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Services Provided to Households Enrolled on
Orphans and Vulnerable Children Intervention
Programmes in Kisumu County, Kenya

Joy R. A. Otolo *, Dr. Wycliffe A. Oboka °& Dr. Lt. Col (Rtd) J. M. Okoth ?

Abstract-  Understanding the magnitude and socio-
demographic characteristics of OVC crisis in sub-Saharan
Africa and Kenya can provide foundation for Dbuilding
programmes of appropriate design and scope. In analysing
services provided to OVC households enrolled on intervention
programmes, in Kisumu County, Kenya, Evaluative and Survey
research designs were used to collect data through
questionnaires, focus group discussions, and observation
checklist from 384 caregivers. Six Key informant interviews
were administered to directors, children officers and social
workers. The study found that OVC households enrolled on
both the government and Non-government programmes
considered Education to be the most needed OVC service.
Shelter was the least provided service with (0%) respondents
enrolled on the government programme and 49(21.6%)
respondents on the NGO programme reporting to have been
provided with shelter. The study recommends that OVC
programmes should prioritize shelter for OVC to feel safe and
able to take advantage of other services provided to them.
Keywords:  programmes,  design, ovc  Services,
evaluative, survey, socio-demographic, kisumu county,
kenya.

. INTRODUCTION

here is a high number of OVC in Africa due to HIV
Tand AIDS, war, alcohol, accidents and other

pathogenic causes. Battle deaths are higher in
Africa as noted by Hoefler (2008) who observes that
Demographic Republic of Congo had an estimated 3.9
million between 1998 — 2004 as a result of the six year
war that was experienced in the country. The OVC crisis
calls for programmes that can provide support and care
to OVC. Biemba, Simon, Castello, Beard, Brooks and
Njoka (2009) note that understanding the magnitude of
the problem and socio-demographic characteristics of
OVC can provide foundation for building programmes of
appropriate designs, size and scope. To mitigate the
impact of orphan hood, the Kenya Government
responded by putting in place the National Plan of

Author a: Centre for Disaster Management and Humanitarian
Assistance Masinde Muliro University of Science and Technology
Kakamega. Kenya e-mail: joyotolo@grnail.corm

Author o: Department of Disaster Management and Community
Development The Coaoperative University College of Kenya Karen,
Kenya. email: obokawycliffe2006@yahoo.com

Author p.: School of Nursing Masinde Muliro University of Science and
Technology Kakamega, Kenya. e-mail: okothogur@grmail.com

Action on OVC.This plan helps to strengthen the
capacity of families to protect and care for OVC, provide
economic, psychosocial and other forms of social
support, as well as mobilise and support community
based responses to increase OVC access to essential
services such as food and nutrition, education, health
care, housing, water and sanitation (Republic of Kenya,
2005). Oboka (2010) observes that, the Department of
Children Services, within the Ministry of Gender,
Children and Social Development, in collaboration with
the National steering committee on OVC developed the
OVC policy, a key aspect of which is the provision of a
direct predictable and regular cash subsidy to
households caring for OVC.As the OVC crisis continues
to increase in Kenya, the government, development
partners and NGOs are implementing intervention
programmes. However, there is lack of evaluation on the
influence of these programmes on beneficiary
households.

a) Statement of the Problermn

A study carried out by Biemba ef a/, (2009)
noted the percentage of the organizations providing
OVC services in Kenya were: non-government
organizations (78%), governmental (9%), private-not for
profit (4%) faith based organizations (4%) and
multilateral organisations (4%). Apart from the sampled
organizations, Biemba et a/, (2009), reported that the
exact number of organizations working on OVC in Kenya
is unknown. While many programmes have been
initiated in Kenya to provide various services to
households caring for OVC, there is limited empirical
studies carried out to evaluate how these programmes
have impacted on social wellbeing of beneficiary
households. Formson and Forsythe, (2010); Nyangara,
Hutchinson, Thurman and Obiero (2009) showed that
some of these intervention programmes had not offered
maximum care, support and protection for OVC.
Economic strengthening met a major blow since the
beneficiaries sold tools because it was more profitable
than running the income generating activity they were
expected to start. Caregivers were reluctant to allow the
OVC to go for children clubs since they spent more time
in children’s clubs instead of helping with household
chores. Therefore income generating activities and

© 2014 Global Journals Inc. (US)
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children clubs have proved inefficient to offer maximum
care and support to OVC.

b) Objective of the study
The study was guided by the following research
objective.
To Analyse the services provided to households on
OVC intervention programmes in Kisumu County.

1. LITERATURE REVIEW

a) Provision of Education in OVC Programmes
Education is a basic human right for all children,
as recognized in the Convention on the Rights of the
Child (CRC, 1989). ltis also vital for children’s physical,
intellectual, emotional and social development
(International HIV and AIDS Alliance, 2010). USAID and
CRS, (2008) note that a child who has access to quality
primary schooling has a better chance in life while a
child who knows how to read, write and do basic
arithmetic has a solid foundation for continued learning

throughout life. On that part, Ishakawa, Naoko,
Pridmore, Pat, Carr-Hill, Roy, Chaimuangke and
Kreangkrai (2011) noted education to be critically

important  to  children’s  social integration and
psychosocial well-being. Ishakawa ef a/,, (2011) poised
that school attendance plays an important role in
helping traumatized children regain a sense of normalcy
and to recover from the psychosocial impacts of their
experiences and disrupted lives. USAID and CRS (2008)
reported that education programming for orphans and
vulnerable children in Burundi, Zambia and Lesotho,
showed that education intervention benefitted
individuals, whole nations and was a major instrument
for social and economic development. Evidence from
the same study showed that children who were not
hungry were better able to concentrate in class. USAID
and CRS, (2008), noted that to access education,
national policies on Education for all (EFA) greatly
impacted access to learning. The abolition of elementary
school fees In Uganda, Tanzania, and Kenya led to
dramatic increase in enrolment. In Uganda, the abolition
of fees in 1996 led to a 70 percent increase in
enrolment. In Tanzania, when fees was abolished in
2001, there was an increase in enrolment rate soaring
from 57 percent to 85 percent within one year. While in
Kenya, 1.2 million additional students entered primary
school after the government eliminated school fees in
2002 (OVP and MOHA, 2006).

Even with free primary education, orphans are
still more likely to lose out on education than other
children. In Kenya, 92% of non-orphans and 88% of
orphans are in school (OVP and MOHA, 2006), and the
percentage of double orphans aged 10-14 attending
school is 70% lower than that of children living with at
least one parent (OVP and MOHA, 2004). The reasons
for orphans losing out on education include additional
costs of education (such as uniforms, books, and

© 2014 Global Journals Inc. (US)

games), inability to go to school full time, lack of
educational capacity and quality to cater for the large
numbers of children. Therefore, not all OVC can access
the free primary education since most of the caregivers
cannot afford to pay for the extra levies charged.
Formson and Forsythe (2010) note that OVC are at
higher risk of dropping out of school due to a number of
barriers such as stigmatization, lack of school uniforms,
shoes and other miscellaneous school costs.

b) Psychosocial Support in OVC Programmes

Formson and Forsythe (2010) noted that
orphans and vulnerable children can suffer considerable
emotional trauma as a result of their respective family
situations ranging from loss of one or both parents and
the trauma that comes from living in various abusive
circumstances. This, coupled with stigmatization and
marginalization, leaves the orphans and vulnerable
children highly vulnerable, in need of counselling and
various other coping mechanisms as noted by
Hutchinson and Thurman, (2009) and USAID and CRS,
(2008). Evidence from the same study showed that
psychosocial support gives OVC the skills, with which to
cope with stress, trauma and other difficult situations
that the OVC experience in life. Psychosocial support
also ensures that parents and caregivers are equipped
with skills to provide better care and support for OVC.

Formson and Forsythe (2010) observed that HIV
and AIDS was creating and exacerbating, physical
poverty, emotional, psychological and social poverty in
the lives of affected children and households. Such
poverty could have profound personal, familial and
societal implications. Therefore, it was imperative that
psychosocial support be strategically integrated into
programmes for children affected by HIV and AIDS and
other disasters. If well targeted, psychosocial support
was envisaged to give orphans and vulnerable children
the skills with which to cope with stress, trauma and
other difficult situations that they experience in life
(Hutchinson and Thurman, 2010). Evidence from the
study by Formson and Forsythe showed that,
psychosocial interventions included: kids clubs, regular
home visits, peer support groups, recreational activities,
writing of memory books, keeping memory boxes,
guardian support groups, counselling from trained
professional and lay counsellors, teen clubs, art,
expressive art, drama therapy and home visits by
volunteers. Formson and Forsythe (2010) noted that the
main areas of support provided to both OVC and their
caregivers  were counselling, support groups,
community sensitization activities and spiritual support.

Although recognized to be critical in meeting
children’s intrapersonal and interpersonal development,
psychosocial support is one of the most neglected
areas of support for orphans and vulnerable children.
Hutchinson and Forsythe (2010) noted that neglect of
psychosocial support has long term consequences for



children which include hopelessness, shock, fear,
anxiety, anger and depression which could cause
dysfunctional behaviours and strain on social wellbeing
of households benefitting from various programmes for
OVC. While psychosocial support was ensuring the
emotional support to OVC beneficiary households,
Nyang'ara ef al., (2009) noted that there were few home
visits and psycho social effects for guardians or children
from visiting. The study therefore sought to examine
psychosocial support provided to OVC.

c) Child Protection in OVC programimes

All children require protection as stipulated in the
Convention on the Right of the Child (CRS and USAID,
2008). Many countries have child focused legislation
such as the Children’s Act of 2001 in Kenya that
provides extensive protection for children that include
the government and family being responsible for the
survival and development of the child. The Children’s
Statute of Uganda of 1995, Article 34 (7) of the
constitution specifically provides for the protection of
orphans and vulnerable children (Republic of Uganda,
2011).0Orphans and vulnerable children are particularly
vulnerable to abuse, exploitation and neglect. When
children’s right to protection are violated they are at
increased risk of HIV infection, physical, social and
emotional problems (IHIVAA, 2010).  The study by
Richter ef al,, (2004) noted that orphan hood deprives
children many of their rights by removing them from
family and possessions, and exposing them to abuse
and exploitation. It is therefore important that Convention
on the Rights of the Child (CRC) which places a duty on
governments to protect children’s rights be put in place.

Saalam (2004) in a CRS report for Congress
observed that children who are solely responsible for
their siblings struggle not only to support the household,
but also to keep their homes. Property grabbing as a
practice where relatives of the deceased come and
claim the land and other property is reportedly a serious
and children cannot inherit property. As noted by
Traditional law in many rural areas dictates that women
problem for widows and child headed households.
Saalam (2004), property grabbing has a number of
their new caretakers, girls and women may be forced
Girls may experience sexual abuse and exploitation from
negative consequences particularly for girls and women.
into the sex trade in exchange for shelter and protection
thus increasing the risk of contracting HIV, while there is
a strain on extended families, and increase in number of
the street children.

Ogonji  (2014), in a study carried out in
Bungoma South on impact of faith-based organizations
on the plight of children noted that orphans face many
challenges among them disinheritance by extended
family. The consequence of disinheriting OVC makes
development and implementation of the protection of
children property rights vital. This is because key to child

protection is to strengthen the legal and policy
framework, improve co-ordination within the child rights
sector and build institutional capacities within the justice
system for protecting the rights of the OVC. This implies
a child-friendly legal infrastructure including child friendly
courts (DOCS, 2005). Meanwhile UNAIDS (2011) noted
that to help these children reach their full potential, there
was an urgent need to invest in national social
protection programmes that fights poverty and stigma
and which address their special needs. The current
study sought to determine the child protection services
provided to OVC in Kisumu County.

a) Economic Strengthening of Onphans and Vuinerable
Children in OVC Prograrnmes

This area of support is focused on establishing
different strategies to protect and strengthen the
economic situation of households caring for orphans
and vulnerable children so that they are able to provide
food, clothing, shelter and education for OVC (IHIVAA,
2010). Economic security enables families to reap the
full benefits of various OVC interventions received
(JLICA, 2009). The absence of viable and sustainable
income generating activities will often negate the
benefits of interventions to improve the wellbeing of
OVC (Formson and Forsythe, 2010). Income generating
activities need to generate sufficient family income with
which parents/caregivers can elevate themselves and
OVC out of poverty (JLICA, 2009). Compassion Annual
Report, (2013) noted that sustainability of income
generating activities was usually an uphill task and
encouraged partners to put into place measures to
monitor and evaluate each business concept before
implementation. Nyangaraet a/, (2009) found that the
income generating activities in a programme in Kenya
gave ftraining and support in the establishment of
savings and internal lending committees (SLICs) that
offered group-generated funds loaned to members
through a monitored savings and credit system.

The Allamano programme in Tanzania, provided
training in bio-intensive agriculture and participants
received capital inputs such as wheelbarrows, spades
and other equipment. This was to reduce food
insecurity in the OVC beneficiary households. While
there were positive outcomes in the study, Nyangara et
al, (2009) reported that there were some negative
outcomes. Income  generating activities faced
challenges in that some projects were not sustainable,
poorest families were unwilling to participate in income
growth programmes and tools were sold due to lack of
a viable market for the produce. In studying 19
organizations, Formson and Forsythe (2010) noted that
income generating activities were the least common
services offered with only (19%) of the OVC population
in the sample benefitting directly or indirectly from
Income generating activities. Of these, only (4%)
benefitted directly and (5%) indirectly through support

© 2014 Global Journals Inc. (US)
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provided to caregivers.As much as income generating
activities are aimed at economically empowering the
OVC, caregivers and parents, some individuals sold the
tools they were given, because the business they were
to engage in was not profitable. On the other hand,
accesses to viable markets for the output were not put
into consideration. Further, not all households benefitted
from the Income generating activity since some of the
sampled projects did not offer income generating
activities and these gaps showed need for carrying out
this study.

e) Cash Transfer in OVC Programrmes

Cash transfer is noted to be one of the key
interventions given to OVC. In Brazil, Bolsa Familia was
the largest conditional cash transfer and in 2012
providing forty one-million people (22% of Brazilian
population) with between 32 to 242 re/s per month
(approximately ESD 17 and USD 124, respectively) to
families’ earning less than 140 re/s per capita per month
(approx. USD 74) notes (Bither-terr, 2012).

Davis et al,, (2012) noted that the initial aim of
the Mozambique's Programma Subsidio de Alimenios
(PSA) was to provide, ‘emergency’ type support to
destitute urban households, particularly to enable them
to achieve an adequate diet. Monthly transfers were
provided to indirect beneficiaries, based on the number
of dependants in the household up to a maximum of 4
dependants. Taimo and Waterhouse (2008) indicated
that until 2008, the amount of the transfer was 70Mtn for
a direct beneficiary, up to a maximum of 140Mtn
depending on the number of dependants. In 2008 a
new scale of the Food Subsidy Programme came into
effect, with a monthly transfer value between 100 and
300Mtn whose value was still less than ten percent of
the current minimum wage. In Kalomo Pilot Social Cash
Transfer programme in Zambia, Wietler (2007) found
that most transfers in most cases were spend on food.
Weitler further explained that half of the beneficiaries
were able to invest part of the money in hiring friends or
relatives to plough their field or build a barn. While half
of the beneficiaries spend cash transfer on school
equipment, like books or pens for their dependants,
another five household heads reported to have used the
transfer money to buy small livestock like goats and
chicken.

In a survey carried out in Mexico, 70 percent of
the households reported that they used the PROCAMPO
money to purchase inputs (de Janvry, Alain and
Elisabeth 2006). Slater and Mphale (2008) reported that
in Mohale’s Hoek and Maseru districts, of Lesotho, cash
transfers were primarily used by beneficiaries to buy
food and to meet other basic household needs, such as
candles and paraffin (Daniel, 2011). Schubert and
Huijbregts (2006) noted that beneficiaries in Mchinji
Social Cash transfer pilot scheme used the monies
received for basic needs: food, clothing, education
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material and access to health services. However,
Huijbregts (2006) noted that some beneficiaries of
Mchinji Social Cash transfer pilot scheme had invested
money from the scheme in improving shelter and in
acquiring small livestock. The SUUBI pilot project in
Uganda was a type of cash transfer, linked to child
savings accounts. This project paid into the savings
fund for the child’s secondary education an amount
double that of the monthly savings deposit, up to a
certain limit (Adato and Bassett 2008).Adato and
Basset, (2008) noted that OVC-CT programme was an
initiative by the Kenyan government to support very poor
households that cared for orphans and vulnerable
children to enable them take care of those children and
help them grow in a family setting. The main goal of the
OVC-CT programme was to strengthen the capacity of
poor households, to protect and care for orphans and
vulnerable children.  After the initial roll out, the
programme was progressively scaled up over the years,
with caregivers collecting 2,000 shillings per month as
from 2012, paid bi-monthly through the post office
(Kirera, 2012). It was envisaged that by 2013 the
coverage would have grown to 160,145 households
(Samuels and Ouma, 2012). According to the Kenya’s
Social Protection sector review by 2010, the programme
was supporting 412,470 OVC beneficiaries (GOK,
2012).The cash is used to purchase basic household
necessities (food, bedding, clothing) and housing
materials, meet school requirements (levies, uniform,
extra tuition) and health bills. The study found that OVC-
CT had become a major source of household income
and the quality of life of OVC had improved.

Zezza, de la Briere and Davis., (2010) note that
cash transfers may influence participation in social
networks (investments in social capital, mutual
insurance) since the incomplete markets both generate
and reflect social relationships, which frame household
decisions. As a result of the OVC-CT in Kenya,
households were able to access health, education
services and they seemed able to buy some durable
goods (Zezza et al, 2010). The amount given for OVC-
CT which, had last been reviewed in 2008 with the
current inflation was insufficient to meet the basic needs
of OVC and at the same time address their education
and health needs (Samuels and Ouma 2012).
Secondly, the programme has not covered all districts
that have a heavy burden of orphanage and vulnerability
in the country. The study sought to determine the
amount given to beneficiary households, determine if
the government and other development partners had
plans to scale up the programme and increase amount
provided to beneficiary households.

7 Shelter and Care in OVC Prograrmmes

The purpose of shelter and care is to ensure
that orphans and vulnerable children have adequate
shelter at all times. Formson and Forsythe (2010)



observed that Botswana had adopted a family centered
approach to orphans and wulnerable children support
focused on ensuring that where possible, OVC remain
within a family unit. As such, support to caregivers to
enable them to have OVC remain with the
family/community system was an important aspect of
ensuring that OVC have adequate shelter. Placement of
a child in an orphanage is taken as a last resort. In such
instances, placement of OVC is guided by the
Regulations Governing Alternative Arrangement for
Children in Need of Care of 1999. Formson and
Forsythe (2010) in a study of nineteen projects in
Botswana noted that only four of the participating
organizations provided shelter and care since three of
these organizations were orphanages and the other a
boarding school. A total of 399 OVC were supported
with this service. Biemba, et a/, (2009) in a situation
analysis of Zambia Country brief noted that of the 21
organizations surveyed in Zambia identified as working
with OVC, the least offered forms of support was shelter
and care. Nyamakuru, (2011) in a study in two districts
of Kampala and Wakiso in Uganda where she analyzed
NGO strategies to enhance child well-being noted that
provision of shelter in form of roofing sheets for OVC
households that had collapsed or were in despair was
one of the interventions provided to households by
service providers. The study sought to determine
provision of shelter as a service by the government and
non-government programmes. Reviewed literature
suggests that OVC should be taken care of in families
with adequate shelter and the few OVC organizations
that provided shelter to OVC were orphanages and a
boarding school. Only roofing sheets for collapsed
roofs or were in despair were considered by one service
provider. Shelter is a crucial service for holistic
interventions for OVC. Lack or minimal provision of
shelter to OVC leaves a gap in the holistic provision of
interventions. The study therefore sort to determine
provision of shelter and influence it has on beneficiary
households in Kisumu County, Kenya.

[11. RESEARCH METHODOLOGY

a) Stuady Site

The study was carried out in Kisumu County
which is located in Nyanza. Nyanza covers 16,162 kms?
and lies between longitude 0° and latitude 30° south and
between longitude 34° and longitude 40° east. It is
located in the South West part of Kenya, around Lake
Victoria and includes part of the Eastern edge of Lake
Victoria. The study was carried out in Kisumu East, West
and Seme Sub Counties. According to KDHS (2010),
Kisumu County has a high HIV prevalence of 15 % and
is home to so many orphans due to the area’s high HIV
and AIDS incidence and resulting high mortality rate due
to HIV and AIDS. In this region, a lack of or minimal
education, continuing tradition and socio-cultural
practices contribute to the spread of this disease. Over
(45 %) of the region’s population is living under poverty

line of less than one dollar per day — the highest in
Kenya (UNDP, 2009). The Kisumu County Fact Sheet
gives very high poverty indicators as follows: absolute
poverty (60%), urban poor (70.05%) and rural poor
(63%).

b) Research Instruments

Primary data was obtained
questionnaires, structured interviews, focus group
discussions and observation check list that were
administered by the researcher to 384 OVC households.
Fishers’ formula was used to calculate the sample size.
Two sets of questionnaires were developed for each
category of respondents who included: caregivers of
households that were benefitting from government and
non-government households. The first questionnaire
was used to collect data from caregivers enrolled on the
government OVC programme and the second
questionnaire was used to collect data from caregivers
enrolled on the non-government OVC intervention
programme. The researcher personally administered the
questionnaires to the respondents and structured
interviews to key informants who included: 2 project
directors, 2 children officers and 2 social workers. There
were four focus group discussions consisting of 8
participants each. Two for women and another two for
men caregivers enrolled on the government and NGO
OVC intervention programmes. An observation checklist
was used for different households and the aim was to
enhance the accuracy of the study.

using

¢) Data Processing

Data was coded and entered on a display
sheet. Descriptive statistics were computed using SPSS
version 16. MS EXCEL was used to draw and present
the results in bar charts and tables. Data collected using
questionnaires was presented quantitatively using
descriptive statistics including means, percentages and
standard deviations for continuous and frequency
distributions of categorical data. Data collected from
focus group discussions and intensive interviews was
analyzed qualitatively.
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V.

RESULTS AND DISCUSSION

Table 7: Summary of services provided to beneficiary households

Government Non-government
Programme Programme
Service provided Frequency Percent  Frequency Percent

Education 179 92.2 192 100
Psychosocial Support 110 57.3 114 59.4
Child Protection 38 19.8 169 88
Income Generating Activity 18 9.4 150 781

Cash Transfer 192 100 0 0
Shelter 0 0 41 21.6

Source. Researcher generated from field data of 2074

Table 3.1 shows that shelter is the least
provided for service in both the Government and NGO
OVC intervention programmes. The essence of OVC
intervention programmes is to provide a holistic
programme to strengthen the capacity of families and
communities to care and protect OVC. For OVC to be
able to socialize, learn and address challenges within
their own environment, shelter is a crucial service that
makes OVC feel safe and secure. Shelter is inextricably
linked to the improvement of health, education, Psycho
social support and the overall wellbeing of OVC in any
community. It is a core intervention in tackling complex
needs of OVC and their carers. Houses that are in poor
condition offer families with little protection. Improved
shelter conditions can facilitate livelihood development
through improved living conditions. When shelter is not

given a priority then the other interventions provided
may not meet the holistic objective of OVC intervention
programmes.Having a small number of respondents
enrolled on the government programme reporting to
have received child protection services was interpreted
to mean that child protection was minimally provided on

the government programme. Out of the 192
respondents enrolled on the NGO programme,
169(88%) reported that they had received child

protection services and 23(12%) reported that they had
not received any child protection services. Having a
large number of respondents enrolled on the NGO
programme reporting to have received child protection
services was interpreted to mean that the NGO
programme considered child protection as a priority.

