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Abstract - The aim of this research is to un-mask or to explore 
the facts which are hermetical in the Quaid’s Speech of 11 
August, 1947. CDA does not have a specific direction of 
research. There are many directions of such type of research. 
It does not have a proper theoretical frame work. There are 
several approaches to discourse including critical discourse 
analysis; conversational analysis and similarly many other 
forms of analysis. This Research is based upon the Van Dajik’s 
socio cognitive model (2002).” Van Dijk: “in our opinion CDA 
should deal primarily with the discourse dimensions of power 
abuse and the injustice and inequality that result from it.” 

 
 

I. Introduction 

his speech is concerned with those evils which are 
prevailing in our society and Quaid yearned to stop 
them.  In this speech Quaid-e-Azam addresses to 

first constitute assembly of Pakistan. He manifested two 
main functions of this assembly, first is to make the new 
future constitution of Pakistan and the second to 
complete Sovereign body as the Federal Legislature of 
Pakistan. The mighty sub-continent is inhabited with all 
kinds of nations and sects. Quaid-e-Azam said to his 
nation that you have clutched all the powers and it is 
responsibility to take up the right decisions. The first and 
foremost thing is that government must sustain law and 
order, so that the life, property and believes of its 
subjects are fully protected by the state. The second is 
that, we should get rid from bribery and corruption, and 
we must put down by an iron hand. Black-marketing is 
another curse. We will have to take strict action against 
those who are involved in these monstrous deeds. 
Jobbery and nepotism is another curse, we will have to 
decline it. Quaid said that there were many people who 
were against this decision of sub-continent but now it 
will have to accept because the division is particularly 
established. The division is only solution in the sub-
continent, for both Hindu and Muslims. Nobody could 
have conquered you, you are 400 million soul. If 
someone did it, it was for very short time.     
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II. Language, Discourse and Discourse 
Analysis

Language is a way of communication. Through 
language we can communicate with others and we can 
share our experience with others. There are different 
types and different forms of language. There are a lot of 
languages in world. English is a Lingua Franca. Spoken 
language is the most commonly form of human 
language. There are different signs and symbols in 
each; [language. Every language has different functions 
and different symbols. When we are going to define 
language then we should not ignore gestures and 
symbols because if we are ignoring these tools, it 
means we are denying the language of deaf. 

Whatever we speak, read or write is part of 
discourse. The term “discourse” is defined in a number 
of ways. Discourse analysts examine the spoken, written 
or signed language. They may focus on aspects of 
Linguistics behaviour. Discourse analysts are concerned 
in a way in which meanings are required. They analyze 
according to the social background.  There are different 
approaches to discourse analysis including, speech act 
theory, the ethnography of communication, the study of 
conversation and critical discourse analysis. So we can 
see that critical discourse analysis is an approach of 
discourse analysis. 

III. Critical Discourse Analysis

Critical discourse analysis (CDA) is an 
interdisciplinary approach to the study 
of discourse that views language as a form of social 
practice and focuses on the ways social and political 
domination are reproduced in text and talk. Critical 
discourse analysis emerged in late 1980s. It was 
spearheaded by Norman Fairclough, Ruth Wodak, Van 
Dijk and some others. 

There are many of reasons for studying Critical 
Discourse Analysis (CDA). One many be taking it as an 
interest in social and cultural issues, and how these 
issues affect society. Another reason is that critical 
Discourse analysis (CDA) allows you to look at topics in 
which you have a proper trust. Finally, looking at CDA in 
more depth will give you new tools with which to study 
language, not just academically, but in everyday life too, 
for example, when reading newspapers or magazines,
or watching the news. It may be capable to enhance you 
vision. 

 ©  2013 Global Journals Inc.  (US)
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Critical discourse analysis (CDA) also seeks to 
examine language as a form of cultural and social 
practice, and is an approach which allows the 
description and interpretation of social life as it is 
represented in talk and texts. CDA focuses particularly 
on the relationship between power and discourse, 
studying the way in which “social power abuse, 
dominance, and inequality are enacted, reproduced, 
and resisted by the text and talk in the social and 
political context” (Van Dijk, 2001: 352). 

The critical approach to discourse aims to 
challenge social orders and practice that we accept as 
‘natural’, but which are, in fact, “naturalized”; in other 
words, when one way of seeing and interpreting the 
world becomes so common (and so frequently 
constructed in discourse ) that it is accepted as the only 
way. In casting light on this process, critical discourse 
analysts seek to make visible the “common-sense” 
social and cultural assumptions (0r ideologies) which, 
below the level of conscious awareness, are embedded 
in all forms of language that people use (Fairclough, 
2001) . 

Fairclough and Wodak (1997: 271-80) 
summarize the main tenets of CDA as follows:

1. CDA addresses social problems
2. Power relations are discursive
3. Discourse Constitutes Society and Culture
4. Discourse does ideological work
5. Discourse is historical
6. The link between text and society is mediated
7. Discourse analysis is interpretative and explanatory
8. Discourse is a form of social action.

IV. Methodology

Critical research on discourse needs to satisfy a 
number of requirements in order to its aim. First of all we 
have read the whole speech. We have tried to analyze 
all the aspects of the whole speech very carefully. Then 
we have applied upon it Van Dajik’s socio cognitive 
model (2002). We have applied a research tool, Critical 
Discourse Analysis (CDA). At the end we have summed 
up all the aspects and synthesized it by our self.

V. Analysis

Quaid-e-Azam, in his speech said a lot of good 
points or aspects and if we follow them, we can become 
a great nation but Pakistan was failed to continue a 
democratic process after the death of Quaid-e-Azam. 
Pakistan was failed to mantain law and order in country. 
Pakistan forgot all the points and claims of Quaid.  
Quaid desired to stop corruption and bribery, jobbery 
and nepotism similarly black-marketing in Pakistan’s 
society but what we are seeing now-a-days? We are 
seeing that the monster of all these evils is spreading 
day by day and every third person is involved any such 
type of crime and government is unable to stop those 

© 2013  Global Journals Inc.  (US)

people from such contemptible deeds.  Where is the 
dream of Quaid? Where is aphorism? Where are the 
rules and regulations and law and order in our country? 
Where is peace and amity? These are all such questions 
which rise in our minds when we read the Quaid’s 
speech on 11 August 1947. 

First of all we are going to scrutinize the 
situation of corruption in Pakistan. Corruption in 
Pakistan is widespread, particularly in the government 
and lower levels of police forces. Nobody can get a 
small diminutive even the job of a peon without bribery 
and corruption. Corruption in Pakistan is augmenting 
day by day. We can look at the Arslan Iftikhar’s case. 
This a a case of corruption. if these elite class people 
are involved in these such deeds then what will be the 
condition of a common man. How he can survive in 
such a society? There was a cartoon in The Jung 
(26May 1996), showing the corruption in Pakistan, with 
politicians fighting each other for plots of land while 
ignoring the Hindu menace. Everywhere is corruption in 
our society.

Similarly there are many other cases of those 
higher people who are embroiling in corruption and 
bribery. First and foremost, we would like to tell that our 
media is corrupt. Media plays a vital role in the progress 
of every country and is considered a back-bone of every 
country. In Pakistan media is working for those people 
who give them corruption and bribery. It is working 
under the influence of some powerful people. Nawaz 
Sharif is also misusing his power and expanding his 
business umpire in order to gain financial benefits. If 
these political figures are involved in such heinous and 
monstrous deeds, then, how they can prevent public 
from such deeds? How they can expect betterment from 
any ordinary person. Political figures are corrupt in 
Pakistan because they manipulate laws and policies 
according to their personal benefits.  In 2011 Pakistan’s 
rank in the list of most corrupt country was 134th but in 
2012 its rises up to just 34th and tied with Azerbaijan, 
Kenya, Nepal and Nigeria.  

Similarly, like corruption, Quaid wanted Pakistan 
such a country which is free from black-marketing but it 
is also increasing day by day in Pakistan. Many people 
who are indulged in this ignoble deed are well aware 

Quaid in his speech said that we have 
accomplished each and every thing very peacefully but 
what you think? What our history says about such an 
accomplishment or achievement? Have we not lost any 
lives? Over five million people have lost their lives. We 
have sacrificed our sisters and brothers, our babies, old 
and young. Even many children lost their mothers. Many 
wives lost their husband. Is this a peaceful 
accomplishment? We can analyze or see this point in 
another view and that is this, Quaid wanted to 
encourage his followers and wanted to keep them 
united. He might have desired to spread a spirit in them.
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from social law of our country, they are also well 
educated. Here our question will be what is black-
marketing? Black-marketing is an illegal business in 
which there is illegal buying and selling of goods and 
services. In Pakistan black-marketers are notoriously 
hard to regulate. 

Quaid wanted such a country which should be 
free from all these evils and should be free from black-
marketing but what is the present condition of Pakistan? 
Can we say that Pakistan is a country where there is no 
black-marketing? Is Pakistan a country which is free or 
prevented from this ignoble deed? No, we cannot say 
because everything is happening in front of our eyes. 
We are seeing every evil in our society but are unable to 
prevent our country. How would be Quaid in his grave 
who desired to see a peaceful, corruption free, nepotism 
free and black-marketing free place, Pakistan!

Nepotism is another monster in our society as 
like corruption and black-marketing which is increasing 
day by day, month by month and year by year. The 
government has designated the prime minister’s son-in-
law, Raja Azeem-ul-Haq, as an Executive Director of 
World Bank, a senior official said. What is this?  Is this 
not misuse of power?  In it not called jobbery or 
nepotism? What Quaid desired in our country and what 
is happening now-a-days? 

One can say that Quaid’s claims were just 
political claims, thus, there is no implementation upon all 
those claims. Here we have another issue that either 
Quaid was a secular personality or a non-secular? The 
liberal secularists have always used couple of lines from 
the first speech to try to prove that Quaid wanted a 
secular Pakistan where religion will not have anything to 
do with the state. This is most bizarre, illogical and 
sinister interpretation of the Quaid’s vision and words 
which have nothing to do with reality. As Quaid said in 
his speech

When we see at the definition of secular which 
is a person who keeps in himself and do not bother 
others, then, we can say why Quaid wanted to make a 
separate country and why he made Pakistan? When we 
see at his speech, we are unable to differentiate that 
either he is a secular or a non-secular. In his speech he 
said that all the minorities must be free and all the 
religions must also be free. There must be a freedom to 
every religion to practice their religious activities.

Now we are going to catch law and order in our 
topic. What is law and order? Where it has been seen in 
Pakistan?  There is no law and order in Pakistan. We 
have a recent incident of Quetta. Hundred people killed 
without any reason. They were killed because of 
religious clashes. Government is just enjoying his power 
and has no concern with these matters. Everybody is 
going to take their personal benefits. Everyday there are 

bomb-blasts in Pakistan. Now-a-days our forces are 
also not protected. We can look at the attack on our 
General Head Quarter Rawalpindi. In October 2009, 
there was attack on our General Head Quarter where 
four terrorists entered in GHQ and killed six soldiers. 
When our forces are not saved then how we can expect 
from them that they will provide us protection? How they 
will protect us from these terrific elements. Terrorism is 
daily increasing at a high rate in Pakistan. Our mosques 
are also not saved. We have many cases in this regard. 
From the day of establishment to the present day, there 
is no law and order or peace in Pakistan. Either we look 
at the murder of our Prime Minister Liaqat Ali Khan or we 
are going to look at the murder of our first lady Prime 
Minister Benazir Bhutto. How Sulaman Taseer was 
murdered?  We have example of Zulfiqar Ali Bhutto. He 
was targeted by political figures. It was law and order? 
How an ordinary person can live a life full of content? We 
are not able to provide security to our political 
personalities then how we can protect the ordinary 
people? Who is responsible of all this disorder in 
society? Our security institutions are fearful to protect 
their institution from this flame of terrorism. They cannot 
protect themselves then how they can protect us?  

Here next thing come to us is loyalty with our 
country. It is the demand of our faith to be loyal with our 
country because we live in it and eat it food, drink its 
water. If we are not loyal with our motherland then we 
cannot be loyal with anyone. But who is loyal to this 
merciful land? All people are just going to take 
advantage of it. They are using Pakistan, we can look at 
our politics, and they just want power and rule and have 
no concern with public. They are going to full their 
pockets with money.  

