
and teachers of the government and non 

- 
government 
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– 



 

  

secondary schools of Dhaka city since the field of 
research are in the context of Bangladesh. For the 
collection of the data, the researcher contacted the 
Bengali

 

medium secondary schools and asked for 
permission to collect data and conduct interview for 
collecting students’ and teachers’ responses by 
submitting an application and receiving the permission 
from the principals of the schools.

 

X.

 

Limitations 

Some potential limitations of the research 
should be noted. First of all, this research is limited to 
exploring the implementation of feedback in the 
classrooms of the secondary schools only. Other 
contexts such as the primary schools, colleges and 
universities which could have been incorporated in the 
scope of study were not considered. Only the context of 
the Bengali medium schools was taken into account by 
the researcher, the English medium schools were not 
considered. Another limitation was that, only the 
government and non – government schools which are 
located in the area of Dhaka city was visited by the 
researcher, while other schools which are located in the 
rural areas outside Dhaka city were excluded. Therefore, 
the present study does not allow for inferences 
concerning the long-term implementation of feedback in 
classrooms. Besides, the political unrest and long terms 
holidays at the end of the year limited the researcher 
from collecting extensive data for the research.

 

XI.

 

Data Analysis Procedure

 

After the collection of the data, all the survey 
papers of the students and recorded interviews of the 

teachers were thoroughly evaluated and for the analysis 
of the data, both qualitative and quantitative research 
methods were employed. All the survey questions and 
interview questions, linked to the central research 
questions, are analyzed here in details both individually 
and through tables to find out the average opinions of 
the students and the individual responses of the 
teachers. 

 

All of the responses of both the teachers and 
the students were divided into four major subject areas 
which are the classroom atmosphere, teacher’s quality 
of instruction and feedback, effectiveness of peer 
feedback and teacher – student engagement. They are 
illustrated on basis of the subject areas below:

 

a)

 

Classroom Atmosphere

 

The classroom atmosphere determines how 
much students participate in the class. From the 
research, it is seen that most of the students do not 
participate. Even though, students have exposure to 
feedback from the teacher, it is not enough, because 
they do not receive elaborate feedback all the time. It is 
because the teachers face challenges to provide 
feedback in the large classroom consisted of a large 
number of students. The large class size and restricted 
class time prevents teacher to provide good amount of 
feedback in class, but still the teachers try to increase 
their feedback even in these situations to facilitate the 
learning of the students.

 

The analysis of the student survey questions shows that: 

 
Q-1: 1. Do you get feedback from 

 

the teacher at the end of every lesson in class? 

  

 

Non - 
Government

 

Governmen
t 

a. Often.(�ায়ই)

 

46%

 

41%

 
b. Sometimes. (মােঝ মােঝ)

 

4%

 

9%

 
c. Seldom (কদািচৎ)

 

0%

 

0%

 
d. Never.(কখনই না)

 

0%

 

0%

 Get Feedback from the Teacher at the End of Lesson

46%

4%
0% 0%

41%

9%
0% 0%

0%

10%

20%

30%

40%

50%

a. Often.(প্রায়ই ) b. Sometimes. (মা ঝে
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Most of the students of the government and non 
– government schools stated that they often receive 

feedback from the teacher at the end of every lesson in 
the class.
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Q-3: 3. Which one is more helpful to you? The verbal feedback or written feedback?

   
 

Non - Government

 

Government

 
a. Verbal feedback by the teacher is more helpful.

 

5%

 

5%

 
b. Written feedback by the teacher is more helpful.

 

1%

 

2%

 
c. Both verbal and written feedback by the teacher is helpful.

 

44%

 

43%

 

Also, most of the students of the government 
and non – government schools said that both the verbal 
and written feedback is helpful for their learning.

 

 

Q-7: 7. Do you receive verbal feedback by the teacher on your pair or group works? Do you understand fully what 
the teacher says?

 

 
Non - Government

 
Government

 a. Yes. (হয া্)
 

50%
 

21%
 b. No. (না)

 
0%

 
29%

 

In addition, the responses of the of the 
government and non – government school students 
showed that the non – government school students 
receive more feedback in their pair and group works, but 
government school students receive less feedback in 
their pair and group 

 

works, because they have less or no group/ pair works 
in class.

 The analysis of the teacher interview questions 
shows that:

 

Do you face challenge to provide effective amount of feedback within the limited class time?
 

Non – Government Teacher Government Teacher 
1. Teacher thinks that the limited class time is a great 
challenge for providing effective feedback. For good 

students, it is enough but for weak students who 
understand less is it not enough. It is necessary to 

1. Teacher thinks that the limited class time is a great 
challenge for him, because sometimes when students 
ask questions, the teacher cannot complete providing 
feedback to all within the class time. The class time is 

Is Verbal Feedback Helpful or Written Feedback Helpful?

5% 1%

44%

5% 2%

43%

0%
10%
20%
30%
40%
50%

a. Verbal feedback by the
teacher is more helpful.

b. Written feedback by the
teacher is more helpful.

c. Both verbal and w ritten
feedback by the teacher is

helpful.
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50%

0%

21%
29%

0%
10%
20%
30%

40%
50%
60%

a. Yes. (হ্যাঁ ) b. No. (না )

Nu
m

be
r o

f R
es

po
ns

e

Non - Government Government

© 2015   Global Journals Inc.  (US)

  
  

  
 V

ol
um

e 
X
V
  

Is
su

e 
V
II 

 V
er
sio

n 
I 

  
  
 

  

43

  
 

( G
)

G
lo
ba

l 
Jo

ur
na

l 
of
 H

um
an

 S
oc

ia
l 
Sc

ie
nc

e 
 

-

Ye
ar

20
15

The Implementation of Feedback in the English Classes of Bengali Medium Schools



give more time to these students, but the teacher 
cannot always manage it. Sometimes, students also 
become tired after classes and even if teacher asks 

them to come with their problems, they do not come.
 

only 30/40 minutes and it is impossible to provide 
feedback to all the students within that time.

 

2. Within the limited class time, teacher has to face 
various types of questions from the students which he 

tries to answer.
 

2. Class time is 40 minutes and this class time is 
enough for the less number of students the school 

currently have. In other government schools there are 
70 – 80 students so they have problem within the 

limited class time.
 

The non – government school teachers thinks 
that the limited class time is a great challenge for 
providing effective feedback. For good students, it is 
enough but for weak students who understand less is it 
not enough. It is necessary to give more time to these 
students, but the teacher cannot always manage it.

 

The government school teachers thinks that the 
limited class time is a great challenge because in the 
government schools there are 70 – 80 students and 
when students ask questions, the teacher cannot 
complete providing feedback to all within the class time.

 

Is large classroom a problem for providing effective amount of feedback to all the students?
 

Non – Government Teacher
 

Government Teacher
 

1. From the teacher’s perspective, she thinks that she 
can manage the large classroom but actually it is 
tough to manage a large classroom and provide 

feedback to everyone. Everyone had to admit this 
truth.

 

1. The teacher thinks that, when there is problem of a 
large classroom, students can be divided into 

sections to make learning effective. In large class, 
when teacher instructs, students can hear them, but it 
becomes a little tough for them to grab the details. In 

this case, teacher moves around the class.
 

2. Teacher thinks that large classroom with a large 
number of students hampers the academic 

atmosphere.
 

2. Large classroom can be a problem for providing 
feedback and if the teacher could provide enough 
time for students at the end of the class for revising 

the lesson, it could have been better.
 

The non – government school teachers thinks 
that large classroom with a large number of students 
hampers the academic atmosphere and it is tough to 
manage a large classroom and provide feedback to 
everyone.

 

The government school teachers thinks that, in 
large class, when teacher instructs, students can hear 
them, but it becomes a little tough for them to grab the 
details.

 

b)

 

Teacher’s Quality of Instruction and Feedback

 

Students’ learning is influenced by the quality 
instruction and feedback of the teacher in class. This 
feedback also helps the teacher to measure students’ 
progress and take action to close the learning gap of 

the students so that they can progress and achieve their 
learning goals.

 

The teacher’s quality of instruction and 
feedback depends on the teacher’s ability to provide 
feedback in the existing classroom atmosphere.

 

The trained teachers are able to give effective 
high quality feedback to students within

 

the limited class 
time efficiently.

 

The teachers provide instructional feedback for 
the improvement of student performance and 
constructive feedback for the correction of errors and 
understanding what is right and what is wrong. 

 

The analysis of the student survey questions shows that:

 
 

Q-2: 2. Does the teacher provide verbal feedback or written feedback in class? 

   

 

Non - Government

 

Government

 

a. Verbal feedback.

 

4%

 

8%

 

b. Written feedback.

 

11%

 

0%

 

c. Both verbal and written feedback.

 

35%

 

42%
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Both of the government and non – government 
school students said that the teacher provides both 
verbal and written feedback in class. 

Q-5: 5. Do you usually get positive or negative feedback from the teacher in class?  
  

 

Non - 
Government 

Governmen
t 

a. Positive feedback. 0% 7% 
b. Negative feedback. 2% 1% 
c. Both positive and negative feedback. 48% 42% 

The responses of the government and non – 
government school students shows that they get both 

positive and negative feedback from the teacher in the 
class. 

Q-8: 8. Does the teacher provide written feedback and comments on your written work, home work or assignment?  

 Non - Government Government 
a. Yes. (হয া্) 47% 38% 
b. No. (না) 3% 12% 

Does Teacher Provide Verbal or Written Feedback in Class?

4%
11%

35%
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42%

0%
10%
20%
30%
40%
50%

a. Verbal feedback. b. Written feedback. c. Both verbal and w ritten
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Does Teacher provide Written Feedback/Comments on Written Work?

47%

3%

38%

12%
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Q-9: 9. Can you understand the written comment or feedback of the teacher in your classwork or homework copy?

 

 

Non - Government

 

Government

 

a. Yes. (হয া্)

 

47%

 

49%

 

b. No. (না)

 

3%

 

1%

 Both the government and non – government 
school students said the teacher’s written feedback in 
their copies is understandable.

 

The analysis of the teacher

 

interview questions 
shows that: 

Do you think instant feedback (during class assessments) in the class enhance student learning?

 

Non – Government Teacher

 

Government Teacher

 

1. Teacher thinks that when she gives a task for 
students in the previous class and gets responses in 

the next

 

class is feedback.

 
 

In order to under students’ perceptions, teacher asks 
instant questions to students after she teaches a 

certain topic/ lesson.

 

1. When students ask question, the teacher tries to 
realize his students’ needs and what they want to 

know. When students ask question on basis of their 
interest in learning/lesson at that moment, it might not 

remain later, so if they get instant answers of their 
questions, it becomes very fruitful for them.

 

2. Teacher thinks that instant feedback enhance 
student learning because here, the teacher gives the 

students extra attention.

 

2. Teacher said that instant feedback in class 
increases their concentration and attention apart from 
learning. It helps students become alert as they know 

that the teacher will ask questions.

 

The non – government school teachers said 
that, in order to under students’ perceptions, teacher 
asks instant questions to students after she teaches a 
certain topic/ lesson. They think that instant feedback 
enhance student learning because here, the teacher 
gives the students extra attention.

 

The government school teachers said that 
instant feedback in class increases students’ 
concentration and attention apart from learning. It helps 
students become alert as they know that the teacher will 
ask questions.

 

Can you understand Teacher's Written Feedback in your Copies?

47%

3%

49%

1%
0%

10%
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50%
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a. Yes. (হ্যাঁ ) b. No. (না )
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Do you provide feedback to students before, during or after the lesson (lecture and individual task, pair works and 
group activities)?

Non – Government Teacher Government Teacher
1. According to present leaning situation, group 
work is a necessity. For example, teacher let 
students read a dialogue and then provide 
instructions in groups to write a new dialogue 
from the lesson. 

1. When teacher teaches a lesson, he asks 
questions to students to understand how much 
they have realized/ understood the lesson. 
Teacher gives feedback on the lesson he 
teaches during class.

2. Teacher tries to provide feedback and thinks 
that it help students to promote their learning 
and be creative in class.

2. Teacher always provides individual feedback 
and sometimes group feedback. For group 
feedback, she gives group work once a week for 
students to write a paragraph with options that 
not only increases their interest in writing but the 
teacher can provide feedback effectively.
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Both the government and non – government school 
students said that the teacher does provides written 
feedback/ comments on their written work in class.

The Implementation of Feedback in the English Classes of Bengali Medium Schools



 

  

  

 

  

The non – government school teachers said 
that they provide feedback and thinks that it help 
students to promote their learning and be creative in 
class.

 

The government school teachers said that they 
ask questions to students to understand how much they 

have realized/ understood the lesson. They always 
provides individual feedback and sometimes group 
feedback. For group feedback, she gives group work 
once a

 

week for students to write a paragraph with 
options that not only increases their interest in writing 
but the teacher can provide feedback effectively.

 

Does praise and grade only work as feedback for students? Are they enough?

 

Non – Government Teacher

 

Government Teacher

 

1. Teacher thinks that praise and grades are not 
enough, instructions are also important in class 

because without the teacher’s instruction, students 
cannot work.

 

1. When students answer teacher’s questions, the 
teacher praises him/her. Apart from praise, teacher 

uses immediate feedback in class and teacher thinks 
it is enough for the school level students.

 

2. Teacher thinks that praise and grades are not 
enough and that teacher should provide them the 
opportunity to express what they have learned and 

give feedback on their reflection.

 

2. Teacher thinks praise and grades are not enough 
as feedback, teacher should also inform the errors of 

the students.

 

The non – government school teachers thinks 
that praise and grades are not enough, instructions are 
also important in class because without the teacher’s 
instruction, students cannot work.

 

The government school teachers think that 
praise and grades are not enough as feedback, teacher 

should also inform the errors of the students. Apart from 
praise, teacher uses immediate feedback in class and 
teacher thinks it is enough for the school level students.

 
 

What kind of teacher feedback do you provide in class? Do you provide

 

verbal or written feedback to students? Do 
you use instructional or correctional feedback?