Training on Income generating activities

mYes

mNo

Don't Know

Government Programme

Non government Programme

Source: Researcher generated from field data of 2014

Figure 7: Provision of Training on Income generating activities

Having a very large percentage (78.1%) of
respondents enrolled on the NGO programme reporting
to have received training on IGA was interpreted to
mean that the NGO programme was keen on helping
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develop economically independent individuals. The
study by Nyangara et a/,, (2009) agrees with the findings
in the current study of economically strengthening
beneficiaries through trainings on IGA since it found out




that income generating activities in Kenya gave trainings
to members through a monitored savings and credit
system. Findings by Formson and Forysthe (2010) and
Hutchinson and Thurman (2009) in a study in Botswana
also agreed with the findings of the current study that
income generating activities and skills training were
provided to promote poverty alleviation. An FGD
consisting of two groups, one for men and another for
women revealed that the NGO programme provided
trainings to all beneficiary households and startup
capital for IGA was given to highly vulnerable
households. An interview with the directors and social
worker on the NGO programme was in agreement with
the FGD that trainings on IGA was provided to all
beneficiary households and startup capital was provided
to highly vulnerable households that had chronically ill
caregivers and children.

The study showed that all the respondents
enrolled on the government programme indicated that
they received financial support. All the 192 respondents
agreed that they received a direct cash transfer of Ksh.
2000 per month, which, was disbursed every two
months through the post office. An interview with the
children’s officer revealed that the respondents’ enrolled
on the programme received direct cash transfer of
Ksh.2000 per month that was disbursed after two
months through the post office. The children’s officer
explained that plans were at an advanced stage to have
the caregivers receive their cash transfer through Equity
Bank and that equal amount of money was paid to
beneficiary households irrespective of the number of
people who lived in the household, or the number of
children who were cared for in the households. The
children’s officer explained that after analyzing the
households there was a gap in provision of basic needs
at the county level that needed cash that was regular
and tangible.

Two FGD'’s one for male and another for female
In Seme and Kisumu East sub counties unanimously
agreed that they received a cash transfer of Ksh.2000
every two months. The governments design of direct
cash transfer to beneficiary households enrolled on the
programme in Kisumu County differed from that of
Mozambique’s Prograrmmma Subsidio de Alimentos
(PSA) that provided “emergency” type support to
destitute urban households to enable them achieve an
adequate diet. In Programma Subsidio de Alimentos,
monthly transfers were provided to indirect beneficiaries,
based on the number of dependants in the household
up to a maximum of 4 dependants. The Kenya cash
transfer programme design also differed from Brazil's
Bolsa Famifia conditional Cash Transfer that provided
cash of between 32 to 242 reis per month
(approximately 17 and 124 USD) to families earning less
than 140 re/s that was approximately, USD 74 ( Bither-
terr, 2012). Similarly the Kenyan programme design

differs from Malawi's Mchinji Social Cash Transfer Pilot
Scheme in which monthly cash transfers were weighted
according to household size and took into account the
level of education at which children in the beneficiary
households were enrolled (Davis ef a/., 2012).

The findings that the government programme
providing direct cash transfer to beneficiary households
enrolled on the programme differs from findings by
Adato and Basset (2008) in a study on the SUUBI pilot
project in Uganda that linked a child to savings. The
project saved funds for the child’s secondary education
an amount double that of the monthly savings deposit
up to a certain limit. The Nicaragua’s Red de Proteccion
Social in their CCT Moore, (2009) noted the
disbursement of CCT was bi monthly, which is the same
as Kenya’'s OVC-CT. However, the OVC- CT in Kenya
was disbursed through the post office where caregivers
had to go and collect it from. This was different as is
noted by Moore, (2009) that Nicaragua's RPS cash
transfers were taken to beneficiaries in their households
by hired national security companies that distributed the
cash transfer’s. Later on in the second phase CCT were
distributed in schools and other community facilities in
the municipal seat where the beneficiaries came in
groups of 20’s to collect it.

On the other hand all the 192 respondents
enrolled on the non-government programme indicated
that they did not receive any cash transfer from the non-
government programme. Two FGD’s, one for male and
another for female in Seme and Kisumu West sub
counties unanimously agreed that they did not receive
any financial support from the NGO programme. An
interview with the project directors and social worker
revealed that the NGO programme does not provide
cash to caregivers enrolled on programmes. This may
be interpreted to mean that the NGO programme
preferred to provide services to beneficiary households
instead of cash to avoid dependency and improper use
of the cash. Their support was in terms of service
delivery to beneficiary households. The NGO design is
similar to the 19 OVC organizations that provided
services to OVC beneficiary households in Botswana
(Formson and Forsythe. 2010).

V.  FINDINGS, CONCLUSIONS AND
RECOMMENDATION

The study found that the government OVC
programme provided cash transfer of Ksh. 2000 to
beneficiary households every two months which, was
disbursed through the post office.  The beneficiaries
enrolled on the NGO programme were benefitting from
a Child Development Sponsorship Programme (CDSP).
The CDSP provided services to households that
included: Education, Psychosocial support, Child
Protection, Healthcare, IGA, Clothing, Food and
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Nutrition, and shelter. The study found that beneficiaries
on both the government and non-government OVC
programmes considered Education to be the most
needed OVC service with the government programme
having a very high percentage of 173(91.1%)
respondents and the NGO programme reporting
122(63.6%) respondents indicating that Education was
the most needed service. The study found that shelter
was the least provided service. Provision of shelter was
the least provided service with (0%) respondents
enrolled on the government programme and 49(21.6%)
respondents enrolled on the NGO programme reporting
to have been provided for with shelter. This finding is in
agreement with findings by Biemba ef a/, (2009) in a
study of 19 OVC organizations in Zambia that found
shelter to be the least offered service. Shelter is crucial
interventions that can make OVC feel safe and secure.
Therefore, providing other services and ignoring shelter
may not provide holistic interventions for OVC enrolled
on the programmes.

VI.  CONCLUSIONS

The study concluded that the government OVC
programme provided a monthly cash transfer of Ksh.
2000 to the beneficiary households while the
beneficiaries enrolled on the non-government OVC
programme were benefitting from a child development
sponsorship Programme (CDSP) that provided services
such as: Education, Healthcare, Shelter and civil
registration. Both the government and NGO
programmes considered Education to be the most
needed service. Shelter was the least provided service
with the government OVC programme reporting (0%)
and the NGO 41(21.6%) respondents indicating that
they had been provided for with shelter. It was
concluded that both the government and non-
government OVC programmes did not prioritize shelter
for beneficiary households and yet it is a basic need.

VIL.

It was recommended that government and
NGO programmes for OVC should prioritize support of
OVC for shelter if the OVC are to feel safe, protected
and take advantage of other services provided to them.

RECOMMENDATION

VIII. SUGGESTION FOR FURTHER RESEARCH

The study suggests that there should be a study
carried out to review benefits provided to households by
OVC intervention programmes.
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The Creative Planning Strategy and the
Question of Social Advertising in Nigeria’s
Democracy

Stanislaus lyorza

Abstract- This paper questions the efficacy of social adverts in
promoting Nigeria’s democracy and proposes creative
planning as a key strategy for designing effective media
messages for effective democratic principles. Social
advertising pleads a course through advocacy, social
mobilization or behavior change communication. The business
of democracy is to get the people involved in the business of
leadership. Many media messages created to inform and
educate the citizenry under democratic set-ups in Nigeria have
been ineffective with regards to changing behavior of the
citizens towards a particular course. The creative planning
strategy under consideration in this paper involves the steps in
the creation of media messages with focus on variables such
as discourse, dramatic logic or arguments, signs and
significations and the audience. Basic questions in this paper
include: Why are social adverts used as tools in promoting
democratic values? Are the social adverts used in Nigeria
predicated on the creative planning strategy? To what extent
have the social adverts contributed to the promotion of
democratic principles in Nigeria? The paper examines some
advertising theories as applied to message development and
questions the basis for creating or designing most media
messages in promoting democratic values in Nigeria. The
methodology adopted in this paper is analysis and
recommendations will be based on the findings.

Keywords. creative planning, social advertising and
dernocracy.

. INTRODUCTION

here is no dearth of creativity in social adverts in
TNigeria, yet the efficacy of adverts on political
candidates or ideas, adverts on national image
building and adverts designed to advocate a national
course is the course of concern in this paper. Whether
the social adverts in the Nigeria's mass media are
effective in promoting democracy in reality or not is the
basic question of social advertising in Nigeria’s
democracy under study. Some questions to consider in
this paper are: Do social adverts promote Nigeria's
democracy effectively? Does the audience understand
the social adverts’ appeals? Are the social adverts
spectacular or interesting in the dramatization? What
interest you most in the adverts? Does the creativity in
social advert work in the face of reality?
In Nigeria, several efforts have been expended
through social advertising in the mass media to promote
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democracy. Such social adverts include messages on
promotion of orderliness during elections and the need
for eligible voters to exercise their rights as citizens
during elections, advocacies for stable, peaceful and
corrupt free democracy and the clamour for payment of
government tax. Other social adverts include security
consciousness and advocacy for the sitting president’s
demand for a second term in office through the
exhibition of his achievements.

Advertising in Nigeria has come a long way,
with success stories in the non personal sales
communication about goods and services by private
and corporate organizations. Thus, advertising has
recorded success in product advertising, known also as
consumer advertising. Consumer advertising is directed
at audiences who purchase a product for its own sake
and for end-use consumption (lyorza, 2009:23).
Consumer advertising differs from social advertising
which primarily promotes a social cause or matters of
social importance to the inhabitants of the society. Like
consumer advertising, social adverts in the media are
executed in printed words and/or pictures in the print, or
through spoken words and dramatization exploiting the
audio advantage of radio or the audio, visual and motion
advantage of television.

Social adverts in Nigeria are most common on
the nation’s national and international television stations
— The Nigerian Television Authority (NTA and NTA
International). The adverts are directed at Nigerians in
the country and those in diaspora. They are adverts that
are sponsored by the Federal government of Nigeria
through the Ministry of Information and National
Orientation or some Non-Governmental Organizations.
The adverts are primarily intended to inform and
educate the citizens on social and national issues that
can help the citizens to support the democratic process
in Nigeria. Examples include the current adverts on the
achievements of the Nigerian President, Dr Goodluck
Jonathan by the Transformation Ambassadors of
Nigeria (TAN), the adverts aimed at supporting the unity
and collective existence of all ethnic groups in the
country and campaigns against religious violence in the
country. Others include campaigns against electoral
violence during campaigns and voting. All these social
adverts are aimed at sustaining Nigeria as a united and
democratic society.
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However, the producers of social adverts for
Nigerians appear to have misplaced the essence of
creativity in the contents of their productions. Two
schools of thoughts have argued for and against
creativity of social adverts in Nigeria. One argues for
instance that until recently, mass media advertisements
of goods, services and ideas in Nigeria were
predominantly in the English language. This is because
the adoption of English in Nigeria as an official language
presupposes that it is the major language of mass
media. However, there are many people who do not
understand English. Hence when advertisements of
goods, services and ideas are mainly in English such
people who are among the intended audience of the
advertisement messages or the prospective customers
are being marginalized or alienated (Oluga 2010:
218).The second school of thought supports that
Nigerian adverts have excelled in creativity. This school
holds that the world is celebrating our country’s creative
explosion in advertising and that advertising to Nigerians
is best been done by Nigerians who understand Nigeria
(Nwosu, Okogun and Alumona, 2013: para 5). The
thrust of this paper is to evaluate the efficacy of creativity
in social adverts in Nigeria and the extent to which
creativity in social adverts have helped in promoting
democracy in Nigeria.

[I. CREATIVITY THEORY AND THE SOCIAL
ADVERT MESSAGE PLANNING STRATEGY

Advertising creativity is the ability to generate
fresh, unique and appropriate ideas that can be used as
solutions to communications problems; to be
appropriate and effective, a creative idea must be
relevant to the target audience (Belch and Belch
2006:249). Creativity alone is defined as the tendency to
generate or recognize ideas, alternatives, or possibilities
that may be useful in solving problems, communicating
with others, and entertaining ourselves and others.
(Franken 2013: 396). From a psychological angle,
creativity is any act, idea, or product that changes an
existing domain, or that transforms an existing domain
into a new one...what counts is whether the novelty he or
she produces is accepted for inclusion in the domain"
(Csikszentmihalyi 2013: 28).

Creativity is often characterized by solving a
problem situation (a desire) in an original and
unexpected way, whilst also remaining useful. Creativity
may be something quite obvious, such as the
development of a suitable logo for a company, but
applies equally to complex situations in politics, science,
economics and many other fields (Lenaerts 2013: para
5). The Humanistic Theory of Creativity is championed
by Abraham Maslow and his theory of hierarchy of
needs, a theory he developed, which maintains that
humans have six basic needs. These needs need to be
met before we can thrive. Once these needs are met we
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can reach self-actualization and are now free and
comfortable enough to express ourselves in a creative
manner.

[II. MAsLow's HIERARCHY OF NEEDS

This theory argues that environment is not a
factor in creativity because if the designer of media
message promises some or all of the six basic needs,
he can be said to be creative and his message will be
effective. The humanist school of thought leans towards
the development of techniques that promote positive
response and develop trust, acceptance, and lack of
judgment and a freedom of expression. Application of
this theory leads to the use of peer review of designed
social messages, brainstorming techniques on the
social adverts and focus on encounter groups to aid in
the development of creativity ( Harman, W. & Rheingold,
H. 1994:).

The creative planning strategy involves
researching the advert idea, designing a creative brief
and strategy statement and stating the communication
objectives for the social adverts. The aim is to transform
inputs into advertising message by writing a copy,
designing layouts and illustrations or producing
commercials that effectively communicate the central
theme on which the campaign is based (Belch and
Belch 2001:251). Rather than simply stating the features
or benefits of a product or service, the principle of
creative planning design demands that social adverts
designers must put the advertising image into a form
that will engage the audience’s interest and make the
adverts memorable. The task of creative planning may
be challenging because every social anomaly is different
and each social advert or campaign may require a
different creative approach.

Researching the social advert or campaign idea
involves a situation analysis for a strategic design. It also
involves checking what the target audience already
knows and what could motivate them, what skills they
need to act and assessing possible barriers to their
knowledge and practice of change. It also involves
researching the audience prevailing norms, attitudes
and beliefs that place them at risk, concerns that inhibit
action, learning styles and media preferences and
literacy and language abilities (C-Change Change
Module 3, 2013;4).

A creative brief is the next step that is necessary
in the creative planning strategy. It is a short tool (one to
two pages) to guide the development of activities and
materials. It is based on the communication strategy
agreed upon and has five basic components. The first is
identification of goal and target audience. It involves
stating what the social advertiser is trying to achieve
from the identified primary, secondary and tertiary
audience. The second component is the articulation of
desired changes, barriers and communication
objectives. At this level the social advertiser states the



impact he wants his message to have on the audience,
what barriers may stand in his way and how to deal with
the obstacles. The third component is the identification
of the message brief which is the main message appeal
or need promised the audience. The message brief is
the key promise, support statement, impressions and
perceptions in the social advert message.

The fourth component of the creative brief
includes an outline of key content and tone of the
message or the social advert including what appeals to
the target audience; what draws them to action and their
information needs. The tone should be decided on the
basis of fun, warmth, surprise or combination of two or
more depending on the desire impact the advertiser
wants to achieve. The fifth component involves selection
of media mix and other creative considerations. This
involves determining the context in which the material or
activity that carries the social advert will reach the
audience (C-Change Handout, 2014;1-4).

As part of the creative planning strategy, the
social advert should be evaluated based on outlines for
evaluating creative output using the following questions:
Is the creative approach consistent with the social
adverts’ communication objectives? Is the creative
approach consistent with the creative strategy and
objectives and does it communicate what it is suppose
to? Is the creative approach appropriate for the target
audience? Does the creative approach communicate a
clear and convincing message to the target audience?
Does the creative execution keep from overwhelming
the message? Is the creative approach appropriate for
the media environment in which it is likely to be seen? Is
the social advert truthful and tasteful? (Belch and Belch
2001; 298-300).

[V.  THE ART AND PRACTICE OF SOCIAL
ADVERTISING IN NIGERIA

The term art is associated with the forms and
skills of representing ideas about life in the society. It is
an outlet of human expression, usually influenced by
behavioral patterns and driven by human creative
impulse. Art forms include basic constituents namely:
literary arts, visual arts, performing arts and media arts.
Social advertising is executed through the combination
of performing and media art forms, even though others
are executed through literary and visual forms adverts.
Advertising is any paid form of non-personal
communication about an organization, product, service
or idea by an identified sponsor through the mass
media in an attempt to persuade or influence behavior
(ke 2005:3). With regards to the performing and media
art forms, the advertising industry is the bastion of
creativity; producing ‘short’ films by way of commercials
and telling stories for brands (Nwosu, Okogun and
Alumona 2013: para 2). Through all the art forms,
advertising can serve to persuade and change behavior

in the socio-cultural, political, religious and economic
circles of a nation.

Social advertising is therefore one of the
advertising types that promotes causes and activities
generally accepted as desirable. Characteristically,
social adverts are also public service adverts and they
have a non-product, non-service and non-profit
perspective. The main focus of this advertising is on
some matter of social importance. The socio-economic
or cultural issues dealt with in the advertising are worthy
of public attention, and often, need public action. The
advert is sponsored by government, voluntary
organizations and sometimes by business houses. It
promotes those causes and activities which are
generally accepted as desirable or about which there is
general consensus. It is usually non-controversial with
rural concern as the main target of the advert (Fashomi,
Nwanne, Onwubere, 2013:3).

Specifically, social advertising has been sub
divided into nine (9) namely: Political Advertisements,
Charitable Advertising (it is used to raise donation on
regular or emergency basis where the money will be
used to help the needy, unfortunate or sick), Social
Cause Advertising, Government Advertising (such as
encouraging tourism, tax payment or Police
departments issuing message to the general public on
safety issue) and Private/non-profit advertising. Others
include Association Advertising, Advertorials (which
deals the advocacy of particular points of view on
controversial  view), Institutional Advertising and
Advocacy Advertising (which is usually argumentative
and deals with controversial subject and directed at
either specific or general targets or opponents)
(Fashomi, Nwanne, Onwubere, 2013:28).

Social adverts sponsored by governments and
non-governmental organizations abound on the Nigerian
air waves. They include social campaigns against
stigmatization of persons living with HIV/AIDS,
campaigns against pipe line vandalizing and road safety
campaigns for safe and defensive driving. Others
include campaigns for safe sex, use of crash helmets,
seat belts and life jackets, and National Administration
for Food and Drug Control (NAFDAC)'s life saving
adverts. Other health campaigns such as campaigns for
ante natal services for pregnant women and
immunization of infants are also additional examples of
social adverts in Nigeria. The social adverts are
transmitted through government owned electronic
media namely Nigerian Television Authority (NTA local
and international) and Federal Radio Cooperation of
Nigeria (FRCN also known as Radio Nigeria). The
campaigns on Radio Nigeria are transmitted on satellite

stations situated in different regions of the country.
However the State owned television stations transmit

their own social adverts according to the needs of their
cases in the state.
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National dailies like Punch, Vanguard and The
Guardian, including The Sun and The Nation
newspapers are also carriers of social adverts in Nigeria.
Magazines such as Tell and Newswatch also promote
social causes through social adverts even though this is
done on a scarce note. Bill boards are also used in
different locations as vehicles of transmitting social
adverts. Other media such as specialties (calendars,
wall clocks and T-shirts) have also been explored as
media of social adverts. However, the use of transit
media has been on the low side.

The greatest challenge of social advert in
Nigeria is the non-intensive transmission of social
messages in local languages for the population that
needs the information most as reflected below:

Until recently, mass media advertisements of
goods, services and ideas were predominantly in the
English language. This is because the adoption of
English in Nigeria as an official language presupposes
that it is the major language of mass media. However,
there are many people who do not understand English.
Hence when advertisements of goods, services and
ideas are mainly in English such people who are among
the intended audience of the advertisement messages
or the prospective customers are being marginalized or
alienated (Oluga 2010:318-324).

The dramatization and transmission of social
adverts in English language in the electronic and print
media dominate the transmission of same messages in

local languages. In addition, the social adverts
sponsored by  respective  organizations  and
governments lack the creative force to drive the

messages to the final recipient. This has attracted
criticisms of scholars. Marinho writes:

...organizations merely scratch the surface of
social advertising in spite of the fact that every state
government has a Ministry of Information for the
purpose. NAO tries but it has not yet got the funds
available to or the creativity and visibility of the lifesaving
adverts of NAFDAC. The Nigerian Medical Association is
largely silent on the dissemination of life threatening or
life saving information. The FRSC cannot even get lorries
to Keep Right on the expressway. However the over 100
radio and 70 television stations in Nigeria are awash with
media activities and corporate self aggrandizement and
satisfaction at its attempts at CSR Corporate Social
Responsibility which is often merely a thinly disguised
attempt to self-promote in the marketplace by abusing
CSR principles by using over-branded activities.
(Marinho 2006: para 3).

V. THE SOCIAL ADVERTISING QUESTION
IN PROMOTING NIGERIA'S DEMOCRACY
Democracy as a system of government thrives
on constitutionality, citizens’ participation, respect for the

rule of law, delivery of services and the advancement
and protection of individual and collective freedom (Pate
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2007:2). These elements are the fundamental pillars that
differentiate democracy from other forms of governance.
Indeed, the essence of democracy is that citizens must
be able to ventilate their views through unrestrained
debates and that there should be active citizens’
participation in governance as well as unrestricted
communication between the government and the
governed.

Here in Nigeria, Nigerians have embraced the
democratic option for greater development of the nation.
With it came the enthronement of the democratic
process characterized by the existence of the three
arms of government, regular elections, increased
citizen’s participation in public affairs, founding of
democratic structures like political parties and an active
civil society sector, among others. The system can do
better in terms of enlarging citizen’s participation in
governance and the respect for individual and collective
rights through service delivery, free and fair elections,
accountability and respect for due process. All these are
partly achieved through social mobilization and behavior
change communication such as social adverts.

Social adverts are significant in the promotion of
individual and collective interests of the general society.
A responsible nationwide democratic system requires
effective participation of the citizens in the process of
governance. Social adverts are therefore means of
announcing the programmes of government to the
citizens and the services that the government has to
offer as a responsibility to the ruled. In Nigeria, the mass
media, through social adverts, have remained in the
forefront in the struggle to protect the rights of the
people through a credible process of promoting social
cause.

The main social advertising question in
supporting Nigeria’s democracy in the efficacy of the
creativity needs in the social adverts in Nigeria. The
basic question is: To what extent have the creative
needs in social adverts promoted the democracy in
Nigeria? These creative needs are also known as
advertising appeals which refer to “the approach used
to attract the attention of consumers and/or to influence
their feelings toward the product, service or cause;
something that moves people, speaks to their wants or
needs and excites their interest” (Belch and Belch
2006:275). The creative needs or advertising appeals
include the need for ego gratification, need for sense of
power and need for immortality (Larson 1992:154-157).
Others are informational or rational appeals and
emotional appeals or needs (Belch and Belch 2006:275-
278). In addition, there are appeals to bandwagon,
appeals to status and appeals to sex (Banko, Barlow
and Bonkwosky 1989:25-28).