Where minorities are free to practice their 
religious activities? Now-a-days Muslims are fighting 
with each other on religious bases. Every person has his 
own religion/sect according to his own thinking. Jinnah’s 
statements about the minorities (whether Muslims in 
India  or  Hindus  in  Pakistan) are  significant.  Quaid
said that

“I am going to constitute myself the Protector-
General of the Hindu minority in Pakistan”. 

He spent his first and only Christmas in 
December 1947 as the guest of the Christian 
community, joining in their celebrations. Tolerance 
towards minorities is another theme in his speeches. 
Jinnah had regularly reminded his Muslim audiences of 
what Islam maintains: “our own history and our Prophet 
have given the clearest proof that non-Muslims have 
been treated not only justly and fairly but generously” 
(Merchant 1090: 10-11).  

There are creating religious prejudice in 
society. In India, there are more Muslims as compared 
to the whole population of Pakistan. Are they not free to 
practice or to perform their religious activities? Are they 
slaves of Hindus? We think they are freer than us to 
practice their religious activities and are free in every 

 ©  2013 Global Journals Inc.  (US)

“You are free; you are free to go to your 
temples, you are free to go to your mosques or to any 
other places of worship in this State of Pakistan. You 
may belong to any religion or caste or creed”.

V
ol
um

e 
X
II
I 
Is
su

e 
WII
 V

er
si
on

 I

Analyses of Quaid-E-Azam’s Speech of 11th August, 1947



 

 

  

 

 

 

 

  

 

 

References Références Referencias

 

 
 

 
 

 
 

   
     

 
 

         
   

 
  

 

 
 

  
 

 

1. Jinnah, Pakistan and Islamic Identity: Akbar 
S.Ahmed (OXFORD PRESS).

2. Quaid’s August Speeches, Charter of Medina and 
the Rights of Minorities by Zahid Hamid on a site. 
http://takbeeremusalsal.blogspot.com/2012/04/quai
ds-august-speeches-charter-of.html
Fading Legacy: In Search of Jinnah’s Missing 
Speech by Salman Siddiqui:  Published in “The
Express Tribune”, August 14 th, 2012.

4. Secularism: Did Quaid’s August 16th speech exist? 
By Moin Ansari on a site (zimbio.com).

5. PM’s empty rhetoric while recalling Quaid’s Aug 11,
1947 speech By Nusrat Javeed in Express Tribune 
(Newspaper) 

6. Truth behind Quaid-e-Azam 11th August, 1947 
Speech, on September 3, 2011 by Greater Pakistan 
on a private site under the name of “Pak Defense 
Unit”.

7. Jinnah of Pakistan by Stanley Wolpert. (OXFORD 
PRESS) (Paperbacks) 

3.

220

  
  

  
  

G
lo
ba

l 
Jo

ur
na

l 
of
 H

um
an

 S
oc

ia
l 
Sc

ie
nc

e 
  
  

(
D DDD)

G

24

Y
ea

r
2 0

13

field of life? Quaid desired for what?  Such a country 
where there is no freedom and Muslims are fighting with 
each other on religious basis. They are abusing each 
other and targeting and hitting each other. They are 
shattered. They are not free to do their religious jobs. 
They have made their own sects.  Shias and Sunnis are 
the enemies of each other. Punjabi and Sindhi are 
enemies of each other. Political parties are the rivals. 
Because of this political fire, we have lost East Pakistan 
on 16th December, 1971. Quaid said that we are free to 
go to any kind of worship place but at present we are 
not free. Now-a-days, we are fearful. We cannot come 
out of home because circumstances are not good. A 
person who goes to earn some living is not sure that 
either he will come back or not?  There is too much 
discrimination in Pakistan. There is religious 
discrimination, provincial discrimination and social 
discrimination also at large scale. We are facing many 
challenges at present time. Quaid desired something 
different but Pakistan is some different from the reality. It 
is not the dreamland of Quaid. It is a land, where people 
are jealous with each other, where people are unaware 
and uneducated, where people has no sense of right 
and wrong. People do not know what is going on 
around us. They are hopeless. Our country is not able to 
handle all these heinous issues. What is the present 
condition of our country? All cruel people are looting our 
country. A lot of political parties are going to take hold of 
this country. They just want to full their own accounts. 
They want seats power or authority and wealth. They are 
wearing different disguises but revealing their real 
identity with their actions and also with their 
performance.  

VI. Literature Review

There are different works on this speech and 
also different analysts have examined it in their own way. 
Here, we are going to present some of the works done 
by different people on this speech. Nusrat Javeed is a 
journalist, who analyzed Quaid’s speech on August 12, 
2011 published in The Express Tribune. He said that 
what our Quaid wanted it was not established. He wrote 
in the favour of minorities and reminds us that they are 
not well protected as Quaid desired. He related different 
parties in this regard and also gives the example of 
Fehmida Mirza who have sent some flowers to the 
minority representing legislators but they are not sincere 
with them from the core of the heart and soul as Quaid 
desired, this thing reminds us the Quaid’s speech is not 
practically working. 

On another site, under the name of 
“pakdefenceunit.wordpress.com”, there is also some 
analysis on Quaid’s same speech. On this site, it is 
written that Quaid was not a secular person and he 
wanted to establish a country which would follow the 
teachings of Islam.

On April 2012, Zahid Hamid declared on a site 
under the name of “Takbeer-e-Musalsal” that Quaid 
desired a place free of disputes, free of religious sects, 
where all people should be equal. Zahid Hamid writes in 
the favour that Quaid was not a secular person and he 
wanted to get a country which would be according to 
Islamic norms. He related it with the charter of Madina. 
So every person has his own mind and has his own 
point of view.   

VII. Conclusion

Quaid-e-Azam desired a country free of all the 
nefarious deeds like bribery, corruption, jobbery, 
nepotism, and black-marketing. Quaid wanted a 
country, in which there must be law and order. Quaid 
wanted a tranquil country. Quaid wanted a consummate 
country but what is going on around us? Our society is 
corrupt and pernicious. Everybody is going to take his 
personal benedictions but nobody envisage about the 
amelioration of this country. This country is totally the 
antagonistic of Quaid’s speech. Quaid had fabricated a 
country for all the nations and all the minorities should 
be free in it, but now-a-days circumstances are not 
good. Muslims are fighting with each other then how 
they can give rights to the minorities? So In short 
Pakistan is not working well as Quaid wanted or desired. 
Pakistan is not that Pakistan which Quaid wanted. In this 
regard, government should take strict action against 
those who are involved in these disastrous deeds. We 
should also help the government in all these issues. We 
should give awareness to the people and teach them 
that what is good and what is bad for them and for their 
country. We should work hard for the progress and 
prosperity of our beloved country. 
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Language Acquisition: from Notion to 
Expression

This paper discusses language acquisition from a 
perspective of a dichotomy between the communicative notion 
and its expression. The communicative notion refers to what 
the speaker intends to communicate with the person or 
listener that he wants to address and the expression is the 
realization of the communicative notion by means of language. 
The authors first introduced Vygotsky’s theory on the relation 
between thought and language, then discussed the 
mechanisms of the communicative notion acting as the 
starting point of language acquisition through the analysis of 
the description of a child learning to say the word “doll”, 
provided by Bloomfield, and finally explained how expression 
develops on the basis of the communicative notion.
Keywords  :

I. Introduction

Thought, unlike speech, does not consist of 
separate units. When I wish to communicate the 
thought that today I saw a barefoot boy in a blue 
shirt running down the street, I do not see every 
item separately: the boy, the shirt, its blue color, his 
running, the absence of shoes. I conceive of all this 
in one thought, but put it into separate words. 
Speaker often takes several minutes to disclose one 
thought. In his mind the whole thought is present at 
once, but in speech it has to be developed 
successively. A thought may be compared to a 
cloud shedding a shower of words. Precisely 
because thought does not have its automatic 
counterpart in words, the transition from

  
thought  to

word leads through meaning. In our speech, there is 
always the hidden thought, the subtext. Because a 

there have always been laments about the 
inexpressibility of thought.

Vygotsky (1986) discussed two prerequisite 
domains in regard to the origin and development of
human language: the abilities of intellectual problem-
solving and the abilities of human social and verbal 
communication. Non-human primates have both 
communicative abilities and some intellectual problem-
solving abilities, but these two domains remain 
disassociated in them. Problem solving in a human 
interactional context entails not only the solving of the 
problem itself, but communication with people. 
“Problem” discussed in this context refers to anything 
that a person intends to respond to or concern himself 
with. If you saw “a barefoot boy in a blue shirt running 
down a street” and want  to tell someone about it, this 
may be considered as a problem to be solved if you 
want to convey the idea to other people. In Vygotsky’s 
(1986) work Thought and Language,  we can see how 
the development of thought is laced with the 
development of language. His research suggests that 
the development of speech is always paired with the 
development of thought. In other words, thought is 
always present when language is being acquired, and in 
a language-mediated society, language is often present 
when thought is being developed. Once verbal thought 
has been formed and developed, thought can be 
automatically expressed verbally and speech can be 
automatically understood meaningfully. 

In order to scrutinize the acquisition and 
development of language in a communicative and 
language-mediated society, we would like to introduce 
in this article two terms: notion and expression. “Notion” 
refers to what the speaker intends to communicate with 
the person or listener who he wants to address and 
“expression” is the realization of the speaker’s notion by 
means of language. In the above Vygotsky’s 
description, the thought that today I saw a barefoot boy 
in a blue shirt running down the street is the notion that I 
have in mind, which serves as something that is 
intended to be expressed. Language functions, as it 
were, as a tool, without which the notion cannot be 
conveyed to the listener. Notion has its own structure 
and logic, and the structure of language is created and 
invented through the perception of the structure of the 
notion. The language acquisition and developmental 
process of   children   centers   around  this  commu- 
nicative notion.

Abstract -

 ©  2013 Global Journals Inc.  (US)
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ust as Kozulin (2012:xii) observed, the  theme of 
evolutionary and ontogenetic origins of human 
thinking and speech discussed by Vygotsky 

acquired a new context in the work of Tomasello (1999) 
and his colleagues. Vygotsky (1986) adopted a “tool-
mediate” methodological analysis of the inter-functional 
relation between thought and speech. This “tool-
mediate” phenomenon of the formation and 
development of verbal thinking, i.e. the association of 
thought and language through frequently repeated 
practice of verbal communication, can be clearly seen 
from a daily situation of verbal expression, described by 
Vygotsky (1986:251): 

J
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II.

 

Notion: the Starting Point of 
Language Acquisition

 

Language acquisition research cannot be 
adequately conducted without adequate consideration 
given to the mechanisms of human communication, 
especially linguistic communication, and the 
mechanisms of the formation and development of the 
communicative notion

 

and linguistic expression. A 
survey to the words children first learn to say shows that 
they tend to be those which refer to prominent, everyday 
objects, and usually things that can be manipulated by 
children, e.g. “mama” and “dada”, and “doggie”, “kitty”, 
“milk”, “cookie” and “sock” (Scovel, 1998:11). Why? 
Because these are the only things upon which children 
can form communicative notions. The following is a 
language acquisition story made up by the famous 
American linguist Bloomfield (1933, 29-31). The citation 
of the story is intended to show how the communicative 
notion becomes the starting point of language 
acquisition.