 

Non – Government Teacher

 

Government Teacher

 

1. Teacher provides both verbal and written feedback 
and obtain students responses on the lesson

 

both 
verbally and written. Teacher provides both 

instructional and correctional feedback to students.

 
 

When teacher gives students to write a composition or 
an application, she notices the spelling mistakes but 

still could not deduct marks because the grading 
system has changed and does not allow critical 

correction.

 

1. Teacher gives instructional and correctional 
feedback verbally and written in blackboard. Teacher 

uses both L1 and L2 in class for instruction and 
feedback but students ask questions usually in L1 as 

they are not fluent in English, but teacher always 
encourages them to speak English. Teacher 

exemplified that, they speak Bengali in 11 other 
subjects, so they could at least try speaking English in 

the English classes.

 

2. Teacher obtains

 

the summary of the lesson from 
the students, measures their learning and provides 
instructional or correctional feedback accordingly.

 

2. Teacher uses verbal feedback and written feedback 
during lectures, use of blackboard and checking 
scripts. Teacher uses instructional or correctional 

feedback by allowing students to illustrate what they 
have understood from the lesson/ topic.

 

© 2015   Global Journals Inc.  (US)

The non – government school teachers 
provides both verbal and written feedback and obtain 
students responses on the lesson both verbally and 
written. For example, when teachers obtains the 
summary of the lesson from the students, measures 
their learning and provides instructional or correctional 
feedback accordingly.

The government school teachers said that they 
uses verbal feedback and written feedback during 
lectures, use of blackboard and checking scripts. 
Teacher uses instructional or correctional feedback by 
allowing students to illustrate what they have 
understood from the lesson/ topic.

Is there a particular style and language that you use when giving feedback?

Non – Government Teacher Government Teacher
1. Teacher tries to make students understand in her 

way and checks how much output they could produce 
or deliver. Through active learning students reflect on 

what they have learned. Teacher also encourages 
students to increase their vocabulary so that they can 
understand and answer different types of questions.

1. When students ask questions, teacher answers 
them in English, but when students cannot 

understand the answers, teacher translates them into 
Bengali. Students who are regular and active learners 
in class ask more questions to teacher than the rest. 
When they get reply from teacher they get inspired 

and ask more questions. This encourages rest of the 
students to ask questions to the teacher.
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2. Teacher tries to follow creative ways of providing 
feedback to students.

 

2. Teacher usually provides written feedback in class 
by checking

 

the written scripts of the students when 
there is enough time and less number of students.

 

The non – government school teachers tries to 
make students understand in their way and checks how 
much output they could produce or deliver. Through 
active learning students reflect on what they have 
learned. Teacher also encourages students to increase 
their vocabulary so that they can understand and 
answer different types of questions.

 

The government school teachers said that when 
students ask questions, teacher answers them in 

English, but when students cannot understand the 
answers, teacher translates them into Bengali. Students 
who are regular and active learners in class ask more 
questions to teacher than the rest. When they get reply 
from teacher they get inspired and ask more questions. 
This encourages rest of the students to ask questions to 
the teacher.

 

Does your assessment and feedback in class help improve learning, motivation and self-efficacy of your students?

Non – Government Teacher

 

Government Teacher

 

1. When students see that the teacher is trying to help 
them in learning, students take the endeavor as their 
own and teacher could see a reflection of it which is 
an achievement for the teacher. 

 

1. Sometimes, students read a text and are able to 
memorize

 

it, but sometimes they do not get the gist of 
the text even though they memorize and write it down 
in their notebooks. So, teacher tries to make them 
understand the gist of the text from different angles 
which help them understand the text.

 

2. Teacher thinks that his feedback and assessment 
process is the most important aspect for students’ 
learning because students know that teacher will ask 
them questions about the lesson he is teaching to 
understand their perception of the lesson.

 

2. Teacher feels that

 

her assessment and feedback 
process increases students’ confidence to ask 
questions to the teacher in class.

 

The non – government school teachers thinks 
that their assessment and feedback help students see 
that the teacher is trying to help them in learning, so 
students take the endeavor as their own and teacher 
could see a reflection of it which is an achievement for 
the teacher.

 

The government school teachers think that their 
assessment and feedback increases students’ 

confidence to ask questions to the teacher in class. 
Sometimes, students read a text and are able to 
memorize it, but sometimes they do not get the gist of 
the text even though they memorize and write it down in 
their notebooks. So, teacher tries to make them 
understand the gist of the text from different angles 
which help them understand the text.

 

What do you do to maximize student learning in the feedback process?

 

Non – Government Teacher

 

Government Teacher

 

1. Teacher

 

encourages students to learn and repeats 
lecture for weak students and ask them questions to 
see how much they have understood.

 

1. In group/ pair works when students come up with a 
point/ questions, teacher describes it to everyone. 

 

© 2015   Global Journals Inc.  (US)

2. When teacher provides feedback in class to a new 
batch of students, it becomes hard for them to get 
accustomed with his feedback process, but gradually 
it comes easier for them to understand and they feel 
interested to learn more from the teacher.

2. Teacher thinks that instant feedback helps maximize 
student learning but teacher never indicates particular 
student to answer, so whoever answers the questions, 
other students eventually learns the answer from him. 

The non – government school teachers 
encourages students to learn and repeats lecture for 
weak students and ask them questions to see how 
much they have understood.

The government school teachers said that, in 
group/ pair works when students come up with a point/ 
questions, teacher describes it to everyone. They think 
that instant feedback helps maximize student learning.
easily accept the critique of their peers and even the 
peers can explain better than the teacher in an 
accessible way. The peer feedback is more effective 
because peer discussion is motivational, it is time – 

saving and student – centered that helps to bridge the 
learning gap of the students.
The analysis of the student survey questions shows that: 

c) Effectiveness of Peer Feedback
Peer feedback is a powerful means of engaging 

students in the feedback process because students can 
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Q-12: 12. Do you correct each others’ mistakes in class through the pair or group works?

 

Does the teacher help you do that?

 

 

Non - Government

 

Government

 

a. Yes. (হযাা)

 

28%

 

17%

 

b. No. (না)

 

22%

 

33%

 

Most of the non – government school students 
said that they correct each others’ mistakes in pair or 
group works because pair and group works are done in 
class. However, most of the government school 
students said that they do not correct each others’ 

mistakes in pair or group works because pair and group 
works are not done frequently in their classes.

 

The analysis of the teacher interview questions 
shows that:

 

Does student – centered and peer assessment activities help provide more

 

meaningful and time – saving feedback 
than the teacher’s feedback?

 

Non – Government Teacher

 

Government Teacher

 

1. Teacher thinks than peer feedback is more effective 
then teacher’s feedback. In group/s pairs, teacher 
explains a dialogue and then provides a new unseen 
dialogue to students so that they try to create a new 
dialogue through interaction in groups/pair and 
responses naturally come from them. Even though 
spelling mistakes occur, still students at least try and 
interact with each other.

 

1. Teacher promotes peer assessment in class and is 
it more effective and also saves time.

 

2. Teacher always says, “Try to think deeply to correct 
the mistakes yourselves” and promotes peer 
assessment and feedback in class.

 

2. Peer feedback and assessment is not applied, but 
they would have learned better and be interested if 
there was opportunity for peer feedback in class. 
Teacher said that, when students work together in 
groups and check each others’ scripts, they benefit 
from it as their peers can notice and check their 
errors. Also, students could ask questions to peers 
which they could not ask their teachers for being shy.

 

Do you Correct each other's Mistakes in Pair or Group Works?

28%
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The non – government school teachers said 
that peer feedback is more effective then teacher’s 
feedback. In group/s pairs, teacher explains a dialogue 
and then provides a new unseen dialogue to students 
so that they try to create a new dialogue through 
interaction in groups/pair and responses naturally come 
from them.

The government school teachers said that peer 
feedback and assessment is not applied in class, but 

they would have learned better and be interested if there 
was opportunity for peer feedback in class. Teacher 
said that, when students work together in groups and 
check each others’ scripts, they benefit from it as their 
peers can notice and check their errors. Also, students 
could ask questions to peers which they could not ask 
their teachers for being shy

Do you engage students in dialogue or conversation in class through pair/group works that helps promote peer 
feedback?

Non – Government Teacher Government Teacher
1. When there is a listening text in the book, teacher 
invites two students to come in front and role play 
according to the dialogues in the book. If teacher 

1. When students work in groups/pairs, teacher 
makes sure that they interact both orally and share 

their written works with each other.
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gives them a little bit idea of stress and intonation, it 
will improve their fluency and students will feel happy 

knowing that they have learned something.

 

 

2. Teacher engages students in dialogue or 
conversation through pair/group works.

 

2. Teacher promotes dialogue or conversation in class 
between pairs when they write on

 

a topic and discuss 
among themselves what they will write.

 

The non – government school teachers said 
they engage students in dialogue. For example, when 
students to come in

 

front and role play according to the 
dialogues in the book.

 

The government school teachers said they 
promote dialogue or conversation in class between 
pairs when they write on a topic and discuss among 
themselves what they will write.

 

d)

 

Teacher – Student Engagement

 

On basis of learner’s performance, the teacher 
provides feedback which increase students’ learning 
and achievement. The feedback information on their 
task and how to do it effectively helps to identify the 
learning gap, so both teacher and learners can act on 
feedback and reduce the discrepancy between the 
current learning and the desired learning. 

 

The teacher – student cooperation in the 
feedback process help students to receive feedback 
information from the teacher on their performance and it 
increase teacher – student engagement in the feedback 
progress and performance through self evaluation and 
teacher’s assessment. Most of the teachers use the 
instant feedback in class to maintain the teacher – 
student engagement.

 

Through feedback information, students can 
chart their progress which enhances their learning, 
increases their motivation and improves their 
performance in class. The teachers also realign their 
teaching, evaluate students’ achievement, develop 
competencies of students and create more feedback 
opportunities in class.

 

The analysis of the student survey questions shows that:

 

Q-4: 4. Does the teacher ask you if you have not understood anything in the class and repeat the instructions?

 

 

Non - Government

 

Government

 

a. Yes, the teacher asks.

 

50%

 

50%

 

b. No, the teacher never asks.

 

0%

 

0%
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Both the government and non – government 
school students said that they teacher does ask 

questions whether the students have understood 
something or not and repeat instructions in class.

Q-6: 6. Does the teacher’s feedback addresses your problem and help you to improve in your learning?
Non - Government Government

a. Yes, they address my problem and help me improve my learning. 50% 50%
b. No, they do not address my problem and help me improve my learning. 0% 0%

Does Teacher's Feedback Address Problem and Improve Learning?

50%
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50%

0%
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a. Yes, they address my problem and help
me improve my learning.

b. No, they do not address my problem and
help me improve my learning.
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Both the government and non – government 
school students said that the teacher’s feedback 
addresses their problem and improves their learning.

Q-10: 10. Do you get individual feedback from the teacher in class?
Non - Government Government

a. Often.(�ায়ই) 46% 32%
b. Sometimes. (মােঝ মােঝ) 4% 17%
c. Seldom (কদািচৎ) 0% 0%
d. Never.(কখনই না) 0% 1%

Most of the government and non – government 
school students said that they often receive individual 
feedback from the teacher in the class.

Q-11: 11. Do you feel improvement in your class work or home work after the teacher gives you feedback?

Non - Government Government
a. Yes. (হযাা) 50% 48%
b. No. (না) 0% 2%

Do you get Individual Feedback from Teacher in Class?

46%
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Do you feel Improvement in C.W. or H.W. after Teacher's Feedback?
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Almost all the government and non – 
government school students said that they feel 

improvement in their class work or home work after the 
teacher gives them feedback in class.

Q-13: 13. Do you get chance to ask questions to your teacher if you have not understood anything or need to know 
more about your lesson during or after the class?

Non - Government Government
a. Yes. (হযাা) 40% 26%
b. No. (না) 10% 24%
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Most of the non – government school students 
said that they get chance to ask questions to the 
teacher about the lesson. However, half of the 
government school students said that they get chance 
to ask questions to the teacher about the lesson and 

half of them said that they do not get chance to ask 
questions to the teacher about the lesson.

 

The analysis of the teacher interview questions shows 
that:

 

Do you provide detailed feedback to students on group works, pair works and assessment task? Do they help 
students to self-assess and self-correct?

 

Non – Government Teacher

 

Government Teacher

 

1. Teacher checks how much students learn through 
group works. Teacher divides the students as 

pro/cons in groups and tries to obtain responses and 
students come up with creative points to talk. Teacher 
tries as much to provide feedback of tasks in groups.

 

1. When teacher gives group and pair works, teacher 
answer questions and provide suggestions when 
students from groups/ pairs come up with their 
questions. Teacher thinks it helps them to self – 

assess and self – correct when they work in groups/ 
pairs. 

2. Teacher tries his best to provide detailed feedback 
in group/pair works so that they can detect their own 

mistakes.

 

2. If more group/pairs works could be done in class, 
students would have self-assess and self-correct their 

mistakes, but due to the classroom atmosphere it 
cannot be applied. It is because many students do 

not come regularly in class and some students come 
only during the exams as they work outside to meet 

Do you get chance to ask Questions to Teacher about lesson 
During/After Class?

40%
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the needs of their families.

Teacher thinks that group/pair works should be 
increased in class, but the government schools 

students are not regular as they work outside so even 
if teacher tries to promote group works, she will not 

find available students in class.

The non – government school teachers checks 
how much students learn through group works. They try 
their best to provide detailed feedback in group/pair 
works so that students can detect their own mistakes.

The government school teachers said that more 
group/pairs works could be done in class, so students 
would have self-assess and self-correct their mistakes, 
but due to the classroom atmosphere it cannot be 

applied. It is because many students do not come 
regularly in class and some students come only during 
the exams as they work outside to meet the needs of 
their families. They think that group/pair works should be 
increased in class, but the government schools students 
are not regular as they work outside so even if teacher 
tries to promote group works, she will not find available 
students in class.

Do you manage to provide feedback to individual students or do you provide feedback as whole to the entire class?