In a simple random survey of 100 viewers of
social adverts in Calabar, Nigeria, 86% of the
participants are of the opinion that social adverts in the
Nigerian mass media have not significantly motivated



Nigerians to refrain from anti social behaviors that are
inimical to sound democratic principles. The reason had
been that the creation of the social adverts does not
address the needs of the citizens. From the foregoing
survey, it does appear that most of the social adverts in
Nigeria have lost their essence and as such are less
effective in terms of achieving reasonable or significant
effects of social stability in the society. Social adverts
have been around for years in Nigeria, yet there is an
upsurge of social vices and ills in the society. This is
largely attributed to the advertiser’s failure to enthrone
the creative planning strategy.

VI. CONCLUSION

Social adverts in Nigeria are primarily designed
to plead a cause and encourage Nigerians to change
their attitudes towards a direction that would support
government in nurturing democracy. These adverts are
however designed without the necessary creativity that
should make them effective hence the persistent attitude
of the citizens’ anti social behavior evident in acts of
terrorism, ethnic clashes, pipeline vandalizing and drug
faking and abuse. Others include child trafficking,
kidnapping and acts of corruption in all spheres of the
nation’s economy and polity. The continuous production
and transmission of such ineffective social adverts in
Nigeria through different media of communication
indicates the social adverts and their designers lack the
quality of creativity and creative planning strategy
respectively. It also indicates that the funding for the
production and transmission of most social adverts in
Nigeria could be considered as a waste because their
aims are little or not achieved despite been around for a
long period of time.

The creative planning strategy which ensures
that the social advert message is planned with factors
like the audience needs or appeals as reflected in
Abraham Maslow’s Theory of Hierarchy of Needs, the
articulation of the communication objectives and the
identification of the key message and appropriate media
for the audience can make social adverts very effective
in supporting the Nigerian population towards the
sustenance of democracy. Social advert script writers
and producers should therefore employ the creative
planning strategy during the production of social adverts
in order to make them effective for the sustenance of
Nigeria's democracy.
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Scientific Evidence for the Buddhist Teachings
about the Existence of Elements of the Universe
in three forms: The Body, Mind and Imperfect
Cluster of Elements. The Law of Motion of
Animated Matter

Dr. Jargal Dorj

Abstract- This article is aimed to prove the veracity of the
sentence about the existence of matter/element of the non-
eternal universe under three forms: the matter(body),
spirit(mind) and imperfect cluster of elements( body-mind),
through the validation of the manifestation of the matter with
spiritual characteristic in non-eternal universe at first. Also,
We will demonstrate that the life of the universe follows the
law of motion on spirited matter, as well as show that Buddhist
philosophy is dualist and dialectic.

“If there is any religion that would cope with modern

Scientific needs it would be Buddhism”

Albert Einstein

. INTRODUCTION

he existence of the Law of Karma in presence of
Ttwo conditions: existence of three types of things

of the non-eternal universe:
matter(body),mind(spirit) and the imperfect cluster of
elements(body-mind), and the occurrence of the
separation of the mind from the body ,when humans
and animals perish, was proven and verified[ 1 ].Thus,
for the Law of Karma to be veracious, these two
postulates shall be veracious/true, too. The Buddhist
teachings in these sentences, "so believe", "believe so,"
take it as axioms [ 2 ].

In mathematics, an axiom is known to be true
without proof. However, these sentences are not true
obviously by mathematical understanding, but they have
been going as axioms.

In this article, we will first prove and verify that
animated matter prevailing appeared in the non-eternal
universe (we just universe can go there any more), in
order to prove the veracity of the sentence about the
existence of elements of the universe in three forms: the
matter, spirit and the imperfect cluster of elements.

Author . Onch-Usa Co. e-mail: jargaldorj@yahoo.com

II.  FIRST APPEARANCE OF
ANIMATED/SPIRIT ELEMENTS IN THE
UNIVERSE

Theorem. Matter with spiritual characteristics was the
first to appear in the universe.

Proof: When we proved the theorem of the Law of
Karma [1], have showed the existence of 6 human
types and 5 animal species and have writting their
mathematical modeling. Here, we will make a brief
mention about matter with spiritual characteristic
evolving into an animal or a human, and how their soul
passes onto the spiritual place in the universe .

A
:{ﬂ, 1,2} and
={ E' 3, 4}, the imperfect cluster of

If we identify the body as

the mind as

elements will be ={ fﬂl, 1, 2, 3, 4} for animals

and ={1, 2, 3, 4} for humans, respectively.

[
As the body ' = { ﬁ 1, 2 } with spiritual
characteristic, will obtain the mind through an evolution
under the influence of conditions or circumstances. Its

e
v

body-mind the form of a and properties of {* U

}. Animals with such a body-mind are known as
ordinary or primitive animals. The reason is that as a
matter becomes animated, it can evolve and acquire a
body. In other words, a matter evolves into and acquires
the following form.

‘f):On{ UU )}

We know that if we do not store a meat and
vegetables in the refrigerator, then crawl out the worms
from the meat and the fly out the flies from the
vegetables and fruits. The Buddhist teachings consider
that, under certain conditions or circumstances, bodies
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can obtain the mind, but not the creations of God or the
Heaven. An animal originated from a matter with spirit
characteristic, so the animal has dominant of the body.
Consecutive evolutions made the animals able to own
their bodies. Otherwise, the body-mind obtained the
following form:

- @_ @ v,

‘Be able to own the body” means to protect
and preserve the body. This type of animals is called as
a beast.

These body owning animals evolved into animal
owners of mind. In other words, the body and mind of
the animal will aoquire the quality

v,

n{

‘Be able to own the mind means such

animals are able to think. We know that a creature with

the ability to possess or own its body and mind, we
called a human being. Otherwise, this creature is:

PRC e NP X

Science considers that human as a result of the
apes. It means that in the beginning, apes were ordinary
or primitive animals, but becoming self-preserving
creatures, they evolved into beasts and become thinking
creatures, which later evolved into humans.

Ordinary humans have the following form of

body-mind: P P _
@: @n{ it J}

The humans of this type are similar to primitive
humans which appeared a million years ago. We have
already demonstrated that the law of Karma produced
evidence [1 ] that humans of these two types are equal
in quality, however different in the way how the body
intersects with the mind, this is why we will not talk about
this. Otherwise, it will become:

(On{ .Ua})z(@n{ ;/'UJ}):'Q

If you have doubts about it, please consider
these two equations of sets or the plurality separately,
unbind the brackets, add the denotation and compile
them. The denotation of these two equations of sets is
equal to man. Thus, man whose body and mind exist
interconnected with the small eye is an ordinary man,
and the man with a body and mind without being
interconnected with the eye, is a foolish man.

The foolish man evolves into an ordinary man,
and may then continue its evolution in two ways. One
group of people can evolve into humans with generous
souls, which means their bodies and souls have the

following form:
U )}

=@ I
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Another group of people are able to evolve into
humans with bounteous bodies. The form of their bodies
and souls is:

@z@: @n ! VJU J;

Humans with generous minds evolve into
humans with bounties bodies, and humans with
bounteous bodies — into humans with generous minds.
In other words, their bodies and minds reveal the
following form:

C)z@ = '@n{ V/U )}

Humans with the body-mind of this form are
considered enlightened or saintly humans.

If with the death of an enlightened or saintly
man his body and mind becomes separated from the

properties, and his mind as )z { E'j 3, 4 } form,
passes onto the spiritual place, because the has this
form. Also, this type of mind can reincamate as a
heavenly animal:

9,4

{@,1,2,3,4}U{ Q:I,3,4}={ @,1,2,3,
e

4}=
With the death of a heavenly animal, its body
and mind will be separated, and as the form of its mind

becomes ): { E' 3, 4 }, it ascends to the spiritual
world as well.
Thus, we learnt that the evolution of matter with

spiritual characteristics = { E' 1, 2 } makes its

minds transform into )= { ﬁ’j 3,41
And now, let's see whether a spirit with matter
characteristics evolves into matter or a body.

As ={ El 3, 4 }, it evolves into an animal

s J
\) with properties { U )} , under the influence
of the cause and conditions.

{):On{ V/IU )}

Animals of this type are called of the heaven.
There will most likely be somebody can say that animals
of the lower world have the same form, thus questioning
the origin of matter. The Buddhist Teachings consider
that there is nothing that cannot be explained. This is
why there should be an explanation for this appearance,
too. The reason why these animals are not from the
lower world, because the above animals originated from
spirit and therefore these animals has dominant
character of spirit. These two animals, which originated
from matter and spirit and have the same form, but their
minds are different.

The animals of the heaven world evolve into

animals with the ability to think: )_ n { U



) }.The creatures with this quality we called an
Animals from Asura Heaven.

We will call the heavenly animal both the animal
of heaven and the animal from Asura Heaven in the
further.

With the following property:

‘- '::J“: On{ U J}.

As we know, animals with the body-mind of this
property are human or men. However, science has not
yet found the heavenly man, its origin from the heavenly
animal.

Let’s see whether with the evolution of man with
spiritual origins, his mind to the material world or not.

People with the origin of Heaven as a result of
the development of their qualities may become the

ordinary man @ = '@n { .)U J +. With

consecutive evolution, the ordinary humans can become
humans with generous souls, with the properties:

- - '@n{ 7, )}.

In evolving more, humans can transform into
humans with bounteous bodies:

'ngz '@n{ . U J}.

With continuous evolution, the abovementioned
humans with generous souls can evolve into humans
with bounteous bodies and humans with bounteous
bodies — into humans with generous minds. It means
that in regards to their bodies and minds, humans can

reveal: 7 7 B
P I v

Briefly, with continuous evolution, the ordinary
man may acquire qualities of a enlightened human. In
the Buddhist teachings, this type of heavenly humans
are called Bodhisatva. When a Bodhisatva perishes and
his body and mind become separated from the

properties, as his mind has the form ): { El 3,4} it
passes onto the Heavenly world, if his soul is going with

his mind. If his soul is going with his 3 body, the soul
doesn’t go to the real world because the real world has
not yet manifested in the universe.

Therefore, the soul can go with body and mind.
We will analyze it in the following article: "The scientific
evidence of the Buddhist teaching of the separation of
body and mind after the death of people and animals."

As we know when the body and mind of the
Bodhisatva separate from each other with the occurs in
the form of , and the mind reincarnates as a human or
animal [ 1]. If the mind is assumed to be reincarnated
as a human, it will be:

e
QUJ={1,2,3,4}U{ 2,34}y ={1,234}
/e

- @

If we remove the body from the detached body
and mind following the death of these kind of humans,
we will get:

Qz{ "’UJ}- P |

This mind can reincarnate as a human or an
animal of a lower class, however as lower animal
classes do not descend from humans, the mind will not
go there, but probably can return to the Heavenly
animals. It's possible. But for us the mind that is going to
matter place, because we are going from spirit places to
matter place. On the other hand, we have showed for

the verification of the Law of Karma, that the mind J
= {2, 3, 4 } cannot solely or exist in the universe [ 1 ].

So, if we assume that the spirit with matter
characteristic and heavenly animals were initially
manifested in the universe, then the mind (soul) is not
able to come to material world due to the interruption of
life, because is not possible to emerge from the lower
classes of animals, and the soul cannot be reincarmated
as an animal of the lower classes, and therefore, the
soul cannot come to the material world.

As matter with spiritual characteristics or body
first manifested in the universe, and if we admit that it
gave origin to animals of the lower world, it becomes
possible for the spirit with matter characteristics to
evolve and transit into the material world through an
evolution through human and animal bodies depending
on their Karma, as well as the soul which reincarnated
from the material world into Heaven, transforms into the
matter or body world by passing through human and
animal bodies depending on their Karma. We will verify
this statement.

As: O U ) =O with the death of a

heavenly animal, it occurs the separation of its body and
mind, which can lead to the reincarnation of the soul

) ={ E' 3, 4 } in a heavenly animal or animals from
Asura Heaven:
If this type of mind enters the human:

o
\aU ):{1,2,3,4}_U{ E’J,3,4}):{ﬁ,1,2,3,
e
4} = (1)

We have not a man, but an animal, which is
impossible. The reason is that if an animal mind enters a
human, humans cannot transform into animals. As we
have already proven this during the verification of the
Law of Karma[ 1], we will not address this issue in this
article.

From the other side, a heavenly animal can
reincarate as an animal of lower world, probably
because animals of lower world already exist and
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possess bodies and minds of this property. Despite of
Heavenly animals having spent their good Karma in
higher world, thanks doing good deeds in a previous
life, if they have not done bad deeds, it is improbable
for them, to reincarnate directly as lower animal species
with limited intelligence, because heavenly animal and
animal of lower world is very different by their mind. The
impossibility of this to happen will be clearly evidenced
during the analysis of the law of motion of animated
matter.

From the formula (1) it becomes evident that in

case of the death of Animals from Asura Heaven J
>

= n { U ) }, separation of their bodies and
minds with its complement, the mind doesn't enter into
the human. But, after separation of their bodies and
minds with its properties, we will have the body that has
a small mind like an eye, and it enters to humans:

I
@U ={1,2,3,;17}U{1,2,3}={1,2,3,4}

= @)

Therefore, from the formula (1) and (2) we
observe that the soul of the Heaven animals, passing
through the animals from the Asura of heaven, does not
follow the mind and it enters to human bodies
physically. During the verification of the theorem we will
see that if the soul follows the mind, it would never have
come to the material world. Furthermore, in considering
the soul, we will also consider the body.

The soul, descended from the Heaven and
reincarnated in humans, can evolve into the soul of
many different properties like the holy, generous, with
bounteous bodies, ordinary and foolish humans. Let's
see where does go the soul after the separation of
bodies and souls following the death of these different
types of humans.

Firstly, as the body and mind of Bodhisatva has

form 'Q = '@ N { /U ) }, after the death of

a human of this type his body and mind will be fully
separated accordingly by their properties and the soul
immediately transforms into an element or matter. It is
explained by the fact that the human body with the soul

has ={ E' 1, 2 } form. As the element or matter
has the same form, elements already have appeared in
the universe. That means when the body transforms into
an element, the soul also will be dead as body. But, the
unanimated soul is completely different from an
element. It can be proven by the perfectly preserved
body until this day of former Hamba Lama Itgelt from
(in Russia) who had passed away 70 years ago. As his
soul is within his body, his body remains immune to
deterioration process. If his remains were not
uncovered, his soul could hopelessly transform into dust
when his body someday gets in earth and dust. The
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reason is that the soul will not get separated from the
body it follows.

It is said that there are many people still
containing their souls like ltgelt Lama, in caves in
Himalays and inside pyramides of Egypt [ 4 ]. It is called
Samadhi in Buddhist teaching and the place is called
the Samadi world. In case of transition from the
Samadi state into the element, the soul to become like
the spirit characteristics of the matter. This element with
spiritual  characteristics will continue to evolve by
revealing the anima, under causes and conditions
required, not following the old path of evolution, but
toward higher level of evolution in form of spiral. In this
way, the life continues to exist in the universe moving
forward in the form of the wheel of wisdom/teachings or
Dharmachakra.

As the body and mind of an enlightened man or
Bodhisatva has the same structure as of properties,
after the death their bodies and minds separate from
each other with the complement and the body will be
separated with a small eye. In this case, if we deduct the
mind from the detached body and mind, the soul
remains with body. That soul can reincarnate as lower
animal species, already existing in the universe, as
follows:

- 9
@u - (br2sarui123)- 0123

1) -@

When this type of animal dies, separation
between its body and mind by their complement, the
soul with the body transforms into an element, because

the body has form = { E’j 1, 2 }. The body with soul
can be ftransferred to humans, because when a
detached body contacts a human, we will obtain:
I .

U ={1,2384}U{1,23} ={1,2,3 4}

e

Secondly, the body and mind of humans with
bounteous bodies evidence the following form:

i s )
- v
When humans of this type perish, their bodies
and minds become separated by their properties,
following this separation their bodies immediately
transform into elements, because their bodies do not
bear some small eyes. We have evidenced how the
body transforms into an element, when the body
separates with a small eye in case of the separation
between the body and mind by the complement.
Thirdly,the body and mind of generous humans reveal
has following form: _
a e )
O: ‘Qn{ U )}
In above, we have evidenced that following the
death of humans of this type their bodies and mind



become separated either by its properties or with the
complement, their bodies will be separated with a small
eye and how their bodies transform into elements.
Forth, in above we have shown that following
/. /. .
the death of ordinary humans = n { U

3 },their bodies and body become separated either
by its properties or with the complement, and their
bodies are bearing a small eyes and so, they are
passing into animals and transform into elements.

Fifth, the body and mind of foolish humans
evidence this properties:

':3": Gn{ U I,

Now we will analyse the possibility the soul of
humans of this type to be transferred to elements,
following the separation between their bodies and minds
after their death. The reason is that compared to
humans of other types the soul with bodies of this kind
of humans transit differently into elements. We have
explained above that in case of separation between the
body and mind by properties, their bodies and minds
become separated in way similar to ordinary humans
and how their bodies transform into elements. However,
if the separation occurs with the completion, the quality
of this separation will be:

(v )}n{ ;"U 8}:

And, if we deduct the body:

- ({ U J}-,J)n{ U d - -.rjn

.

(v -
If we unbind the brackets, we obtain:

={ n }yu{' n a t=
By inserting numeral values and simplifying the
equation, we will obtain:
={.12}n {1,23HU({ 1,2} n{234}) =
={12ruU{2}y={12}
It results in an unknown for us body with soul.
This body cannot transit directly transform into an

element, because the element has the form of ={ Qj
1, 2 }. Now, let's verify whether this soul with body
incarnate or not in humans and animals.

e
'\JU{ 1,2}y={1,234}U{ 1,2} ={1,2,3 4}
/e

We have the man, if it incarnates in humans.
However, this body is contained in a human body,
because:

{12} {1,234}

Moreover, if we intersect this body with human
body-mind, we will obtain:
e
n{1,21={1,2341IN{ 1,2} ={1,2}
It originates a human with an incomplete body{

1, 2 } less than the human body ={1,2, 3 }What
does it mean is that the soul with an incomplete body
can reincarnate as man, but it also means a man with
incomplete body contained in the body of ordinary
humans. It explains why some babies are born blind or
deaf or with disabilities.

When the above referred body reincarnates as
an animal:

OU{ 1,2}={E|,1,2,3,4_1}U{ 1,2}={E':|,1,2,3,
e

41}=
We will obtain animals with animal bodies,
because:

{12} g{m,1,2,3,4}

From other side, if we intersect it with animal
body-mind, we will obtain:

5’-Jn{1,2} (D1 23410 {1.2}= {12}

An animal also with incomplete body { 1, 2 }

less than the animal body ‘. = { Qj 1, 2 }What it
means is that the soul with an incomplete body can
reincarnate as an animal, but it also means the soul with
an incomplete body can be contained in the body of
ordinary animals. It explains why some baby animals
present defects and mutations.

After the death of theses animal with incomplete
bodies, their bodies and minds will be separated, and
may transform into elements.

Thus, the soul of the Heaven animals come to
the place of matter, passing through humans and
animals depending on their Karma.

It is curious that if (after revolution) a heavenly
animal evolves to a human, but with bad Karma, it
presents the properties of a foolish man and
reincarnates as a human with disabilities or handicaps,
and meanwhile, if it does good deeds, then probably
reincamates as a good man. It is in this sense says
“being born beautiful depends on destiny”. We know
that if a person from the material origin, developing as a
person as a foolish character, after death, he gives birth
to a stupid or a less minded human. A human can
achieve enlightenment by studying the Buddhist
teachings, thus advancing his mind. In this meaning
says that having a good life depends on ideas or
thoughts. We know that when the soul of a foolish man
of material origin incarnates as an animal, it gives birth
to an animals with small brains or animals from Hell [1].
It means that the soul of material origin can ascend to
Heaven, as well as descend to Hell. It supports the
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argument of Buddist teaching that humans are able to
create both God and Hell.

We will probably question how the soul of the
animal of Heaven descends to animal and humans.
There are cases the soul of material origin ascends to
the Heavens by following the mind. As this type of souls
follows its minds, is invisible for human eyes because of
its form of energy. In contrary, the soul of spiritual origin
transits into a matter place, when the soul follows the
body.For this reason the soul of spiritual origin will be
transferred to humans and animals acquiring any
material or bodily form. The Mongols and Tibetans used
to leave the remains of the deceased people in the
nature to feed the wolves and vultures. As these two
peoples believe in the Law of Karma, probably the
meaning of this ritual is to let the soul to follow the body
and get transferred to animals. The Hindu people also
believers of the Law of Karma, incinerate the remains of
the deceased people, probably because they believe if
the soul is following the body, it will be burnt. As the
burnt seeds do not grow, probably this is why says “it is
better to die well than live a bad life”.

From the exposed in above, we can conclude
that if the matter with spiritual characteristics of the non-
eternal world is considered as firstly appeared in the
universe, in passing through humans and animals the
soul regress and can transform into an element. In this
sense, it can be understood that the Buddhist teachings
greatly differ from our understanding of the death. But, if
we consider the spiritual characteristics of the not-
eternal world as the first appearance in the universe,
first, the soul of the human being with different
properties after their death can not reincarnate in a
lower animal species, because the lower animal species
doesn’t evolve from human being, second , the soul with
body couldn’t transit into matter world, in case Samadhi,
because the matter world didn’t appear in the universe,
an interruption occurs and, consequently, the heavenly
soul will never came in the matter world.

Thus, we have proven and verified that spiritual
elements were the first appearance in the not- eternal
universe. We proved the theorem.

Brief conclusions of the theorem verification:

Firstly, when, under conditions and causes
required, the time arrives for the matter with spiritual
characteristics to reveal the soul and to evolve lower
animal species to pursue its evolution. Humans evolve
into generous people and those with bounteous bodies,
known as holy or enlightened humans. After death the
body and mind of an enlightened man will be separated
making possible its ascension to the spiritual world. We
called it a God. The place of the Gods is called Gods
world. Depending on respective Karmas, people with
other qualities reincamate as humans or animals, even
animals of the Hell [1]. During this passage the soul
follows the mind. The transition the soul into the spiritual
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world would be impossible unless the soul follows the
mind.

Secondly, when, under conditions and causes
required, the time arrives for the spirit with matter
characteristics to reveal the soul and to evolve a
heavenly animals and its evolution can result in the
formation of humans. However, it is unclear whether
exists or not a human of heavenly origin. As lower
animal species do not descend from humans, it is
impossible for the soul, originating from spirit (spiritual
soul) to perform a passage into an element. But, it is
possible for the soul originating from matter (material
soul) can come in the material world, if the spirit has
become a soul causes or acquired by the soul, as a
result of development of the material soul, reincarnating
in the animal from Asura heaven or human. In other
words, it is unclear whether there is a man originating
from spirit inside of humans or not, but exist a humans
of spiritual soul or with the soul of heavenly animals. As
elements were the first to appear in the universe and
their evolution resulted in the appearance of humans,
there probably was no need for humans of spiritual
origin to appear. Anything appears if there is a need for
it.