 

Bloomfield admitted that it is not known exactly 
how children learn to speak, but he assumed that the 
process of language acquisition

 

seems to be something 
like this: (1) The child seems to have an inherited trait of 
learning to utter and repeat vocal sounds under various 
stimuli. (2) Some person, say the mother   utters in the 
child’s presence a sound which resembles one of the 
child’s

 

babbling syllables. For instance, she says doll. 
When these sounds strike the child’s ear, his habit 
comes into play and he utters his nearest babbling 
syllable, da. We say that he is beginning to “imitate.” 
Grown-ups seem to have observed this everywhere, for 
every language seems to contain certain nursery-words 
which resemble a child’s babbling ---

 

words like mama, 
dada: doubtless these got their vogue because children 
easily learn to repeat them. (3) The mother, of course, 
uses her words when the appropriate stimulus is 
present. She says doll

 

when she is actually showing or 
giving the infant his doll. The sight and handling of the 
doll and the hearing and saying of the word doll

 

(that is, 
da) occur repeatedly together, until the child forms a 
new habit: the sight and feel of the doll suffice to make 
him say da. He has now the use of a word. To the adults 
it may not sound like any of their words, but this is due 
merely to its imperfection. It is not likely that children 
ever invent a word. (4) The habit of

 

saying da

 

at the 
sight of the doll gives rise to further habits. Suppose, for 
instance, that day after day the child is given his doll 
(and says da, da, da) immediately after his bath. He has 
now a habit of saying da, da

 

after his bath; that is, if one 
day the mother forgets to give him the doll, he may 
nevertheless cry da, da

 

after his bath. “He is asking for 
his doll,” says the mother, and she is right, since 
doubtless an adult’s “asking for” or “wanting” things is 
only a more complicated type of the same situation. The 
child has now embarked upon abstract or displaced

 

speech: he names a thing even when that thing is not 
present. (5) The child’s speech is perfected by its 
results. If he says da, da

 

well enough, his elders 
understand him; that is, they give him his doll. When this 
happens, the sight and the feel of the doll act as an 
additional stimulus, and the child repeats and practises 
his successful version of the word. On the other hand, if 
he says his da, da imperfectly ---that is, at great 
variance from the adults’ conventional form doll

 

---

 

then 
his elders are not stimulated to give him the doll. Instead 
of getting the added stimulus of seeing and handling the 
doll, the child is now subject to other distracting stimuli, 
or perhaps, in the unaccustomed situation of having no 
doll after his bath, he goes into a tantrum which 
disorders his recent impression. In short, his more 
perfect attempts at speech are likely to be fortified by 
repetition, and his failures to be wiped out in confusion. 
This process

 

never stops. At a much later stage, if he 
says Daddy bringed it, he merely gets a disappointing 
answer such as No! You must say “Daddy brought it”;

 

but if he says Daddy brought it,

 

he is likely to hear the 
form over again: Yes, Daddy brought it, and to get 
favorable practical response.

 

Though Bloomfield, in his academic milieu, was 
unable to conduct any cognitive and  sociocultural
analysis of the language acquisition process, his 
behaviorist view in the above description and discussion 
reveals part of the actual fact of a child learning his 
mother tongue. Firstly, the actual experience of the doll 
has become the boy’s personal experience, and the 
meaning of the doll to the boy is what the doll means to 
him after his bath ---

 

the “doll” thing in the situation plus 
his sight and feel of the doll. Before the infant learns to 
say “da”, he could see the doll and keep the thing in his 
mind. Next time he sees it, he must feel familiar with it. 
Frequent contact with the doll after the bath enables the 
boy to remember it, and when the situation comes 
again, the “doll” immediately occurs to his mind. 
Because the “doll” has been strongly associated with 
“da”, then “da, da, da …” becomes the boy’s 
expression of asking for the “doll”. Repetition is needed 
in language learning because the frequency of 
experience contributes to the strength of the association 
between the situation, the communicative notion and the 
expression, in the above case, the association between 
the bath circumstance and the notion of the doll, and

 

the linguistic expression of “da”. 

 

Secondly, linguistic communication originates 
from the “notion” that the child needs to communicate 
with his mother. The child says “da” only because the 
bath event at this moment reminds the child of the “da” 
thing. It

 

is the notion in the child mind that causes him to 
say “da”. If at this moment the mother gives the child 

Language Acquisition: from Notion to Expression

something else different from the doll, it is quite possible 
that the child is able to compare the doll with the “doll” 
in his mind and notice the difference. Therefore, when 
the child cries “da, da”, he is actually saying “I want the 
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touched after the bath. Bloomfield is right when he says 
that the child’s crying for the doll after his bath means 
that he is asking for his doll. The communicative notion 
of “asking for the doll” is the very origin and starting 
point of language acquisition, but this origin and starting 
point must be set in a circumstance 
where the mother serves as the

 

whole thing that reveals 
the sociolcultural phenomenon to the child. 

 

Thirdly, Language acquisition is an incremental 
process. The “da, da, da” produced by the child does 
not refer to the doll, but the whole communicative notion 
---

 

“I want the doll.” Language learning is compelled by 
this intention of expressing the notion. A child first learns 
the meaning of the social language by integrating the 
social form of the language and the individual meaning 
from his personal experience. The child’s 
communicative notion is gradually becoming associated 
with the phonological sound “da”, and his expression 
grows towards full and conventional expression of 
adults. The superficial stages of language development 
seems to be the one-word stage, the tow-word stage (or 
telegraphic speech), and finally the full expression. 
Language acquisition researchers sometimes miss the 
point and keep their research at these superficial 
phenomena of language development. For instance, in 
psycholinguistics, the development of native language 
acquisition is always divided into stages like babbling, 
one-word stage, two-word stage, telegraphic language, 
etc. The question that we would like to ask here is 
whether there is any difference between the 
communicative notion when a child says

 

one word, say, 
“sock” and that when he utters two words, like “my 

 

 

Fourthly, the term “verbal thinking” or “verbal 
thought” that Vygotsky (1986) coined to indicate the 
spontaneous concurrence of the notion and the 
expression is actually the association formed and 
developed between the communicative notion and the 
linguistic expression. In the “da” story, the child has 
formed and developed the association between the 
thing, that is doll, and the word, that is “da”. Through 
repetition, the association has become so strong that 
whenever the thing appears (or appears in the notion) it 
excites the mental association. One’s parole comes 
from the langue of the peaking community. The 
development of one’s speech entails the perfection of 
his articulation and the complicated structure of the 
expression that matches the complicated structure of 
the communicative notion. This is quite typical of 
children’s language acquisition and of adults’ language 
production in real communication. In various situations, 
an adult may say “The doll” when he has a complete 
communicative notion in mind, but others may not 
understand. It   is  often  the   case   that   he  is  asked 
“What about the doll?” or “What happened to the doll?” 
In Vygotsky’s example, an adult may say “The boy.” In 
his mind, he has the communicative notion of “Today I 
saw a barefoot boy in a blue shirt running down the 
street.” This communicative notion can be realized in 
speech in various ways. For instance, “I saw a boy 
running in the street today. He had no shoes, and wore 
a blue shirt.” Or “I saw a boy in the street. He was 
barefoot, and had a blue shirt. He was running down the 
street.” No matter how the speech is worded, the 
meaning is the same because the communicative notion 
is the same. Grammatically correct sentences are the 
result of a long-term endeavor to perfect language 
expression towards the convention of language. 

 
III.

 

Expression: a Linguistic Tool for the 
Notion

 
Language functions as a tool to express the 

communicative notion. Just as Vygotsky observed, 
notion, unlike speech, does not consist of separate 
units. Notion is the consciousness, the intentionality, the 
idea or feeling that a speaker has in mind when he 
wants to express. Expression, when referred to as the 
expressing process of the notion, serves as a tool or a 
way to convey what is intended to mean. As 
consciousness or intentionality, notion occurs all of 
sudden to the mind of the speaker. If this is the case, 
then the notion behind the single word “da” or “milk” or 
“sock” comes to the boy’s mind at once. The single 
word expresses the whole notion. If the single word “da” 
expresses the notion “I want the doll”, then the child’s 
language acquisition is definitely and steadily directed 

Language Acquisition: from Notion to Expression

and developed towards the convention of the language 
being learned. 

 ©  2013 Global Journals Inc.  (US)
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them. There is no difference between the 
communicative notion that causes the child to cry and 
the notion that compels an adult to say “I want the doll”. 
The only difference, if there is any, which can be 
academically scrutinized, is that the communicative 
notion of an adult is conceptualized and verbalized. Just 
as Thomas Scovel (1998: 13) says, even well over a 
century ago, parents noticed that their children seemed 
to use single words as sentences. In 1877 Charles 
Darwin, for example, recorded in the journal that he kept 
on his son’s acquisition of language that the single word 
“milk” could sometimes be a statement or a request, or, 
if his son had accidentally dropped his glass, an 
exclamation. If children are using single-word 
sentences, exactly as adults often do in conversation, 
“Milk?” meaning “I’d like some milk?” and if there is no 
difference between the communicative notions behind 
the different stages, then language acquisition should 
be viewed as an incremental process, always with the 
communicative notion on the scene for the perfection of 
the linguistic expression towards the social convention 
of language.

Sociocultural

doll”. He is asking for the very doll that he has seen and 

sock”. We can hardly see any great difference between 



 

As a linguistic tool for the notion, expression is 
the realization of the notion. In other words, how to 
express depends upon the communicative notion. 
According to Chomsky (1965), the actual sentence that 
the speaker has uttered in a real situation of 
communication is his performance; the ability to 
mentally form grammatically correct sentences is

 

his 
competence. The uttered sentence is the surface level of 
language, and the notion is the deep level of language. 
The grammar of the language that the speaker happens 
to pick up is the particular grammar, and the structure of 
the notion is the universal grammar.

 

The tendency or inclination that human beings 
display to seek a tool of expression for the 
communicative notion is a genetic endowment, which 
evolved from the   labor activity in the 
evolutionary course of human beings. Dai and Liu

 

(2012) explored the origin of human language from the 
perspective of meditation towards the needs satisfaction 
of communication. They adopted Engels’s (1876) view 
that labor plays a crucial part in the creation and 
shaping of man himself and his body parts and also in 
the creation of language. Labor forced man to meditate 
on the void left between what he needed and the means 
to satisfy his needs. Man shifted his meditation from the 
needs to needs satisfaction, which resulted in the 
creation of tools, typical representatives of human 
culture. The ability to shift meditation towards tool 
making is a prelude to the creation of language. The 
ability to conduct meditation shifting is what 
distinguishes man from other animals. This ability has 
been woven into the

 

genetic structure of man and has 
become man’s innate trait. Language is a human tool 
for social communication. Understanding the human 
needs, emotions, and thoughts underlying the creation 
process of his tools and language will better our 
appreciation of the nature of language and the 
operational mechanisms involved in speech and 
language acquisition. Engels (1876) figured out the 
situation when the men in the making were collectively 
creating their language tool for communication. The 
development of labor

 

necessarily helped to bring the 
members of society closer together by increasing cases 
of mutual support and joint activity, and by making clear 
the advantage of this joint activity to each individual. “In 
short, men in the making arrived at the point where they 
had something to say

 

to each other. 

 

Investigation into the development of the tool of 
expression from the compulsion of communication 
entails the inquiry into the nature and structure of the 
“something” that the men in the making had to say to 
each other. Dai (2004) imagined a situation of a black 
dog running after a hare. He said that both humans and 
other animals can experience the situation. The 
experience of the situation does not require language of 
any kind. On a certain occasion of social 
communication, the men in the making through social 

labor are compelled to communicate the communicative 
notion of a black dog running after a hare. It was then 
and only then that they had something to say to each 
other. This communicative notion is the prerequisite for 
the creation and development of human language. 
Human experience is the source of his conception of the 
“black”, “dog”, “running after” and “hare”. The concepts 
of “black”, “dog”, “running after” and “hare” represent 
the elements of the notion

 

and are realized by the 
phonological words. No matter how a language socially 
or collectively conventionalizes the structure of the 
notion, it should be capable of expressing the notion. 
Hence Dai concluded that the structure of the natural 
world, the structure of the communicative notion that is 
formed from the experience within the natural world and 
the structure of language expression are identical and 
should be viewed in this logical and sequential order. 

 

It is also quite plausible to conclude that the 
concepts of “black”, “dog”, “running after” and “hare” in 
the communicative notion might eventually be separated 
from the whole notion through various communicative 
notions formed on various occasions. On one occasion, 
the black dog is running after a hare; on another, a hare 
is grazing on the grass. There is no denying the fact that 
different languages have developed different 
conventions not only in the domain of grammar, but in 
the domain of conception of words. In one culture, the 
notion of “black dog” may be one compound concept, 
that is, it may be contained in one word; in another, it 
may be two. In one language, “black” is placed before 
“dog”; in another, after “dog”. What Chomksy claimed 
as “universal grammar” is actually the “grammar” of the 
nature and the “grammar” of the notion, whether it be 
called “grammar” or “structure” or “logic”. A sentence 
can be divided into a noun phrase and a verb phase not 
because language is naturally and logically so, but 
because humans perceive the world in this way, and 
language is conventionalized accordingly. 