Non – Government Teacher Government Teacher
1. Teacher particularly notices the good and the weak 

students in class and tries to provide individual 
feedback to the weak students. Teacher corrects their 

errors in their written scripts also.

1. Teacher tries to provide individual feedback to 
students, but when teacher gives them feedback 

there are also other students beside them who also 
gets the feedback additionally.

2. Teacher provides both individual feedback and 
whole class feedback.

2. Teacher provides both individual and whole class 
feedback every day depending on the lesson.
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The non – government school teachers 
particularly notices the good and the weak students in 
class and tries to provide individual feedback to the 
weak students. They correct their errors in their written 
scripts also.

 

The government school teachers provide both 
individual and whole class feedback every day 
depending on the lesson.

 

In the last two weeks, were there other types of feedback that you have given students? Was it verbal or written?

 

Non – Government Teacher

 

Government Teacher

 

1. Teacher revises the old lessons and provides 
feedback on students’ written and verbal responses 
during that time. 

 

1. Teacher gives students to write essays in groups 
and asks them after a few classes whether they can 
present the essay/topic orally in class. 

 

2.

 

In the last two weeks, teacher mostly provided 
verbal feedback in class.

 

2. In the last two weeks, the teacher mostly used the 
verbal feedback to review and check students’ 
perception.

 

The non – government school teachers

 

revises 
the old lessons and provides feedback on students’ 
written and verbal responses during that time.

 

The government school teachers said they gave 
students to write essays in groups and ask them after a 

few classes whether they can present the essay/topic 
orally in class. They mostly used the verbal feedback to 
review and check students’ perception.

 

To what extent do your assessment and feedback processes inform and shape your teaching?

 

Non – Government Teacher

 

Government Teacher

 

1. Teacher thinks she is learning herself by giving 
students feedback and it is adding to her teaching 

practices. She is trying her best to provide feedback 
to students from her own responsibility.

 

1. When teacher faces new group of students each 
year, not only teacher learns to prepare new materials 
and lesson plans for the new students but teacher’s 
style of feedback also improves than the previous 

year which help students to learn better. He 

compared it to the proverb: পুরেনা চাল ভােত বােড়।

 

Each study, lesson and feedback in class is affected 
by the way teacher learns.

 

2. Teacher said, the assessment and feedback 
process not only helps the students but also helps 

shapes his teaching.

 

2. When teacher provides feedback to students in 
class, it also increases her experience as she learns 

from her students that helps shape her teaching 
process.
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The non – government school teachers thinks 
that they learn by giving students feedback and it is 
adding to their teaching practices. They are trying her 
best to provide feedback to students from their own 
responsibility.

The government school teachers said that when 
they faces new group of students each year, not only 
teacher learns to prepare new materials and lesson 
plans for the new students but teacher’s style of 
feedback also improves than the previous year which 
help students to learn better. He compared it to the 
proverb: পুরেনা চাল ভােত বােড় । Each study, lesson and 
feedback in class is affected by the way teacher learns.

XII. Significance
This particular research topic on the 

implementation of feedback in the classrooms will not 
only contribute to knowledge in the area but will also 
review the condition of the application of feedback by 
the teachers in the practical classroom atmosphere. The 
findings from this research illustrated how feedback 
could be implemented more effectively in the 
classrooms and how teacher could use the peer 

feedback strategy and teacher – student engagement in 
class to promote student learning.– 

XIII. Conclusion

This study attempted to fill in the gap of the 
current understanding of the effects and implementation 
of feedback in the classrooms that actually helps 
promote students’ performance, motivation and self-
efficacy. It also uncovered how students of different 
levels and goal orientations respond differently to 
feedback by the teacher and how the teacher can 
bridge the learning gap by engaging students in the 
feedback process to facilitate their learning. In 
conclusion, the results of this study looked into how the 
teacher implements feedback facing the challenges in 
the large classrooms and how student receiving 
effective feedback have a significant improvement in 
their classroom performance and learning progress.

XIV. Recommendations

After considering both the data analysis and 
conclusion, we could make three recommendations for 
further investigation in this area of research. To make 
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findings generalized, the sample size of the teachers 
and the students could be expanded significantly to 
include more participants for the research. Second, this 
study only looked at the classroom atmosphere, 
teacher’s feedback, peer feedback and teacher – 
student engagement as part of implementing effective 
feedback in classrooms. So, it would be useful to 
analyze how the students and the teachers use 
feedback information to improve student performance 
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and teacher’s experience of providing feedback over 
time. This might reveal what forms of feedback works 
most effectively in the classroom atmosphere of the
Bengali medium secondary schools. Third, while this 
research suggests types of feedback that are effective 
at improving student performance, there is little 
information on how to support the teachers for 
improving their quality of instruction as they learn to give 
effective feedback to the students in class.
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The Connected Generation
Robisco Nath zalie

Abstract-  As there is an enormous difference between the 
generations, due to the internet phenomenon, and the   
adolescent way of life, I analyze in this paper the 
consequences on the education. According to the UNESCO 
recommendations, education must be the challenge of the 
21th Century and we have to invent a new school. This will be 
the object of our enquiry. 
Keywords: UNESCO, internet, teenagers, school, 
pedagogy. 

I. Introduction 

t is a well shared idea and almost a prejudice that 
there are more elder persons on the planet, and less 
young generations. On the contrary, youth is growing, 

especially in emerging countries, and education is a test 
for us. In our societies, teens have changed, and we 
must provide them the education adapted to their uses. 
This new school will be under investigation by the aim it 
supposes and the means it must be given.  

II. Teenagers and Adults: not in the 
Same World 

a) A   In a connected/ disconnected world 
In our societies, it is an evidence that between 

teenagers and adults exist a big separation; we say 
“big”, but it can be called “enormous”” in some cases. 
The case of the elder person, facing a young one, is 
emblematic. Even if we can note that since Plato, the 
senior speak out against the so-called “disrespect” of 
the young, now the misunderstanding is at its higher 
degree. The media have a great part of responsibility in 
this false representation .As teenagers like to be 
connected in the same network, go together to the 
same shows, wear the same sportswear, have the same 
tablet, the “tribe”  Phenomenon is regularly shown on TV 
as a “gang” factor, and is generating anxiety towards  
the elder or the poorer, in suburbs. 

Concerning parents, they use sometimes the 
same tools than their sons or daughters, but it’s only in 
the appearance; the fact to possess a tablet or to wear 
in a fashionable way does not make you a teen, with the 
supposed connection. 

Faraway from it, it is the mind which 
understands or not students and what they want. 

 

  
 

lacking, because there are no enough young 
people to renew the generations. 

 
b)

 
B “Grapes of Youth “

 On the contrary, according to the data of the 
UNESCO, youth is growing is some continents, not the 
richest.  Africa, Asia, India, is giving birth to the 
generation of the 21th Century. It is in this perspective 
that the organism produced its report on the 21th 
Century Education, and what this one would be.

 Thinking global is a necessity in this context. In 
these countries, some children will have to learn first to 
read and write, but also to study emergency know 
ledges; of course, most of these nations suffer actually 
of wars or natural disasters, and the youngest, children 
and teenagers cannot, due to this situation, have a 
sufficient access to school: an eager problem is the 
refugees; in Syria, in Turkey, in Lebanon, refugee 
teenagers and children become students with many 
difficulties. 

 Even in “normal” situations”, the main
 
obstacles 

to the access to school are: the gender gap, the 
economical context, child marriage for girls, and 
soldiers’ children for boys. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

I 
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In a more global way, It is a common view, and 
almost a prejudice, that the population will be soon 

In the richest nations, the in adaptation of the 
actual high schools produces a high rate of 
unemployment, as illustrates



  

Figure 1  

 
Figure 2  

The analyze of figure 1, provided by the OECD, 
demonstrates that this high rate of joblessness    in 
European or North American countries is due to the lack 
of adaptation between the school and the market work 
exigencies.   

So , we have in one hand an access to school 
which is denied to some part of the youth (especially 
girls in MENA  territories) , and on  the  other hand a 
system which in many  cases let the young without an 
activity. 

In both circumstances, precariousness and 
illiteracy are the fruit of this state of affairs. 

III. A Broken System 

In the post-agenda 2015 of the UNICEF, are 
defined the aims and principles of a good education for 
the 21th Century. In the My World Survey, Education 

was cited as the first priority of the new   Century; in this 
the role of  the teacher is fundamental; he must develop 
the skills of the students to make them able to the labor 
market, and creative, both:  
Teachers 

Effective systems for assessing learning can 
improve students’ learning achievements, and the 
discussions included contributions on pedagogy. 
Various "inputs" and "recommended" teaching methods 
that are process oriented, with a focus on collaborative 
learning and the development of critical thinking. 

The consultations highlighted teachers’ central 
role in ensuring good-quality education and learning. 

Teachers’ qualifications, competence, 
commitment and motivation to deliver quality education 
are central in achieving any goal related to education. 

The Connected Generation
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Several inputs mentioned teacher shortages at such 
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levels as
 

ECCE and secondary education. The 
contributions also underscored the following essentials 
for

 
supporting teachers’ effectiveness:

 
 

Good conditions of employment, including duration 
of contracts and salaries, and prospects for

 
career 

progression and promotion.
 

 
Good conditions in the work environment, based on 
creating school contexts that are conducive to

 teaching.
 

 
High-quality pre-

 
and in-service training for 

teachers, based on respect for human rights and 
the

 
principles of inclusive education.

 
 

Effective management, including teacher 
recruitment and deployment.

 The International Labour Organization stated 
that teachers are “key partners in designing 
performance

 
appraisal systems that can capture quality 

teaching and progress towards learning outcomes.” 
Several

 
inputs accentuated that teachers should 

participate in national policy dialogue and in determining 
their

 
conditions of service, as well as in defining 

appraisal and performance systems.
 A focus on quality and learning implies changes 

to how teachers assess learning and the skills that
 students require. Several inputs point

 
out

 
to the need to 

support teachers to use assessment for improving
 learning. In this respect, contributions cautioned against 

anarrow view of assessment that could potentially 
encourage

 
‘teaching to the test’. Contributions also 

mentioned that
 
learner-centered teaching should involve 

learners as active
 

agents in the learning process 
(UNICEF).

 A true dialogue is the first mean: I experiment 
myself in my practice, it’s very efficient. As the A –level 
exam is soon, I have realized many students didn’t 
understand the technique of a philosophy analyze text 
Why?   Because, they‘ve had magisterial lessons about 
it; but they never explained a single one.  Their own 
participation is reduced to nothing.

 Recently, I made them understand this method 
by the discussion of the Calicles discourse in a Plato’s 
dialogue. But they were active, they were the true 
learners; at the end of the hour, the technique was 
understood, and they were enabled to explicate another 
text on whatever issue. 

 Most of teachers are afraid of the internet, because their 
fear illegal downloads and the misuse of their own 
image by the teen’s cellular’s, transformed online.   For 
this reason, the use of phones and tablets are forbidden 
in classrooms.

 When they use online resources, they always 
have a look on what the students do, so that they don’t 
play games, etc…  They live in this adult’s world

 

we 
described upon. They don’t belong to the digital 
generation, and their comportment in pedagogy is 
revelator of it.  They don’t have the master of the digital 
tool; the teens could easily be the teachers, and they the 
students, in this practice.

 
In the nowadays society, the internet is 

absolutely necessary in

 

the labor market. 

 
Another key is the practice of foreign 

languages; and the actual system is poor in this 
teaching. Many jobs need to speak at least two or three 
languages, marketing, tourism, research, journalism, 
and so on…  But on the contrary the reforms of the 
syllabus tend, in many countries, to reduce the role of 
foreign languages. Actually, in France, German would 
be reduced to a quasi zero part.

 
It is absolutely contrary to the need of 

multiculturalism in the present society. In 2012, scholars 
from Kentucky and South Carolina wrote a research 
paper on the multiculturalism developed by the learning 
of new languages.  It is worth to be cited, because now 
to get hired the young needs to master at least two 
cultures. 

 
The level of proficiency that is the objective is:   

Investigation of Cultural Products & Practices (CPP)

         
I can use my language skills to investigate the world 
beyond

 

my immediate environment.

 
•

 

Understanding of Cultural Perspectives (CP)

 

I can 
use my language skills to recognize and understand

 
others’ ways of thinking as well as my own.

 
•

 

Participation in Cultural Interaction (CIA)

 

I can use 
my language skills and cultural understanding to

 
interact in a cultural context other than my 
own.(“The Language Educator”) 

 IV.

 

Conclusion

 My own experience as a teacher and the reports 
I quoted tend in the same direction: the new school, the 
21th Century school needs a strong participation of the 
teacher, an implication of the student in the daily 
activities; and, moreover, an adaptation to the reality of 
the present: the internet can be a tool for learning, as 
demonstrates the development of MOOC. As teens are 
fan of it, and need to learn foreign languages, Skype, for 
example, can be explored in teaching, as it is used in 
the labor market. When the student leaves the class, he 
must be prepared to get hired; and he will need more 
and more qualifications. And, as teachers, we must 
remember: formation is never acquired for always. We 
also have to perfect ourselves.
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Adaptation of the Psychological Sense of 
School Membership Scale to Turkish 

Mediha Sari 

Abstract- Problem Statement: School belonging includes the 
extent to which students feel personally accepted, respected, 
included, and supported by others in the school. Although 
school belonging appears to play a critical role in academic 
and psychosocial outcomes of schooling no related study can 
be found in the Turkish educational landscape. Therefore, it is 
important to adapt the Psychological Sense of School 
Membership (PSSM) Scale for Turkish-language use and to 
investigate the Turkish students’ sense of school membership 
in further studies.  

Purpose of the Study: The purpose of the present study is to 
adapt the PSSM scale to the Turkish educational context and 
to define its factorial structure for Turkish-language use 

Method: The PSSM was administrated to 238 students, 
attending 6th-, 7th- and 8th-grade in Adana, Turkey. To create 
the Turkish version of the PSSM, the scale was translated from 
English to Turkish with forward and reverse translation 
methods. In order to examine the construct validity of the 
PSSM, principal components analysis with varimax rotation 
was performed. Psychometric evaluation of the PSSM scale 
and its sub-scales were assessed with the Cronbach alpha 
internal consistency coefficient.  