Thirdly, the evolution of matter with spiritual
characteristics does not result in the appearance of
heavenly animals, as well as the evolution of the spirit
with material characteristics is not in the origin of lower
animal species, beasts and ordinary animals. However,

the soul of superior and lower animal species
reincarnate as each other, as intermediaries of humans.
Fouth, despite superior animal species

descending from the spirit and lower animal species —
from the elements, it is impossible to determine whether
superior animal species or lower animal species were
the first to appear. However, as it is impossible for the
spirit to evolve and pass into the material world without
matter that have existed before, therefore matter and
lower world animals must have manifested prior to the
appearance of spirit and superior animals. The reason
being that the element or body, spirit or mind and
imperfect cluster of elements have the quality to
transform into each other, under the influence of Karma
and determined conditions. In the Buddhist teachings,
this quality is called the empty properties or

Fifth, the reason to name two humans with
empty properties and equal in deeds and acts, holy or
enlightened man and Bodhisatva, can be explained by
different origin, matter or spirit of their souls. But, to help
both people and animals, or holy mission is to find an
enlightened Nirvana or God. The Bodhisatva is different
from a saint or an enlightened person, because it offers
a purpose to exist until the end of the universe, carrying
the mind of mercy and compassion, to put end to the
suffering of people and animals.

As, with ascension of humans to the not-eternal
universe or Samsara, man can fall again into Hell or



even die, the Hinayana (“Smaller Vehicle”) defenders
tend to use this only chance to live to get to Nirvana and
the Mahayana ("Great Vehicle.") defenders tend to use
this only life to achieve enlightenment and aspire to find
the blessing of Buddha to help the 6 animal species
from suffering.

| didn't say that it is my opinion and ideas about
the origin, evolution, death and ill elements of the
universe, but unknown, it is true or false. In it you can
believe because | have proved and verified. In this
sense, the Buddha's teachings have a special focus on
science proof or verification.

[II.  FACTS AND PHENOMENA OF THE NOT-
ETERNAL UNIVERSE EXISTS IN THREE
TyPes: BoDy, SOUL AND THE
IMPERFECT CLUSTER OF ELEMENTS

With the verification of the theorem that the
matter with spiritual characteristics first appeared in the
universe, it raises several or statemants as follow:

Staterment 1 . Primitive animals, Beasts and other lower
animal species descend from matters, and animal of
heaven and those from Asura heaven are descendants
of the spirit. In this sense, these two types of animals are
called superior and lower animal species.

Statement 2 . Lower animal species serve as a
connection or bridge in appearance of humans from
matters and the transition of the soul into a matter.
Meanwhile, superior animal species serve as a
connection or bridge in appearance of humans from the
spirit and the transition of a matter to the spirit. It is the
role of animals.

Staterment 3 : A human plays the role of a connection or
bridge in the reincarnation of lower animal species in
Heavens, or reincarnation of superior animal species as
lower animal species. In this sense, a man is called as
an animal of middle world.

Staterment 4 . Taking into account that fact that there is
always evidence of an imperfect cluster of elements in
any presence of facts and phenomena of the universe
with origins in matters or the spirit, it compels us to
conclude that the imperfect cluster of elements was not
revealed in the universe, a priori.

Staternent 5 : A man manages to escape from the Hell
thanks to its force of spirit, and by force of the body to
descend from the heaven to the earth.

Statement 6 : By intermediary of passage through
different levels, a hellish animalis able to ascend to
heaven or become even the God, thanks to the force of
spirit, and heavenly animals are able to descend by
force of their bodies to hell, or even be transformed into
an element. However, a heavenly animal is unable to
descend directly to hell, as well as a hellish animal is
unable to ascend directly to heaven.

Staternent 7 - Humans descend from animals, but not
animals from humans.

Staterment 8 : Despite the spirit not being the first
appearance in the universe, the spirit can evolve and
transform into a human. Otherwise, a heavenly or man
of heavenly origin can exist inside a man.

Staterment 9 © When an animal is transformed into a
human, it tends to develop a greed over its body and
mind, and when a man gets enlightened, he tends to
develop generosity over its body and mind.

Staterment 70 : There are three types of facts and
phenomena in the universe: matter or body, spirit or
mind and imperfect cluster of element (body-mind).
Under required causes and conditions, they can be
transferred to each other.

Staterment 17 . Depending on orientation of evolution
the soul follows the mind or the body.

From the statement 10 we can see that the
sentence “facts and phenomena in the universe do exist
under three types: element or body, soul or spirit and
imperfect cluster of elements” is true or veracious.

Based on statements in above, Danzanravjaa
Dulduityn in his teachings “Paper Bird” made the
following description of the formation of hell:

“...The dust of the universe accumulates and
transforms into earth.

Mountains raise from the earth.

Water is born from the humidity.

Mist grows into clouds.

If a bodiless empty spirits goes wrong, it transforms
into nisvanis or bad mind.

The nisvanis creates the hell*

In expanding more this description, the origin,
development, evolution, death and deterioration of
things of the universe can probably be defined as:

““...The dust of the universe accumulates and
transforms into earth.

Mountains raise from the earth.

Water is born from the humidity.

Plants and animals are born from water and earth.
Humans are born from animals..

The multitude of people generate good and bad
souls.

Good thoughts form Heaven.

Bad thoughts form Hell or ghost

With death, humans and animals turn into the dust of
the universe”

Thus, we verified that the teachings of Buddha
about the origin of facts and phenomena of the universe
were originated by a dualistic “ Hii ”: matter or body and
spirit or mind The “hii” of Mongols is similar to the
Chinese “chi” energy of Yin-Yan: yin energy with material
or body characteristics, and yan energy — spiritual or
mind characteristics.
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IV. THE LAW OF THE MOTION OF
ANIMATED MATTER

From the above referred theorem and
statements, we can see that facts and phenomena of
the universe have properties of matter/yan and spirit of
virtue/yin. With evolution the matter or body ascends to
the spiritual world, and the spirit or mind world, under
the influence of causes and Karma. If conditions and
causes required as present, this spirited matter (or
mattered spirit) will acquire the soul and by passing
through animals and humans depending on their
Karma, continue its transition into to heaven world ( or
material world). And, the life infinitely continues in the
non-eternal world (Samsara).

It gave the origin of emblem of the wheel of
Buddhist teachings (Dharma wheel)

The Dharma wheel or
following shape:

Darmachakra the

The Dharma wheel in the emblem means that in
the Samsara the life comes in the form of a wheel or
cycle. In other words, the life starts with a spirited matter
under conditions determined then ascends to heaven by
through animals and humans depending on their good
Karma. Or, under certain conditions, material spitits
comes to the Earth by of by through animals and
humans depending on their bad Karma. In this meaning,
the teachings of Buddha consider the life in the
(Samsara) as infinite, without a beginning or end.

The eight (8) spokes of the wheel represents 8
good or correct paths of Buddha: good ideas, good
mind, good deeds, good words, good or correct life,
good aspiration, good understanding, and correct
meditation. It is considered that if a human follows these
8 paths and footprints, he can go beyond the Samsara
and go away from this Dharma wheel. But, 8 spheres
on the wheel top and shoulder probably mean that the
life in the passes through 8 types of bodies, minds and
imperfect clusters of elements. If we name these 8
bodies, minds and imperfect clusters of elements in
clockwise or direction of rolling, they are: 1.
Matter/Element, 2.Lower animal species with base mind,
3.Humans with base mind, 4.Animals from Asura
heaven with base mind, 5.Heaven with base mind,
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6.Animals from Asura heaven with auxiliary mind,
7.Humans with auxiliary mind, 8.Lower animal species
with auxiliary mind. If the soul follows the mind, we have
the base mind, and if the soul follows the body -
auxiliary mind.

There are three small whirls in the center of the
wheel. These whirls are explained differently, for
example, as three treasures of Buddhist teachings:
Buddha, teachings and monks/lamas; or as teachings
of 4 truths, intelligence of sutras and wisdom of
mantras, etc. | think it is the body, mind and soul,
because influenced by Karma and causes the spiritual
matter and material spirit becomes animated
phenomena (soul). Therefore, the wheel started rolling
thanks to the soul. Probably, the soul grows and
develops under the influence of Karma and causes, and
acquires names we gave to parts on the wheel
shoulders.

Excuse me if my explanation of three small
whirls inside the spheres on wheel shoulders and wheel
spindle, is incorrect.

The spirited matters (or material spirits) of facts
and phenomena of the universe has probable spent a
long time to become a soul, then to acquire the
properties and characteristics of an animal. This animal
by itself spent a quite long time to transform into a
beast, and the beast spent some time to become a
spirit-possessive animal. And that animal becomes a
human. If the man achieves enlightenment through
continuous governance or commandment of its body
and by doing good deeds, it will become a generous
man or human with bounteous body, or and its soul
goes to heaven place or Buddha place. Meanwhile,
humans who failed to do so, continue to circulate or
swirl in the Samsara. It is unknown for how long will have
to suffer those who did bad deeds and reincarnated as
hell!

This is why it is substantive the Buddhist
teachings about the possibility for a human if not to
become Buddha at the end of the life, but at least to use
this only chance to develop its soul and upgrade its
reincarnations and become the Buddha. If a human
reincarnates as an animal, it is uncertain for how long it
will suffer because it will be impossible to develop its
mind. The science considers that the life on the earth
appeared 3.6 bin years ago, the first hominids appeared
10 min years ago, the first humans - 1 min years ago
and homo sapiens — approximately 100 thousand years
ago. From this we can see that if a human returns to the
beast or hellish animal, it will be necessary to spent
billions and millions of years to life its Karma. It is very
difficult even to imagine how terrible it will be!!!

The life revolves in the Samsara as a wheel of
teachings by interlaying each other, through evolution of
the spiritual element that acquires the soul and transits
through animals and humans, with the final goal to
ascend to heaven, and through the revolution of animals



and humans to culminate with the transition into
elements. If humans manage to understand the empty
properties of the “Self”, develop the mind, get
enlightened and after death they can be transferred to
Heaven or the world of God or ascend to Nirvana[6].
Using the language of science, this law of the soul or life
revolving in the Samsara as the wheel of teachings can
be named as the /aw of motion of animated elements or
matter.

Thus, we can conclude that the law of motion of
spiritual element or matter not yet discovered by the
science, was already discovered by Buddha over 2500
years ago. It is fascinating and wonderful. Only since
recently the quantum physics has discovered that the
smallest nucleus of physical phenomena has
information or spiritual characteristics. We can learn a lot
by studying the teachings of Buddha.

Facts and phenomena of the universe have
their origin in the dust or “hii” or “chii” energy charged
with yin and yan energy. And, fire, earth/dust, iron, water
and woodare 5 types of its material manifestations. Also,
we can conclude that several types of spiritual
component of “hii” energy should exist in the spiritual
place, such as transcendental world of Manzushir
Buddha, world of mercy and compassion of Migjid
Janraisig Buddha, luxurious and sumptuous world of
Namsrai and Jesus, Gandan world of Maitreya, adisha
and Saint Zonhova, world of health of Manal, world of
mantra of Ochirdari Buddha, world of freedom of Marx
and many other worlds.

V. DUALISTIC AND DIALECTIC
CHARACTERISTICS OF THE BUDDHIST
PHILOSOPHY

The materialists consider the matter as the
primary element of the universe. The subjective idealists
defend that the spirit is the primary substance of the
universe, and the objective idealists consider that the
universe was created by “God” or Spirit of universe.

The Buddhist philosophy does not provide a
definite answer to the question about the origin of the.
However, some philosophers define the Buddhist
philosophy as materialistic, others as idealistic, even as
subjective idealistic. Basically, the Buddhist philosophy
is dualistic. Allow me to explain:

The Buddhist teachings consider that there are
three types of existence of facts and phenomena in the
universe: matter or body, spirit or mind and imperfect
cluster of elements, that influenced by karma and
causes, can be transferred from one type to another in
form of a Dharma wheel. We have verified that these
teachings are scientifically based. From the verification
of the theorem, we have concluded that lower animal
species cannot exist unless matter or body was the first
to appear in the universe, as well as superior animal
species cannot exist unless spirit is absent. Humans

cannot exist unless lower and superior animal species
do exist. Still more, the law of motion of animated matter
cannot exist unless life revolves in the form of the
Dharma wheel.

The appearance of animals and humans of the
lower world resulted from the development and
evolution of m atter with spiritual characteristics. This is
why some facts and phenomena of the universe are of
material ~ characteristics, which  compels some
philosophers to define the Buddhist philosophy as
materialistic. If Buddhist philosophy was materialistic, it
could not accept the existence of heavenly animals from
spirit  with  matter characteristics. Some  other
philosophers to define the Buddhist philosophy as
subjective idealistic. This consideration will reject the
existence of lower animal species of material origin.
From said, it is obvious that there are two sources of
facts and phenomena of the universe: matter or body
and spirit or mind. But, animated matter was the first to
appear in the universe, to exist a law of motion of
animated matter. However, this does not mean that the
matter is primary because it is unknown that which one
is first, there are in the universe the lower species of
origin of the material or the superior species of spiritual
origin. Hence, the Buddhist philosophy of being
aualistic.

The dialectic philosophy defends a causal
provision that everything is the universe, facts and
phenomena, is based on contradictions of opposites.
The numerical alteration of this causal provision leads to
the evolution, death and deterioration of the facts and
phenomena of the universe. And, this cause is
cognizable. The Buddhist teachings consider that matter
and facts of any bodily or bodiless mortal have two
aspects: arga or body and bileg or spirit, and The
influence of these two, cause and karma, causes the
birth, development, evolution and death of facts and
phenomena. Buddha had the ability to recognize, the
reason is not only the of the material phenomena, and
even a hidden spiritual reason, and discovers the law of
Karma and the law of motion animated matter.
Therefore, the Buddhist philosophy is a dialectic
philosophy. Thus, from the answers of the Buddhist
philosophy to two core philosophical questions we can
conclude that Buddhist philosophy is dualistic and
dialectre.

The science proved that the body of children is
formed by chromosomes of their parents. In this sense,
a human is considered created by parents. The
Buddhist teachings defend that the soul enters or
descends to the body, and tin this sense, he soul is
creation of God. In fact, a human becomes a human
when the soul bearing the information about Karma of
the previous life, enters the body created by parents [1].
[t can be understood like a computer created by
engineers, with the installation of hardware and
software, interacting with each other.
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Like how can a magpie singing on an
enrockment not yet built

| could say:
How could the life exist on this not existing the world
How could | exist from not existing parents
How can a dutiful spirit appear without the existence
of heaven
Where could the spirit of this body come from without
the existance of death first.

VI. CONCLUSIONS

There are three types of existence of facts and
phenomena of not-eternal universe: matter or body,
spirit or mind and the imperfect cluster of elements
(body-mind). The matter with spiritual characteristic
appeared a priori in the universe. Under the influence of
cause and conditions, this matter with spirit
characteristics acquired the soul and reincarnated to
animals and humans depending on theirs karma. The
soul moves and ascends to the spiritual world. Under
the influence of causes and conditions the acquired the
soul and reincarnated to a heavenly animals depending
on their Karma. The soul to the material world, having
through animals and humans depending on their bad
Karma. Thus, the law of motion of animated matter is
evidenced by the life revolving in the not- eternal
universe or Samsara in the form of the Dharma wheel.
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Suicide in the Bahamas (2000-2013)

Keva Bethell *& David Allen ®

I INTRODUCTION

he occurrence of suicide and suicidal attempts in
Tthe Bahamas should be a major public health

concern. In the past decade, there has been a
fluctuating trend in the number of suicides. For instance,
there were six suicides that occurred in 2011, eleven
(11) in 2012 and six in 2013. In regards to suicidal
attempts, there were 207 people admitted to the
government mental health faciliies for attempting
suicide in 2010. In 2011, there were 194 persons
admitted and in 2012, there were 250 persons admitted
for suicidal attempts (Figures 1 and 2). To understand
whether this is a developing trend in our country, we
need to collect accurate data for the next three years.
The occurrence of suicide is not just a concern in the
Bahamas. Suicide is now the tenth leading cause of
death in the United States (Drexler, 2013). There are
now more deaths from suicides than car accidents
(Parker-Pope, 2013). In its first report on suicide, the
World Health Organization (WHO) advised that one
person commits suicide every 40 seconds. In fact, each
year, suicides account for 800,000 of the 1.5 million
violent deaths. Guyana, North and South Korea have the
highest suicide rates (44.2, 38.5 and 28.9, respectively).
The UN proposes to cut the national suicide rates by
10% by 2020 (Organization, 2014).

The model for the dynamics of suicide used by
the Task Force is the Allen Contemplative Discovery
Pathway Theory. According to the model the individual
at birth has three instinctual needs: (i) Survival/ Security
(Safety), (i) Affection/ Esteem (Connection) and (iii)
Power/Control (Empowerment). Life is wounded and
sooner or later hurt is experienced in one or all of the
three instinctual needs. The hurt experience leads to a
deprivation of instinctual needs, producing a deep
shame core involving feelings of abandonment, rejection
and humiliation. As the hurt becomes impacted the
shame core deepens. Shame, Self Hatred Aimed at
ME, is a, hidden, deep, pulsating pain, beating at its
own frequency in our psyche, and acts against the self.
The brain compensates for the painful hurt with the
development of the defensive shame false self, involving
self absorption, self gratification and control or
invincibility. The Shame false self keeps the shame hurt
in check. But as the hurt deepens the defensive shame
false self is unable to contain the growing hurt and it
explodes into a powerful destructive rage. This powerful
rage leads a person into the Violent Destructive Tunnel.

Authora o. e-mails: bet35607@oru.edu, dfallen43@grmail.com

In the Violent Destructive Tunnel the person undergoes
a powerful physiological arousal with increases in heart
rate, pulse and blood pressure. Since the heart is
intricately related to the brain through electromagnetic
fields, neurological pathways and biochemical
influences, the higher centers of the brain are affected,
leading to a drop in 1Q, increasing the helplessness and
vulnerability of the person. When the destructive rage is
turned against the self (masochistic) it leads to suicide.
When the destructive rage is turned against others
(sadistic) it leads to homicide. A most important
observation is that in our model, suicide and homicide
are part of the same process. Sadly, the Bahamas has
experienced, over the past ten years, an exponential
increase in homicides. Our challenge is, we must not let
this occur in suicides or suicidal attempts. We cannot
build a nation if we're kiling each other, and Kkilling
ourselves.

Mental iliness, particularly depression, is one of
the leading circumstances surrounding suicides. While
depressed people may be more inclined to commit
suicide if they don’t seek professional help, it has been
reported that the most powerful predictor of suicide is a
previous attempt (Krug, Dahlberg, Mercy, Zwi, & &
Loranzo, 2002). In the Bahamas, there is a stigma
attached to mental illness, so people often delay
seeking care.

The Bahamian culture is both Christian and
community-based. As a result, suicide is a rather taboo
topic, so much so that it is almost unheard of. No
solutions or preventative efforts can be sought out if the
problem (i.e. issue at hand) has not been identified. The
only way to identify the problem is to know what to look
for. Consequently, the general population needs to be
made aware of the various signs and symptoms of
suicidal intent.

I1. METHODS

A team of Bahamian professionals, which
include researchers and psychologists, have sought to
analyze the incidence of suicides in the country. To do
this, we proposed to carry out two studies, one
retrospective in scope, and the other prospective. The
retrospective study examined the cases of suicides that
have already occurred. Data was collected from the
Central Detective Unit (CDU), coroner’'s court,
Sandilands, The Rand Memorial Hospital, Department of
Statistics, Public Hospital Authority and the Crisis
Centre. In the prospective study, a sample of
Bahamians was surveyed, in an effort to understand
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how suicide and mental distress, in the form of
depression, are perceived by the Bahamian society. The
study’s null hypothesis was that in the Bahamas, the
rates of suicide among males and females, of all ages,
would be the same. The retrospective study was carried
out by analyzing suicide case files from the Central
Detective Unit (CDU). Cases were analyzed for the
years 2000-2013. Case narratives were compiled. The
demographics and characteristics of the suicide victims
were categorized and trends were documented. The
prospective study was carried out by surveying a
random sample of Bahamians (n=276). The survey was
done to gain some awareness of the public’s perception
of suicide. The survey consisted of ten (10) questions,
and all of the questions were associated with the
characteristics of suicide victims, methods of suicide,
the season in which most suicides occur, suggestions
for the government and the church, accessibility and
affordability of mental health care in the Bahamas and
the documentation of suicides in the Bahamas. After
collecting and analyzing the suicide data, the overall
rates of suicide in the Bahamas and the gender-specific
rates of suicide, from 2000-2013, were calculated. Age-
adjusted rates and risk ratios were also calculated.
OpenEpi was used to generate statistics (p-values and
confidence intervals).

I11. RESULTS

The demographics of the Bahamas were
described in terms of age and gender. According to the
Department of Statistics, an estimated annual
population of 331,657 was living in the Bahamas from
2000 until 2013. The populace of the Bahamas was
evenly distributed among age groups. However, there
were fewer residents living in the Bahamas who were 55
years and older, or between the ages of 0-4 years. This
indicates that the majority of Bahamians are either
young adults or middle-aged. Males (49%) and females
(51%) were also evenly distributed in the Bahamas
(Statistics, 2013). According to data provided by the

Quality Control Section of the Central Detective Unit
(CDU), there were 96 reported suicides in the Bahamas
from 2000 to 2013. However, only 61 of these cases
were able to be located. Various characteristics of each
suicide victim were documented (Table 1). After
combining the data for 2000 to 2013, the overall rate of
suicide in the Bahamas was 2.1 per 100,000. This rate
tells us that two out of every 100,000 Bahamians
committed suicide during the study period (2000-2013)
(Table 2). The rate of suicide among males (3.7) was
more than seven times higher than the rate of suicide
among females (0.5) (Table 3). The suicide rates were
highest among 35-44 year olds (3.7), and lowest among
5-14 year olds (0.1). The absolute risk of suicides
among males in the Bahamas was calculated, and
compared to the absolute risk of suicides among
females in the Bahamas. A male resident of the
Bahamas is 6.7 times more likely to commit suicide than
a female resident (RR = 6.7, 95% C.I. = 3.75-12.07, p
value = <0.01). On the contrary, the risk of suicide
among females living in the Bahamas was 0.15 (RR =
0.15, 95% C.I. = 0.08284-0.2667, p value = <0.01). The
p-values of the suicide rates among both males and
females living in the Bahamas were less than 0.05, and
the actual risk ratios fell between the upper and lower
confidence limits.

At Sandilands Rehabilitation Centre, 88%
(n=543) of the admissions for attempted suicides
(2010-2012) were males, and 12% (n=73) were females
(Figure 1). Comparably, at the Rand Memorial Hospital,
79% (n=131) of the admissions for attempted suicides
(2000-2012) were females, and 21% (n=234) were males
(Figure 2).

In terms of the method used to commit suicide,
the majority of the victims (65%) hung themselves. Other
methods used included gunshot wound (13%), fall (6%),
overdose (6%), the use of sharp instruments (6%),
drowning (2%), bumning (3%) and asphyxiation (1%)
(Figure 3).