 

A Chinese scholar and linguist named Lin 
Yutang (1982: 1) observed in as early as the 1930s in 
the Preface “The Science of Expression ” of his Kaiming 
English Grammar that “[i]n everything we say, there are 
always (1) something to say, and (2) the way of saying 
it. We shall call the former the notion, the latter the 
expression of these notions. We must understand that 
grammar has no meaning for us except to teach us 
about these notions and the ways of expressing them.” 
Hence he (1982: 7) advocated that to study grammar is 
“to look at grammar from the inside, and start from the 
idea we wish to express to its expression, from inner 
meaning to outer form.” What Lin proposed is exactly 
what has been discussed here. In learning English as a 
foreign language, the learner should first learn to 
understand the notion that a certain grammatical 
structure expresses, and then attempt to imagine a 

Language Acquisition: from Notion to Expression

situation where the speaker forms a communicative 
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instance, the subjunctive structure “If … had done 
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Teachers’ Questioning Behaviour and 
Instructional Organisation as Correlates of 

Students’ Achievement in English Language 
    

Abstract - The study investigated the relationship between 
teacher’s questioning behaviour and instructional organization 
and students’ achievement in English Language. The study 
adopted a descriptive research design. Four Research 
Questions were answered. The participants were 30 English 
Language teachers and 450 students randomly selected from 
15 Senior Secondary Schools. The instruments for data 
collection were Teachers’ Questioning Behaviour Observation 
Checklist (r=.79), Teachers’ Instructional Organization 
Observation Rating Scale (r=.81) and Achievement Test in 
English Language (r=.78). Findings revealed that teachers ask 
display and referential questions that are largely mono-
directional. There is a positive, very strong relationship 
between Teachers’ Questioning Behaviour and students’ 
achievement in English Language. Teachers’ Instructional 
Organization has negative, very weak relationship with 
students’ achievement in English Language. It is recomm-
ended that teachers of English Language should structure 
questions specifically for the purpose of diagnosing students’ 
needs and for bridging learning gap among students in order 
to increase their performance in the subject. English Language 
teachers should attend, on regular basis, seminars, 
conferences and workshops that will expose them to proper 
deployment of questions and patterns of instructional 
organization in the classroom to optimize learning.  
Keywords : questioning behaviour, instructional 
organization, display, referential, achievement. 

I. Introduction 

nspite of the laudable importance and use of English 
Language as a medium of instruction and language 
of communication in the wider society of Nigeria, it 

has been noted  that English Language competence of 
the Nigerian secondary school students has been on a 
steady decline since 1960. Onukaogu (2002) reported 
that observations and data emanating from the research 
on the performance of learners in achievement tests 
reveal that they are very poor in English Language.  
Akinkugbe (1994) and  Oladunjoye (2005) note that poor 
learners of English pervade all segments of  our  society 
and stressed that if the problems associated with the 
teaching and learning of English are not adequately 
addressed that there will be serious implications. Also, 
WASSCE results (2006-2010) further buttress the fact 
that the poor performance of students in English 
Language  is   a   recurrent  problem   that  needs  to  be 
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addressed. In 2006, out of 1154266 candidates that sat 
for the examination only 375007 (32.48%) made 
distinctions and credit grades; in 2007, out of 1,275,466 
candidates that sat for the examination, 325,754 (25.5%) 
had distinctions  and credit grades; in 2008, 1,369,42 
candidates sat for the examination, only 188,442 
(13.76%) made distinctions and credit grades; in 2009, 
out of  1,373,009 candidates, 356,981 (25.9 %) made 
distinctions and credit grades while in 2010, the 
percentage of students who made distinctions  and 
credit grades in English dropped to 24.9% because only 
337,071 made credit and distinctions grades out of 
1,351,557 candidates that sat for the examination.  

From the above result, one can deduce that 
only about 24% of the candidates that sat for WASSCE 
in the year under review had credit grades and above in 
English Language while a large percentage of students 
who sat for the examination scored below credit grades. 
The implication of this is that the percentage of students 
eligible to proceed for higher studies is comparatively 
low each year. This is because the entry requirement of 
candidates into various tertiary institutions-Universities, 
Polytechnics and Colleges of Education, as stated in the 
UTME Brochure, (2012) is a minimum of five credits 
which must include English Language.  

A lot of factors have been adduced to be 
responsible for the poor performance of students’ 
achievement in English Language and the quest fore 
solutions to the poor performance of students in English 
language has made a lot of scholars to carry out 
different researches. Atanda and Jaiyeoba (2011) 
postulate that of all the factors that could be responsible 
for the poor performance of students in English 
Language, teachers’ competence ability is the most 
prominent. It is a general belief, as noted by Ahmad 
(2008), that success in teaching in the classroom lies in 
the teachers’ hands because they are responsible for 
stimulating students’ interest and in directing the mood 
flow of the class. This means that teachers’ 
effectiveness is highly related to students’ performance.  
The success of any teaching and learning process 
(which invariably influences students' academic 
achievement) depends on how effective and efficient the 
teachers are. Teachers who are the personnel in-charge 
of teaching and implementing educational policies 
designed to attain educational goals cannot be 
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neglected, if the educational goals and in fact, national 
development goals are to be attained.  

At this juncture, it is noted that success of the 
students in any examination also depends largely on 
qualified and dedicated teachers who are ready to ask 
good questions that will facilitate learning and organize 
instruction in such a way that it meets the need of the 
different students in the classroom. Oshodi (1998), 
Duyilemi and Duyilemi (2002) in their studies, reiterated 
that students in any country cannot perform beyond the 
quality of the teachers. In his own contribution, 
Bangbade (2004) found out that teachers’ attributes 
have significant relationship with students' academic 
achievement. According to him such attributes include: 
teachers' knowledge of the subject matter, 
communication ability, emotional stability, instructional 
organization, good human relationship and interest in 
the job. He concluded that students whose teachers 
lack the knowledge of the subject matter, who have poor 
communication ability, poor emotional stability, and lack 
the ability to properly organize instruction do not perform 
like others whose teachers possess these attributes. 

A teacher's knowledge of the subject matter, 
pupils and methodology and techniques of imparting 
knowledge are great attributes which have significant 
effects on the students' academic achievement. In his 
study, Elochukwu (2001) revealed that there was a 
significant relationship between teaches' ability to 
communicate effectively, asking germane questions, 
being organized and students' academic achievement in 
the secondary schools. He explained that teaching and 
learning processes deal with dissemination of ideas, 
skills, knowledge, values and attitude from the teachers 
to the students which must be properly organized. He 
concluded that teachers' ability to communicate 
effectively determines how much the students acquire 
from him/her which invariably influences their 
achievement each time they are tested in such aspects. 
One can observe from this, that, to be able to teach 
effectively, a teacher must be able to communicate 
his/her ideas efficiently and to achieve this; the message 
must be clear and precise. He must be able to organize 
instruction in such a way that it meets students need in a 
multi-dimensional state and be able to use teaching 
skills, such as questioning, properly to adjudicate 
accurate pedagogy in the classroom. This is what 
Fakeye (2007) refers to as teachers ‘questioning 
behaviour. Questioning behaviour has to do with the 
nature and manner a teacher asks questions in the 
course of lesson, and this is considered as an important 
factor in improving students’ academic achievement in 
English language. Fakeye (2007) argues that “an 
important aspect of classroom interaction in ESL 
classroom is teachers’ questions which play significant 
roles in ESL instruction”. Ayede (2012) asserts that 
questioning as a teaching strategy has consequent 
potential for influencing students’ learning. Questioning 

is a core function of both learning and teaching; 
questions can stimulate students to think at higher 
cognitive levels, Dillon (1988).  

Akandi (2009:10) suggested a variety of 
purposes for classroom questioning that include: 
a. developing interest and motivate students to 

become actively involved in lessons 
b. evaluating students' preparation and check on 

homework or classwork completion 
c. developing critical thinking skills and inquiring 

attitudes 
d. reviewing and summarizing previous lessons 
e. nurturing insights by exposing new relationships 
f. assessing achievement of instructional goals and 

objectives 
g. stimulating students to pursue knowledge on their 

own 

As one may deduce, questioning is one of the 
most popular attributes of teaching. For thousands of 
years, teachers have known that it is possible to transfer 
factual knowledge and conceptual understanding 
through the process of asking questions. Unfortunately, 
although the act of asking questions has the potential to 
greatly facilitate the learning process; it also has the 
capacity to turn a child off to learning if done incorrectly 
(Brualdi, 1998). 

Fakeye (2007) identifies two main types of 
questions-Display questions and Referential questions. 
According to him,” display questions are those 
questions for which the questioner knows the answer 
beforehand and such questions are usually asked for 
comprehension checks or clarification requests while 
referential questions are questions which require 
information which the teacher does not know; they 
require the interpretation and judgement on the part of 
the person to whom the questions are directed.  
Referential questions will encourage students to air their 
views concerning the subject matter and set the children 
thinking thereby enhancing their cognitive develop-
ment”. Questions asked by the teacher in the course of 
teaching can contribute to the collective understanding 
of the class.  

The content of the questions and the manner in 
which teachers ask them determines whether or not they 
are effective. Some mistakes that teachers make during 
the question and answer process include asking vague 
questions (for example- What do you think of the story 
that we just read?). When questions such as the one 
mentioned is asked, students will usually not know how 
to respond and may answer the questions incorrectly. 
Thus, their feelings of failure may cause them to be 
more hesitant to participate in class, evoke some 
negative attitudes towards learning, and hinder the 
creation of a supportive classroom environment 
(Fakeye, 2007; Akandi, 2009; Ayede, 2012). 
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Another variable of interest in this study is 
teachers’ instructional organisation. Teachers’ 
instructional organization entails the skilful planning and 
organisation of lessons by the teacher. This has also 
been found to be an important issue in improving 
students’ academic achievement in English Language.  
The teacher as the implementer of the curriculum would 
have to determine how to systematically teach every 
topic that is lined up in

 
the English Language syllabus. 

The way a teacher organizes his instruction will directly 
affect students’ views of themselves as successful 
learners. Teachers organize instructions based upon 
their beliefs about students’ learning. These teacher 
expectations tend to be fulfilled by students, which in 
turn reinforces the teacher’s beliefs about students’ 
learning. Thus, teachers' beliefs and understanding of 
the effects of instructional organization become crucial 
to the success of learning

 
(Ames and Ames,

 
2004; 

Ayede, 2012).
 

It could be inferred that most of the studies 
cited on Teachers’ Questioning Behaviour and 
Instructional Organization are located outside the shores 
of Nigeria. Besides, the extent to which the variables 
could predict students’ achievement in English 
Language has not enjoyed much research attention 
even though the variables had been researched into in 
other school subjects.. There is therefore the need for 
further research in Nigeria on how these variables could 
predict students’ achievement in English Language. 

a) Statement of the Problem  
The teaching and learning of English Language 

in secondary schools seems unsatisfactory as 
demonstrated by the poor academic performance of 
students in various examinations. Scholars have blamed 
the problem on the way the teaching and learning of 
English Language are handled in the classroom. Two of 
the factors that have been identified as accounting for 
poor students’ achievement in general are teachers’ 
questioning behaviour and instructional organization. 
Although, several researches conducted have pointed to 
the positive influence of teachers’ questioning behaviour 
and instructional organization on students’ academic 
achievement, most of these researches focused on 
other school subjects such as Literature in English, 
Mathematics and Biology. The extent to which the two 
variables could predict achievement in English 
Language has not enjoyed much research attention. 
Besides, most of the previous studies in these areas are 
located outside Nigeria. Therefore, the study 
investigated the extent to which teachers’ questioning 
behaviour and instructional organization could correlate 
with students’ achievement in English Language. 

b) Research Questions 

The following research questions were 
proposed to give direction to the study: 

1. What type of questioning behaviour is put up by 
English Language teachers?

 
2. Is there any significant relationship between 

teachers’ questioning behaviour and students’ 
academic achievement in English language? 

3. What is the pattern of instructional organization 
adopted by the teachers? 

4. Is there any significant relationship between 
teachers’ instructional organization and students’ 
achievement in English Language? 

c)
 

Scope of the Study
 

The study examined the extent to which the 
questioning behaviour and instructional organization of 
25 teachers of English Language in public and private 
schools correlates with, and ultimately predicts the 
overall academic achievement of their students

 
in 

English Language
 
in Oyo State of Nigeria.