Findings and Results: The Turkish version of the PSSM was 
found to be highly reliable and valid. Results revealed that the 
factorial structure of the Turkish version of the PSSM is 
consistent with the Chinese version of the scale. Principal 
components analysis produced two general measures of 
school belonging; 13 positive items made up a factor (School 
Belonging, with Cronbach alpha value of 0.84), five negative 
items (Feeling of Rejection, with Cronbach alpha value of 0.78) 
made up another factor in the structure. These two factors 
explained 38.49% of the total variance.  

Conclusions and Recommendations: This study has 
demonstrated that the Turkish version of the scale is useful in 
finding out elementary school students’ the psychological 
sense of school membership. Since school belonging plays a 
critical role in academic and psychosocial outcomes of 
schooling, it is clear that further studies are urgently needed in 
Turkish educational context. 
Keywords: school belonging, feeling of rejection, 
psychological sense of school membership (PSSM) 
scale, factor analysis. 

I. Introduction 

he concept of belongingness is a broad one, 
defined variously as belongingness, relatedness, 
sense of community, sense of school or classroom 

membership,    support,   and   acceptance   (Osterman,   
 
Author: Assoc. Prof. Dr., Cukurova University, Education Faculty, Adana, 
Turkey. e-mail: msari@cu.edu.tr 

2000). School belonging or school membership has 
been defined as students’ sense of belonging or 
psychological membership in the school or classroom, 
that is, the extent to which students feel personally 
accepted, respected, included, and supported by others 
– especially teachers and other adults in the school 
environment (Goodenow, 1993a; Goodenow & Grady, 
1993). More than simple perceived liking or warmth, it 
also involves support and respect for personal 
autonomy and for the student as an individual 
(Goodenow, 1993b). Osterman who investigated many 
research in the field, emphasized the value of 
belongingness as an extremely important concept. 
According to Osterman, students who experience 
acceptance are more highly motivated and engaged in 
learning and more committed to school.  

Finn (1989), in his Participation-Identification 
Model, emphasized the relationships between students’ 
sense of belonging and their drop out behaviors. This 
model, explains dropout in terms of participation and 
identification with school; while identification with school, 
comprising both a sense of belongingness and valuing 
school-related outcomes, participation in school 
activities is also essential in order for positive outcomes, 
including the students' sense of belonging and valuing 
school. According to Finn, if students identify with the 
school and feel themselves as an important part of the 
school environment, they may become less likely to 
drop out. Students who feel a sense of belonging to and 
acceptance in school are more likely to participate in 
extracurricular activities and attend and actively engage 
in class (Adelabu, 2007). Uwah, McMahon and Furlow 
(2008) emphasized the reciprocal relationships between 
perceptions of school belonging and various 
educational outcomes. They stated that as students feel 
themselves to be valued members of the school 
environment, they may have more confidence in their 
ability to succeed in academics and, similarly, when 
students feel more confident and successful, they are 
more accepted and, subsequently, feel more of a 
connection to the school.  

The need for belonging, social support, and 
acceptance takes on special prominence during 
adolescence, particularly during early adolescence 
when young people prominence consider seriously who 
they are and wish to be, with whom they belong, and 
where they intend to invest their energies and stake their 
futures (Goodenow, 1993a). For many students, the 

T 
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beginning of self-reflectiveness and identity exploration 
will lead to new intellectual interests, more self- 
regulated learning, and a commitment to education as a 
path toward the future selves they hope to be 
(Goodenw, 1993b). In a study on adolescents, 
Israelashvili’s (1997) data showed a significant 
relationship between students’ school membership (and 
school adjustment) and their future expectations. Also, 
findings of Adelabu’s study (2007) on adolescents 
indicated positive, significant relationships among 
academic achievement, future time perspective, school 
belonging, and school acceptance. In short, a literature 
review show that, as stated by Anderman (2002), there 
is a general consensus among researchers in the field 
that students’ sense of belonging is one of the basic 
psychological needs and that when this need is met, 
positive outcomes occur. 

In summary, as stated by Nichols (2008), the 
emerging literature on student belonging consistently 
suggests that the extent to which students perceive they 
belong in a school setting is related to positive social, 
psychological, and academic orientations. However, 
despite of its value, little is known about students’ sense 
of school membership in Turkish educational context. In 
this study it is aimed that by adapting the PSSM into 
Turkish, a valid and reliable measurement can be 
presented for researchers to investigate students’ sense 
of school membership and its relationships with related 
variables such as motivation, academic achievement, 
school absenteeism, self-efficacy, future expectations 
etc.  

II.  Method 

  
The sample consisted of 238 students in two 

elementary schools located in Adana, Turkey. While 86 
students (36.1%) were at 6th grade, 66 students (27.7%) 
were at 7th grade and 86 students (36.1%) were at 8th 

rade; 114 (47.9%) of them were female and 124 
(52.1%) of them were male students. The age range of 
the students was 11 to 16 years, with a mean of 12.90 
years, and a standard deviation of 1.00.  

  
Psychological Sense of School Membership 

(PSSM) scale was developed by Goodenow (1993a) to 
measure students’ perceived sense of belonging to 
school. This scale was developed for use specifically 
with early- and mid-adolescent students as a measure 
of their subjective sense of school membership. The 
PSSM which assesses the extent to which students feel 
like an accepted, respected, and valued part of their 
school context, has been used to assess students’ 
sense of belonging at both the classroom level and at 
the whole school level (Freeman, Anderman, & Jensen, 
2007). PSSM consists of 18 items that are answered on 
a five-point Likert scale (1 = not at all true to 5 = 

completely true). Negatively worded five items are 
reverse scored and all item values are averaged for a 
scale score for each student. The PSSM includes items 
that involve not only perceived liking, personal 
acceptance, and inclusion (e.g., “Most teachers at this 
school are interested in me”, “I feel like a real part of this 
school”) but also respect and encouragement for 
participation (e.g., “People here notice when I’m good at 
something”, “Other students in this school take my 
opinions seriously”) (Goodenow & Grady, 1993). 
Goodenow developed the PSSM scale through testing 
with both urban and suburban students. Cronbach’s 
alpha internal consistency coefficients were ranging 
from .77 to .88 for different samples (Goodenow, 
1993a). Followed Goodenow’s studies, many 
researchers used the PSSM as a data collection 
instrument in their studies. For example in the recent 
studies, Cronbach alpha coefficient was 0.72 in Stevens, 
Hamman and Olivárez’s study (2007); 0.88 in Mcmahon, 
Parnes, Keys and Viola’s study (2008); 0.81 in Uwah, 
McMahon and Furlow’s study (2008) and it was 0.80 in 
Nichols’s study (2008).  

PSSM scale in Goodenow’s study consisted of 
a global factor – the subjective sense of belonging in 
school, while in some other studies, factor analysis 
results showed that the 18-item PSSM scale extracted 
into more than one factor. For example, Hagborg (1994) 
investigated the psychometric properties of PPSM and 
tried to extent its use to a high school sample. In the first 
part of this study, Hagborg conducted a principal-
component factor analysis and, results of this analysis 
showed that the 18 items of the PSSM scale were 
classified into three different factors - Belonging (13 
items), Rejection (3 items), and Acceptance (2 items). 
Hagborg stated that, the PSSM appears to offer only 
limited assistance in developing such a 
multidimensional measure given the small number of 
items that load on the Rejection and Acceptance 
factors. In the second part of the study, a 
unidimensional measure of school membership was 
created with 11 of the scale's original 18 items - the 
PSSM-brief. Hagborg (1998a) also examined the 
psychometric properties of this shortened version of 
PSSM and found that this unidimensional measure of 
school membership was demonstrated high internal 
consistency. Hagborg recommended researchers to 
work toward scale in order to create a unidimensional 
measure of school membership consistent with the 
previously described theoretical writings about school 
membership. In another study on students with learning 
disabilities and nondisabled students, Hagborg (1998b) 
used the 18-items PSSM as a single factor with its total 
scores.   

The PSSM scale was adapted into Chinese by 
Cheung and Hui (2003). The Chinese version of the 18-
item PSSM scale distributed to primary 4th, 5th, and 6th 
grade students in Hong Kong were extracted into two 
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factors, known as school belonging (13 out of the 18 
items, alpha=.88) and feeling of rejection (5 out of the 
18 items, alpha=.71). The two factors explained 44.9% 
of the total variance (the first factor explained 37.5% and 
the second factor explained 7.4%). In addition, when the 
five negative items were changed to positive, the alpha 
for these 18 items found to be .89. Cheung and Hui 
stated that when compared to the factor analysis of the 
English version of the PSSM scale found in Hagborg’s 
study (1994), the factor analysis of the Chinese version 
was easier to interpret and understand. In another study 
done by Cheung (2004) on Hong Kong and Shanghai 
students’ psychological sense of school membership, 
the scale also found to have similar construct validity 
and reliability values to previous Chinese version. The 13 
items of school belonging had an alpha value of .93 and 
the five items of feeling of rejection had an alpha value 
of .85 in this study. The five items of feeling of rejection 
were negative items, and Cheung (2004) stated that 
when these negative items were changed to positive, 
the 18 items could be seen as a global factor – 
subjective sense of belonging in school. 

Nichols (2006), used a slightly altered version of 
the PSSM (the PSSM2, 12 items from the original PSSM 
were kept and six new ones were added) to make the 
scale more context-relevant. The PSSM2 also found to 
be reliable in this study (alpha=.82) and, the 18-item 
PSSM2 used as a single factor as a whole. Nichols 
created a composite PSSM2 score for each student by 
summing their responses over all PSSM2 items that 
served as a general belongingness indicator in which a 
higher number meant a higher sense of belonging.  

To create the Turkish version of the PSSM scale 
in this study, first, two experts from the field who were 
also efficient in English translated the original 18 items 
of the PSSM scale from English into Turkish. Then, the 
Turkish form of the scale was handed to the experts to 
obtain their critics in terms of language 
(understandability), content, Turkish educational and 
cultural setting, and measurement and, the items were 
modified in the light of the their opinions. Then, in order 
to check the understandability of the Turkish items for 
students, the scale was administrated to 10 sixth-, 10 
seventh- and 10 eight-grade students and, the required 
modifications were done on the items after this pilot 
study. Finally, the Turkish items were retranslated into 
English to verify that the meaning of the items was 
retained and the last form of the Turkish version of the 
PSSM was prepared. 

c) Data analyses 
In order to determine the construct validity of 

the PSSM a principal components analysis (PCA) with 
varimax rotation was conducted using the statistical 
software SPSS 11.5 for windows. Psychometric 
evaluation of the PSSM scale and its sub-scales were 
assessed with the Cronbach alpha internal consistency 

coefficient. In addition, t test was applied in order to 
investigate the possible differences between low-scoring 
and high-scoring students on the PSSM. The reliability 
of the scale was also tested with the split-test method.  

III. Findings 

The 18 items of the PSSM scale were subjected 
to principal components analysis (PCA). First, to 
performing PCA, the suitability of data for factor analysis 
was assessed. The Kaiser-Meyer-Olkin value was 0.80, 
and the Bartlett test of sphericity reached statistical 
significance, supporting the factorability of the 
correlation matrix (X2 = 603,456, df = 153, p < 0.001). 

Principal components analysis revealed the 
presence of five components with eigenvalues 
exceeding one, explaining 28.90%, 9.59%, 7.35%, 6.36% 
and 5.70% of the variance respectively. However, 
inspection of the screeplot showed that the breakpoint 
of the Eigen values clearly appeared on the second 
component. When the factor loadings on the factor 
matrix were closely examined, it was also seen that the 
factors were not representing meaningful clustering. 
While the fifth component consisted only one item (item 
3), the other items distributed irrelatively into other 
components. Moreover, an investigation of the pattern 
of loading showed that five items should be eliminated 
from the scale because of high cross loadings on more 
than one factor. In addition, despite of the 18 items of 
the PSSM extracted into three factors in Hagborg’s 
study (1994), Hagborg himself stated the limitations of 
its multidimensional structure because of the small 
number of items on two of the three factors and he tried 
to find a unidimensional measure of school 
membership. Besides that, Cheung and Hui (2003) 
emphasized that the two-dimensional Chinese version 
of the PSSM was easier to interpret and understand. 
Henceforth, it was decided to retain two components for 
further investigation of the Turkish version of the PSSM.  

To aid in the interpretation of these two 
components, varimax rotation was performed since the 
correlations between subscales were below .32 
(Tabachnick & Fidell, 1996, p.647). In this analysis, the 
pattern of loadings examined, looking for items with high 
loadings on the intended factor and low loadings on the 
other factors (the gap should be at least .20). Minimum 
.40 factor loading was used a guideline for considering 
an item to be part of a factor. The rotated solution 
revealed a clear presence of two-dimensional structure 
with Eigen values exceeding one, explaining 28.90% 
and 9.59% of the variance respectively. These two 
factors accounted for 38.49 % of the total variance 
(Table 1).    
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Table 1 : Factor Solution for the Turkish Version of the PSSM Scale 

 
Item Number  

Factor I 
School Belonging 

Factor II 
Feeling of Rejection ra

 t  
1 .65  .56 -6.46* 4.18 .77 
2 .63  .56 -7.00* 4.05 1.05 

4 .45  .35 -4.15* 3.13 1.13 
5 .51  .41 -5.19* 3.57 1.18 
7 .55  .38 -3.77* 3.60 1.38 
8 .46  .41 -6.17* 3.84 1.08 
10  .66  .53 -6.94* 3.43 1.26 
11  .64  .55 -6.82* 3.96 1.21 
13  .54  .46 -5.96* 3.87 1.11 
14  .55  .47 -5.88* 3.90 1.12 
15  .65  .58 -7.33* 3.66 1.10 
17  .48  .48 -6.61* 4.04 1.19 
18  .64 .29 .61 -7.46* 3.90 1.24 
3b   .47 .31 -3.37* 3.59 1.23 

6 b   .58 .46 -6.52* 4.10 1.25 
9 b   .64 .47 -6.34* 4.29 1.13 

12 b   .51 .34 -3.09* 3.35 1.38 
16 b   .75 .53 -6.60* 3.77 1.45 

Eigen values  5.20 1.72 Total Scale 
% of variance  28.90 9.59 38.49 

Cronbach Alpha  .84 .78 .84 

Only factor loadings 0.25 or above are shown in the table.  
a r: Item-total corelations; *p<.001  

Negatively worded items. These items need to be recoded when the total scores of the PSSM is calculated such that a higher 
score indicates a higher level of psychological sense of school belonging.  