Table 1. Characteristics of Suicide Victims in the Bahamas (2000-2013)

Gender Age Employed Relationship Mental Medical Hx. Of Method of  Previous

Issues lliness liness  Substance Suicide Ideation/

Abuse Attempts
Male 58 Yes Yes No Yes Yes Hanging Yes
Male 33 Yes No Yes No No GSW No
Female 5 No No Yes No No Hanging No
Male 56 Yes Yes Yes No Yes Hanging Yes
Male 54 Yes No No Yes Suspected Hanging No
Male 36 No Yes Yes No No GSW No
Female 55 Unknown No Yes No No Hanging No
Male 23 No No Yes No Yes Hanging Yes
Male 26 Unknown Yes No Yes No Fall No
Male 32 No Yes Yes No No Hanging No
Male 43 No Yes No No Yes Hanging Yes
Male 26 Yes Yes Yes No Yes GSW Yes
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Male 23 Yes Yes Yes No No Hanging Yes

Female 54 No No Yes Yes No Hanging No
Male 31 Yes Yes Yes No No Hanging No
Female 23 No Yes Yes No Suspected Hanging No
Female 18 Student Yes No Yes Yes Hanging Yes
Female 37 Yes Yes Yes Yes No Hanging Yes
Male 34 Yes No Yes No No Hanging No
Male 36 Yes Yes No No No Hanging No
Male 15 Student Yes (mother) No No No Hanging No
Male 45 Yes No Yes No No Hanging No
Male 88 Yes No No No No GSW No
Female 41 Yes No Yes No No Fall No
Male 85 Yes Yes No No No GSW Yes
Male 52 Yes Yes Yes Yes No Hanging No
Male 50 Yes Yes No No Yes Burning Yes
Male 39 Yes Yes No No No GSW No
Male 26 Yes Yes No No No Hanging No
Female 43 No No Yes Yes No Overdose No
Male 23 Yes No No No No Hanging No
Female 38 Yes No Yes No No Asphyxiation Yes
Male 49 Yes Yes No Yes No Hanging No
Male 53 No Yes No Yes No GSW Yes
Male 40 Yes No No No Yes Hanging No
Female 66 Unknown Yes Yes Yes No Burning No
Male 85 Yes Yes No No No Hanging Yes
Male 51 Yes No Yes No No Hanging No
Male 29 No No Yes No Yes Hanging Yes
Male 33 No No No Yes No Sharp No
Instrument
Male 39 No No Yes No Yes Sharp Yes
Instrument
Male 24 Yes No Yes No No Sharp No
Instrument
Male 47 Unknown Yes No No No Hanging Yes
Male 48 Yes Yes No No Yes Hanging Yes
Male 21 Yes Yes No No No Hanging No
Male 42 No Yes Yes Yes Yes Sharp Yes
Instrument
Female 25 No No Yes No No Hanging Yes
Male 40 Yes Yes Yes No Yes Hanging Yes
Male 27 No No No No No GSW No
Male 24 Yes Yes Yes No No Fall No
Male 37 Unknown No Yes No No Overdose No
Male 20 Yes Yes No No No GSW No
Male 62 Yes No No Yes Yes Hanging No
Male 49 Yes Yes Yes No Yes Hanging Yes
Male 40 Yes No Yes No No Hanging No
Male 85 Yes Yes No Yes No GSW No
Male 16 Student Yes (mother) No No No Hanging No
Male 16 Student Yes (stepdad) No No No Hanging No
Male 30 Unknown Yes No No No Hanging No
Male 25 Unknown No Yes No Yes Hanging No
Male 39 Yes No No No No Hanging No

Data abstracted from cases compiled by the Ceniral Detective Unit (CDU).Of the 96 total cases for the study period
(2000-2013) only 61 case files were located.
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Table 2 : Suicide Rates in the Bahamas (2000-2013)

Year Population Number of Suicides Rate of Suicides
2000 303,600 12 4.0
2001 307,800 6 1.9
2002 312,100 3 1.0
2003 316,900 3 1.0
2004 320,800 2 1.0
2005 325,200 5 1.5
2006 329,500 4 1.2
2007 334,000 7 2.1
2008 338,300 11 2.8
2009 342,400 12 35
2010 346,900 8 2.3
2011 351,100 6 1.7
2012 355,200 11 3.1
2013 359,400 6 1.7
Total 4,643,200 96 2.1

Data abstracted from cases compiled by the Central Detective Unit (CDU).

7able 3. Crude Suicide Rates by Gender (2000-2013)

Gender Population Number of Suicides Rate of Suicides
Male 2,260,800 83 3.7
Female 2,382,400 13 0.5
Total 4,643,200 96 2.1

All data presented represents the stalistics collected for all 14 years (2000-2013), combined.
-Data abstracted from cases compiled by the Central Detective Unit (CDU).

A study carried out on suicide in the Bahamas
found that during the period from 1959 to 1969, there
was an overall suicide rate of 2.8 per 100,000. The rate
among males at this time was 4.5, and females had a
suicide rate of 1.1 (Spencer, 1972). It is interesting to
note that the suicide rate in the Bahamas during a 10
year (1959-1969) study period was 2.8, and over four
decades later, the rate during a 14 year period (2000-
2013) was 2.1. The results of this study were consistent
with a Jamaican study carried out in 2010 to investigate
suicide among adolescents. The rate of suicide among
Jamaican adolescents was 1.1 per 100,000 and more
than 75% of the victims were male. Hanging was the
most common method used, as 96.2% of the victims
hung themselves (Holder-Nevins, et al., 2012).

A random sample of Bahamians (n=276) were
surveyed in an effort to document the public’s
perception of suicide. In response to question 1 “Have
you ever wanted to commit suicide?” 28% (n=78) of the
people surveyed answered ‘yes’ and 71% (n=197)
answered ‘no’. On each island, about 75% of the people
surveyed responded ‘no’ to this question, and 25%
responded ‘yes’. However, this trend is not true of those
surveyed in Mayaguana, Ragged Island, Inagua and
New Providence. In Mayaguana and Ragged lIsland,
100% of the people surveyed answered No’ to question
1. In Inagua, 52% of people responded no’, and 48%
responded ‘yes’. In New Providence, 54% of those
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surveyed responded ‘no’, and 46% responded ‘yes’.
These results could possibly be due to the fact that
more people were surveyed in Inagua and New
Providence (n=27 and n=50, respectively).
Consequently, if the sample size for all the other islands
were to be increased, responses to question 1 may
follow the same trend as Inagua and New Providence
(Figure 4). In response to question 2 “Do you know
anyone who has ever attempted or committed suicide?”
58% (n=159) of those surveyed answered ‘yes’, while
42% (n=116) answered no (Figure 5). These responses
prove that there is a rather high prevalence of people
contemplating, attempting and committing suicide in the
Bahamas.
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IV. DiscussioN

The occurrence of suicide is steadily increasing
in the Caribbean. Guyana, Trinidad and Tobago and
Cuba have the highest rates of suicide (22.9, 12.8 and
12.4, respectively) in the region, and Barbados and the
Dominican Republic have the lowest rates (0.7 and 1.8,
respectively) (Crawford, 2010). Suicide is the 14th
leading cause of death, worldwide, accounting for 1.4%
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of the global burden of disease and 1.5% of all mortality
(Holder-Nevins, et al., 2012) (O'Conner & Nock, 2014). It
has even been reported that everyday 2,000 people
harm themselves via suicide. In other words, every hour,
80 people are attempting to commit suicide. Suicide
rates are highest among persons 80 years of age and
older. This may be owing to depression associated with
institutionalization, fear of dependency or redundant
invasive care. Suicide not only affects the victims, but



the victims’ families as well. A study was carried out by
Tazhmoye Crawford, to analyze the impact of self-
inflicting violence on the victims’ families. Individuals
who commit suicide leave their grieving families to
experience a cascade of psychological issues, including
disappointment, shame, anger and depression. A major
public health concern is the challenges to an individual's
health caused by self-inflicted injuries. Females who
attempt suicide can negatively impact their reproductive
system, resulting in sterility, miscarriage or stillbirth.
Males who attempt suicide may also be impacted by
sterility or impotence. Besides the reproductive system,
other systems and organs impacted by an individual’s
attempt to commit suicide include: the skin, liver, lungs,
kidneys, nerves and brain (Crawford, 2010).

The occurrence of suicide should be studied as
a process, instead of an event. One of the leading
causes of suicide is the feeling of shame. Dr. Allen
posits a theory that the shame gap occurs when one
struggles with high expectations versus reality. When we
come to the realization that we can't live up to certain
expectations, and, in actuality, we can’t achieve all of
our dreams, we experience a sense of shame. Someone
contemplating suicide isn’t dealing with hurt, they are
dealing with shame. Hurt turns into anger, and when this
strikes the brain, the shame gap occurs. Shame is
impacted hurt (Self Hatred Aimed at ME). We are in a
constant battle with ourselves, and we hide the
bitterness. Shame can turn into a murderous rage,
aimed either at ourselves (suicide) or others (homicide).
Suicide is an impulsive act that can occur while one is in
the Violence Destructive Tunnel of the shame/love cycle.
People who attempt suicide often ‘act in a moment of
brief but heightened vulnerability’. They are usually
facing a cascade of problems, and consider themselves
to be in a crisis. Someone experiencing a crisis may be
more vulnerable to anxiety, and as a result, may handle
the crisis while in an altered state of mind. Crises are
usually short-lived, and present an opportunity for either
constructive or destructive results  (Glick, Berlin,
Fishkind, & Zeller, 2008).

Loneliness is a subjective experience of
isolation. There is scientific evidence that persistent
loneliness can alter our behavior and therefore play a
role in mental disorders, such as anxiety and
depression. Loneliness is also a known factor in suicide.
It is an even more powerful predictor of suicide than
hopelessness. If our expectations are unmet, our bodies
alert us that something is wrong. Persistent loneliness
interferes with our ability to regulate emotions, which
can, over time, distort our perception of ourselves in
relation to others. The presence of any suicidal ideation
is associated with a high risk factor. It is imperative
therefore, to ask anyone who expresses hopelessness
or depression about the presence of suicidal thoughts,
the presence of a plan, as well as about the intent and
commitment to follow through with suicidal plans.
Suicide is an outcome of the relations between the ego

and a sadistic superego. Suicide acts could also
express the fight against an overwhelming melancholia.
It can be seen as a way to escape total alienation and
choose something else, rather than face the intolerable
confusion between the self and the object. No matter
the reason, suicide is a cry for help and a cry of pain.

V.  SUICIDE PREVENTION

Suicide is a major preventable public health
problem (Akbarian & Halene, 2013). Mental health is
insufficiently addressed within Bahamian society. This is
evident by a lack of research, awareness and national
discourse surrounding suicide. In order to significantly
curtail the occurrence of suicidal attempts and deaths,
efficient, empirically supported strategies and services
must be made available to Bahamians. We must first
examine the issue of stigma as it relates to mental
health. Researchers from both the World Health
Organization (WHO) and the Centers for Disease
Control and Prevention (CDC), contend that an
individual’s self worth is cultivated in relation to others;
by specifically finding meaning within social contexts
(Prevention, 2011) (Europe, 2004). For this reason, it is
apathetic to disregard our individual duties to intervene
when we are aware of cases where mental health
intervention is needed. To reduce mental health bias
requires both individual and cultural transformations. It is
imperative that Bahamians are provided with pertinent,
accurate and accessible information which includes a
comprehensible and culturally relative synopsis of
suicide.

VI. CONCLUSION

The p values calculated in the results were all
statistically significant, which implies that the null
hypothesis can be rejected. In the Bahamas, the suicide
rates differ among males and females of various ages,
in the ratio of 7:1. The survey responses further
validated the data. One major limitation of this study was
that the case files of all ninety-six (96) suicide victims
(2000-2013), were unable to be located at the time this
report was written. Only sixty-one (61) case files were
located and analyzed. Thirty-five (35) case files are still
unaccounted for. A second limitation is that the Central
Detective Unit (CDU) does not use a standardized
questionnaire to interview the victim’s loved ones. As a
result, the information collected from the witness
accounts may cause the statistics to be skewed. A
question can’t be answered ‘yes’ or ‘'no’, if it hasn’t been
asked. Skewed statistics could possibly lead to
epidemiological fallacies. What is more, there are still
deficits in the information pertaining to risk factors, at
risk/vulnerable groups, protective factors and existing
health system gaps that may impede persons
accessing mental health care. These missing elements
are critical to prevention programs.
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Suicide is a social scourge. Because of the
stigma of suicide in the Bahamas, we do not
communicate openly about suicide. This must be
changed, because in order to prevent suicides, people
need to know that help is available. If people aren’t
willing to discuss suicide after it happens, how will we
ever assess the risks beforehand (Drexler, 2013)? An
important public health problem is therefore left
shrouded in secrecy, which limits the amount of
information available to those working to prevent
suicide.
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Teaching Self in Process Discussion Children

Autorregulacion Docente En Procesos De Discusion Infantil

Javier Gonzélez Garcia

Resumen- Este trabajo explora la relacién entre las practicas
de ensefianza del lenguaje del profesorado y sus teorias
implicitas acerca de su adquisicién en Educacion Basica.
Para el estudio de las practicas de ensefianza se utiliza la
metodologia observacional, y como contraste la entrevista a
las docentes, que es la parte analizada en este articulo. Los
resultados encontrados apuntan a que existe una relacion
entre o que las maestras piensan, hacen y dicen en el
contexto del aula. Sin embargo, no todos los
comportamientos tuvieron una relacién estrecha con el
pensamiento, y no todas las creencias tuvieron
necesariamente una incidencia estrecha con la accion. Las
metas propuestas por las maestras se han mostrado en
relacion directa con las estrategias desplegadas en la
construccion conjunta del conocimiento. Se observa una
coherencia comunicativa, entre las metas que pretenden
alcanzary el estilo docente que desarrollan.

Palabrasclave. discusion, coherencia comunicativa,
teorias implicitas, formacion docente, percepcion de
competencia.

Abstract - This paper explores the relationship between
language teaching practices of teachers and their
implicit theories about purchasing on Basic Education.
For the study of teaching practices used observational
methodology, and in contrast to interview teachers,
which is the part analyzed in this article. The results
suggest that there is a relationship between what
teachers think, do and say in the classroom context.
However, not all behaviors had a close relationship with
the thought, and not all necessarily have a strong belief
advocacy to action. The targets proposed by the
teachers have shown a direct relation to the strategies
used in the joint construction of knowledge.
Communicative coherence between the goals they want
to achieve and develop teaching style that is observed.

Keywords.: Discussion, communicative consistency,
implicit  theories, lfeacher training, perception of
competence,

. [NTRODUCCION

a literatura e investigacion actual sefiala que los
profesores en ejercicio no comprenden todavia
qué implica llevar a la practica una ensefanza
basada en el enfoque constructivista (Windschitl, 2002)
y que, a lo mas, muestran una ensefianza “en
transicion” respecto al espiritu de la reforma (Cox,
2003). Junto con esto, los analisis de los programas de
formacion inicial de profesores tampoco parecen estar

entregando al sistema educativo profesores que

Author : Universidad de Guanajuato. email: jr2000x@yahoo.es

realicen una préctica de ensenanza basada en el
constructivismo (Avalos, 2004). (Por qué ha sido tan
dificil llevar a los profesores a una ensefianza orientada
hacia el constructivismo? La investigacion sefiala que el
nicleo duro de la formacién orientada al
constructivismo se encuentra en como éste se modela y
se lleva a la practica durante la formacion (Korthagen et
al, 2006; Lunenberg, et al, 2007), no obstante, como
senala Windschitl (2002), su puesta en marcha depende
no soélo de variables conceptuales y pedagdgicas, sino
también de variables culturales 'y  politicas.
Comprendiendo que el cambio hacia un enfoque
constructivista implica numerosos desafios para los
programas de formacién inicial y continla de
profesores.

Pozo et al. (2006) han descrito las teorfas
implicitas sobre la ensefianza y el aprendizaje de los
profesores en servicio, luego de haber realizado
algunos estudios con profesores de ensefnanza primaria
y secundaria. Esta descripcién nos permite comprender
cémo la teoria construida por el profesor a partir de su
experiencia anterior, le permite explicar e interpretar
dilemas del aula, y cdmo estos enfoques se acercan en
mayor 0 menor medida a algunas aproximaciones
tedricas formales hacia el aprendizaje como son el
conductismo, el procesamiento de la informacion vy el
propio constructivismo. Para estos autores estas teorias
espontaneas son basicamente tres: la teoria directa,
teorfa interpretativa y teorfa constructiva. La teoria
directa, con el supuesto epistemolégico de que el
conocimiento es una copia fiel de la realidad, reduce el
aprendizaje a la reproduccién de estimulos o conductas
sin la mediacién de procesos psicolégicos superiores.

Goémez y Guerra, (2012) en un estudio reciente
apuntan varios resultados interesantes, uno de ellos
apunta a que los docentes con menor experiencia
docente no se diferencian de los profesores en
formacion, es decir, presentan enfoques tedricos
similares. Este hecho podria interpretarse de formas
diferentes. Primero, se podria pensar que esta
disminuyendo el efecto negativo del contexto escolar,
cuya practica habitual no suele responder a una vision
constructivista del aprendizaje. Pero también podria ser
efecto de la influencia de un pensamiento o discurso
generacional compartido, sin que eso signifique una
practica de ensefianza coherente con dicho discurso.
Por esta razon, estos resultados deben ser tomados
con precaucion.
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[I.  PROGRAMAS CONSTRUCTIVISTAS DE
ANIMACION LA LECTURA

El lenguaje se produce fundamentalmente en la
interaccion social (Vygotsky, 1989), y por ello los
maestros valoran significativamente cualquier intento
por fortalecer la competencia comunicativa (Fernandez
Cruz, 1994). El producto de este ejercicio puede ser un
texto que se estructura a partir del reconocimiento de
las condiciones de la situacién. Si el propdsito
comunicativo es contar algo, la estructura del texto, que
sera narrativa, tendrd en cuenta como entrelazar las
acciones gque progresan en medio de unos sucesos
envueltos en un conflicto (Ledn, 2003). Si el propdsito
es mas bien el de opinar sobre algo, su estructura,
argumentativa, se basara en razones y sera bien distinta
de la anterior (Diez, 2002). Y puede haber textos con
propositos practicos muy visibles, y los habra también
con propositos mas complejos, llenos de sentidos,
quizas incluso cargados de ambigledad. En éstos
apareceran mundos que no se han imaginado antes o
con los que se busque comprender o expresar
realidades de maneras siempre nuevas (Rodari, 2000).
Desde esta concepcion comunicativa del lenguaje, el
texto es la unidad que se debe trabajar en el aula
(Sanchez, 1996). A lo largo de la practica cotidiana, el
educador debera tomar una serie de decisiones de
diversa indole que configuraran una forma particular de
intervencion didactica. Subyaciendo a esta toma de
decisiones nos encontramos con que cada educador
parte de un concepto de nino y de su propio papel
como agente educativo. Dependiendo de como perciba
al nifo, de las posibilidades que les estime y de los
logros que en él prevea, el maestro orientara la
actividad en un sentido o en otro, intervendra en mayor
0 menor grado, concedera mas o menos autonomia a
los alumnos (Rodriguez, 2001). Es por ello que la
formacion del maestro lejos de ser una mera
capacitacion en técnicas educativas, ha de orientarse
hacia la adquisicion de una metodologia de trabajo
cientifico que, estableciendo una adecuada relacion
entre conocimientos tedricos y préacticos le habilite para
el desempefio de su funcion.

El' “National Oracy Projest” desarrollado en
Gran Bretana ha tratado de movilizar al profesorado
para estudiar los problemas que planteaban la
ensefanza y el aprendizaje de la lengua oral en los
distintos niveles y éareas del curriculo. Para ello se
contaba con una soélida organizacién de apoyo, con la
colaboraciéon de universidades 'y  autoridades
educativas, y con la financiacion precisa. Es un ejemplo
de investigacion accion, realizada por el profesor en el
aula, en wuna practica reflexiva. Surge de sus
preocupaciones profesionales y tiene como fin mejorar
la préctica docente. La teoria personal del profesor se
enriquece y extiende a través de las relaciones entre
observacion, accion y reflexion durante el proceso de

© 2014 Global Journals Inc. (US)

investigacion (Wells, 1992). Lo méas destacable es que
es un “antecedente de estudio integral de la lengua oral
en el aula”, tomando los procesos de ensefianza y
aprendizaje en su conjunto (Dominguez y Barrio, 2001:
50).

Vamos a apoyarnos en el concepto de teorias
implicitas, también llamadas teorfas ingenuas, teorfas
espontaneas, teorias causales, teorfas intuitivas, y mal
llamadas representaciones sociales o categorias
naturales (Rodriguez y Gonzélez, 1995; Pozo, 1996) son
conexiones entre unidades de informacién aprendidas
implicitamente por asociacion, a partir de experiencias
en el seno de grupos sociales reducidos préoximos al
individuo. Las teorfas implicitas se caracterizan por
basarse en informacién de tipo episddico o
autobiografico, ser muy flexibles frente a las demandas
0 situaciones en que son utilizadas y presentar ciertas
normas o convencionalismos en sus contenidos, los
cuales representarian los del grupo social al cual
perteneceria el individuo (Rodrigo, y otros, 1993). Las
teorfas implicitas son utilizadas por los individuos para
buscar explicaciones causales a problemas (Pozo,
1997; Monereo y otros, 2013), interpretar situaciones,
realizar inferencias sobre sucesos y planificar el
comportamiento.  McClelland 'y Rumelhart (1986)
exponen la Teorfa de Procesamiento distribuido en
paralelo (PPD), en la que afirman que las teorfas
implicitas constituirfan una superposicion de trazos de
informacién episédica que se aprenden por las mismas
reglas de aprendizaje asociativo que otros tipos de
aprendizaje, y cuya diferencia radica en que son
organizadas en el momento del almacenamiento en la
memoria permanente, pudiendo repetirse los elementos
en diferentes grupos ;las teorfas implicitas son
recuperadas en base a la clave que dio en el
almacenamiento. Como la informacion esta presente en
varias partes del la memoria, se recuperara aquella que
mejor se adapta a las caracteristicas de la actividad o
demanda que las hace necesarias (Rodriguez vy
Gonzéalez, 1995). Cuando una teorfa implicita es
activada constantemente puede condensarse vy
automatizarse como el resto de los aprendizajes
asociativos, conduciendo a la formacién de esquemas
mentales explicitos en nuestra memoria permanente,
pero de naturaleza "cerrada" de o ‘"empaquetado
automatico", sélo aplicable a una tarea especifica (Pozo
y otros, 2006).