 

d)
 

Significance of the Study
 

This study helps to provide teachers with 
information on the types of questions and questioning 
behaviours that can facilitate the learning process. The 
study also shows the extent to which teachers’ 
organized lessons can improve the academic 
achievement of students of English Language in 
Nigerian secondary schools. Secondary school 
curriculum planners and all stakeholders in Education 
would also benefit by noting the emphasis on 
inculcating proper instructional organization and 
questioning behaviour in curriculum planning and 
development.

 

II. Methodology 

The study adopted the descriptive survey 
research design. The population of the study is 
comprised of all English Language teachers and their 
students in Senior Secondary School, class two (SS2) in 
Ibadan North Local Government.

 

A total of 15 schools in Ibadan–North Local 
Government Area were randomly selected. Two English 
Language teachers were proportionally selected for 
observation from each school, making a total of 30

 

teachers that participated in the study.  Thirty students 
were randomly selected among the SSII class in

 
each of 

the fifteen schools for the performance test, making a 
total of 450 students that participated in the study. 
Instruments used in data collection are: Teachers’ 
Questioning Behaviour Observation Checklist

 
(TQBOC), 

Teachers’ Instructional Organization Observation Rating 
Scale

 
(TIOORS)

 
and Achievement Test in English 

Language
 
(ATEL).

 

The TQBOC has 17 items that are either ticked 
present or absent by the researcher in a classroom

 

situation.
 
The TIOORS 13 items which assessed how the 

teaching of English Language is organised in the Senior 
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Secondary Schools. The ATEL
 

is made up of 25 
selective response objective items. 

             In order to ascertain the reliability of the 
instruments the Achievement Test was trial tested on 
two schools. The researcher administered the 
Achievement

 
Test (test – retest) on the same class of  

Senior  Secondary School  class 2 students  of 
equivalent status to those used in the study, but were 
excluded from the sample actually used in the study. 
Using test-retest, a co –

 
efficient of   0.79 was obtained. 

The researcher then administered
 

the Teachers 
Questioning Behaviour Observation Checklist and

 
the 

Teachers Instructional Organisation Rating Scale in the 
schools and using

 
Cronbach Alpha, co-efficients

 
of 0.81 

and   0.78 were obtained respectively The ATEL was 
administered on the students first. The researcher 
thereafter observed the

 
English Language

 
teachers 

during their lessons in such a way that two teachers in 
each school were observed in a day. So the same 

process was used in the other schools, so that at the 
end of each week, ten teachers were observed. In all, a 
total of 30 teachers were observed in 15 schools for 
three weeks. While the researcher was observing the 
teachers, she administered the Teachers Questioning 
Behaviour Checklist and the Teachers Instructional 
Organisation Rating Scale. Data collected from

 
the 

study were analysed using Descriptive Statistics of 
Frequency Counts, mean and Percentage. In addition, 
inferential

 
statistics

 
of Pearson Product Moment. 

Correlation (PPMC) was used to determine the extent of 
relationship between the independent variable and 
dependent variables.

 
III.

 
Results

 
Research question 1:

  
What type of questioning 

behaviour is put up by English language teachers? 
 

Table 1: Teachers’ Questioning Behaviour 

S/N Questioning Behaviour YES NO 
1 Teacher asks questions relevant to students 30 

*(100.0) 
 

2 Teacher asks open-ended questions 10 
(33.3) 

20 
(67.7) 

3 Teacher asks follow up questions 21 
(70.0) 

9 
(30.0) 

4 Teacher asks for evidence to support a particular point 5 
(16.7) 

25 
(83.3) 

5 Teacher asks different types of questions  12 
(40.0) 

18 
(60.0) 

6 Teacher phrases the question first, and then call on the students 14 
(46.7) 

16 
(53.3) 

7 Teacher calls on specific students to answer questions 13 
(43.3) 

17 
(56.7) 

8 Teacher calls students’ names when asking questions 13 
(43.3) 

17 
(56.7) 

9 Teacher selects students to respond randomly instead of following any 
set pattern when calling students 

16 
(53.3) 

14 
(46.7) 

10 Teacher gives students enough time to think about the questions before 
answering the questions 

15 
(50.0) 

15 
(50.0) 

11 Teacher asks questions from the entire class and try to encourage all 
students to participate 

23 
(76.7) 

7 
(23.3) 

12 Teacher encourages students to consult with classmates before 
answering the teacher 

5 
(16.7) 

25 
(83.3) 

13 Teacher encourages students to initiate questions 9 
(30.0) 

21 
(20.0) 

14 Teacher moves closer to students when asking questions 14 
(46.7) 

16 
(53.3) 

15 Teacher calls on non-volunteers to answer questions 10 
(33.3) 

20 
(66.7) 

16 Teachers repeats the questions where there is no response 21 
(70.0) 

9 
(30.0) 

17 Teacher modifies questions when it is not understood. 14 
(46.7) 

16 
(53.3) 

              *Values in parentheses are percentages. 

Table 1 On Teachers Questioning Behaviour 
shows that all the 30 teachers ask questions relevant to 

students (item 1:100%). Further, the table shows that 
few teachers ask open-ended questions (item 2: N=10: 
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33.3%) and ask for evidence to support a particular 
point (item 4: N=5: 16.7%).  Not many of the teachers 
ask different types of questions (item 6; N=14: 46.7%) 
or call students’ names when asking questions (item 8: 
N = 13; 43.3%).  The table reveals further that very few 
teachers either encourage students to consult with 
classmates before answering the teachers’ questions 
(item 12: N = 5; 16.7%) or encourage students to initiate 
questions (item 14; N=14; 46.7%), call on non-
volunteers to answer questions (Item 15; N=10; 33.3%), 
or modify questions when it is not understood by 
students (item 17: N=14; 46.7%).

 On the other hand, table 1 shows that majority 
of teachers ask follow-up questions (item 3: N=21; 

70.0%), select students to respond randomly (item 9: 
N=16,53.3%), give students enough time to think before 
answering (item 10: N=15;50.0%), ask questions for the 
entire class (item 11; N=23,76.7%) and repeat 
questions when there is no response (item 16: 
N=21;70.0%).

 On the whole, out of the 17 questioning 
behaviours listed, teachers exhibited only 6 while they 
generally did not exhibit the remaining eleven 
questioning behaviours. This shows that the questioning 
behaviour of the teachers is a mixture of both display 
and referential questions that is largely mono directional.

 Research Question 2:
  

What is the pattern of 
instructional organization adopted by the teachers?

 Table 2
 
:
 
Teachers Instructional Organization

 
S/N

 
Features of the Lesson
 

YES
 

NO
 

1
 

Beginning the Lesson:
 Teacher reviews topics covered in previous lessons

 

27
 *(90.0)

 

3
 (10.0)

 2
 

Teacher states major objectives
 

13
 (43.3)

 

17
 (56.7)

 3
 

Teacher gives preliminary overview at the start of the lesson
 

16
 (53.3)

 

14
 (46.7)

 4
 

During the Lesson:
 Teacher outlines lecture on blackboard or overload

 

5
 (16.7)

 

25
 (83.3)

 5
 

Teacher distinguishes topics and signals transition
 

12
 (40.0)

 

18
 (60.0)

 6
 

He/she indicates end of sections and start of new topics
 

10
 (33.3)

 

20
 (66.7)

 7
 

He/she uses explaining links (because, since, therefore) and 
other organization cues 

 

22
 (73.3)

 

8
 (26.7)

 8
 

He/she avoids excessive digression from major topics unless 
educational value warrants. 

 

13
 (43.3)

 

17
 (56.7)

 9
 

He/she emphasizes major points in plan (e.g, pauses, raising the 
voice, repeating, speaking slowly) 

 

16
 (53.3)

 

14
 (46.7)

 10
 

He/she periodically summarizes previous points
 

9
 (30.0)

 

21
 (70.0)

 11
 

End of Lesson:
 Teacher plans to close lecture effectively

 

10
 33.3)

 

20
 (66.7)

 12
 

Teacher reviews main topics
 

15
 (50.0)

 

15
 (50.0)

 13
 

Teacher previews topics to be covered in future classes
 

7
 (23.3)

 

23
 (76.7)

 
                    *Values in parentheses are percentages. 

Table 2 shows that in the aspect of beginning 
the lesson, teachers review topics already covered (item 
1: N=27; 90.0%) and give preliminary overview at the 
start of the lesson (item 3: N=16; 53.3%). However, they 
do not state major objectives (item 2: N=13; 43.3%). 
During the lesson, table 2 shows that out of the 7 
features listed, the teachers performed well on only 2.  
To this end, they used explaining links and other 
organizational cues (item 7: N=22; 73.3%) and 
emphasize major points in plan (item 9: N=16; 53.3%).  
For items 4,5,6,8 and 10, the teachers do not outline 
lecture on chalkboard, they do not distinguish topics 
and signal transitions, do not indicate end of sections 
and start of new topics, do not avoid excessive 
digression from major topics nor do they periodically 
summarize previous points. 

 
Table 2 further shows that in the aspect of end 

of lesson, half of the teachers review main topics (item 
12: N=15, 50.0%) while few of them plan to close the 
lesson effectively (item 11: N=10, 33.3%) and preview 
topics to be covered in future classes (Item 13: N=7; 
23.3%). It can therefore be concluded from Table 2 that 
teachers organize instructions is in line with acceptable 
conventions of moving the lesson to align with 
curriculum progression.

 Research Question 3:

 

Is there any significant 
relationship between teachers’ questioning behaviour 
and students’ academic achievement in English 
language?
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Table 3
 
:  Pearson Product Moment Correlation showing relationship between Teachers’ Questioning Behaviour and 

student Academic Achievement in English Language
 

Variable
 

 

Mean
 

Std. Deviation
 

N
 

R
 

Df
 

Sig.
 

Remarks
 QUESTBEH 

ACHVT

 

25.1667

 
8.8978

 

2.9453

 
3.1648

 

450

 
450

 

064⋅−

 
.644

 

449

 

.172

 

Significant

 

Table 3 shows that there is a positive, very 
strong relationship between Teachers’ Questioning 
Behaviour and Students’ Achievement in English 
language (r = -

 
.64; df =449; p>.05). This means that 

teachers’ questioning behaviour has positively 
influences students’ achievement in English language. 

The relationship is significant.  This implies that 
teachers’ questioning behaviour significantly influences 
students’ achievement in English language.

 Research Question 4:
  

Is there
 
any significant 

relationship between teachers’ instructional organization 
and students’ achievement in English Language?

 

  
Pearson Product Moment Correlation showing  relationship between Teacher Instructional Organization 

and Students’ Achievement in English Language

Variable Mean Std. Deviation N R df Sig. Remarks 
INSTRORG 

ACHVT 
18.8333 
8.8978 

2.3312 
3.1648 

450 
450 

035⋅−  449 .464 Not significant 

From Table 4,
 
Teachers’ Instructional

 
Organiz-

ation has negative, very weak relationship which is not 
significant with students’ achievement in English 
language (r = -

 
.035, df = 449; p>.05). This means that 

Teachers’ Instructional Organization has no significant 
relationship with Students’ Achievement in English 
Language.

 

IV.
 

Discussion of Findings
 

a)
 

English Language Teachers Questioning Behaviour
 

The results of data analysis revealed that 
English Language teachers questioning behaviour is a 
mixture of display and referential questions. However, 
they used predominantly low order questions and few 
incidences of referential questions. This finding 
corroborates the findings of Aschner (1961);

 
Wilen 

(1991) and Fakeye (2007) who found in separate studies  
that majority of teachers’ questions were on the lowest 
cognitive level, emphasizing facts, not higher level 
thinking.

 

b)
 

English Language Teachers’   Pattern of Instructional 
Organization

 

Findings from the study also revealed that 
English Language teachers’ pattern of instructional 
organization follows the traditional order of progression 
of lessons where curricular progression is aligned with 
methodology. This finding negates that of Oderinde 
(2005) who submitted that teachers’

 
pattern of teaching 

in the classroom was characterized by poor 
pedagogical approaches. It also contradicts the 
observation that what obtains

 
in English Language 

teaching-learning process is frontal teaching 
characterized by heavy reliance on textbook and 
devotion of a considerate amount of time to practise 
exam-type skill. However, it accords with the suggestion

 

of Gunter et al (2003) that instructions should be 

organised in such a way as to align curricular 
progression with instructional methodology.