The first factor consisted the 13 positive items in 
the PSSM scale, the second factor consisted the five 
negative items in the scale. Factor loadings of the items 
ranged from 0.45 to 0.66 for the first factor and from 
0.47 to 0.75 for the second factor.  While the Cronbach’s 
alpha internal consistency coefficient for the first factor 
was .84 and for the second factor was .78; for the full 
PSSM it was also acceptable, 0.84. The item-total 
correlations were calculated between items and total 
scores for the 18-items of the PSSM. These correlations 
ranged from .31 to .61 for all items. As another evidence 
for reliability, extreme groups’ comparison method by 
using t-test also performed. In this analysis, participants 
were ordered according to the scores they obtained 
from the PSSM. The top 27% and bottom 27% groups 
were taken and their scores on each item of the test 
were compared with an independent samples t-test. 
Results of this comparison showed that the t values are 
significant at p<0.001 level for all items. The reliability of 
the PSSM was also tested with the split-test method. 
The correlation between the two parts of the scale was 
found as 0.88. While the alpha coefficient for each part 
was 0.65 and 0.73 respectively, the Gutman split test 
reliability was found to be 0.87. 

While the correlation between School Belonging 
and Feelings of Rejection sub-scales was-.28, it was .91 
between School Belonging sub-scale and total scores of 

the PSSM scale and, it was -.50 between Feeling of 
Rejection sub-scale and total scores of the PSSM scale. 
All of these correlations were statistically significant at 
the 0.01 level.  

IV. Conclusions and Recommendations 

The main purpose of the present study was to 
adapt the PSSM scale to the Turkish educational context 
and to define its factorial structure for Turkish-language 
use. The Turkish version of the PSSM scale was found 
to be reliable in this study and the reliability coefficients 
were consistent with previous research findings.   

In adaptation of the PSSM to Turkish, principal 
components analysis produced two general measures 
of school belonging. Similar to Chinese version (Cheung 
& Hui, 2003), while 13 positive items made up a factor 
(School Belonging, with alpha value of 0.84), five 
negative items (Feeling of Rejection, with alpha value of 
0.78) made up another factor in the structure. The 
internal consistency for these two factors was 
acceptable (Büyüköztürk, 2005; Tezbaşaran, 1996), so 
that these two factors are reliable in measuring two 
different substantive variables. However, in the related 
literature, while few researchers used the PSSM with its 
multiple-factorial structure (Adelabu, 2007; Uwah et al., 
2008), many researchers used the scale as a global 
factor (Booker, 2004; Capps, 2003; Goodenov, 1993a, 
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1993b; Goodenow & Grady, 1993; Hagborg, 1994, 
1998a, 1998b; Israelashvili, 1997; Mcmahon et al., 2008; 
Nichols, 2006, 2008; Tao, Iong, & Wu, 2008). In this 
study, the items of the Feeling of Rejection sub-scale 
were reversed and the Cronbach’s alpha internal 
consistency coefficient was calculated as 0.84 for the 
scale as a whole. As indicated by Cheung (2004) the 
five items of feeling of rejection were negative items, and 
when these negative items were changed to positive, 
the 18 items could be seen as a global factor. Therefore 
it can be said that, the PSSM can be used both as a 
global factor – subjective sense of belonging and as two 
separate factors – School Belonging and Feeling of 
Rejection. While a higher score meant a higher sense of 
belonging for the School Belonging sub-scale and for 
the PSSM-total scores; a higher score meant a higher 
sense of rejection for the Feeling of Rejection sub-scale.     

An extreme groups’ comparison of the top and 
bottom groups showed that the t values are significant 
at p<0.001 level for all items. Results also showed that, 
the least item-total correlation was .31. Büyüközürk 
(2005) stated that if the item-total correlation is .30 and 
above, it is a good evidence for the discriminant validity. 
Therefore, in direction of these results, it can be said 
that, 18 items of the PSSM had an acceptable 
discriminative power. 

This two-factor solution accounted for 38.49% 
of the total variance. According to Büyüköztürk (2005), it 
is hard to achieve a high amount of total variance in 
behavioral sciences and, while 30% and above of 
explained total variance can be considered as an 
adequate percentage for a single-factor scale, a higher 
amount of total variance should be explained in 
multidimensional scales. Therefore, even though it is not 
very high, it may be said that the Turkish version of the 
PSSM accounted for adequate percentage of the total 
variance. Finally, the findings of this study indicated that 
the Turkish PSSM scale was a valid and reliable 
instrument to measure students’ sense of school 
membership in Turkish early adolescents. 

In sum, the Turkish version of the PSSM was 
found to be highly reliable and valid. Results revealed 
that the factorial structure of the Turkish version of the 
PSSM is consistent with the Chinese version of the 
scale. However, this study consisted only a group of 
elementary schools from 6th, 7th and 8th grades and the 
generalisability of the results to other subjects of 
different age may not be possible. The psychometric 
properties of the scale may differ in different level of 
education and different regions of Turkey. Future 
investigators should try to verify the factor structure of 
the scale for both similar and different samples in 
Turkey.  

A literature review showed that, students’ sense 
of school membership has been widely investigated in 
other countries. However, although school belonging 
appears to play a critical role in academic and 

psychosocial outcomes no related study can be found 
in the Turkish educational landscape. Therefore, it is 
clear that further studies are urgently needed in Turkish 
educational context.    
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FELLOW OF ASSOCIATION OF RESEARCH SOCIETY IN HUMAN SCIENCE (FARSHS)
Global Journals Incorporate (USA) is accredited by Open Association of Research 
Society (OARS), U.S.A and in turn, awards “FARSHS” title to individuals. The 'FARSHS' 
title is accorded to a selected professional after the approval of the Editor-in-
Chief/Editorial Board Members/Dean.

FARSHS accrediting is an honor. It authenticates your research activities. After recognition as FARSHS, you 
can add 'FARSHS' title with your name as you use this recognition as additional suffix to your status. This 
will definitely enhance and add more value and repute to your name. You may use it on your 
professional Counseling Materials such as CV, Resume, and Visiting Card etc.

The following benefits can be availed by you only for next three years from the date of certification:

FARSHS designated members are entitled to avail a 40% discount while publishing their 
research papers (of a single author) with Global Journals Incorporation (USA), if the 
same is accepted by Editorial Board/Peer Reviewers. If you are a main author or co-
author in case of multiple authors, you will be entitled to avail discount of 10%.

Once FARSHS title is accorded, the Fellow is authorized to organize a 
symposium/seminar/conference on behalf of Global Journal Incorporation (USA). The 
Fellow can also participate in conference/seminar/symposium organized by another 
institution as representative of Global Journal. In both the cases, it is mandatory for 
him to discuss with us and obtain our consent.

You may join as member of the Editorial Board of Global Journals Incorporation (USA) 
after successful completion of three years as Fellow and as Peer Reviewer. In addition, 
it  is  also  desirable  that   you   should   organize   seminar/symposium/conference   at 

We shall provide you intimation regarding launching of e-version of journal of your 
stream time to time.This may be utilized in your library for the enrichment of 
knowledge of your students as well as it can also be helpful for the concerned faculty 
members.

least once.

Fellows  

The “FARSHS” is a dignified title which is accorded to a person’s name viz. Dr. John E. Hall, 
FARSS or William Walldroff, M.S., FARSHS.
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The FARSHS can go th
any suggestions so that proper amendment can take place to improve the same for the 

rough standards of OARS. You can also play vital role if you have 

benefit of entire research community.

As FARSHS, you will be given a renowned, secure and free professional email address 
with 100 GB of space e.g. johnhall@globaljournals.org. This will include Webmail, 
Spam Assassin, Email Forwarders,Auto-Responders, Email Delivery Route tracing, etc.

The FARSHS will be eligible for a free application of standardization of their researches. 
Standardization of research will be subject to acceptability within stipulated norms as 
the next step after publishing in a journal. We shall depute a team of specialized 
research professionals who will render their services for elevating your researches to 
next higher level, which is worldwide open standardization.

The FARSHS member can apply for grading and certification of standards of their 
educational and Institutional Degrees to Open Association of Research, Society U.S.A.
Once you are designated as FARSHS, you may send us a scanned copy of all of your 
credentials. OARS will verify, grade and certify them. This will be based on your 
academic records, quality of research papers published by you, and some more 
criteria. After certification of all your credentials by OARS, they will be published on 
your Fellow Profile link on website https://associationofresearch.org which will be helpful to upgrade 
the dignity.

The FARSHS members can avail the benefits of free research podcasting in Global 
Research Radio with their research documents. After publishing the work, (including 
published elsewhere worldwide with proper authorization) you can 
upload your research paper with your recorded voice or you can utilize 

request.
chargeable  services  of  our  professional  RJs  to  record  your  paper  in  their voice on 

The FARSHS member also entitled to get the benefits of free research podcasting of 
their research documents through video clips. We can also streamline your conference 
videos and display your slides/ online slides and online research video clips at 
reasonable charges, on request.
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The FARSHS is eligible to earn from sales proceeds of his/her 
researches/reference/review Books or literature, while publishing with Global 
Journals. The FARSHS can decide whether he/she would like to publish his/her research 
in a closed manner. In this case, whenever readers purchase that individual research 
paper for reading, maximum 60% of its profit earned as royalty by Global Journals, will 

be credited to his/her bank account. The entire entitled amount will be credited to his/her bank 
account exceeding limit of minimum fixed balance. There is no minimum time limit for collection. The 
FARSS member can decide its price and we can help in making the right decision.

The FARSHS member is eligible to join as a paid peer reviewer at Global Journals 
Incorporation (USA) and can get remuneration of 15% of author fees, taken from the 
author of a respective paper. After reviewing 5 or more papers you can request to 
transfer the amount to your bank account.

MEMBER OF ASSOCIATION OF RESEARCH SOCIETY IN HUMAN SCIENCE (MARSHS)

The ' MARSHS ' title is accorded to a selected professional after the approval of the 
Editor-in-Chief / Editorial Board Members/Dean.

The “MARSHS” is a dignified ornament which is accorded to a person’s name viz. Dr. 
John E. Hall, Ph.D., MARSHS or William Walldroff, M.S., MARSHS.

MARSHS accrediting is an honor. It authenticates your research activities. Afterbecoming MARSHS, you
can add 'MARSHS' title with your name as you use this recognition as additional suffix to your status. 
This will definitely enhance and add more value and repute to your name. You may use it on your 
professional Counseling Materials such as CV, Resume, Visiting Card and Name Plate etc.

The following benefitscan be availed by you only for next three years from the date of certification.

MARSHS designated members are entitled to avail a 25% discount while publishing 
their research papers (of a single author) in Global Journals Inc., if the same is 
accepted by our Editorial Board and Peer Reviewers. If you are a main author or co-
author of a group of authors, you will get discount of 10%.
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We shall provide you intimation regarding launching of e-version of journal of your 
stream time to time.This may be utilized in your library for the enrichment of 
knowledge of your students as well as it can also be helpful for the concerned faculty 
members.

The MARSHS member can apply for approval, grading and certification of standards of 
their educational and Institutional Degrees to Open Association of Research, Society 
U.S.A.

Once you are designated as MARSHS, you may send us a scanned copy of all of your 
credentials. OARS will verify, grade and certify them. This will be based on your 
academic records, quality of research papers published by you, and some more 
criteria.

It is mandatory to read all terms and conditions carefully.
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Auxiliary Memberships 
  

Institutional Fellow of Open Association of Research Society (USA) - OARS (USA)
Global Journals Incorporation (USA) is accredited by Open Association of Research 
Society, U.S.A (OARS) and in turn, affiliates research institutions as “Institutional 
Fellow of Open Association of Research Society” (IFOARS).
The “FARSC” is a dignified title which is accorded to a person’s name viz. Dr. John E. 
Hall, Ph.D., FARSC or William Walldroff, M.S., FARSC.
The IFOARS institution is entitled to form a Board comprised of one Chairperson and three to five 
board members preferably from different streams. The Board will be recognized as “Institutional 
Board of Open Association of Research Society”-(IBOARS).

The Institute will be entitled to following benefits:

The IBOARS can initially review research papers of their institute and recommend 
them to publish with respective journal of Global Journals. It can also review the 
papers of other institutions after obtaining our consent. The second review will be 
done by peer reviewer of Global Journals Incorporation (USA) 
The Board is at liberty to appoint a peer reviewer with the approval of chairperson 
after consulting us. 
The author fees of such paper may be waived off up to 40%.

The Global Journals Incorporation (USA) at its discretion can also refer double blind 
peer reviewed paper at their end to the board for the verification and to get 
recommendation for final stage of acceptance of publication.

The IBOARS can organize symposium/seminar/conference in their country on behalf of 
Global Journals Incorporation (USA)-OARS (USA). The terms and conditions can be 
discussed separately.
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regarding the Standards of “Open Association of Research Society, U.S.A (OARS)” so 
that proper amendment can take place for the benefit of entire research community. 
We shall provide details of particular standard only on receipt of request from the 
Board.