Este trabajo explora las estrategias de
construccion del conocimiento en una conversacion
didactica durante el Ultimo curso de Educacion
Preescolar o Infantil. Las maestras establecen un
debate con grupos de tres nifios a partir de la lectura
previa de tres cuentos, uno por trimestre. Cada maestra
narra a los alumnos un cuento corto que plantea
conflictos de interés cognitivo y moral a los nifios. A
continuacion solicita un debate o discusion sobre



problemas, situaciones y relaciones entre los

personajes planteados en el relato.
[[I.  METODOLOGIA

a) Muestra

La muestra esta formada por dos maestras de
dos escuelas publicas en el mismo distrito de Burgos
capital (Espana), y en dos colonias de Tampico
(México). Todo esto esta siendo replicado en
Guanajuato (México). Las semanas de observacion son
las mismas para todos los colegios. Se realizan en
formato audiovisual al inicio del Ultimo mes de cada
trimestre. En total han sido grabadas 72 sesiones. Las
maestras establecen la misma actividad para todos los
grupos de tres nifos, que consiste en la lectura del
cuento y su posterior discusién, con cada grupo por
separado: 1) el investigador propone los mismos
cuentos a todos los grupos, 2) Cada maestra divide la
clase en grupos de tres ninos, 3) Lee el texto elegido y
acompanfa Yy estructura libremente todo el proceso de
discusiéon. La duracion de la lectura previa ha sido de 3
a 4 minutos, esta fase no ha sido recogida en el
andlisis. A continuacién cada maestra establece una
discusion, que es la parte analizada en esta
investigacion. Se han eliminado los dibujos y vifietas,
reduciendo la lectura al texto escrito, para favorecer que
los niNos reaccionen Unicamente a las palabras, y que
las maestras aumenten el uso de distintos recursos de
voz. La eleccién de los cuentos ha sido conjuntamente
con las maestras. La coleccién elegida ha sido
“Derechos del Nino”, formada por diez libros dedicados
a ilustrar cada uno de los diez principios del decalogo
del mismo nombre proclamado por la ONU en 1959. De
estos se eligieron tres, uno para cada trimestre. Los
criterios de seleccion de los tres textos narrativos
(Garcia Sanchez y Pacheco, 1978), han sido los
explicitados por Van Dijk y Kintsch (1983): “claridad de
la superestructura, grado de redundancia, grado de
accesibilidad tematica, calidad de la fuente, cualidades
de estilo, novedad, pertinencia ética, Iéxico, vy
extension”.

a) Planteamiento de partida

Para cotejar los datos observados realizamos
una entrevista a cada maestra, al finalizar cada recogida
de datos, durante los tres trimestres que dura el
proceso de observacion. Se realizan en la misma aula
donde trabajan. Con el guion de preguntas, dado
previamente a cada una, se establece una conversacion
abierta. Intentamos constatar el estilo docente y el
contexto previo del que parten, asi como los objetivos
que cada maestra se habia marcado durante la
investigacion. La informacion recogida aporta aspectos
de sus biografias profesionales y de sus teorias
implicitas sobre el uso que dan y esperan de la lectura,
del didlogo y del trabajo en grupo. Por tanto,
combinamos la metodologia no  estructurada,

observacion, con otra semiestructurada, la entrevista.
Este es el guion de la entrevista, que es realizada a las
maestras, una vez acabado el proceso de observacion:

Tabla 7 : Cuestionario de la entrevista propuesto a las
maestras

Bloque biografico: “La transmision de estilos”

1) <Cudntos anos llevas trabajando la puesta en
discusion en clase?

2) <Con qué edades?

3) ¢En este colegio?

4) cUlilizas el trabajo en grupo?, cen qué momentos?

5) <Qué sistema de trabajo has sequido?

6) <Qué uso haces de los libros de texto?

7) <Y delos cuentos?

8) <Qué es para ti el cuento?

9) (Para qué sirve?

10) ¢<Como usarlo?

11) £COmo lo has usado en esta ocasion?

12) Bloque de contraste: “objefivos que se han
marcadao”

13) <Cudl ha sido el objetivo prioritario de la tarea?

14) <Qué otros objetivos importantes percibes?

15) <Qué crees haber conseguido?

16) Bloque de evaluacion: “valoraciones en e/
aesempero de /a actividad”

17) cQué opinion tienes de la participacion de Jos
ninos?

18) <Qué cambiarias de tu actuacion?

Describimos mediante tablas la informacion
recogida en cada bloque de la entrevista. En el primero
analizamos los estilos docentes de las maestras y como
se traduce, en diferencias y semejanzas, en el uso que
cada una da a la discusion y a la narracion. En el
segundo ofrecemos informacién acerca del guién de
objetivos que cada maestra se ha marcado. Y por
ultimo, en el tercer blogue las maestras exponen sus
valoraciones sobre la tarea llevada a cabo. Antes de
incluir las tablas sefialamos que las maestras de la
muestra espanola han sido categorizadas como Ay B,y
las mexicanas como Cy D.

b) Descripcion de los estilos docentes

La primera parte de la entrevista recoge
aspectos de su biografia, de su forma de establecer y
organizar el trabajo en clase y, méas especificamente,
capta lo relacionado con el area de actividades
cercanas a la lectura y su puesta en discusion.
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Tabla 2 : Blogue 1 de la entrevista “Los estilos docentes de las maestras’

LOS ESTILOS DOCENTES

MAESTRA A
El estilo constructivista centrado

MAESTRA B
El estilo de acomparfiamiento abierto

1. Biografia

30 anos como maestra
20 afnos como maestra de Educacion Infantil
9 anos en el Centro A

Comienzos en Educacion Compensatoria.
Mas tarde pasa a una escuela unitaria

5 afios como maestra de Educacion Infantil
(2 como profesora de apoyo)

3 afos en el Centro B

2. Estilos docentes

10 primeros afnos sigue método transmisivo

Al integrarse en Educacion Infantil, comienza a
aplicar el trabajo cooperativo y la discusion.
Tras ingresar en el centro A, se va formando
en metodologias constructivistas

Comienza por un sistema transmisivo
Descubre la importancia del trabajo
cooperativo en Escuela Unitaria

Al integrarse en Educacion Infantil, asimila un
método de acomparnamiento.

3. Trabajo en grupo

La clave esté en el tipo de agrupaciones, que
esta en funcién del tipo de actividad
Agrupamientos que utiliza:

e Asamblea o gran grupo para rutinas y
actividades abiertas, como es la lectura de
cuentos

e Rincones o talleres para trabajar temas
especificos. En grupos de tres y por parejas
La presencia de la maestra no es necesaria en
algunas actividades y rutinas

El trabajo en grupo sirve para potenciar
valores: solidaridad, responsabilidad, etc.
Agrupamientos que utiliza:

e Asamblea para la lectura de cuentos

e Las tareas del aula, como las fichas, son
realizadas individualmente, distribuidos en
grupos de 6.

e Apenas trabaja por parejas 0 en grupos
reducidos.

La presencia de la maestra es necesaria en
todas las actividades

4. Uso de los cuentos
Ideas previas

Son un  material  imprescindible.  Es
fundamental para desarrollar la imaginacion y
la fantasia. Junto al dibujo y al juego
conforman el eje de convivencia con el
alumno de esta etapa.

Antes eran material Unico de lectura. Ahora
con la introduccion del constructivismo,
también hay todo tipo de textos literarios.

Soporte imprescindible en el aula.

Son instrumentos  imprescindibles  para
trabajar el lenguaje.

Sus acciones esenciales son leer, escuchar,
observar, comentar e inventar.

Aplicaciones

Considera dos bloques tematicos en su uso:
1) Los cuentos como reflejo de sus propios
problemas, a ftravés de ejercicios de
proyeccion.

2) El conflicto central y la reaccion que lleva
a intentar dar solucién, empujan a la
identificacion con el protagonista.

Su aplicacion al lenguaje como desarrollo de
expresion y comprension ha sido el objetivo

Aprecia tres claves de uso:

1) Como primera motivacion. El  nifo
interioriza sus vivencias, toma partido por
alguno de sus personajes, recrea su fantasia.
2) Busqueda de un mensaje o ensefianza.

3) Repaso de los temas dados en el aula,
ayudando incluso a relacionar areas.
Cualquier centro de interés se puede enfocar
desde el cuento.
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principal para la actividad planteada

Apuesta por una lectura completa, para
después hacer preguntas. A menos que el
nivel de comprensién de la lectura sea muy
alto.

La voz, los gestos, las inflexiones influyen en
la manera de transmitir el mensaje del cuento.

Hay que saber seleccionar los cuentos en
funcion de su interés, y dar opcion a elegir.
Observa que lo fantéstico: brujas, monstruos,
lo magico, llama poderosamente su atencion.
Con los cuentos clasicos solicitan que vuelva
a repetirse su lectura. Cada dia les cuenta
uno, aportado por cada nino.

Lectura sin dibujos

Es algo aprendido del constructivismo.

Al inicio de etapa, con 3 y 4 afos, si les
costaba  mucho, centrados en las
ilustraciones. A medida que se han
acostumbrado, los nifios atienden, escuchan,
siguen con atencién, van imaginandose lo que
va contando, es entonces, cuando pasa a la
imagen.

El peligro esta en que los textos se estén
quedando pobres. “ Quizds estamos dando al
nino mads de lo que ya tiene, imagen tras
imager’.

No echan en falta los dibujos, porque se lo
han imaginado.

En ningln momento los reclamaron, a pesar
de que se los suele presentar con dibujos, fue
mas importante el contenido, y lo que ellos se
imaginaban.

Contribuyd a que tiraran de ella. Si se les
hubiera demandado hacer un dibujo, no
hubieran necesitado ningdin modelo.

Otros materiales: Libros de texto

Los usaba en su primera etapa docente como
una actividad més

Ahora los usa como libro de consulta, dentro
del rincén de la biblioteca

Ayudan a aplicar programas establecidos.
Unas veces pueden ayudar, otras limitar

Son una de las posibilidades que se pueden
usar.

5. Uso de la discusién y de la argumentacion

En este tipo de actividades de debate puede y
debe darse la argumentacion, especialmente
si te marcas como objetivo el aumento y
desarrollo del vocabulario.

Algunos nifos ejercen de  portavoces,
explicando palabras y conceptos al resto de
SU grupo.

De la lectura repetida y la discusion, se
percibe un aprendizaje y unas expectativas.

Con 5y 6 afos los nifos aln no son capaces
de fundamentar, aunque es positivo sentar las
bases en esta etapa.

La demanda de evaluar los enunciados de
otros obtiene escasa continuidad. “LQué
opinas de lo que ha dicho tu comparierd?”,
supone haber escuchado y tener un juicio. La
confrontacién de opiniones es muy dificil,
habia que provocarlo.

Asume la posibilidad de hacer preguntas mas
concretas, para facilitar intervenciones mas
centradas en la lectura.

Tabla 2. Bloque 1 de la entrevista “Los estilos docentes de C y D”

MAESTRA C
El estilo experiencial abierto

MAESTRA D
El estilo de comprensién abierta

1. Biografia

30 anos como maestra de Educacion Infantil
3 afos en el Centro C del que es directora

30 afos como maestra de Educacion Infantil
5 afos en el Centro D

2. Estilos docentes

10 primeros anos sigue método transmisivo
Mas tarde descubre método de
acompafamiento.

Para terminar incorporando el concepto de
‘comunidades de aprendizaje”, donde integra

Comienza por un sistema transmisivo, en el
que integra actividades de aprendizaje
significativo

Gradualmente va incorporando estrategias
constructivistas
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a las familias dentro del funcionamiento del
centro actual.

3. Trabajo en grupo

La clave esta en el tipo de agrupaciones, que

depende del tipo de actividad

Agrupamientos que utiliza:

= @Grupos de cuatro ninos para las rutinas
de clase

= Enasamblea para cerrar esas rutinas

El trabajo en grupo sirve para potenciar

valores: solidaridad, responsabilidad, etc.

Agrupamientos que utiliza:

= Llas tareas del aula son realizados
individualmente, distribuidos en grupos de
6.

= Asamblea al finalizar cada tarea

4. Uso de los cuentos
Ideas previas

Son un material imprescindible, como apoyo
didactico; y en la animacioén a la lectura y la

Soporte imprescindible para el inicio de la
lectoescritura.

creatividad A partir de los cuentos se generan todo tipos
Integra otro tipo de textos literarios: revistas, de actividades
libros sencillos. Acaba de finalizar su Sirven para trabajar los contenidos de clase
campana de recogida de libros: *“Un kilometro
de libros”

Aplicaciones

Considera dos bloques tematicos en su uso:

1. Llave de acceso hacia la creatividad

2. Funcion de proyeccion: para sacar
conflictos que los nifos llevan dentro

Apuesta por una lectura aplicando

experiencias previas.

Utiliza pausas y transiciones para aclarar

dudas y palabras. La voz, los gestos, las

inflexiones influyen en la manera de transmitir

el mensaje del cuento.

Aprecia tres claves de uso:

1.Para aumentar el Iéxico, y para elaborar el
discurso

2. Todos los cuentos tienen su moraleja, hay
que dar con ella, y tirar de ellos con
paciencia

3. Para despertar el interés por la lectura

Detiene la lectura para aclarar palabras, sobre

todo si el grado de comprension es alto

Lectura sin dibujos

Tras una primera aclaracién, los nifios no
parecen echar en falta los dibujos
Posiblemente aumente su imaginacion. Cree
que ya tienen suficientes imagenes con la
television.

No han tenido problemas para imaginarse el
cuento

Posiblemente hayan estado mas atentos a las
palabras, y a su comprension

Otros materiales: Libros de texto

Los usa como libro de consulta, para
complementar informacién. Tras las
campanas de recoleccion de libros, usa todo
tipo de textos. Usa algunos de la SEP
(Secretaria de Educacion Publica)

Son una de las posibilidades a usar.
No sélo usa cuentos, sino todo tipo de libros
de texto.

5. Uso de la discusién y de la argumentacién

En una discusién debe darse la
argumentacién, especialmente si te marcas
como objetivo la comprensién y la escucha.
Es clave la variable afectiva, dar confianza y
seguridad para que los nifos puedan
verbalizar sus problemas. (Varios alumnos
proceden de familias desestructuradas)

Esta actividad desarrolla la capacidad de
justificar las respuestas. Es positivo empezar a
estas edades

Es dificil llevarlos a que hagan intervenciones
largas, y sobre todo a que confronten lo que
ha dicho otro compariero
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c) Objetivos que se han marcado

El segundo bloque hace referencia a los
objetivos que las maestras perciben durante el
desarrollo de la actividad.

Tabla 3 . Bloque 2 de la entrevista “Objefivos de las maestras”

OBJETIVOS

MAESTRA A

MAESTRA B

1. Objetivo general

Observar la comprension, y su evolucion a lo
largo de los tres trimestres. Desarrollo de la
comprension por medio de la expresion oral

Observar la evolucion de la expresion oral de
sus alumnos y sus niveles de comunicacion.

2. Objetivos especificos

Desarrollar la capacidad de escucha

Reparto del discurso, a través de una
regulacion social que busca la simetria de
turnos de intervencion.

Promover la interaccion social: el respeto de
turnos y el desarrollo de la capacidad de
escucha

Iniciar la autonomia en la participacion, para
que cada nino pueda manifestarse libremente,
sin repeticiones, al tener que justificar sus
respuestas.

La comprension del texto es un objetivo
secundario

3. Objetivos alcanzados

Guiar una secuenciacion temporal de la
lectura previa, generando un seguimiento
l6gico del texto.

Partiendo de su madurez expresiva, cada nifo
debe ser capaz de dar con el detalle que
llama su atencién, o con la secuencia mas
relevante para la comprension (trabajo de
indagacion de la maestra).

Usa la discusion normalmente, pero en esta
actividad no ha sabido cémo.

Lograr una mayor fluidez verbal: mejorar y
ampliar su vocabulario. Correccion y revision
del estado actual del habla de sus alumnos.
Descubrir el respeto de las normas de la
conversacion de una forma ludica y diferente.
Comprobar cémo los nifos son capaces de
escuchar y respetar el turno

Observar una interaccion entre iguales
Confirmar la posibilidad de justificar una
respuesta.

4. QObservaciones claves

‘Lo que hemnos llevado a cabo es un aspecio,
comprension y expresion, pero hay olros
muchos”

‘Lo que hemos hecho no daba pie a otro
objfetivo, lela el cuento ejercitando su
capacidad de escucha, para poder después
expresar lo que han comprendido. Ahi se
notaba como algunos ninos expresaban
aetalles sobre lo ya dicho, o los que dicen lo
primero se les pasa por la cabeza’.

“La comprension del texto ha sido secundaria,
centrandonos en detalles”.

“Me importa, ante fodo, que los nirios hablen”
‘Fuede ser que las preguntas muy abiertas
han podido conducirles a perderse sobre
delalles, de sus experiencias de vioas, con
poca importancia para el desarrollo del
cuento”.
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Tabla 3 . Bloque 2 de la entrevista “Objetivos de las maestras”

MAESTRA C

MAESTRA D

1. Objetivo general

Observar un proceso de lectura en discusion,
permitiendo la autonomia de los alumnos.

Aprender a leer conversando en grupo
pequeno

2. Obijetivos especificos

Generar autoestima y caracter personal
Buscar contenidos de su interés para que
defienda su postura.

Compartir experiencias

Desarrollar la imaginacion
Promover el trabajo en grupo
Aprender a pensar

3. Objetivos alcanzados

Crear una atmosfera de seguridad para que el
nino hable sobre lo que le ha despertado el
cuento

Repartir la conversacion a partes iguales entre
todos

Desarrollar atencién, escucha y comprension
en una lectura en grupo

Mejora y ampliacién del Iéxico Correccion y
revision del estado actual del habla de sus
alumnos.

Aplicar una actividad donde puedan justificar
sus respuestas

Observar el nivel de comprensién de los
mensajes del cuento

4. QObservaciones claves

“En principio no sabia como acertar, queria
saber qué criterios queria el investigador”

“No termind por haber una discusion, pues no
hubo  confrontacion, ni diferencias de
posturas”

“Varios nirios se ven reflejados en Jos
personajes, algunos implicados en sus
emociones”

“No entendlia bien como lo debia hacer”

‘Me importa que los nirios vayan al valor
central de caca cuento”

“He intentado que den con el mensaje y que
digan el porqué de sus respuestas”

a) \Valoraciones de las maestras
El Ultimo bloque de la entrevista recoge
aspectos mas especificos, valoraciones y puntos de

vista de cada maestra sobre el desarrollo de

actividad propuesta.

Tabla 4 . Bloque 3 de la entrevista: “ Valoraciones de las maestras’

VALORACIONES

MAESTRA A

MAESTRA B

1. Respuesta y participacion

La participacion de los nifios ha sido tal y
como se produce diariamente en el aula.

El cambio de agrupamiento en grupos de tres
ninos, normalmente en asamblea, ha hecho
aumentar la interaccion al sentirse mas
implicados.

Con el paso de los trimestres se va
interiorizando cada vez mas la tarea. Aprecia
un avance importante durante el segundo
trimestre, momento en el que aumenta el
manejo de la informacién.

Observa que tiene que parar a unos para que
no blogueen la actuacion de otros.

Cuantas méas preguntas hace, mas facilita la
labor de los nifios. Ha tratado de hacerlo sélo
en los niflos con mas dificultades de
expresion y comprension.

La respuesta no ha variado a la habitual. La
influencia de la cémara nunca cortd su
actuacion, “sélo produjo risas”.

No percibe grandes diferencias en la
actuaciéon de los nifios, ni momentos en los
que ellos pudieran implicarse especialmente.
Busca la participaciéon de cada grupo vy
alumno, “ que nadlie se sintiese inhibido’. En el
primer cuento ha tenido que sacarles las
palabras. En los siguientes han aumentado
las intervenciones, y el enriquecimiento de
estrategias y vocabulario.

Supone que sus alumnos sabian a qué
atenerse, porque participaban todos.

Admite que su grado de intervencion ha
podido ser excesivo.
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2. Actuacion de las maestras

Considera la situacién analizada como un
taller realizado en horas de clase.

La novedad ha sido agrupar a los nifos en
grupos de tres, normalmente en asamblea.
Conduce la actividad hacia los aspectos
claves en el desarrollo de la comprension de
la narracion, que ha aprendido en cursos de
formacion.

Da a los alumnos claves durante la lectura
previa, llamadas de atencién, para que se fijen
en los detalles importantes.

El desarrollo de la actividad hubiera sido mas
facil a través de preguntas dirigidas.

Valora positivamente la distribucién en un
grupo pequeno: el nilo se expresa mMas
libremente, y se facilita atencion y escucha.
Las estrategias estaban en funcion de cada
nifio. Unos apenas necesitaban, otros en todo
momento.

Las demandas abiertas pueden llevar a
respuestas dispersas.

Destaca la importancia de las preguntas,
como estrategias que guian la elaboracién de
la informacion.

Su referencia comunicativa es de uno en uno,
no los tres a la vez.

3. Inconvenientes de la actividad propuesta

La lectura de un cuento requiere de un
ambiente especial. Es dificil mantenerlo con
todos los alumnos en el mismo aula.

La necesidad de un seguimiento a traves de la
escucha con un grado de atencién muy
determinada.

La realizacién de esta actividad dentro del
aula, pudiera llevarse a cabo durante la hora
compartida con la maestra de apoyo, (como
en las clases de informatica o inglés).

Tal y como estan planteadas las aulas, la
tutora sola, es dificil que pueda llevar este tipo
de actividad.

El inconveniente que percibe es la gran
cantidad de ninos por clase, en su caso 26.
Un dia de huelga comprob¢ las ventajas de
los grupos reducidos, con 8 alumnos.

Este tipo de actividad serla mejor para un
taller: “fres nirios es muy bonito pero, ¢y el
resto?, puedes dejarles organizados solos un
ratito, no resisten mucho con la misma tarea,
deben cambiar’. Reconoce su necesidad de
tenerlos controlados a todos, “siempre me
guedo pensando en qué haré el resto”.

No habia verdadera interaccion, “todavia
siguen viviendo el egocentrismo”. En los ninos
mas maduros empezaba a poder observarse,
pero en la mayoria no.

4, Otras valoraciones

Cita situaciones de aislamiento de algunos
nifos en determinados entornos, como bares
u oficios que restringen el contacto con sus
padres, influyendo como inhibidores de la
expresion.

AUn mas claro es la influencia del ambiente en
el nino gitano.

En cambio hay otros nifios que viven entornos
donde gozan de mayor atenciéon. Aqui sitla
otra posible aportacion del trabajo en grupos
reducidos: el contacto directo con el nivel en
que se encuentra cada alumno.

Le sorprende las historias tan distintas a partir
de las mismas demandas. “... y es que a
veces los nifios tienen que contarte lo que
llevan dentro, cualquier anécdota lo relacionan
con algun sentimiento que han vivido, y
Slenten la necesidad de hacértelo llegar, les
aflora espontaneamente.”

Valora esta experiencia como muy positiva
para el area del lenguaje. Quizd hubiera
quedado sin realizarse, de no ser propuesta
por la linea de investigacién propuesta.

Tabla 4 : Bloque 3 de la entrevista: “ Valoraciones de las maestras’

MAESTRA C

MAESTRA D

1. Respuesta y participacion

La participacion de los nifios ha sido tal y
como se produce diariamente en el aula.

El cambio en grupos de tres ninos,
normalmente de cuatro, ha hecho aumentar la
participacion

La participacion ha sido alta

Busca la participacion de cada grupo vy
alumno, “gue nadie se sintiese inhibido’.
Sobre todo en el primer cuento ha tenido que
sacarles las palabras.
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Hay nifos que se bloquean, y le cuesta
mucho tirar de ellos, para que sigan dentro de
la actividad

Intenta ir mas alla de las respuestas diarias

Es un paso en el aprendizaje de la actividad
de discusion.

Actuacién de las maestras

La novedad ha sido agruparlos en grupos de
tres.

Da claves durante la lectura previa, siendo
necesario interrumpirlas cuando ve que no
entienden una palabra clave en el desarrollo
de la lectura

Su mayor esfuerzo ha sido implicar a los tres
ninos en el proceso de discusion. Admite
haber necesitado que el investigador le
hubiera marcado los objetivos de la puesta en
discusion.

Valora positivamente la division en grupo
pequeno

Hay que insistir para que cada nino justifique
sus respuestas. Los enunciados de los nifios
no deben quedarse en expresar lo primero les
viene a la cabeza.

Se ha centrado de uno en uno.

Se ha sentido a gusto durante la actividad.
Aungue se siente incémoda cuando no
participan

3. Inconvenientes de la actividad propuesta

La lectura de un cuento requiere de un
ambiente especial. Es dificil mantenerlo con
todos los alumnos en el misma aula.