 

c)
 

Teachers’ Instructional Organization and Students’ 
Achievement in English Language

 

The results also showed that teachers’ 
instructional organization has negative, very weak 
relationship which is not significant with students’ 
achievement in English Language. This finding negates 
the popular belief that the way the teacher organises his 
instruction will affect students’ learning. It also negates 
the views of Gunter et al (2003) that notable learning 
takes place when students are taken through a clearly 
sequenced instructional process. The reason for this 
contradiction might be because of some other stronger 
factors other than pattern of instructional organization, 
might affect students’ achievement in English 
Language.

 

d)
 

Teachers’ Questioning Behaviour and Student’ 
Achievement in English Language

 

The results of the study further
 

showed that 
there is a strong

 
relationship between teachers’ 

questioning behaviour and students’ achievement in 
English Language. This result

 
confirms the findings of 

Cotton (1988) and Akandi
 

(2009) who in separate 
studies

 
reported that teachers’

 
questioning behaviour 

had significant impact on students’ learning. In another 
study, Fakeye (2007) reported

 
that teachers questioning 

behaviour
 
had significant influence in developing and 

guiding the thought processes of students and the 
quality of students’ responses.

 

V. Conclusion 

It could be concluded from this study that 
teachers’ classroom behaviour as exemplified by their 
questioning behaviour and pattern of instructional 
organization when properly handled and deployed in the 
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Table 4 :



English Language classroom
 
could enhance effective 

teaching and learning of the subject. These two 
variables have the potentials of eliciting cognitive 
activities ranging from simple recall to complex 
inferences. In addition, teachers and students’ 
questions are a powerful metacognitive activity through 
which individual students can foster their own 
comprehension.

 
VI.

 
Recommendation

 
Based on the findings of this study, it is 

recommended that: 
 

Teachers of English Language should structure 
questions specifically for the purpose of    

 
diagnosing 

students’ needs and for bridging learning gap among 
students in order to increase their performance in 
subject.

  
The English Language teachers should desist 

from frontal teaching that is characterized by heavy 
reliance on textbook and devotion of a considerable 
amount of time to practise examination type skills. 
Rather, they should adapt instructional organization 
patterns that align curricular progression with their 
instructional methodology. This will simplify teaching-
learning process

 
.Also, English Language teachers 

should note that even after they have planned their 
lessons, a lot of interactive planning often occurs right in 
the classroom in response to students’ interest or needs 
and as a result of this, the teachers should be flexible

 
enough to respond appropriately to each situation as it 
warrants.

 
English Language teachers should attend, on 

regular basis, seminars, conferences and workshops 
that will expose them to proper deployment of questions 
in the classroom to optimize learning.

 
This also has the 

potential of acquainting them with various patterns of 
instructional organization that can make for effective 
teaching and learning of English Language.

 
Curriculum 

designers and planners should plan curriculum content 
in such a way

 
that curricular progression is aligned with 

instructional methodology. Also, curriculum design 
should take care of monitoring instructional operations 
and introducing instructional content that is relevant to 
students and permitting growth as well.

 
Textbook writers 

in English Language should ensure that questions 
provided for

 
each exercise are such that are capable of 

stimulating students’ thought processes and not factual 
operations only.
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Acknowledgements: Contributors to the research other than authors credited should be mentioned under acknowledgement. The 
specifications of the source of funding for the research if appropriate can be included. Suppliers of resources may be mentioned along 
with address. 

Appeal of Decision: The Editorial Board’s decision on publication of the paper is final and cannot be appealed elsewhere. 
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Approval for reproduction/modification of any information (including figures and tables) published elsewhere must be obtained by the 
authors/copyright holders before submission of the manuscript. Contributors (Authors) are responsible for any copyright fee involved. 

3. SUBMISSION OF MANUSCRIPTS 

 Manuscripts should be uploaded via this online submission page. The online submission is most efficient method for submission of 
papers, as it enables rapid distribution of manuscripts and consequently speeds up the review procedure. It also enables authors to 
know the status of their own manuscripts by emailing us. Complete instructions for submitting a paper is available below. 

Manuscript submission is a systematic procedure and little preparation is required beyond having all parts of your manuscript in a given 
format and a computer with an Internet connection and a Web browser. Full help and instructions are provided on-screen. As an author, 
you will be prompted for login and manuscript details as Field of Paper and then to upload your manuscript file(s) according to the 
instructions. 



 

  
 

 
 

 
 
 

To avoid postal delays, all transaction is preferred by e-mail. A finished manuscript submission is confirmed by e-mail immediately and 
your paper enters the editorial process with no postal delays. When a conclusion is made about the publication of your paper by our 
Editorial Board, revisions can be submitted online with the same procedure, with an occasion to view and respond to all comments. 

Complete support for both authors and co-author is provided. 

4. MANUSCRIPT’S CATEGORY 

Based on potential and nature, the manuscript can be categorized under the following heads: 

Original research paper: Such papers are reports of high-level significant original research work. 

Review papers: These are concise, significant but helpful and decisive topics for young researchers. 

Research articles: These are handled with small investigation and applications 

Research letters: The letters are small and concise comments on previously published matters. 

5.STRUCTURE AND FORMAT OF MANUSCRIPT 

The recommended size of original research paper is less than seven thousand words, review papers fewer than seven thousands words 
also.Preparation of research paper or how to write research paper, are major hurdle, while writing manuscript. The research articles and 
research letters should be fewer than three thousand words, the structure original research paper; sometime review paper should be as 
follows: 

 Papers: These are reports of significant research (typically less than 7000 words equivalent, including tables, figures, references), and 
comprise: 

(a)Title should be relevant and commensurate with the theme of the paper. 

(b) A brief Summary, “Abstract” (less than 150 words) containing the major results and conclusions. 

(c) Up to ten keywords, that precisely identifies the paper's subject, purpose, and focus. 

(d) An Introduction, giving necessary background excluding subheadings; objectives must be clearly declared. 

(e) Resources and techniques with sufficient complete experimental details (wherever possible by reference) to permit repetition; 
sources of information must be given and numerical methods must be specified by reference, unless non-standard. 

(f) Results should be presented concisely, by well-designed tables and/or figures; the same data may not be used in both; suitable 
statistical data should be given. All data must be obtained with attention to numerical detail in the planning stage. As reproduced design 
has been recognized to be important to experiments for a considerable time, the Editor has decided that any paper that appears not to 
have adequate numerical treatments of the data will be returned un-refereed; 

(g) Discussion should cover the implications and consequences, not just recapitulating the results; conclusions should be summarizing. 

(h) Brief Acknowledgements. 

(i) References in the proper form. 

Authors should very cautiously consider the preparation of papers to ensure that they communicate efficiently. Papers are much more 
likely to be accepted, if they are cautiously designed and laid out, contain few or no errors, are summarizing, and be conventional to the 
approach and instructions. They will in addition, be published with much less delays than those that require much technical and editorial 
correction. 
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The Editorial Board reserves the right to make literary corrections and to make suggestions to improve briefness. 

It is vital, that authors take care in submitting a manuscript that is written in simple language and adheres to published guidelines. 

 Format 

Language: The language of publication is UK English. Authors, for whom English is a second language, must have their manuscript 
efficiently edited by an English-speaking person before submission to make sure that, the English is of high excellence. It is preferable, 
that manuscripts should be professionally edited. 

Standard Usage, Abbreviations, and Units: Spelling and hyphenation should be conventional to The Concise Oxford English Dictionary. 
Statistics and measurements should at all times be given in figures, e.g. 16 min, except for when the number begins a sentence. When 
the number does not refer to a unit of measurement it should be spelt in full unless, it is 160 or greater. 

Abbreviations supposed to be used carefully. The abbreviated name or expression is supposed to be cited in full at first usage, followed 
by the conventional abbreviation in parentheses. 

Metric SI units are supposed to generally be used excluding where they conflict with current practice or are confusing. For illustration, 
1.4 l rather than 1.4 × 10-3 m3, or 4 mm somewhat than 4 × 10-3 m. Chemical formula and solutions must identify the form used, e.g. 
anhydrous or hydrated, and the concentration must be in clearly defined units. Common species names should be followed by 
underlines at the first mention. For following use the generic name should be constricted to a single letter, if it is clear. 

Structure 

All manuscripts submitted to Global Journals Inc. (US), ought to include: 

Title: The title page must carry an instructive title that reflects the content, a running title (less than 45 characters together with spaces), 
names of the authors and co-authors, and the place(s) wherever the work was carried out. The full postal address in addition with the e-
mail address of related author must be given. Up to eleven keywords or very brief phrases have to be given to help data retrieval, mining 
and indexing. 

 Abstract, used in Original Papers and Reviews: 

Optimizing Abstract for Search Engines 

Many researchers searching for information online will use search engines such as Google, Yahoo or similar. By optimizing your paper for 
search engines, you will amplify the chance of someone finding it. This in turn will make it more likely to be viewed and/or cited in a 
further work. Global Journals Inc. (US) have compiled these guidelines to facilitate you to maximize the web-friendliness of the most 
public part of your paper. 

Key Words 

A major linchpin in research work for the writing research paper is the keyword search, which one will employ to find both library and 
Internet resources. 

One must be persistent and creative in using keywords. An effective keyword search requires a strategy and planning a list of possible 
keywords and phrases to try. 

Search engines for most searches, use Boolean searching, which is somewhat different from Internet searches. The Boolean search uses 
"operators," words (and, or, not, and near) that enable you to expand or narrow your affords. Tips for research paper while preparing 
research paper are very helpful guideline of research paper. 

Choice of key words is first tool of tips to write research paper. Research paper writing is an art.A few tips for deciding as strategically as 
possible about keyword search: 
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• One should start brainstorming lists of possible keywords before even begin searching. Think about the most 
important concepts related to research work. Ask, "What words would a source have to include to be truly 
valuable in research paper?" Then consider synonyms for the important words. 

• It may take the discovery of only one relevant paper to let steer in the right keyword direction because in most 
databases, the keywords under which a research paper is abstracted are listed with the paper. 

• One should avoid outdated words. 

Keywords are the key that opens a door to research work sources. Keyword searching is an art in which researcher's skills are 
bound to improve with experience and time. 

 Numerical Methods: Numerical methods used should be clear and, where appropriate, supported by references. 

Acknowledgements: Please make these as concise as possible. 

 References 

References follow the Harvard scheme of referencing. References in the text should cite the authors' names followed by the time of their 
publication, unless there are three or more authors when simply the first author's name is quoted followed by et al. unpublished work 
has to only be cited where necessary, and only in the text. Copies of references in press in other journals have to be supplied with 
submitted typescripts. It is necessary that all citations and references be carefully checked before submission, as mistakes or omissions 
will cause delays. 

References to information on the World Wide Web can be given, but only if the information is available without charge to readers on an 
official site. Wikipedia and Similar websites are not allowed where anyone can change the information. Authors will be asked to make 
available electronic copies of the cited information for inclusion on the Global Journals Inc. (US) homepage at the judgment of the 
Editorial Board. 

The Editorial Board and Global Journals Inc. (US) recommend that, citation of online-published papers and other material should be done 
via a DOI (digital object identifier). If an author cites anything, which does not have a DOI, they run the risk of the cited material not 
being noticeable. 

The Editorial Board and Global Journals Inc. (US) recommend the use of a tool such as Reference Manager for reference management 
and formatting. 

 Tables, Figures and Figure Legends 

Tables: Tables should be few in number, cautiously designed, uncrowned, and include only essential data. Each must have an Arabic 
number, e.g. Table 4, a self-explanatory caption and be on a separate sheet. Vertical lines should not be used. 

Figures: Figures are supposed to be submitted as separate files. Always take in a citation in the text for each figure using Arabic numbers, 
e.g. Fig. 4. Artwork must be submitted online in electronic form by e-mailing them. 

 Preparation of Electronic Figures for Publication 

Even though low quality images are sufficient for review purposes, print publication requires high quality images to prevent the final 
product being blurred or fuzzy. Submit (or e-mail) EPS (line art) or TIFF (halftone/photographs) files only. MS PowerPoint and Word 
Graphics are unsuitable for printed pictures. Do not use pixel-oriented software. Scans (TIFF only) should have a resolution of at least 350 
dpi (halftone) or 700 to 1100 dpi (line drawings) in relation to the imitation size. Please give the data for figures in black and white or 
submit a Color Work Agreement Form. EPS files must be saved with fonts embedded (and with a TIFF preview, if possible). 