The board members can also join us as Individual Fellow with 40% discount on total 
fees applicable to Individual Fellow. They will be entitled to avail all the benefits as 
declared. Please visit Individual Fellow-sub menu of GlobalJournals.org to have more 
relevant details.
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We shall provide you intimation regarding launching of e-version of journal of your stream time to 
time. This may be utilized in your library for the enrichment of knowledge of your students as well as it 
can also be helpful for the concerned faculty members.

After nomination of your institution as “Institutional Fellow” and constantly 
functioning successfully for one year, we can consider giving recognition to your 
institute to function as Regional/Zonal office on our behalf.
The board can also take up the additional allied activities for betterment after our 
consultation.

The following entitlements are applicable to individual Fellows:

Open Association of Research Society, U.S.A (OARS) By-laws states that an individual 
Fellow may use the designations as applicable, or the corresponding initials. The 
Credentials of individual Fellow and Associate designations signify that the individual 
has gained knowledge of the fundamental concepts. One is magnanimous and 
proficient in an expertise course covering the professional code of conduct, and 
follows recognized standards of practice.

Open Association of Research Society (US)/ Global Journals Incorporation (USA), as 
described in Corporate Statements, are educational, research publishing and 
professional membership organizations. Achieving our individual Fellow or Associate 
status is based mainly on meeting stated educational research requirements.

Disbursement of 40% Royalty earned through Global Journals : Researcher = 50%, Peer 
Reviewer = 37.50%, Institution = 12.50% E.g. Out of 40%, the 20% benefit should be 
passed on to researcher, 15 % benefit towards remuneration should be given to a 
reviewer and remaining 5% is to be retained by the institution.

We shall provide print version of 12 issues of any three journals [as per your requirement] out of our 
38 journals worth $ 2376 USD.                                                   

© Copyright by Global Journals Inc.(US)| Guidelines Handbook

                   

Other:

The individual Fellow and Associate designations accredited by Open Association of Research 
Society (US) credentials signify guarantees following achievements:

 The professional accredited with Fellow honor, is entitled to various benefits viz. name, fame, 
honor, regular flow of income, secured bright future, social status etc.
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 In addition to above, if one is single author, then entitled to 40% discount on publishing 
research paper and can get 10%discount if one is co-author or main author among group of 
authors.

 The Fellow can organize symposium/seminar/conference on behalf of Global Journals 
Incorporation (USA) and he/she can also attend the same organized by other institutes on 
behalf of Global Journals.

 The Fellow can become member of Editorial Board Member after completing 3yrs.
 The Fellow can earn 60% of sales proceeds from the sale of reference/review 

books/literature/publishing of research paper.
 Fellow can also join as paid peer reviewer and earn 15% remuneration of author charges and 

can also get an opportunity to join as member of the Editorial Board of Global Journals 
Incorporation (USA)

 • This individual has learned the basic methods of applying those concepts and techniques to 
common challenging situations. This individual has further demonstrated an in–depth 
understanding of the application of suitable techniques to a particular area of research 
practice.

 In future, if the board feels the necessity to change any board member, the same can be done with 
the consent of the chairperson along with anyone board member without our approval.

 In case, the chairperson needs to be replaced then consent of 2/3rd board members are required 
and they are also required to jointly pass the resolution copy of which should be sent to us. In such 
case, it will be compulsory to obtain our approval before replacement.

 In case of “Difference of Opinion [if any]” among the Board members, our decision will be final and 
binding to everyone.                                                                                                                                             
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Process of submission of Research Paper     
  

The Area or field of specialization may or may not be of any category as mentioned in 
‘Scope of Journal’ menu of the GlobalJournals.org website. There are 37 Research 
Journal categorized with Six parental Journals GJCST, GJMR, GJRE, GJMBR, GJSFR, 
GJHSS. For Authors should prefer the mentioned categories. There are three widely 
used systems UDC, DDC and LCC. The details are available as ‘Knowledge Abstract’ at 
Home page. The major advantage of this coding is that, the research work will be 
exposed to and shared with all over the world as we are being abstracted and indexed 
worldwide.  

The paper should be in proper format. The format can be downloaded from first page of 
‘Author Guideline’ Menu. The Author is expected to follow the general rules as 
mentioned in this menu. The paper should be written in MS-Word Format 
(*.DOC,*.DOCX). 

 The Author can submit the paper either online or offline. The authors should prefer 
online submission.Online Submission: There are three ways to submit your paper: 

(A) (I) First, register yourself using top right corner of Home page then Login. If you 
are already registered, then login using your username and password. 

      (II) Choose corresponding Journal. 

      (III) Click ‘Submit Manuscript’.  Fill required information and Upload the paper. 

(B) If you are using Internet Explorer, then Direct Submission through Homepage is 
also available. 

(C) If these two are not conveninet , and then email the paper directly to 
dean@globaljournals.org.  

Offline Submission: Author can send the typed form of paper by Post. However, online 
submission should be preferred.                                                                                                                       
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Preferred Author Guidelines    

MANUSCRIPT STYLE INSTRUCTION (Must be strictly followed) 

 Page Size: 8.27" X 11'" 

• Left Margin: 0.65 
• Right Margin: 0.65 
• Top Margin: 0.75 
• Bottom Margin: 0.75 
• Font type of all text should be Swis 721 Lt BT.  
• Paper Title should be of Font Size 24 with one Column section. 
• Author Name in Font Size of 11 with one column as of Title. 
• Abstract Font size of 9 Bold, “Abstract” word in Italic Bold. 
• Main Text: Font size 10 with justified two columns section 
• Two Column with Equal Column with of 3.38 and Gaping of .2 
• First Character must be three lines Drop capped. 
• Paragraph before Spacing of 1 pt and After of 0 pt. 
• Line Spacing of 1 pt 
• Large Images must be in One Column 
• Numbering of First Main Headings (Heading 1) must be in Roman Letters, Capital Letter, and Font Size of 10. 
• Numbering of Second Main Headings (Heading 2) must be in Alphabets, Italic, and Font Size of 10. 

You can use your own standard format also. 
Author Guidelines: 

1. General, 

2. Ethical Guidelines, 

3. Submission of Manuscripts, 

4. Manuscript’s Category, 

5. Structure and Format of Manuscript, 

6. After Acceptance. 

1. GENERAL 

 Before submitting your research paper, one is advised to go through the details as mentioned in following heads. It will be beneficial, 
while peer reviewer justify your paper for publication. 

Scope 

The Global Journals Inc. (US) welcome the submission of original paper, review paper, survey article relevant to the all the streams of 
Philosophy and knowledge. The Global Journals Inc. (US) is parental platform for Global Journal of Computer Science and Technology, 
Researches in Engineering, Medical Research, Science Frontier Research, Human Social Science, Management, and Business organization. 
The choice of specific field can be done otherwise as following in Abstracting and Indexing Page on this Website. As the all Global 
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Journals Inc. (US) are being abstracted and indexed (in process) by most of the reputed organizations. Topics of only narrow interest will 
not be accepted unless they have wider potential or consequences. 

2. ETHICAL GUIDELINES 

 Authors should follow the ethical guidelines as mentioned below for publication of research paper and research activities. 

Papers are accepted on strict understanding that the material in whole or in part has not been, nor is being, considered for publication 
elsewhere. If the paper once accepted by Global Journals Inc. (US) and Editorial Board, will become the copyright of the Global Journals 
Inc. (US). 

Authorship: The authors and coauthors should have active contribution to conception design, analysis and interpretation of findings. 
They should critically review the contents and drafting of the paper. All should approve the final version of the paper before 
submission 

The Global Journals Inc. (US) follows the definition of authorship set up by the Global Academy of Research and Development. According 
to the Global Academy of R&D authorship, criteria must be based on: 

1) Substantial contributions to conception and acquisition of data, analysis and interpretation of the findings. 

2) Drafting the paper and revising it critically regarding important academic content. 

3) Final approval of the version of the paper to be published. 

All authors should have been credited according to their appropriate contribution in research activity and preparing paper. Contributors 
who do not match the criteria as authors may be mentioned under Acknowledgement. 

Acknowledgements: Contributors to the research other than authors credited should be mentioned under acknowledgement. The 
specifications of the source of funding for the research if appropriate can be included. Suppliers of resources may be mentioned along 
with address. 

Appeal of Decision: The Editorial Board’s decision on publication of the paper is final and cannot be appealed elsewhere. 

Permissions: It is the author's responsibility to have prior permission if all or parts of earlier published illustrations are used in this 
paper. 

Please mention proper reference and appropriate acknowledgements wherever expected. 

If all or parts of previously published illustrations are used, permission must be taken from the copyright holder concerned. It is the 
author's responsibility to take these in writing. 

Approval for reproduction/modification of any information (including figures and tables) published elsewhere must be obtained by the 
authors/copyright holders before submission of the manuscript. Contributors (Authors) are responsible for any copyright fee involved. 

3. SUBMISSION OF MANUSCRIPTS 

 Manuscripts should be uploaded via this online submission page. The online submission is most efficient method for submission of 
papers, as it enables rapid distribution of manuscripts and consequently speeds up the review procedure. It also enables authors to 
know the status of their own manuscripts by emailing us. Complete instructions for submitting a paper is available below. 

Manuscript submission is a systematic procedure and little preparation is required beyond having all parts of your manuscript in a given 
format and a computer with an Internet connection and a Web browser. Full help and instructions are provided on-screen. As an author, 
you will be prompted for login and manuscript details as Field of Paper and then to upload your manuscript file(s) according to the 
instructions. 

                   

© Copyright by Global Journals Inc.(US)| Guidelines Handbook

                   

 X



 

 
 

 
 

 
 

To avoid postal delays, all transaction is preferred by e-mail. A finished manuscript submission is confirmed by e-mail immediately and 
your paper enters the editorial process with no postal delays. When a conclusion is made about the publication of your paper by our 
Editorial Board, revisions can be submitted online with the same procedure, with an occasion to view and respond to all comments. 

Complete support for both authors and co-author is provided. 

4. MANUSCRIPT’S CATEGORY 

Based on potential and nature, the manuscript can be categorized under the following heads: 

Original research paper: Such papers are reports of high-level significant original research work. 

Review papers: These are concise, significant but helpful and decisive topics for young researchers. 

Research articles: These are handled with small investigation and applications 

Research letters: The letters are small and concise comments on previously published matters. 

5.STRUCTURE AND FORMAT OF MANUSCRIPT 

The recommended size of original research paper is less than seven thousand words, review papers fewer than seven thousands words 
also.Preparation of research paper or how to write research paper, are major hurdle, while writing manuscript. The research articles and 
research letters should be fewer than three thousand words, the structure original research paper; sometime review paper should be as 
follows: 

 Papers: These are reports of significant research (typically less than 7000 words equivalent, including tables, figures, references), and 
comprise: 

(a)Title should be relevant and commensurate with the theme of the paper. 

(b) A brief Summary, “Abstract” (less than 150 words) containing the major results and conclusions. 

(c) Up to ten keywords, that precisely identifies the paper's subject, purpose, and focus. 

(d) An Introduction, giving necessary background excluding subheadings; objectives must be clearly declared. 

(e) Resources and techniques with sufficient complete experimental details (wherever possible by reference) to permit repetition; 
sources of information must be given and numerical methods must be specified by reference, unless non-standard. 

(f) Results should be presented concisely, by well-designed tables and/or figures; the same data may not be used in both; suitable 
statistical data should be given. All data must be obtained with attention to numerical detail in the planning stage. As reproduced design 
has been recognized to be important to experiments for a considerable time, the Editor has decided that any paper that appears not to 
have adequate numerical treatments of the data will be returned un-refereed; 

(g) Discussion should cover the implications and consequences, not just recapitulating the results; conclusions should be summarizing. 

(h) Brief Acknowledgements. 

(i) References in the proper form. 

Authors should very cautiously consider the preparation of papers to ensure that they communicate efficiently. Papers are much more 
likely to be accepted, if they are cautiously designed and laid out, contain few or no errors, are summarizing, and be conventional to the 
approach and instructions. They will in addition, be published with much less delays than those that require much technical and editorial 
correction. 
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The Editorial Board reserves the right to make literary corrections and to make suggestions to improve briefness. 

It is vital, that authors take care in submitting a manuscript that is written in simple language and adheres to published guidelines. 

 Format 

Language: The language of publication is UK English. Authors, for whom English is a second language, must have their manuscript 
efficiently edited by an English-speaking person before submission to make sure that, the English is of high excellence. It is preferable, 
that manuscripts should be professionally edited. 

Standard Usage, Abbreviations, and Units: Spelling and hyphenation should be conventional to The Concise Oxford English Dictionary. 
Statistics and measurements should at all times be given in figures, e.g. 16 min, except for when the number begins a sentence. When 
the number does not refer to a unit of measurement it should be spelt in full unless, it is 160 or greater. 

Abbreviations supposed to be used carefully. The abbreviated name or expression is supposed to be cited in full at first usage, followed 
by the conventional abbreviation in parentheses. 

Metric SI units are supposed to generally be used excluding where they conflict with current practice or are confusing. For illustration, 
1.4 l rather than 1.4 × 10-3 m3, or 4 mm somewhat than 4 × 10-3 m. Chemical formula and solutions must identify the form used, e.g. 
anhydrous or hydrated, and the concentration must be in clearly defined units. Common species names should be followed by 
underlines at the first mention. For following use the generic name should be constricted to a single letter, if it is clear. 

Structure 

All manuscripts submitted to Global Journals Inc. (US), ought to include: 

Title: The title page must carry an instructive title that reflects the content, a running title (less than 45 characters together with spaces), 
names of the authors and co-authors, and the place(s) wherever the work was carried out. The full postal address in addition with the e-
mail address of related author must be given. Up to eleven keywords or very brief phrases have to be given to help data retrieval, mining 
and indexing. 

 Abstract, used in Original Papers and Reviews: 

Optimizing Abstract for Search Engines 

Many researchers searching for information online will use search engines such as Google, Yahoo or similar. By optimizing your paper for 
search engines, you will amplify the chance of someone finding it. This in turn will make it more likely to be viewed and/or cited in a 
further work. Global Journals Inc. (US) have compiled these guidelines to facilitate you to maximize the web-friendliness of the most 
public part of your paper. 