La atencién y escucha de varios nifios ha sido
muy costosa.

La realizacion de esta actividad dentro del
aula es complicada, ya que el resto de nifios
van a estar pendientes de lo que sucede.

El inconveniente principal es el nimero de
ninos, que puede llegar a 40. Tal y como
estan planteadas las aulas, es complicado
realizar este tipo de tarea: faller de cuentos

Es dificil mantener al resto implicados en otras
actividades, ésta les llama mucho la atencion.

4. Otras valoraciones

Senala la situacion familiar extrema que tienen
algunos de sus alumnos. Es dificil trabajar con
ellos, sabiendo la situacion familiar tienen.

Han participado gustosos.

La maestra conoce a cada nino, y esta
actividad le permite un seguimiento que alna
lo cognitivo y lo afectivo. La variable afectiva y
emocional es fundamental.

Es importante ver su grado de atencion.
Cuando llegan los mas madrugadores estan
esperando el desayuno. Una vez alimentados
aumenta su atencioén, primero hay que
resolver problemas basicos como éste, y
luego disenar bien las actividades.

Cada vez se implican mas los padres

IV. RESULTADOS

) [restiio A
El estlo A puede describirse como
“constructivista centrado”. Se caracteriza por un
posicionamiento centrado e inferencial, ya que la
discusion esta orientada en aportar informacion del
texto, pero dando cada vez mas importancia al
subtexto, a partir de generar inferencias sobre la
informacién que no aparece directamente, pero que
puede deducirse de la lectura. El objetivo de la maestra
se sitla en la comprension del texto del cuento por
medio de la expresion oral. Los resultados constatan
dos de los objetivos que la maestra percibe que ha

logrado (Tabla 3y 4):

e Guiar una secuenciacion temporal a partir de la
lectura previa, generando un seguimiento logico de
las distintas secuencias que componian cada
cuento

e Partiendo de su madurez expresiva, cada nino ha
sido capaz de dar con el detalle que llama su
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atencion o con la secuencia mas relevante. Este es
el trabajo de indagacién de la maestra.

El aprendizaje estd centrado en leer y
comprender el texto como estructura de significados, y
en iniciar una lectura critica que va mas alla de la
recuperacion de los enunciados explicitos. La estrategia
distintiva reside en la aportacion de inferencias, que
indica la labor de indagacion que ha ido introduciendo
la maestra. El repaso es detallado y secuencial, se
preocupa por revisar una a una las secuencias mas
importantes del cuento, no pasa a la siguiente sin
recuperar la anterior. Insiste primero al grupo, después
a cada nifio en particular, y si no dan con el nicleo de la
secuencia, es ella quien da respuesta. El proceso de
andamiaje es el mas claro de los cuatro grupos,
centrado en guiar la interpretacién del texto para ir mas
alla de la recuperacion parcial de la informacién. Une y
va sumando significados fragmentados para terminar
generando sentido y significacion a las distintas partes

de la narracion. Encadena toda una serie de pequenios
objetivos como: “recordar el nombre de los personajes,



caracterizar a cada uno, explicar su actuacion, recordar
qué dicen, describir su contexto, deducir formas de
vida, identificar a los nifios con los personajes, distinguir
y ordenar la presentacion, el nudo y el desenlace”
(Entrevista a la maestra A, Gonzélez, 2011: 134). En la
toma de participaciéon cada nifio asume un rol
importante, planteando los tdpicos de los turnos en sus
propios términos. Integra la informacién sosteniendo el
hilo temporal de la  historia, surgiendo una
sincronizacion y fluidez en los intercambios. Con todo
ello la maestra va logrando que los nifos pongan sus
recursos linguisticos en la construccion grupal de un
relato coherente y cohesivo, y promoviendo estrategias
de discurso narrativo. Se ha fijado en una de las
posibilidades, uno de los posibles usos, pero senala en

la entrevista que hay muchos mas. Esta maestra no
s6lo se ha formado en el constructivismo, sino que
forma en constructivismo a otras maestras.

‘Lo que hemos llevado a cabo es un aspecto,
comprension y expresion, pero hay otros muchos. Leia
el cuento ejercitando su capacidad de escucha, para
poder después expresar lo que han comprendido. Ahi
se notaba cémo algunos nifos expresaban detalles
sobre o ya dicho, y otros que dicen lo primero que se
les pasa por la cabeza, sin pararse a pensar en el antes
0 después, es decir, con la incapacidad de ver la
estructura del cuento. El resto de cosas no lo hemos
trabajado, ahi lo cortabamos” (Tabla 3: Blogue 2 de la
entrevista a las maestras, “Objetivos de las maestras”
Maestra A)

Tabla 5 : Resultados de los 4 estilos docentes analizados.

METAS

OBJETIVOS

RESULTADOS

GRUPO A Desarrollo de
comprension por
medio de la expresion

GRUPO B  Ejercicio de expresion
en forma ae dliscusion

GRUPO C  Prdctica de una
comunidad de
experiencias

GRUPO D  Dindmica de

comprension abierta

Desarrollar la comprension por
medio de la expresion oral

Ejercitar la capacidad de escucha

Generar una regulacion social
que busca la simetria de turnos
de intervencion.

Promover la interaccion social,
desde el respeto de turnos vy la
capacidad de escucha

Iniciar la autonomia en la
participacion

La comprension del texto es un
objetivo secundario

Observar distintos estilos de
comunicacion en distintas
maestras

Desarrollar la lectura en grupo
reducido

Compartir experiencias

Desarrollar la imaginacion
Promover el trabajo en grupo

Aprender a pensar

Recuperacién de la informacion
siguiendo un orden temporal y légico

Elaboracion de inferencias

Descubrir los significados centrales
de la narracion

Proyeccion sobre situaciones
imaginadas partiendo de
experiencias previas.

nueva a la

Aportar  informacion

narracion

Descubrir el respeto de las normas
de la conversacion

Relacionar el cuento con las vivencias
personales

Repartir los turnos a partes iguales

Desarrollar la atencién en una lectura
en grupo

Seguimiento del nivel del habla de
sus alumnos.

Aplicar una actividad donde puedan
justificar sus respuestas

Observar el nivel de comprension de
los mensajes del cuento
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b) ElestiloB

Consideramos el estilo B como “magistral
abierto”, porque combina metas tradicionales como el
respeto a las normas de una conversacion, el
seguimiento escrupuloso de los turnos, y abierto porque
esta centrado en la expresion de cada nifio. La maestra
B tiene en cuenta la evolucién de la expresion oral de
sus alumnos y sus niveles de comunicacion. La labor
de andamiaje se concentra en conectar los contenidos
del cuento con la experiencia real o imaginada de cada
nino, generando respuestas en forma de episodios
personales relacionados con la lectura. Estas
aportaciones de informacion novedosa al cuento son
vitales en la accion de proyeccion sobre el texto. La
maestra ha conseguido que, mediante jugar y
experimentar con experiencias propias del grupo de
clase, el nino se ponga en el lugar del protagonista del
cuento. Puede decirse que el texto del cuento es
entendido como una extensidon magica del entorno que
rodea al nino. En el grupo B la meta prioritaria es la
expresion, a través de observar la evolucion de la
expresion oral de sus alumnos y sus niveles de
comunicacion. La comprension del texto ha quedado
como un objetivo secundario (Tabla 3, apartado 2). En
vez de comprension, opera una recuperacion abierta de
contenidos del cuento, en realidad el texto es un
“pretexto” para la expresion. La maestra ofrece
demandas abiertas de informacién, para que sus
alumnos puedan relacionar experiencias inmediatas, e
imaginar otros lugares y situaciones. La imaginacion es
una fuente importante en este proceso. La maestra
solicita una proyeccion sobre el texto, y méas en
concreto, sobre la situacién de conflicto central que el
protagonista tiene que resolver, motivando a ser
participes del desarrollo de la narraciéon. Estos van a ser
los episodios de los desarrollos mas auténomos en los
discursos de los nifios. La aportacién al discurso viene
dada por el juego de la imaginacién, intentando
posicionarse ante el conflicto central, se crea una
situacién nueva y paralela, un verdadero juego de
simulacién  (Harris, 2005) en un continuo abierto
realidad-ficcién. Pero, en lugar de buscar la informacion
causal consecuente, como la maestra A, la maestra B
activa procesos de lectura dirigidos a integrar la
informacién de la lectura con el conocimiento previo vy,
por tanto, a generar explicaciones mas propias de
textos expositivos que de textos narrativos. ElI mayor
numero de explicaciones se produce a través del uso
combinado de experiencias e imaginacion. La maestra
B promueve el respeto de turnos y el desarrollo de la
capacidad de escucha como obijetivos prioritarios, que
comparte con la ensenanza tradicional. Estos objetivos
marcan un estilo docente que combina el aprendizaje
de las estrategias formales de una conversacion,
reflejadas en la disciplina del turno y el desarrollo de la
capacidad de escucha, con las posibilidades que
permiten las demandas abiertas de informacion. La
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clave para que éstas obtengan las respuestas
esperadas reside en dar suficientes pautas a los ninos,
para que sean capaces de encauzar esa libertad
expresiva.

“La comprension del texto ha sido secundaria,
centrandonos en detalles. Me importa, ante todo, que
los nifios hablen” (Tabla 3: Blogue 2 de la entrevista a
las maestras “Obijetivos de las maestras” Maestra B)

c) ElestiloC

El estilo C lo denominamos como “experiencial
abierto”, puesto que esta centrado en las vivencias de
cada nifo, independientemente de la comprension del
cuento. La maestra es consciente que cada nifio trae
una problemética afectiva, y renuncia a la comprension
y al repaso secuenciado del cuento, para platicar, para
hablar con sus alumnos, independientemente de si sea
interesante, 0 venga o0 no a cuento. Ha descubierto la
labor terapéutica del cuento, y se centra en ella. En
ocasiones hace comentarios como si fuera una mas del
grupo (es la maestra con mayor porcentaje de
afirmaciones). Permite que los nifnos usen el texto del
cuento como un pretexto para que sacar vivencias,
recuerdos, sentimientos, positivos y  negativos,
descubriendo una labor terapéutica y afectiva de la
conversacion. A pesar de esta apertura afectiva, es un
estilo directivo, donde la maestra impone las rutinas, y
en ocasiones deja poco espacio para la continuidad de
las intervenciones de sus alumnos. Las maestras By C
son las mas abiertas en los contenidos, y por tanto, las
que tienen mas dificultades para centrar los contenidos
de los enunciados de los nifios. Su labor como guia se
centra en informacion contenida en el cuento, pero no
en el cuento en si como tipo discursivo, ni como
estructura de significado. El contenido de sus preguntas
tiende a focalizarse en un esquema simplificado del
cuento, ya que el eje no esta en la comprension sino en
la expresion y el respeto de turnos. Manifiestan en la
entrevista no esperar que a esta edad los nifos sean
capaces de justificar sus respuestas (Tabla 2: “Los
estilos docentes”, apartado 5), con lo que en ocasiones
cierran antes de tiempo la posibilidad de continuidad en
el inicio de argumentaciones de los nifos. Al no
centrarse en la secuencia temporal ni en las relaciones
causales, y por tanto en la narracién como una
estructura consistente en un conjunto de hechos
interdependientes y coherentes entre si, no promueve la
integracion de la informacion en un todo coherente. Por
ello sefalamos que mas que construccion grupal, llevan
a cabo una recreacion didactica basada en el
aprendizaje del didlogo. Ambas intentan que el repaso
del cuento ayude a recuperar experiencias vividas por el
grupo en el aula, pero no terminan de conseguirlo,
porque los nifos acuden mas a anécdotas personales
vividas en sus entornos familiares. La clave esta en que
este torrente de expresion de los nifios debe ser bien
canalizado por la maestra, para que no se vaya fuera de
los margenes marcados en la construccién de la



conversacion didactica. La diferencia entre By C, es
que B si parte de un guién, aunque sea abierto, y
recurre a procesos de imaginacion, mientras que C deja
mas a la improvisacion el desarrollo de la discusion,
donde en méas de una ocasidén se muestra muy
intervencionista.

“La comprension de cada parte del cuento era
secundaria, me importaba mas que los nifios fueran al
mensaje del valor de cada cuento” (Tabla 3: Bloque 2
de la entrevista “Obijetivos de las maestras”. Maestra C)

a) ElestiloD

La maestra D se caracteriza por su
“comprension abierta”, fase intermedia entre Ay B. En
el grupo D la maestra se limita a usar las inferencias y la
imaginacion, pero sin centrarse en la trama y estructura
del cuento, no hay un repaso secuencial y l6gico de las
distintas secuencias del texto, como en el grupo A, se
conforma con hacer uso en determinados momentos
de ambas, pero sin darlas continuidad, sin terminar por
apostar por ellas. La maestra no tiene paciencia para ir
desentranando la cadena de eventos interdependientes
que conforman cada texto. Este estilo se caracteriza por
la busqueda de la argumentacién, de establecer la
causa, pero Unicamente del significado central, el valor
que sintetiza la lectura del cuento. Domina el andamiaje
de focalizacion en un tipo de significado central: el valor
o moraleja principal del cuento, generando, a diferencia
del grupo A, una revision abierta del texto.

‘He intentado que den con el mensaje y que
digan el porqué de sus respuestas” (Tabla 3: Bloque 2
de la entrevista “Objetivos de las maestras”. Maestra D)

V.  DiscusioN LA COHERENCIA ENTRE
OBJETIVOS Y ESTILOS EDUCATIVOS

La puesta en discusion a partir de narraciones
es una experiencia de aprendizaje que va configurando
un espacio comun, con el aprendizaje en interaccion
como proceso, y el inicio del pensamiento critico como
producto. Se crea en cada grupo un proceso de
aprendizaje en interaccion. La parte sustancial de esa
interaccion es el aprendizaje, y esta experiencia practica
de taller de cuentos es una experiencia de aprendizaje
en interaccion. Los alumnos se sumergen en un
proceso de creacion colectiva, van aprehendiendo,
haciendo suyos, algunos de los conocimientos que han
ido adquiriendo dentro y fuera de las aulas. En la
medida de aprehender, vivenciar el conocimiento, se
crea algo que sabe a propio, sintiendo el alumno su
asimilaciéon. Algo que puede hacer descubrir el placer
por aprender como meta y proceso. Creacion colectiva
dentro de un grupo pequeno que revierte dentro de un
contexto social de mayor tamano. Conjuntamente
creamos las bases para un producto, y meta, que
retroalimenta el proceso: el pensamiento critico. El
proceso de alfabetizacion no se reduce al desarrollo del
aprendizaje lectoescritor, también se incluye el

desarrollo de la lectura critica, inicio y posibilidad del
pensamiento critico. Aqui situamos el objetivo central de
una pedagogia con los medios de comunicacion social,
junto a una pedagogia de la transmision oral:
introduccion tanto en nifos como en adultos en el
proceso de comprension, elaboracion y analisis critico
de los mensajes. Este tipo de alfabetizacion posibilita
una lectura que estudie las multiples mediatizaciones
de significados del mensaje recibido, y que reflexione
sobre la realidad que presenta. Detectamos, un
creciente temor de los docentes entorno a la influencia
de los medios de comunicacion sobre sus alumnos. “Ya
me gustaria llegarles tanto y tan rapido” se repetia una
profesora. El olvido de los medios esta suponiendo una
de las mayores crisis en la educacion formal,
demandando un cambio de actitud. En la esencia del
concepto de crisis estd el de cambio, no el de
hundimiento. La Escuela debe romper con sus ideales
de homogeneizacion, con esa blusqueda exclusiva en la
racionalidad. Esto aumenta aun més el sentido afectivo
de los medios, el ciudadano los percibe como mas
cercanos e inmediatos que los contenidos formales que
intenta transmitir la educacién. Es un error que una vy
otra permanezcan sin darse validez mutua.

VI.  CONCLUSIONES

Planteamos un enfoque constructivo y creativo
que usa los contenidos y materiales de la cultura para
crear, combinando nuevas formas de cultura, poniendo
a alumnos y profesores al mismo nivel que artistas e
investigadores. Abrimos espacios y experiencias de “re-
creacion” y “re-construccion” cultural que diviertan y
estimulen al grupo, generando campos mas amplios de
significaciones y  utilidades compartidas. Los
contenidos de informacién son, por encima de una
comprension logica inicial, objeto de reelaboracién en
cada grupo de discusion. El problema no esta en la
eleccion de los contenidos a abordar, sino en cémo
abordarlos, cémo procesarlos, metodologia vy
procesamiento de la  informacién  relevante,
seleccionada con unos criterios claros de aprendizaje.
Hay que conseguir la ilusiéon de cada nifio por
participar, junto a un ejercicio constante de actividades
en discusion, y un liderazgo afectivo y eficaz por parte
de cada maestro. Se necesitan horas de préactica para
empezar a ver resultados (Monereo, 2009; Badia et al,
2013).

La formacion y entrenamiento metodoldgico en
la formacion inicial y actualizacion del profesorado,
debieran estar lideradas por los profesionales que
mejor supieron ponerla en préactica en sus aulas,
formacién profunda y especializada centrada en cémo
ensenar a ensenar, y a aprender constructiva vy
creativamente en sus éareas de conocimiento. Los
procesos, actividades y métodos tendran que ser
programados y ensayados en contextos de simulacion
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por los profesores en formacién con grupos reducidos,
previendo la investigacion los procesos de asimilacion,
y retroalimentandose con la observacion de la practica:
diarios escritos, registros de audio y video. La accion
metodoldgica y de procesamiento de la informacién es
compleja y variable, quiza lo méas abierto y dificil de
ensefnar y aprender. De ahi probablemente su escaso
estudio, a pesar de ser clave para que las reformas
educativas operen en la practica escolar. Esto supone
desarrollar un numero amplio de capacidades vy
destrezas, de valores vy actitudes, potenciando
herramientas mentales con tonalidades afectivas. El
ordenador mental de los aprendices, esta cargado de
oxido dentro de la escuela pero no en la vida. Es la
escuela la que debe cambiar para adaptarse a la vida y
por ello distintos autores hablan de “aprendizajes
funcionales  constructivos,  significativos 'y  por
descubrimiento” (Fusca, 2004).

Los estilos docentes expresan la necesidad de
partir de la madurez expresiva para poder canalizar el
proceso de comprensién en su méaxima plenitud vy
extension, a través de una regulacion que busca la
simetria en el reparto de turnos de intervencion (Tabla 3
“Obijetivos de las maestras”). La labor de andamiaje de
las maestras es clave. Su funcién de guia se muestra
mas eficaz cuando las maestras parten del nivel de
expresion del nifo, y logran establecer puentes entre las
demandas iniciales de las maestras y las respuestas y
propuestas de los nifios, generando una estrategia muy
utl para ambos estilos docentes, tanto para la
comprension de la informacion dada (Grupo A), como
para la aportacién de nueva informacion (Grupo B, Cy
D).

Dentro del proceso de participacion la pregunta
o demanda de informacién es la forma de participacion
dominante en las maestras, estrategia fundamental para
construir el andamiaje. Con ayuda de la maestra el nifio
va abstrayendo unidades de significado menores,
detalles y secuencias, palabras y frases simples, para ir
aprendiendo a  sintetizar  unidades  mayores,
especialmente significados centrales. Esta progresiva
apropiacion de acciones que habian partido de la
maestra, ayuda a no conformarse con lo que se dice,
sino a descubrir para qué se dice. Y de forma paralela,
se intuye un avance en la seleccién de informacion,
habilidad creciente para seleccionar la informacion
importante que subyace a las palabras manifiestas,
permitiendo leer las intenciones de l0s personajes, que
son las causas de los hechos que la maestra A revisa
en forma de secuenciacion temporal, y el sentido de la
proyeccién sobre el conflicto que vive cada
protagonista, que demanda la maestra B, junto con un
tertulia de experiencias vividas en la maestra C, y un
repaso de momentos claves enla D.

En el desarrollo de la discusion todas las
maestras analizadas asumen el control del intercambio
formulando preguntas, pero van liberando al nifio de la
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rigidez del turno, produciéndose una clara progresion
de la interacciéon entre ellos. En principio sélo por los
ninos que parten de una mayor capacidad expresiva,
para al final del curso extenderse a gran parte de los
nifos observados. La estructura de la directividad de
las maestras, que fomentan una distribucion de
secuencias de turnos de intervencién marcadas por las
diadas, a una intervencién de la maestra sucede la del
alumno, y a cada intervencién del nifio suele ir
precedida y seguida por otra de la maestra, con
porcentajes similares. Las maestras consiguen en
contadas ocasiones secuencias de intervencion donde
participan todos los nifios del grupo de discusion sin
que intervenga la maestra. Por tanto, la regulacion
comunicativa se muestra independiente de las
diferencias observadas en los objetivos marcados, y en
los estilos docentes. Los nifos con bajos niveles de
expresion, que coinciden con una baja participacion en
los turnos de intervencién, no llegaron nunca a romper
con el esquema diadico. En cambio, se consigue
aportaciones de gran valor y riqueza en los nifios de
niveles mas avanzados. Las maestras aprenden a
elaborar una variedad de preguntas a partir de la
retroalimentacion de sus propios alumnos, asimilando
su préctica docente. Son conscientes de los niveles de
expresion y comprension que tiene cada alumno, pues
son tres cursos los que van a compartir con ellos.
Intentan superar un nivel de “comprension literal”, por
otro mas ‘“interpretativo”, hasta llegar a uno mas
‘aplicado”, empleando  diariamente  estrategias
metacognitivas con sus alumnos, elaboran un
autoconcepto mas amplio como docentes (Buron,
1993).

La coherencia entre objetivos y estilos
educativos sugiere la presencia de una conexion entre
la produccion linguistica del nifio y el estilo de
interaccion que promueve el docente, en tanto se
oriente éste hacia la construccion grupal del relato
(Borzone y Rosemberg, 1994, y Borzone 2005), o hacia
la recuperacion de informacion parcial; ya sea del
cuento, o de experiencias y conocimientos previos. La
reconstruccion grupal de cada relato promueve el uso
de estrategias de discurso narrativo, y favorece los
procesos de comprension (Garate, 1994). La
coherencia del relato implica necesariamente la
focalizacién en los componentes estructurales, y en las
relaciones temporales y causales entre los sucesos
(Bruner, 1997, 2004).

En el proceso de elaboracion de la informacion,
las maestras repiten para remarcar la importancia de lo
que se dice, y como indicador de su implicaciéon en la
actividad, sobre todo en los momentos que los ninos no
son capaces de continuar el discurso. En su labor de
andamiaje es clave la estrategia de reelaboracion de la
informacion, guia que se muestra mas eficaz cuando
las maestras parten del nivel de expresion del nifo, y
logran establecer puentes entre sus demandas iniciales



y las respuestas de los nifos, generando una estrategia
muy Util, tanto para la comprension de la informacién
dada (Grupo Ay D), como para la aportacion de nueva
informacion (Grupo By C).

En este trabajo se ha analizado un tipo de
actividad que promueve el dialogo inter e intrapersonal
acerca de los conceptos e ideas introducidas en el aula,
enganchando a los estudiantes en la resolucion de
problemas complejos y poco estructurados dentro de
contextos auténticos y aplicando conceptos y principios
a situaciones nuevas y desafiantes. Esta y otras
estrategias deberian ponerse a prueba tanto en la
formacion inicial y continua de los profesores e informar

sobre sus resultados de investigacion toda la
comunidad educativa (Hyslop-Margison y Strobel,
2008).