For scanned images, the scanning resolution (at final image size) ought to be as follows to ensure good reproduction: line art: >650 dpi; 
halftones (including gel photographs) : >350 dpi; figures containing both halftone and line images: >650 dpi. 
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Figure Legends: Self-explanatory legends of all figures should be incorporated separately under the heading 'Legends to Figures'. In the 
full-text online edition of the journal, figure legends may possibly be truncated in abbreviated links to the full screen version. Therefore, 
the first 100 characters of any legend should notify the reader, about the key aspects of the figure. 

6. AFTER ACCEPTANCE

Upon approval of a paper for publication, the manuscript will be forwarded to the dean, who is responsible for the publication of the 
Global Journals Inc. (US). 

6.1 Proof Corrections

The corresponding author will receive an e-mail alert containing a link to a website or will be attached. A working e-mail address must 
therefore be provided for the related author. 

Acrobat Reader will be required in order to read this file. This software can be downloaded 

(Free of charge) from the following website: 

www.adobe.com/products/acrobat/readstep2.html. This will facilitate the file to be opened, read on screen, and printed out in order for 
any corrections to be added. Further instructions will be sent with the proof. 

Proofs must be returned to the dean at dean@globaljournals.org within three days of receipt. 

As changes to proofs are costly, we inquire that you only correct typesetting errors. All illustrations are retained by the publisher. Please 
note that the authors are responsible for all statements made in their work, including changes made by the copy editor. 

6.2 Early View of Global Journals Inc. (US) (Publication Prior to Print)

The Global Journals Inc. (US) are enclosed by our publishing's Early View service. Early View articles are complete full-text articles sent in 
advance of their publication. Early View articles are absolute and final. They have been completely reviewed, revised and edited for 
publication, and the authors' final corrections have been incorporated. Because they are in final form, no changes can be made after 
sending them. The nature of Early View articles means that they do not yet have volume, issue or page numbers, so Early View articles 
cannot be cited in the conventional way. 

6.3 Author Services

Online production tracking is available for your article through Author Services. Author Services enables authors to track their article - 
once it has been accepted - through the production process to publication online and in print. Authors can check the status of their 
articles online and choose to receive automated e-mails at key stages of production. The authors will receive an e-mail with a unique link 
that enables them to register and have their article automatically added to the system. Please ensure that a complete e-mail address is 
provided when submitting the manuscript. 

6.4 Author Material Archive Policy

Please note that if not specifically requested, publisher will dispose off hardcopy & electronic information submitted, after the two 
months of publication. If you require the return of any information submitted, please inform the Editorial Board or dean as soon as 
possible. 

6.5 Offprint and Extra Copies

A PDF offprint of the online-published article will be provided free of charge to the related author, and may be distributed according to 
the Publisher's terms and conditions. Additional paper offprint may be ordered by emailing us at: editor@globaljournals.org . 
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2. Evaluators are human: First thing to remember that evaluators are also human being. They are not only meant for rejecting a paper. 
They are here to evaluate your paper. So, present your Best. 

3. Think Like Evaluators: If you are in a confusion or getting demotivated that your paper will be accepted by evaluators or not, then 
think and try to evaluate your paper like an Evaluator. Try to understand that what an evaluator wants in your research paper and 
automatically you will have your answer. 

4. Make blueprints of paper: The outline is the plan or framework that will help you to arrange your thoughts. It will make your paper 
logical. But remember that all points of your outline must be related to the topic you have chosen.  

5. Ask your Guides: If you are having any difficulty in your research, then do not hesitate to share your difficulty to your guide (if you 
have any). They will surely help you out and resolve your doubts. If you can't clarify what exactly you require for your work then ask the 
supervisor to help you with the alternative. He might also provide you the list of essential readings. 

6. Use of computer is recommended: As you are doing research in the field of Computer Science, then this point is quite obvious. 

7. Use right software: Always use good quality software packages. If you are not capable to judge good software then you can lose 
quality of your paper unknowingly. There are various software programs available to help you, which you can get through Internet. 

8. Use the Internet for help: An excellent start for your paper can be by using the Google. It is an excellent search engine, where you can 
have your doubts resolved. You may also read some answers for the frequent question how to write my research paper or find model 
research paper. From the internet library you can download books. If you have all required books make important reading selecting and 
analyzing the specified information. Then put together research paper sketch out. 

9. Use and get big pictures: Always use encyclopedias, Wikipedia to get pictures so that you can go into the depth. 

10. Bookmarks are useful: When you read any book or magazine, you generally use bookmarks, right! It is a good habit, which helps to 
not to lose your continuity. You should always use bookmarks while searching on Internet also, which will make your search easier. 

XI
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Before start writing a good quality Computer Science Research Paper, let us first understand what is Computer Science Research Paper? 
So, Computer Science Research Paper is the paper which is written by professionals or scientists who are associated to Computer Science 
and Information Technology, or doing research study in these areas. If you are novel to this field then you can consult about this field 
from your supervisor or guide.

TECHNIQUES FOR WRITING A GOOD QUALITY RESEARCH PAPER:

1. Choosing the topic: In most cases, the topic is searched by the interest of author but it can be also suggested by the guides. You can 
have several topics and then you can judge that in which topic or subject you are finding yourself most comfortable. This can be done by 
asking several questions to yourself, like Will I be able to carry our search in this area? Will I find all necessary recourses to accomplish 
the search? Will I be able to find all information in this field area? If the answer of these types of questions will be "Yes" then you can 
choose that topic. In most of the cases, you may have to conduct the surveys and have to visit several places because this field is related 
to Computer Science and Information Technology. Also, you may have to do a lot of work to find all rise and falls regarding the various 
data of that subject. Sometimes, detailed information plays a vital role, instead of short information.

11. Revise what you wrote: When you write anything, always read it, summarize it and then finalize it. 



 

  

 

 

 

 

 

 

 

 

 

 

  

16. Use proper verb tense: Use proper verb tenses in your paper. Use past tense, to present those events that happened. Use present 
tense to indicate events that are going on. Use future tense to indicate future happening events. Use of improper and wrong tenses will 
confuse the evaluator. Avoid the sentences that are incomplete. 

17. Never use online paper: If you are getting any paper on Internet, then never use it as your research paper because it might be 
possible that evaluator has already seen it or maybe it is outdated version.  

18. Pick a good study spot: To do your research studies always try to pick a spot, which is quiet. Every spot is not for studies. Spot that 
suits you choose it and proceed further. 

19. Know what you know: Always try to know, what you know by making objectives. Else, you will be confused and cannot achieve your 
target. 

20. Use good quality grammar: Always use a good quality grammar and use words that will throw positive impact on evaluator. Use of 
good quality grammar does not mean to use tough words, that for each word the evaluator has to go through dictionary. Do not start 
sentence with a conjunction. Do not fragment sentences. Eliminate one-word sentences. Ignore passive voice. Do not ever use a big 
word when a diminutive one would suffice. Verbs have to be in agreement with their subjects. Prepositions are not expressions to finish 
sentences with. It is incorrect to ever divide an infinitive. Avoid clichés like the disease. Also, always shun irritating alliteration. Use 
language that is simple and straight forward. put together a neat summary. 

21. Arrangement of information: Each section of the main body should start with an opening sentence and there should be a 
changeover at the end of the section. Give only valid and powerful arguments to your topic. You may also maintain your arguments with 
records. 

22. Never start in last minute: Always start at right time and give enough time to research work. Leaving everything to the last minute 
will degrade your paper and spoil your work. 

23. Multitasking in research is not good: Doing several things at the same time proves bad habit in case of research activity. Research is 
an area, where everything has a particular time slot. Divide your research work in parts and do particular part in particular time slot. 

24. Never copy others' work: Never copy others' work and give it your name because if evaluator has seen it anywhere you will be in 
trouble. 

25. Take proper rest and food: No matter how many hours you spend for your research activity, if you are not taking care of your health 
then all your efforts will be in vain. For a quality research, study is must, and this can be done by taking proper rest and food.  

26. Go for seminars: Attend seminars if the topic is relevant to your research area. Utilize all your resources. 
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12. Make all efforts: Make all efforts to mention what you are going to write in your paper. That means always have a good start. Try to 
mention everything in introduction, that what is the need of a particular research paper. Polish your work by good skill of writing and 
always give an evaluator, what he wants. 

13. Have backups: When you are going to do any important thing like making research paper, you should always have backup copies of it 
either in your computer or in paper. This will help you to not to lose any of your important. 

14. Produce good diagrams of your own: Always try to include good charts or diagrams in your paper to improve quality. Using several 
and unnecessary diagrams will degrade the quality of your paper by creating "hotchpotch." So always, try to make and include those 
diagrams, which are made by your own to improve readability and understandability of your paper. 

15. Use of direct quotes: When you do research relevant to literature, history or current affairs then use of quotes become essential but 
if study is relevant to science then use of quotes is not preferable.  



 

 

   

 

 

 

 

 
 
 

 

 

   

sufficient. Use words properly, regardless of how others use them. Remove quotations. Puns are for kids, not grunt readers. 
Amplification is a billion times of inferior quality than sarcasm. 

32. Never oversimplify everything: To add material in your research paper, never go for oversimplification. This will definitely irritate the 
evaluator. Be more or less specific. Also too, by no means, ever use rhythmic redundancies. Contractions aren't essential and shouldn't 
be there used. Comparisons are as terrible as clichés. Give up ampersands and abbreviations, and so on. Remove commas, that are, not 
necessary. Parenthetical words however should be together with this in commas. Understatement is all the time the complete best way 
to put onward earth-shaking thoughts. Give a detailed literary review. 

33. Report concluded results: Use concluded results. From raw data, filter the results and then conclude your studies based on 
measurements and observations taken. Significant figures and appropriate number of decimal places should be used. Parenthetical
remarks are prohibitive. Proofread carefully at final stage. In the end give outline to your arguments. Spot out perspectives of further 
study of this subject. Justify your conclusion by at the bottom of them with sufficient justifications and examples. 

34. After conclusion: Once you have concluded your research, the next most important step is to present your findings. Presentation is 
extremely important as it is the definite medium though which your research is going to be in print to the rest of the crowd. Care should 
be taken to categorize your thoughts well and present them in a logical and neat manner. A good quality research paper format is 
essential because it serves to highlight your research paper and bring to light all necessary aspects in your research.

Key points to remember:  

Submit all work in its final form. 
Write your paper in the form, which is presented in the guidelines using the template. 
Please note the criterion for grading the final paper by peer-reviewers. 

Final Points:  

A purpose of organizing a research paper is to let people to interpret your effort selectively. The journal requires the following sections, 
submitted in the order listed, each section to start on a new page.  

The introduction will be compiled from reference matter and will reflect the design processes or outline of basis that direct you to make 
study. As you will carry out the process of study, the method and process section will be constructed as like that. The result segment will 
show related statistics in nearly sequential order and will direct the reviewers next to the similar intellectual paths throughout the data 
that you took to carry out your study. The discussion section will provide understanding of the data and projections as to the implication 
of the results. The use of good quality references all through the paper will give the effort trustworthiness by representing an alertness 
of prior workings. 

XIII
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27. Refresh your mind after intervals: Try to give rest to your mind by listening to soft music or by sleeping in intervals. This will also 
improve your memory. 

28. Make colleagues: Always try to make colleagues. No matter how sharper or intelligent you are, if you make colleagues you can have 
several ideas, which will be helpful for your research. 

29. Think technically: Always think technically. If anything happens, then search its reasons, its benefits, and demerits. 

30. Think and then print: When you will go to print your paper, notice that tables are not be split, headings are not detached from their 
descriptions, and page sequence is maintained.  

31. Adding unnecessary information: Do not add unnecessary information, like, I have used MS Excel to draw graph. Do not add 
irrelevant and inappropriate material. These all will create superfluous. Foreign terminology and phrases are not apropos. One should 
NEVER take a broad view. Analogy in script is like feathers on a snake. Not at all use a large word when a very small one would be                    



 

  

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Separating a table/chart or figure - impound each figure/table to a single page 
Submitting a manuscript with pages out of sequence 

In every sections of your document 

· Use standard writing style including articles ("a", "the," etc.) 