Key Words 

A major linchpin in research work for the writing research paper is the keyword search, which one will employ to find both library and 
Internet resources. 

One must be persistent and creative in using keywords. An effective keyword search requires a strategy and planning a list of possible 
keywords and phrases to try. 

Search engines for most searches, use Boolean searching, which is somewhat different from Internet searches. The Boolean search uses 
"operators," words (and, or, not, and near) that enable you to expand or narrow your affords. Tips for research paper while preparing 
research paper are very helpful guideline of research paper. 

Choice of key words is first tool of tips to write research paper. Research paper writing is an art.A few tips for deciding as strategically as 
possible about keyword search: 
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• One should start brainstorming lists of possible keywords before even begin searching. Think about the most 
important concepts related to research work. Ask, "What words would a source have to include to be truly 
valuable in research paper?" Then consider synonyms for the important words. 

• It may take the discovery of only one relevant paper to let steer in the right keyword direction because in most 
databases, the keywords under which a research paper is abstracted are listed with the paper. 

• One should avoid outdated words. 

Keywords are the key that opens a door to research work sources. Keyword searching is an art in which researcher's skills are 
bound to improve with experience and time. 

 Numerical Methods: Numerical methods used should be clear and, where appropriate, supported by references. 

Acknowledgements: Please make these as concise as possible. 

 References 

References follow the Harvard scheme of referencing. References in the text should cite the authors' names followed by the time of their 
publication, unless there are three or more authors when simply the first author's name is quoted followed by et al. unpublished work 
has to only be cited where necessary, and only in the text. Copies of references in press in other journals have to be supplied with 
submitted typescripts. It is necessary that all citations and references be carefully checked before submission, as mistakes or omissions 
will cause delays. 

References to information on the World Wide Web can be given, but only if the information is available without charge to readers on an 
official site. Wikipedia and Similar websites are not allowed where anyone can change the information. Authors will be asked to make 
available electronic copies of the cited information for inclusion on the Global Journals Inc. (US) homepage at the judgment of the 
Editorial Board. 

The Editorial Board and Global Journals Inc. (US) recommend that, citation of online-published papers and other material should be done 
via a DOI (digital object identifier). If an author cites anything, which does not have a DOI, they run the risk of the cited material not 
being noticeable. 

The Editorial Board and Global Journals Inc. (US) recommend the use of a tool such as Reference Manager for reference management 
and formatting. 

 Tables, Figures and Figure Legends 

Tables: Tables should be few in number, cautiously designed, uncrowned, and include only essential data. Each must have an Arabic 
number, e.g. Table 4, a self-explanatory caption and be on a separate sheet. Vertical lines should not be used. 

Figures: Figures are supposed to be submitted as separate files. Always take in a citation in the text for each figure using Arabic numbers, 
e.g. Fig. 4. Artwork must be submitted online in electronic form by e-mailing them. 

 Preparation of Electronic Figures for Publication 

Even though low quality images are sufficient for review purposes, print publication requires high quality images to prevent the final 
product being blurred or fuzzy. Submit (or e-mail) EPS (line art) or TIFF (halftone/photographs) files only. MS PowerPoint and Word 
Graphics are unsuitable for printed pictures. Do not use pixel-oriented software. Scans (TIFF only) should have a resolution of at least 350 
dpi (halftone) or 700 to 1100 dpi (line drawings) in relation to the imitation size. Please give the data for figures in black and white or 
submit a Color Work Agreement Form. EPS files must be saved with fonts embedded (and with a TIFF preview, if possible). 

For scanned images, the scanning resolution (at final image size) ought to be as follows to ensure good reproduction: line art: >650 dpi; 
halftones (including gel photographs) : >350 dpi; figures containing both halftone and line images: >650 dpi. 
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Color Charges: It is the rule of the Global Journals Inc. (US) for authors to pay the full cost for the reproduction of their color artwork. 
Hence, please note that, if there is color artwork in your manuscript when it is accepted for publication, we would require you to 
complete and return a color work agreement form before your paper can be published. 

Figure Legends: Self-explanatory legends of all figures should be incorporated separately under the heading 'Legends to Figures'. In the 
full-text online edition of the journal, figure legends may possibly be truncated in abbreviated links to the full screen version. Therefore, 
the first 100 characters of any legend should notify the reader, about the key aspects of the figure. 

6. AFTER ACCEPTANCE 

Upon approval of a paper for publication, the manuscript will be forwarded to the dean, who is responsible for the publication of the 
Global Journals Inc. (US). 

 6.1 Proof Corrections 

The corresponding author will receive an e-mail alert containing a link to a website or will be attached. A working e-mail address must 
therefore be provided for the related author. 

Acrobat Reader will be required in order to read this file. This software can be downloaded 

(Free of charge) from the following website: 

www.adobe.com/products/acrobat/readstep2.html. This will facilitate the file to be opened, read on screen, and printed out in order for 
any corrections to be added. Further instructions will be sent with the proof. 

Proofs must be returned to the dean at dean@globaljournals.org within three days of receipt. 

As changes to proofs are costly, we inquire that you only correct typesetting errors. All illustrations are retained by the publisher. Please 
note that the authors are responsible for all statements made in their work, including changes made by the copy editor. 

 6.2 Early View of Global Journals Inc. (US) (Publication Prior to Print) 

The Global Journals Inc. (US) are enclosed by our publishing's Early View service. Early View articles are complete full-text articles sent in 
advance of their publication. Early View articles are absolute and final. They have been completely reviewed, revised and edited for 
publication, and the authors' final corrections have been incorporated. Because they are in final form, no changes can be made after 
sending them. The nature of Early View articles means that they do not yet have volume, issue or page numbers, so Early View articles 
cannot be cited in the conventional way. 

 6.3 Author Services 

Online production tracking is available for your article through Author Services. Author Services enables authors to track their article - 
once it has been accepted - through the production process to publication online and in print. Authors can check the status of their 
articles online and choose to receive automated e-mails at key stages of production. The authors will receive an e-mail with a unique link 
that enables them to register and have their article automatically added to the system. Please ensure that a complete e-mail address is 
provided when submitting the manuscript. 

 6.4 Author Material Archive Policy 

Please note that if not specifically requested, publisher will dispose off hardcopy & electronic information submitted, after the two 
months of publication. If you require the return of any information submitted, please inform the Editorial Board or dean as soon as 
possible. 

 6.5 Offprint and Extra Copies 

A PDF offprint of the online-published article will be provided free of charge to the related author, and may be distributed according to 
the Publisher's terms and conditions. Additional paper offprint may be ordered by emailing us at: editor@globaljournals.org . 
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2. Evaluators are human: First thing to remember that evaluators are also human being. They are not only meant for rejecting a paper. 
They are here to evaluate your paper. So, present your Best. 

3. Think Like Evaluators: If you are in a confusion or getting demotivated that your paper will be accepted by evaluators or not, then 
think and try to evaluate your paper like an Evaluator. Try to understand that what an evaluator wants in your research paper and 
automatically you will have your answer. 

4. Make blueprints of paper: The outline is the plan or framework that will help you to arrange your thoughts. It will make your paper 
logical. But remember that all points of your outline must be related to the topic you have chosen.  

5. Ask your Guides: If you are having any difficulty in your research, then do not hesitate to share your difficulty to your guide (if you 
have any). They will surely help you out and resolve your doubts. If you can't clarify what exactly you require for your work then ask the 
supervisor to help you with the alternative. He might also provide you the list of essential readings. 

6. Use of computer is recommended: As you are doing research in the field of Computer Science, then this point is quite obvious. 

 

7. Use right software: Always use good quality software packages. If you are not capable to judge good software then you can lose 
quality of your paper unknowingly. There are various software programs available to help you, which you can get through Internet. 

 

8. Use the Internet for help: An excellent start for your paper can be by using the Google. It is an excellent search engine, where you can 
have your doubts resolved. You may also read some answers for the frequent question how to write my research paper or find model 
research paper. From the internet library you can download books. If you have all required books make important reading selecting and 
analyzing the specified information. Then put together research paper sketch out. 

9. Use and get big pictures: Always use encyclopedias, Wikipedia to get pictures so that you can go into the depth. 

 

10. Bookmarks are useful: When you read any book or magazine, you generally use bookmarks, right! It is a good habit, which helps to 
not to lose your continuity. You should always use bookmarks while searching on Internet also, which will make your search easier. 

 

 

Before start writing a good quality Computer Science Research Paper, let us first understand what is Computer Science Research Paper? 
So, Computer Science Research Paper is the paper which is written by professionals or scientists who are associated to Computer Science 
and Information Technology, or doing research study in these areas. If you are novel to this field then you can consult about

 
this field 

from your supervisor or guide.
 

TECHNIQUES FOR WRITING A GOOD QUALITY RESEARCH PAPER:
 

1. Choosing the topic:
 
In most cases, the topic is searched by the interest of author but it can be also suggested by the guides. You can 

have several topics and then you can judge that in which topic or subject you are finding yourself most comfortable. This can
 
be done by 

asking several questions to yourself, like Will I be able to carry our search in this area? Will I find all necessary recourses to accomplish 
the search? Will I be able to find all information in this field area? If the answer of these types of questions will be "Yes" then you can 
choose that topic. In most of the cases, you may have to conduct the surveys and have to visit several places because this field is related 
to Computer Science and Information Technology. Also, you may have to do a lot of work to find all rise and falls regarding the various 
data of that subject. Sometimes, detailed information plays a vital role, instead of short information.

 

 

11. Revise what you wrote: When you write anything, always read it, summarize it and then finalize it. 
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16. Use proper verb tense: Use proper verb tenses in your paper. Use past tense, to present those events that happened. Use present 
tense to indicate events that are going on. Use future tense to indicate future happening events. Use of improper and wrong tenses will 
confuse the evaluator. Avoid the sentences that are incomplete. 

17. Never use online paper: If you are getting any paper on Internet, then never use it as your research paper because it might be 
possible that evaluator has already seen it or maybe it is outdated version.  

18. Pick a good study spot: To do your research studies always try to pick a spot, which is quiet. Every spot is not for studies. Spot that 
suits you choose it and proceed further. 

19. Know what you know: Always try to know, what you know by making objectives. Else, you will be confused and cannot achieve your 
target. 

 

20. Use good quality grammar: Always use a good quality grammar and use words that will throw positive impact on evaluator. Use of 
good quality grammar does not mean to use tough words, that for each word the evaluator has to go through dictionary. Do not start 
sentence with a conjunction. Do not fragment sentences. Eliminate one-word sentences. Ignore passive voice. Do not ever use a big 
word when a diminutive one would suffice. Verbs have to be in agreement with their subjects. Prepositions are not expressions to finish 
sentences with. It is incorrect to ever divide an infinitive. Avoid clichés like the disease. Also, always shun irritating alliteration. Use 
language that is simple and straight forward. put together a neat summary. 

21. Arrangement of information: Each section of the main body should start with an opening sentence and there should be a 
changeover at the end of the section. Give only valid and powerful arguments to your topic. You may also maintain your arguments with 
records. 

 

22. Never start in last minute: Always start at right time and give enough time to research work. Leaving everything to the last minute 
will degrade your paper and spoil your work. 

23. Multitasking in research is not good: Doing several things at the same time proves bad habit in case of research activity. Research is 
an area, where everything has a particular time slot. Divide your research work in parts and do particular part in particular time slot. 

 

24. Never copy others' work: Never copy others' work and give it your name because if evaluator has seen it anywhere you will be in 
trouble. 

 

25. Take proper rest and food: No matter how many hours you spend for your research activity, if you are not taking care of your health 
then all your efforts will be in vain. For a quality research, study is must, and this can be done by taking proper rest and food.  

 

26. Go for seminars: Attend seminars if the topic is relevant to your research area. Utilize all your resources. 

 

12. Make all efforts: Make all efforts to mention what you are going to write in your paper. That means always have a good start. Try to 
mention everything in introduction, that what is the need of a particular research paper. Polish your work by good skill of writing and 
always give an evaluator, what he wants. 

13. Have backups: When you are going to do any important thing like making research paper, you should always have backup copies of it 
either in your computer or in paper. This will help you to not to lose any of your important. 

14. Produce good diagrams of your own: Always try to include good charts or diagrams in your paper to improve quality. Using several 
and unnecessary diagrams will degrade the quality of your paper by creating "hotchpotch." So always, try to make and include those 
diagrams, which are made by your own to improve readability and understandability of your paper. 

15. Use of direct quotes: When you do research relevant to literature, history or current affairs then use of quotes become essential but 
if study is relevant to science then use of quotes is not preferable.  
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sufficient. Use words properly, regardless of how others use them. Remove quotations. Puns are for kids, not grunt readers. 
Amplification is a billion times of inferior quality than sarcasm. 

32. Never oversimplify everything: To add material in your research paper, never go for oversimplification. This will definitely irritate the 
evaluator. Be more or less specific. Also too, by no means, ever use rhythmic redundancies. Contractions aren't essential and shouldn't 
be there used. Comparisons are as terrible as clichés. Give up ampersands and abbreviations, and so on. Remove commas, that are, not 
necessary. Parenthetical words however should be together with this in commas. Understatement is all the time the complete best way 
to put onward earth-shaking thoughts. Give a detailed literary review. 

33. Report concluded results: Use concluded results. From raw data, filter the results and then conclude your studies based on 
measurements and observations taken. Significant figures and appropriate number of decimal places should be used. Parenthetical

 

remarks are prohibitive. Proofread carefully at final stage. In the end give outline to your arguments. Spot out perspectives of further 
study of this subject. Justify your conclusion by at the bottom of them with sufficient justifications and examples. 

 

34. After conclusion: Once you have concluded your research, the next most important step is to present your findings. Presentation is 
extremely important as it is the definite medium though which your research is going to be in print to the rest of the crowd. Care should 
be taken to categorize your thoughts well and present them in a logical and neat manner. A good quality research paper format is 
essential because it serves to highlight your research paper and bring to light all necessary aspects in your research.

 

Key points to remember:  

Submit all work in its final form. 
Write your paper in the form, which is presented in the guidelines using the template. 
Please note the criterion for grading the final paper by peer-reviewers. 

Final Points:  

A purpose of organizing a research paper is to let people to interpret your effort selectively. The journal requires the following sections, 
submitted in the order listed, each section to start on a new page.  

The introduction will be compiled from reference matter and will reflect the design processes or outline of basis that direct you to make 
study. As you will carry out the process of study, the method and process section will be constructed as like that. The result segment will 
show related statistics in nearly sequential order and will direct the reviewers next to the similar intellectual paths throughout the data 
that you took to carry out your study. The discussion section will provide understanding of the data and projections as to the implication 
of the results. The use of good quality references all through the paper will give the effort trustworthiness by representing an alertness 
of prior workings. 

 

27. Refresh your mind after intervals: Try to give rest to your mind by listening to soft music or by sleeping in intervals. This will also 
improve your memory. 

28. Make colleagues: Always try to make colleagues. No matter how sharper or intelligent you are, if you make colleagues you can have 
several ideas, which will be helpful for your research. 

Think technically: Always think technically. If anything happens, then search its reasons, its benefits, and demerits. 

30. Think and then print: When you will go to print your paper, notice that tables are not be split, headings are not detached from their 
descriptions, and page sequence is maintained.  

31. Adding unnecessary information: Do not add unnecessary information, like, I have used MS Excel to draw graph. Do not add 
irrelevant and inappropriate material. These all will create superfluous. Foreign terminology and phrases are not apropos. One should 
NEVER take a broad view. Analogy in script is like feathers on a snake. Not at all use a large word when a very small one would be                    

29.
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Separating a table/chart or figure - impound each figure/table to a single page 
Submitting a manuscript with pages out of sequence 

In every sections of your document 

· Use standard writing style including articles ("a", "the," etc.) 

· Keep on paying attention on the research topic of the paper 

 

· Use paragraphs to split each significant point (excluding for the abstract) 

 

· Align the primary line of each section 

 

· Present your points in sound order 

 

· Use present tense to report well accepted  

 

· Use past tense to describe specific results  

 

· Shun familiar wording, don't address the reviewer directly, and don't use slang, slang language, or superlatives  

 

· Shun use of extra pictures - include only those figures essential to presenting results 

 

Title Page: 

 

Choose a revealing title. It should be short. It should not have non-standard acronyms or abbreviations. It should not exceed two printed 
lines. It should include the name(s) and address (es) of all authors. 

 
 

 

 

 

Writing a research paper is not an easy job no matter how trouble-free the actual research or concept. Practice, excellent preparation, 
and controlled record keeping are the only means to make straightforward the progression.  

General style: 

Specific editorial column necessities for compliance of a manuscript will always take over from directions in these general guidelines. 

To make a paper clear 

· Adhere to recommended page limits 

Mistakes to evade 

Insertion a title at the foot of a page with the subsequent text on the next page 
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shortening the outcome. Sum up the study, with the subsequent elements in any summary. Try to maintain the initial two items to no 
more than one ruling each.  

Reason of the study - theory, overall issue, purpose 
Fundamental goal 
To the point depiction of the research 
Consequences, including definite statistics - if the consequences are quantitative in nature, account quantitative data; results 
of any numerical analysis should be reported 
Significant conclusions or questions that track from the research(es)

 
Approach: 

Single section, and succinct

 
As a outline of job done, it is always written in past tense

 
A conceptual should situate on its own, and not submit to any other part of the paper such as a form or table 
Center on shortening results - bound background information to a verdict or two, if completely necessary 
What you account in an conceptual must be regular with what you reported in the manuscript 
Exact spelling, clearness of sentences and phrases, and appropriate reporting of quantities (proper units, important statistics) 
are just as significant in an abstract as they are anywhere else 

Introduction:  

 

The Introduction should "introduce" the manuscript. The reviewer should be presented with sufficient background information to be 
capable to comprehend and calculate the purpose of your study without having to submit to other works. The basis for the study should 
be offered. Give most important references but shun difficult to make a comprehensive appraisal of the topic. In the introduction, 
describe the problem visibly. If the problem is not acknowledged in a logical, reasonable way, the reviewer will have no attention in your 
result. Speak in common terms about techniques used to explain the problem, if needed, but do not present any particulars about the 
protocols here. Following approach can create a valuable beginning: 

Explain the value (significance) of the study  
Shield the model - why did you employ this particular system or method? What is its compensation? You strength remark on its 
appropriateness from a abstract point of vision as well as point out sensible reasons for using it. 
Present a justification. Status your particular theory (es) or aim(s), and describe the logic that led you to choose them. 
Very for a short time explain the tentative propose and how it skilled the declared objectives.

 Approach: 

Use past tense except for when referring to recognized facts. After all, the manuscript will be submitted after the entire job is 
done.  
Sort out your thoughts; manufacture one key point with every section. If you make the four points listed above, you will need a

 

least of four paragraphs. 

 

 

Abstract: 

The summary should be two hundred words or less. It should briefly and clearly explain the key findings reported in the manuscript--
must have precise statistics. It should not have abnormal acronyms or abbreviations. It should be logical in itself. Shun citing references 
at this point. 

An abstract is a brief distinct paragraph summary of finished work or work in development. In a minute or less a reviewer can be taught 
the foundation behind the study, common approach to the problem, relevant results, and significant conclusions or new questions.  

Write your summary when your paper is completed because how can you write the summary of anything which is not yet written? 
Wealth of terminology is very essential in abstract. Yet, use comprehensive sentences and do not let go readability for briefness. You can 
maintain it succinct by phrasing sentences so that they provide more than lone rationale. The author can at this moment go straight to 
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principle while stating the situation. The purpose is to text all particular resources and broad procedures, so that another person may 
use some or all of the methods in one more study or referee the scientific value of your work. It is not to be a step by step report of the 
whole thing you did, nor is a methods section a set of orders. 

 

Materials: 

Explain materials individually only if the study is so complex that it saves liberty this way. 
Embrace particular materials, and any tools or provisions that are not frequently found in laboratories.  
Do not take in frequently found. 
If use of a definite type of tools. 
Materials may be reported in a part section or else they may be recognized along with your measures. 

Methods:  

Report the method (not particulars of each process that engaged the same methodology) 
Describe the method entirely

 To be succinct, present methods under headings dedicated to specific dealings or groups of measures 
Simplify - details how procedures were completed not how they were exclusively performed on a particular day.  
If well known procedures were used, account the procedure by name, possibly with reference, and that's all.  

Approach:  

It is embarrassed or not possible to use vigorous voice when documenting methods with no using first person, which would 
focus the reviewer's interest on the researcher rather than the job. As a result when script up the methods most authors use 
third person passive voice. 
Use standard style in this and in every other part of the paper - avoid familiar lists, and use full sentences. 

What to keep away from 

Resources and methods are not a set of information. 
Skip all descriptive information and surroundings - save it for the argument. 
Leave out information that is immaterial to a third party. 

Results: 

 
 

The principle of a results segment is to present and demonstrate your conclusion. Create this part a entirely objective details of the 
outcome, and save all understanding for the discussion. 

 

The page length of this segment is set by the sum and types of data to be reported. Carry on to be to the point, by means of statistics and 
tables, if suitable, to present consequences most efficiently.You must obviously differentiate material that would usually be incorporated 
in a study editorial from any unprocessed data or additional appendix matter that would not be available. In fact, such matter should not 
be submitted at all except requested by the instructor. 

 

Present surroundings information only as desirable in order hold up a situation. The reviewer does not desire to read the 
whole thing you know about a topic. 
Shape the theory/purpose specifically - do not take a broad view. 
As always, give awareness to spelling, simplicity and correctness of sentences and phrases. 

Procedures (Methods and Materials): 

This part is supposed to be the easiest to carve if you have good skills. A sound written Procedures segment allows a capable scientist to 
replacement your results. Present precise information about your supplies. The suppliers and clarity of reagents can be helpful bits of 
information. Present methods in sequential order but linked methodologies can be grouped as a segment. Be concise when relating the 
protocols. Attempt for the least amount of information that would permit another capable scientist to spare your outcome but be
cautious that vital information is integrated. The use of subheadings is suggested and ought to be synchronized with the results section. 
When a technique is used that has been well described in another object, mention the specific item describing a way but draw the basic 
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Do not present the similar data more than once. 
Manuscript should complement any figures or tables, not duplicate the identical information. 
Never confuse figures with tables - there is a difference. 

Approach 
As forever, use past tense when you submit to your results, and put the whole thing in a reasonable order.
Put figures and tables, appropriately numbered, in order at the end of the report  
If you desire, you may place your figures and tables properly within the text of your results part. 

Figures and tables 
If you put figures and tables at the end of the details, make certain that they are visibly distinguished from any attach appendix 
materials, such as raw facts 
Despite of position, each figure must be numbered one after the other and complete with subtitle  
In spite of position, each table must be titled, numbered one after the other and complete with heading 
All figure and table must be adequately complete that it could situate on its own, divide from text 

Discussion: 

 

The Discussion is expected the trickiest segment to write and describe. A lot of papers submitted for journal are discarded based on
problems with the Discussion. There is no head of state for how long a argument should be. Position your understanding of the outcome
visibly to lead the reviewer through your conclusions, and then finish the paper with a summing up of the implication of the study. The
purpose here is to offer an understanding of your results and hold up for all of your conclusions, using facts from your research and
generally accepted information, if suitable. The implication of result should be visibly described. 
Infer your data in the conversation in suitable depth. This means that when you clarify an observable fact you must explain mechanisms
that may account for the observation. If your results vary from your prospect, make clear why that may have happened. If your results
agree, then explain the theory that the proof supported. It is never suitable to just state that the data approved with prospect, and let it
drop at that. 

Make a decision if each premise is supported, discarded, or if you cannot make a conclusion with assurance. Do not just dismiss
a study or part of a study as "uncertain." 
Research papers are not acknowledged if the work is imperfect. Draw what conclusions you can based upon the results that
you have, and take care of the study as a finished work  
You may propose future guidelines, such as how the experiment might be personalized to accomplish a new idea. 
Give details all of your remarks as much as possible, focus on mechanisms. 
Make a decision if the tentative design sufficiently addressed the theory, and whether or not it was correctly restricted. 
Try to present substitute explanations if sensible alternatives be present. 
One research will not counter an overall question, so maintain the large picture in mind, where do you go next? The best
studies unlock new avenues of study. What questions remain? 
Recommendations for detailed papers will offer supplementary suggestions.

Approach:  

When you refer to information, differentiate data generated by your own studies from available information 
Submit to work done by specific persons (including you) in past tense.  
Submit to generally acknowledged facts and main beliefs in present tense.  

Content 

Sum up your conclusion in text and demonstrate them, if suitable, with figures and tables.  
In manuscript, explain each of your consequences, point the reader to remarks that are most appropriate. 
Present a background, such as by describing the question that was addressed by creation an exacting study. 
Explain results of control experiments and comprise remarks that are not accessible in a prescribed figure or table, if 
appropriate. 
Examine your data, then prepare the analyzed (transformed) data in the form of a figure (graph), table, or in manuscript form. 

What to stay away from 
Do not discuss or infer your outcome, report surroundings information, or try to explain anything. 
Not at all, take in raw data or intermediate calculations in a research manuscript.                    
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Do not give permission to anyone else to "PROOFREAD" your manuscript. 

Methods to avoid Plagiarism is applied by us on every paper, if found guilty, you will be blacklisted by all of our collaborated
research groups, your institution will be informed for this and strict legal actions will be taken immediately.) 
To guard yourself and others from possible illegal use please do not permit anyone right to use to your paper and files. 

The major constraint is that you must independently make all content, tables, graphs, and facts that are offered in the paper.
You must write each part of the paper wholly on your own. The Peer-reviewers need to identify your own perceptive of the
concepts in your own terms. NEVER extract straight from any foundation, and never rephrase someone else's analysis. 

Please carefully note down following rules and regulation before submitting your Research Paper to Global Journals Inc. (US):  

Segment Draft and Final Research Paper: You have to strictly follow the template of research paper. If it is not done your paper may get
rejected.  
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CRITERION FOR GRADING A RESEARCH PAPER (COMPILATION)
BY GLOBAL JOURNALS INC. (US)

Please note that following table is only a Grading of "Paper Compilation" and not on "Performed/Stated Research" whose grading 

solely depends on Individual Assigned Peer Reviewer and Editorial Board Member. These can be available only on request and after 

decision of Paper. This report will be the property of Global Journals Inc. (US).

Topics Grades

A-B C-D E-F

Abstract

Clear and concise with 

appropriate content, Correct 

format. 200 words or below 

Unclear summary and no 

specific data, Incorrect form

Above 200 words 

No specific data with ambiguous 

information

Above 250 words

Introduction

Containing all background 

details with clear goal and 

appropriate details, flow 

specification, no grammar 

and spelling mistake, well 

organized sentence and 

paragraph, reference cited

Unclear and confusing data, 

appropriate format, grammar 

and spelling errors with 

unorganized matter

Out of place depth and content, 

hazy format

Methods and 

Procedures

Clear and to the point with 

well arranged paragraph, 

precision and accuracy of 

facts and figures, well 

organized subheads

Difficult to comprehend with 

embarrassed text, too much 

explanation but completed 

Incorrect and unorganized 

structure with hazy meaning

Result

Well organized, Clear and 

specific, Correct units with 

precision, correct data, well 

structuring of paragraph, no 

grammar and spelling 

mistake

Complete and embarrassed 

text, difficult to comprehend

Irregular format with wrong facts 

and figures

Discussion

Well organized, meaningful 

specification, sound 

conclusion, logical and 

concise explanation, highly 

structured paragraph 

reference cited 

Wordy, unclear conclusion, 

spurious

Conclusion is not cited, 

unorganized, difficult to 

comprehend 

References

Complete and correct 

format, well organized

Beside the point, Incomplete Wrong format and structuring
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