· Keep on paying attention on the research topic of the paper 

· Use paragraphs to split each significant point (excluding for the abstract) 

· Align the primary line of each section 

· Present your points in sound order 

· Use present tense to report well accepted  

· Use past tense to describe specific results  

· Shun familiar wording, don't address the reviewer directly, and don't use slang, slang language, or superlatives  

· Shun use of extra pictures - include only those figures essential to presenting results 

Title Page: 

Choose a revealing title. It should be short. It should not have non-standard acronyms or abbreviations. It should not exceed two printed 
lines. It should include the name(s) and address (es) of all authors. 
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Writing a research paper is not an easy job no matter how trouble-free the actual research or concept. Practice, excellent preparation, 
and controlled record keeping are the only means to make straightforward the progression.  

General style: 

Specific editorial column necessities for compliance of a manuscript will always take over from directions in these general guidelines. 

To make a paper clear 

· Adhere to recommended page limits 

Mistakes to evade 

Insertion a title at the foot of a page with the subsequent text on the next page 



 

 

   

 

 
 
 
 

 

 
 
 
 
 
 

 

 
 

 
 

 

 

 

 
 

 

   

shortening the outcome. Sum up the study, with the subsequent elements in any summary. Try to maintain the initial two items to no 
more than one ruling each.  

Reason of the study - theory, overall issue, purpose 
Fundamental goal 
To the point depiction of the research 
Consequences, including definite statistics - if the consequences are quantitative in nature, account quantitative data; results 
of any numerical analysis should be reported 
Significant conclusions or questions that track from the research(es) 

Approach: 

Single section, and succinct 
As a outline of job done, it is always written in past tense 
A conceptual should situate on its own, and not submit to any other part of the paper such as a form or table 
Center on shortening results - bound background information to a verdict or two, if completely necessary 
What you account in an conceptual must be regular with what you reported in the manuscript 
Exact spelling, clearness of sentences and phrases, and appropriate reporting of quantities (proper units, important statistics) 
are just as significant in an abstract as they are anywhere else 

Introduction:  

The Introduction should "introduce" the manuscript. The reviewer should be presented with sufficient background information to be 
capable to comprehend and calculate the purpose of your study without having to submit to other works. The basis for the study should 
be offered. Give most important references but shun difficult to make a comprehensive appraisal of the topic. In the introduction, 
describe the problem visibly. If the problem is not acknowledged in a logical, reasonable way, the reviewer will have no attention in your 
result. Speak in common terms about techniques used to explain the problem, if needed, but do not present any particulars about the 
protocols here. Following approach can create a valuable beginning: 

Explain the value (significance) of the study  
Shield the model - why did you employ this particular system or method? What is its compensation? You strength remark on its 
appropriateness from a abstract point of vision as well as point out sensible reasons for using it. 
Present a justification. Status your particular theory (es) or aim(s), and describe the logic that led you to choose them. 
Very for a short time explain the tentative propose and how it skilled the declared objectives. 

Approach: 

Use past tense except for when referring to recognized facts. After all, the manuscript will be submitted after the entire job is 
done.  
Sort out your thoughts; manufacture one key point with every section. If you make the four points listed above, you will need a
least of four paragraphs. 
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Abstract: 

The summary should be two hundred words or less. It should briefly and clearly explain the key findings reported in the manuscript--
must have precise statistics. It should not have abnormal acronyms or abbreviations. It should be logical in itself. Shun citing references 
at this point. 

An abstract is a brief distinct paragraph summary of finished work or work in development. In a minute or less a reviewer can be taught 
the foundation behind the study, common approach to the problem, relevant results, and significant conclusions or new questions.  

Write your summary when your paper is completed because how can you write the summary of anything which is not yet written? 
Wealth of terminology is very essential in abstract. Yet, use comprehensive sentences and do not let go readability for briefness. You can 
maintain it succinct by phrasing sentences so that they provide more than lone rationale. The author can at this moment go straight to 

                   



 

  

 

 

 

 
 
 
 
 

 
 
 
 
 

 

 

 
 
 

 
 

 

 

 
 
  

 

 

 
 

  

principle while stating the situation. The purpose is to text all particular resources and broad procedures, so that another person may 
use some or all of the methods in one more study or referee the scientific value of your work. It is not to be a step by step report of the 
whole thing you did, nor is a methods section a set of orders. 

Materials: 

Explain materials individually only if the study is so complex that it saves liberty this way. 
Embrace particular materials, and any tools or provisions that are not frequently found in laboratories.  
Do not take in frequently found. 
If use of a definite type of tools. 
Materials may be reported in a part section or else they may be recognized along with your measures. 

Methods:  

Report the method (not particulars of each process that engaged the same methodology) 
Describe the method entirely 
To be succinct, present methods under headings dedicated to specific dealings or groups of measures 
Simplify - details how procedures were completed not how they were exclusively performed on a particular day.  
If well known procedures were used, account the procedure by name, possibly with reference, and that's all.  

Approach:  

It is embarrassed or not possible to use vigorous voice when documenting methods with no using first person, which would 
focus the reviewer's interest on the researcher rather than the job. As a result when script up the methods most authors use 
third person passive voice. 
Use standard style in this and in every other part of the paper - avoid familiar lists, and use full sentences. 

What to keep away from 

Resources and methods are not a set of information. 
Skip all descriptive information and surroundings - save it for the argument. 
Leave out information that is immaterial to a third party. 

Results: 

The principle of a results segment is to present and demonstrate your conclusion. Create this part a entirely objective details of the 
outcome, and save all understanding for the discussion. 

The page length of this segment is set by the sum and types of data to be reported. Carry on to be to the point, by means of statistics and 
tables, if suitable, to present consequences most efficiently.You must obviously differentiate material that would usually be incorporated 
in a study editorial from any unprocessed data or additional appendix matter that would not be available. In fact, such matter should not 
be submitted at all except requested by the instructor. 
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Present surroundings information only as desirable in order hold up a situation. The reviewer does not desire to read the 
whole thing you know about a topic. 
Shape the theory/purpose specifically - do not take a broad view. 
As always, give awareness to spelling, simplicity and correctness of sentences and phrases. 

Procedures (Methods and Materials): 

This part is supposed to be the easiest to carve if you have good skills. A sound written Procedures segment allows a capable scientist to 
replacement your results. Present precise information about your supplies. The suppliers and clarity of reagents can be helpful bits of 
information. Present methods in sequential order but linked methodologies can be grouped as a segment. Be concise when relating the 
protocols. Attempt for the least amount of information that would permit another capable scientist to spare your outcome but be
cautious that vital information is integrated. The use of subheadings is suggested and ought to be synchronized with the results section. 
When a technique is used that has been well described in another object, mention the specific item describing a way but draw the basic 



 

 

 

 

 

 

 

 

  

 

   

  

 

 

Do not present the similar data more than once. 
Manuscript should complement any figures or tables, not duplicate the identical information. 
Never confuse figures with tables - there is a difference. 

Approach 
As forever, use past tense when you submit to your results, and put the whole thing in a reasonable order.
Put figures and tables, appropriately numbered, in order at the end of the report  
If you desire, you may place your figures and tables properly within the text of your results part. 

Figures and tables 
If you put figures and tables at the end of the details, make certain that they are visibly distinguished from any attach appendix 
materials, such as raw facts 
Despite of position, each figure must be numbered one after the other and complete with subtitle  
In spite of position, each table must be titled, numbered one after the other and complete with heading 
All figure and table must be adequately complete that it could situate on its own, divide from text 

Discussion: 

The Discussion is expected the trickiest segment to write and describe. A lot of papers submitted for journal are discarded based on
problems with the Discussion. There is no head of state for how long a argument should be. Position your understanding of the outcome
visibly to lead the reviewer through your conclusions, and then finish the paper with a summing up of the implication of the study. The
purpose here is to offer an understanding of your results and hold up for all of your conclusions, using facts from your research and
generally accepted information, if suitable. The implication of result should be visibly described. 
Infer your data in the conversation in suitable depth. This means that when you clarify an observable fact you must explain mechanisms
that may account for the observation. If your results vary from your prospect, make clear why that may have happened. If your results
agree, then explain the theory that the proof supported. It is never suitable to just state that the data approved with prospect, and let it
drop at that. 

Make a decision if each premise is supported, discarded, or if you cannot make a conclusion with assurance. Do not just dismiss
a study or part of a study as "uncertain." 
Research papers are not acknowledged if the work is imperfect. Draw what conclusions you can based upon the results that
you have, and take care of the study as a finished work  
You may propose future guidelines, such as how the experiment might be personalized to accomplish a new idea. 
Give details all of your remarks as much as possible, focus on mechanisms. 
Make a decision if the tentative design sufficiently addressed the theory, and whether or not it was correctly restricted. 
Try to present substitute explanations if sensible alternatives be present. 
One research will not counter an overall question, so maintain the large picture in mind, where do you go next? The best
studies unlock new avenues of study. What questions remain? 
Recommendations for detailed papers will offer supplementary suggestions.

Approach:  

When you refer to information, differentiate data generated by your own studies from available information 
Submit to work done by specific persons (including you) in past tense.  
Submit to generally acknowledged facts and main beliefs in present tense.  
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Content 

Sum up your conclusion in text and demonstrate them, if suitable, with figures and tables.  
In manuscript, explain each of your consequences, point the reader to remarks that are most appropriate. 
Present a background, such as by describing the question that was addressed by creation an exacting study. 
Explain results of control experiments and comprise remarks that are not accessible in a prescribed figure or table, if 
appropriate. 
Examine your data, then prepare the analyzed (transformed) data in the form of a figure (graph), table, or in manuscript form. 

What to stay away from 
Do not discuss or infer your outcome, report surroundings information, or try to explain anything. 
Not at all, take in raw data or intermediate calculations in a research manuscript.                    



 

 
 

Do not give permission to anyone else to "PROOFREAD" your manuscript. 

Methods to avoid Plagiarism is applied by us on every paper, if found guilty, you will be blacklisted by all of our collaborated
research groups, your institution will be informed for this and strict legal actions will be taken immediately.) 
To guard yourself and others from possible illegal use please do not permit anyone right to use to your paper and files. 

The major constraint is that you must independently make all content, tables, graphs, and facts that are offered in the paper.
You must write each part of the paper wholly on your own. The Peer-reviewers need to identify your own perceptive of the
concepts in your own terms. NEVER extract straight from any foundation, and never rephrase someone else's analysis. 
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Please carefully note down following rules and regulation before submitting your Research Paper to Global Journals Inc. (US):  

Segment Draft and Final Research Paper: You have to strictly follow the template of research paper. If it is not done your paper may get
rejected.  
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CRITERION FOR GRADING A RESEARCH PAPER (COMPILATION)

BY GLOBAL JOURNALS INC. (US)

Please note that following table is only a Grading of "Paper Compilation" and not on "Performed/Stated Research" whose grading 

solely depends on Individual Assigned Peer Reviewer and Editorial Board Member. These can be available only on request and after 

decision of Paper. This report will be the property of Global Journals Inc. (US).

Topics Grades

A-B C-D E-F

Abstract

Clear and concise with 

appropriate content, Correct 

format. 200 words or below 

Unclear summary and no 

specific data, Incorrect form

Above 200 words 

No specific data with ambiguous 

information

Above 250 words

Introduction

Containing all background 

details with clear goal and 

appropriate details, flow 

specification, no grammar 

and spelling mistake, well 

organized sentence and 

paragraph, reference cited

Unclear and confusing data, 

appropriate format, grammar 

and spelling errors with 

unorganized matter

Out of place depth and content, 

hazy format

Methods and 

Procedures

Clear and to the point with 

well arranged paragraph, 

precision and accuracy of 

facts and figures, well 

organized subheads

Difficult to comprehend with 

embarrassed text, too much 

explanation but completed 

Incorrect and unorganized 

structure with hazy meaning

Result

Well organized, Clear and 

specific, Correct units with 

precision, correct data, well 

structuring of paragraph, no 

grammar and spelling 

mistake

Complete and embarrassed 

text, difficult to comprehend

Irregular format with wrong facts 

and figures

Discussion

Well organized, meaningful 

specification, sound 

conclusion, logical and 

concise explanation, highly 

structured paragraph 

reference cited 

Wordy, unclear conclusion, 

spurious

Conclusion is not cited, 

unorganized, difficult to 

comprehend 

References

Complete and correct 

format, well organized

Beside the point, Incomplete Wrong format and structuring
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