Schoén (1998) realiza una primera aproximacion
global en este ambito, al desarrollar su concepto de
“configuracién del profesional reflexivo”, que incidié en
la importancia de la dimensién artistica de la docencia.
A partir de su planteamiento en el que propone la
necesidad de invertir la loégica, y de no pensar cémo se
debe aplicar el conocimiento cientifico, sino cémo las
practicas docentes son capaces de manejar las zonas
indeterminadas. En las Ultimas décadas se ha hecho
mas explicito el caracter interdisciplinario de los
estudios cualitativos. Y con ello, de una “morfogénesis
didactica” como proceso dinamico, complejo,
autoorganizativo y multireferencial donde el contenido
emerge como forma. Esta didactica, que se ha
denominado “apreciativa y/o generativa” (Jove, 2002:
25-26), crea una serie de acciones especfficas:

1. Visualiza la situacién didactica como posibilidad, el
punto de partida no es el déficit del alumnado sino
la “potencia de sus posibilidades”.

2. Parte de una “mirada apreciativa”, positiva, del
sujeto.

3. Trasciende un pensamiento critico y lo convierte en
“generativo”. Busca reinventar las posibilidades
para el cambioy la accion.

4. Se trata de una situacion mas “colaborativa” que
dirigida.

5. Trabaja con distintos lenguajes: verbales, no
verbales, corporales, visuales, tecnolégicos. ..

6. Crea con el imaginario y la visualizacion.

7. Es transdisciplinar y compleja.

Las conclusiones provisorias nos invitan a
repensar la complejidad del vinculo entre estrategia y
resultado educativo, y no caer en la simplificacion de
buscar relaciones causales del tipo innovacion
pedagogica igual mayor aprendizaje, y modelo técnico
tradicional igual aprendizaje mecanico y repetitivo
(Rodriguez, 2001; Rivera y otros, 2009). Un recurso
tradicional (como el verbalismo y la exposicién, por
ejemplo) puede transformarse en un potente
instrumento de aprendizaje si logra el conflicto cognitivo
y el cambio conceptual necesario para que el alumno

logre construir conocimiento nuevo y aprendizaje
significativo. Por otra parte, leer en grupo y fomentar la
participacion de equipos pueden caer, en la trampa del
falso activismo, al considerar la actividad como buena
en si misma, y pueden servir, en lugar de desarrollar el
aprendizaje comprensivo, a imponer el viejo esquema
de reforzamiento de la memoria mecéanica y aprendizaje
individual (Pozo y otros, 2006). Hoy todos somos

constructivistas (Del Val, 2001), pero hasta cierto
punto...
VII.  SUMMARY EXTENDED
This research aims to understand the

relationship between teaching practices in the teaching
of language and their implicit theories of acquisition.
Building strategies of knowledge in a didactic
conversation is explored during the last year of Early
Childhood Education. Teachers establish a debate in
groups of three children from a previous reading three
books, one per quarter. Each teacher tells the students
a short story that raises conflicts of interest and
cognitive moral children. Then request a debate or
discussion on issues, situations and relationships
between the characters in the story raised. To compare
the observed data we conducted an interview with each
teacher at the end of each data collection during the
three quarters that lasts the observation process. Are
performed in the same classroom where they work. With
the script of questions previously given to each,
establishing an open conversation. We try to find the
teaching style and context of prior departing, and the
objectives that each teacher had set during the
investigation. The information collected provides
professional aspects of their biographies and their
implicit theories about how they use and expect from
reading, dialogue and group work. The concept of
support is implicit theories, also called naive theories,
spontaneous theories, causal theories, intuitive theories,
which are connections between pieces of information
implicitly learned by association, from experiences within
next discounted social groups the individual.

The results showed that there is a relationship
between what teachers think, what they do and what
they say they do in the classroom context. The targets
proposed by the teachers have been shown in direct
relation to the strategies used in the construction of
knowledge. Communicative coherence between the
goals they want to achieve and the teaching style that
developed in the classrooms observed. However, not all
behaviors had a close relationship with the thought, not
all beliefs necessarily had an incidence close to the
action. The provisional findings invite us to rethink the
complexity of the link between strategy and educational
outcome , and not fall into the simplification of seeking
causal relationships more equal educational innovation
type learning, and technical model like traditional
mechanical and rote learning. A traditional remedy (as
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the verbiage and exposure) can be transformed into a
powerful leamning tool if you manage cognitive conflict

and the need for

the student to construct new

knowledge and achieve meaningful learning conceptual
change. Moreover, read together and encourage the
participation of teams can fall into the trap of false
activism , considering the activity as a good in itself |
and can serve , instead of developing comprehensive
learning , to impose the old scheme mechanical
reinforcement of memory and individual learning. Today
we are all constructivists, but to some extent.
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Influence of Broca’'s Aphasia and Wernick's
Aphasia on Language Disorder

Farjana Khanum

Abstract- Human brain and language are closely related to
each other as normal speech production is hampered when
brain receives an injury. The names of Paul Broca and Carl
Wernick are closely associated with the research of brain-
language relationship. To find out the practicality of their
research it is necessary to study of some cases regarding
Broca's aphasia and Wernick's aphasia. This article has
attempted to analyze the symptoms of aphasia, to explore
how this influence language and cognitive behaviors. Based
on interviewing three patients the findings reveal that if left
hemisphere of human brain gets any trauma normal language
production is hampered. The article ends with some
suggestion to help the patient’'s surroundings recovering
language soon.

Keywords . human brain, language, left hemisphere,
frontal lobe, temporal lobe, injury, aamage, broca's
aphasia, wernick's aphasia, recovery, efc.

. INTRODUCTION

phasia is the neurological term for any language
disorder that resulted from brain damage caused

by diseases or trauma. From the beginning of
history researchers and doctors tried to find out the
relationship between language and brain. Though Plato
and Aristotle failed to recognize brain’s crucial functions
in the language, the writing of the same period e.g.
Hippocratic physicians threw much light on the issue. In
1864, Paul Broca observed that any damage to the front
part of left hemisphere resulted in loss of speech,
whereas damage to the right side did not. The frontal
lobe of the left hemisphere is called Broca's area.
Thirteen years after Broca, Wernick presented a paper
that described another variety of Aphasia which occurs
at the back portion of left hemisphere. Both Broca’s
aphasia and Wernick’'s aphasia cause language
disorder in two different ways. This article has
presented three cases regarding language disorder
explaining the place and effect of Aphasia on the left
hemisphere of the brain of patients.

11. BRAIN AND LANGUAGE

The surface of brain is cortex or grey matter
where resides the grammar that represents the
knowledge of language. The cortex is the decision
making organ of the body. It receives messages from all
the sensory organs and it does all voluntary actions. The

Author: Jatlya Kabli Kazi Nazrul Islarm University.
e-mail: khanumftarjanab@gmail.com

brain is composed of cerebral hemisphere, one on the
right, and one on the left joined by the corpus callosum.
In general, the left hemisphere supervises the right side
of the body, and the right hemisphere supervises the left
side. In the middle of the 19" century the scientists have
assumed that it is possible to discover the particular
brain areas where language capacities are located. In
the early 19" century Franz Joseph Gall puts forward the
theory of localization. He suggests that frontal lobes of
the brain were the location of language. Gall shows that
brain is not a uniform mass and is divided into two
distinct anatomical faculties. From them one s
responsible for language.

He is the pioneer scientist who denies the idea
that brain is a structured organ. He instead argues in
favor of modularity. In 1864, Paul Broca relates
language to the left side of the brain. Here Broca also
says that brain is clearly divided and lateralized.
Assyrian and Babylonian cuneiform tablets find that if
human brain has some fire or happenings or trauma
language disorder begins.  Greek Hippocratic
physicians find that loss of speech often occurs
simultaneously with paralysis of the right side of the
body. Language disorder also happens for brain tumor
in the left hemisphere or Broca’s area.

III.  METHODOLOGY

For qualitative information depth interviews
were done with three patients who have language
disorder. Before arranging interview a set of questions
was framed. On the basis of the response from the
interviewees, additional questions were asked in attempt
to expand and enrich the interview experience. During
the interviews, both audio-recording devices and note
taking were used. The interviews were conducted in the
mother language (Bangla) of the interviewees. As the
study is related to language production the interviews
were translated into English. Later on Bangla sounds
were transformed into English on the basis of similarity
that carried the best resemblance. In order to clarify the
nature of disorder the patient’s speech is quoted directly
in case study 1.

IV. PATIENT'S HISTORY

A ten years old boy called Rana has got a
serious injury in his head by the falling of coconut from a
tree. The injured place was the right front side of the

© 2014 Global Journals Inc. (US)

Global Journal of Human-Social Science (A) Volume XIV Issue IX Version I E Year 2014



Global Journal of Human-Social Science (A) Volume XIV Issue IX Version I E Year 2014

head where left hemisphere is located. He felled
unconscious on the spot. After pouring water on the
head for some minutes he was taken to the hospital. At
the hospital the doctor pushed a saline to him and
made some tests. A city scan was done to identify the
exact place of the brain injury and the impression was
like this:

1. Depressed fracture of right side of frontal bone and
left parieto temporal and fronto-parietal regions.

2. Intra cerebral areas and hemorrhagic contusions
(left parieto-temporal regions and left frontal region
involving cortical areas and adjoining white matter.

3. Subarachnoid extension of hemorrhage.

The doctors found a depressed fracture on the
left frontal bone scalp. After three days an operation was
done to replace the bone. The patient did not get his
sense yet. He was kept in conservative treatment for
fiteen days. During this treatment he was semi
conscious. He was unable to move his right side of the
body and could not speak. If anybody called by his
name he did not respond because he could not hear.
But he could understand everything as he opened his
mouth when food was given to him. The doctors
prescribed some medicine to him and suggested his
relatives to exercise the right hand and leg. Gradually he
started responding and he was taken to home. The
doctors said that his frontal lobe of left hemisphere is
injured as his language capability is hampered. But
Broca’s area was not totally damaged and he would be
recover within one month. According to the doctor, if
Broca’s area is damaged the patient will be unable to
recover his linguistic capability. It became clearer when
an observation was done on his disordered speech.
After two months an interview took place with Rana to
examine the nature of his speech.

V.  (OBSERVATION

The patient’s linguistic recovery is tested
through an interview with pre-framed questionnaire. He
is asked to describe what he was doing immediate
before the accident. To answer this question it requires
him to produce a long description. He keeps silence for
some moments after being asked. He takes long
pauses before producing some words. The principle
observation is the patient’s tendency of using only verb.
Sometimes the transition from subject to verb becomes
difficult for him. Some utterances are quotable:

“ S =T ( CAEfRETE) (pauses)
NTATT TIF MEF® ( ME) ... FUT I AT a7
(of3 fon) srar F{TRAT L. (Pauses). TH® ATISIN,
T f&far (Frratssrae ) Ffer

Rana’s linguistic difficulty includes grammatical
incorrectness. He sometimes utters the content words
without any  sentence  structure.  Grammatical
correctness is lost and irregular series of content words
are found on the speech. He sometimes cannot

© 2014 Global Journals Inc. (US)

produce the ‘r' sound. He is unable to complete the
sentence and he cannot remember his friend’s name
and actually what kinds of play they were playing. He
skips the word | (31f3l) most of the time and produces
some individual words whatever he could remember. He
cannot pronounce the unfamiliar words like- city scan,
therapy, paralysis, etc. The formation of plural is also
problematic.

VI. FINDINGS

The interview shows some linguistic disorders
which are identical with Broca’s aphasia.

Before the accident he was able to read and
write. But when he is asked to read his name and
address he could not remember some words and
mostly the letters. He takes much time and murmurs
most of the time. The patient fails to produce the desired
sounds. His facial expression shows that he is able to
understand the questions but cannot answer
immediately.

Another aspect of his linguistic disorder is his
inability to produce sentence in correct tense. Most of
the time, he does not use any sentence linkers and
continues with amalgamation. Sometimes the words are
not clear enough to comprehend.

In the pronunciation much difficulty is noticed.
There are some sounds like z, j, w and especially the
Bengali joined letters are problematic. He feels uneasy
at the time of producing these sounds and tries to carry
on skipping these words. The injury at the frontal lobe of
left hemisphere is responsible for this disorder.
Moreover, his right hand and leg is almost paralyzed for
the damage of the left hemisphere as left hemisphere
supervises the right portion of the body.

There are some noticeable disorders in the
patient which are identical with Broca’s Aphasia such as
labored speech, difficulties in word findings, pauses and
difficulties in using linkers. As the patient is only at ten
his lateralization is not yet completed and there is a
possibility to recover.

VII. PATIENT'S HISTORY

It is a study on a patient, Sakhina Begum of
almost 75 years old. Through the investigation it is found
that 18 months ago she got a brain stroke and became
senseless for three days. After getting the sense back
the patient could not speak and her right side of the
body became paralyzed. At the speechless period she
was able to understand other's speech. Passing 15
days in complete speechless state the patient started to
speak a little. In the meantime she was treated with both
the medical and herbal treatment. Later on she was
under a long term herbal treatment and gradually her
linguistic ability was recovering.

VIII. FINDINGS

Presently the patient is interviewed and asked
different questions in order to find out her present



linguistic ability. The patient answers every question but
her speech is not clear enough. When she needs to
produce long sentences it requires hard labor from her.
The interviewer asks her whether she feels any trouble in
speaking or not. In the answer the patient says ‘I
become very much tired after speaking for several
minutes and feel bad in my head.” It is noticed that she
speaks very slowly and the sentences come out with
some pauses. During the interview the patient shows a
tendency to avoid speaking much. Most of the time she
tries to answer the questions with only single verbs.

As she has weakness in her arm and leg one
kind of numbness is noticed. She remains in confusion
all the time. She expresses her frustration about the
present condition preferring death to the miserable life.
The patient whose Broca’s area has been damaged by
stroke has these kinds of disorder like labored speech,
pauses, unclear articulation, tendency to shorten the
sentences, physical weakness and frustration. A gradual
recovery may occur if the patient gets proper treatment
and co-operation from the surroundings.

[X. PATIENT'S HISTORY

A study was done on a woman of 40 named
Nasrin Akhter who had a brain tumor on the temporal
lobe of left hemisphere. At time of interview her disease
was diagnosed and a brain operation was scheduled.
The disease was primarily noticed with some disorders
in her speech. The city scan report showed a tumor on
her brain just at the back portion of left hemisphere. This
specific area is known as Wernick’s area.

Carl Wernick describes this variety of aphasia.
According to him the patients with this kind of aphasia
speak fluently with good intonation and pronunciation
but with numerous lexical errors. They often produce
jargon and nonsense words. They also have difficulty in
comprehending speech.

X.  OBSERVATION

It was very difficult to arrange a successful
conversation with the patient. As we are observing her
linguistic level a portion of her speech has been
translated and quoted here.

The question was about her favorite food and
favorite person. She starts speaking and continues this
way- “ | eat three times a day and sleeps only. Nobody
gives me any work to do and they do not love me. You
know, when | was young | played chorui Vati( picnic)
with my friends and enjoyed much. Watching television
is a pleasure to me. My husband loves another woman
and stays with her. | don't like him at all.”

The speech is started with irrelevant answer to
the question. She does not trust her husband though he
has no relation with any other woman. Not only her
husband she cannot tolerate the other people also. She
repeats her words again and again. But she uses small
simple sentences and only the content. The function

words are not used much in her speech. Her family
members inform that sometimes she talks to herself and
she is not at all aware about her aphasia.

XI.  FINDINGS

The interview takes place before the operation
in order to observe her linguistic state. The interview is
arranged in a friendly environment which helps the
patient to speak spontaneously. The research finds that
the patient does not bother about the question and
speaks whatever she likes. A tendency of repetition is
noticed. She is unable to relate and at the time of
speaking she becomes angry if anybody interferes. But
there is no disorder with her pronunciation. Her shouting
in anger proves that she has no problem with the
intonation. The doctor’s advise her family to keep her in
a friendly mood and not to make her excited. As she has
a tumor on the back portion of left hemisphere her
speech is hampered. Most of the symptoms of
Wernick’s aphasia are found in her speech. The doctors
hope that the patient will recover after the operation and
her speech will be normal. The observation finds that the
patient with Wemnick’s aphasia is not a mad but has
disordered linguistic state.

XII.  CONCLUSION

Language ability is often disrupted in the
immediate aftermath of a stroke or severe head injury. In
many cases, however, even after extensive injury,
language skills return to normal or near-normal
spontaneously over a period of weeks or months when
the brain recovers from the physical assault. Children
under the age of 8-10 are especially likely to recover
language skills disrupted by a head injury, probably
because in the young and more pliant brain healthy
tissue can assume the roles once played by damaged
nerve cells. But the brains of adults are less resilient,
and lasting language difficulties are more likely to result.
Speech therapy and counseling can be very useful to
those with persistent language problems. Therapists
can train patients to use the language skills that remain
intact more effectively. They can teach both patients and
families alternative means of communicating, like
singing, a skill in which the ability to summon words
often remains intact even when non-melodic speech is
seriously disrupted. Experts say that the sooner after
injury that speech therapy begins the more effective it is
likely to be. At least, therapy may help avert the serious
emotional and social consequences of aphasia.
Therapists and counselors can help patients find new
occupations and avocations that are less dependent on
language. Through the study and observation of three
patients the article has dealt with Broca’s aphasia and
Wernick’s aphasia. The patient’s history and research
findings show that the degree of recovery depends on
the age of patient and on the nature of injury.
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that proper amendment can take place for the benefit of entire research community.\/@/
We shall provide details of particular standard only on receipt of request from the{']

Board.

The board members can also join us as Individual Fellow with 40% discount on total

fees applicable to Individual Fellow. They will be entitled to avail all the benefits as

declared. Please visit Individual Fellow-sub menu of Globallournals.org to have more
.1, relevant details.

Journals Rescar
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We shall provide you intimation regarding launching of e-version of journal of your stream time to
time. This may be utilized in your library for the enrichment of knowledge of your students as well as it
can also be helpful for the concerned faculty members.

After nomination of your institution as “Institutional Fellow” and constantly
functioning successfully for one year, we can consider giving recognition to your
ﬁ. meminstitute to function as Regional/Zonal office on our behalf.
“F®The board can also take up the additional allied activities for betterment after our
consultation.

The following entitlements are applicable to individual Fellows:

Open Association of Research Society, U.S.A (OARS) By-laws states that an individual
Fellow may use the designations as applicable, or the corresponding initials. The
Credentials of individual Fellow and Associate designations signify that the individual
has gained knowledge of the fundamental concepts. One is magnanimous and - .
proficient in an expertise course covering the professional code of conduct, and """'::Jff;f}“
follows recoenized standards of practice.

K'& -0

o Open Association of Research Society (US)/ Global Journals Incorporation (USA), as
...'( r described in Corporate Statements, are educational, research publishing and
ALt i anni= brofessional membership organizations. Achieving our individual Fellow or Associate
status is based mainly on meeting stated educational research requirements.

Disbursement of 40% Royalty earned through Global Journals : Researcher = 50%, Peer 1

Reviewer = 37.50%, Institution = 12.50% E.g. Out of 40%, the 20% benefit should be

passed on to researcher, 15 % benefit towards remuneration should be given to a |
reviewer and remaining 5% is to be retained by the institution. ﬁ:‘

We shall provide print version of 12 issues of any three journals [as per your requirement] out of our
38 journals worth $ 2376 USD.

Other:

The individual Fellow and Associate designations accredited by Open Association of Research
Society (US) credentials signify guarantees following achievements:

> The professional accredited with Fellow honor, is entitled to various benefits viz. name, fame,
honor, regular flow of income, secured bright future, social status etc.
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In addition to above, if one is single author, then entitled to 40% discount on publishing
research paper and can get 10%discount if one is co-author or main author among group of
authors.

The Fellow can organize symposium/seminar/conference on behalf of Global Journals
Incorporation (USA) and he/she can also attend the same organized by other institutes on
behalf of Global Journals.

The Fellow can become member of Editorial Board Member after completing 3yrs.

The Fellow can earn 60% of sales proceeds from the sale of reference/review
books/literature/publishing of research paper.

Fellow can also join as paid peer reviewer and earn 15% remuneration of author charges and
can also get an opportunity to join as member of the Editorial Board of Global Journals
Incorporation (USA)

e This individual has learned the basic methods of applying those concepts and techniques to
common challenging situations. This individual has further demonstrated an in—depth
understanding of the application of suitable techniques to a particular area of research
practice.

Note :

”

Vil

In future, if the board feels the necessity to change any board member, the same can be done with
the consent of the chairperson along with anyone board member without our approval.

In case, the chairperson needs to be replaced then consent of 2/3rd board members are required
and they are also required to jointly pass the resolution copy of which should be sent to us. In such
case, it will be compulsory to obtain our approval before replacement.

In case of “Difference of Opinion [if any]” among the Board members, our decision will be final and
binding to everyone. Z
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PROCESS OF SUBMISSION OF RESEARCH PAPER

The Area or field of specialization may or may not be of any category as mentioned in
‘Scope of Journal’ menu of the Globallournals.org website. There are 37 Research
Journal categorized with Six parental Journals GJCST, GIMR, GJRE, GJMBR, GISFR,
GJHSS. For Authors should prefer the mentioned categories. There are three widely
used systems UDC, DDC and LCC. The details are available as ‘Knowledge Abstract’ at
Home page. The major advantage of this coding is that, the research work will be
exposed to and shared with all over the world as we are being abstracted and indexed
worldwide.

The paper should be in proper format. The format can be downloaded from first page of
‘Author Guideline’” Menu. The Author is expected to follow the general rules as
mentioned in this menu. The paper should be written in MS-Word Format
(*.DOC,*.DOCX).

The Author can submit the paper either online or offline. The authors should prefer
online submission.Online Submission: There are three ways to submit your paper:

(A) (1) First, register yourself using top right corner of Home page then Login. If you
are already registered, then login using your username and password.

(1) Choose corresponding Journal.
() Click ‘Submit Manuscript’. Fill required information and Upload the paper.

(B) If you are using Internet Explorer, then Direct Submission through Homepage is
also available.

(C) If these two are not conveninet , and then email the paper directly to
dean@globaljournals.org.

Offline Submission: Author can send the typed form of paper by Post. However, online
submission should be preferred.
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PREFERRED AUTHOR GUIDELINES

MANUSCRIPT STYLE INSTRUCTION (Must be strictly followed)

Page Size: 8.27" X 11"

e Left Margin: 0.65

e  Right Margin: 0.65

e  Top Margin: 0.75

. Bottom Margin: 0.75

e  Font type of all text should be Swis 721 Lt BT.

e  Paper Title should be of Font Size 24 with one Column section.

e Author Name in Font Size of 11 with one column as of Title.

e  Abstract Font size of 9 Bold, “Abstract” word in Italic Bold.

e Main Text: Font size 10 with justified two columns section

e  Two Column with Equal Column with of 3.38 and Gaping of .2

e  First Character must be three lines Drop capped.

e  Paragraph before Spacing of 1 pt and After of O pt.

e Line Spacing of 1 pt

e large Images must be in One Column

e Numbering of First Main Headings (Heading 1) must be in Roman Letters, Capital Letter, and Font Size of 10.
e Numbering of Second Main Headings (Heading 2) must be in Alphabets, Italic, and Font Size of 10.

You can use your own standard format also.
Author Guidelines:

1. General,

2. Ethical Guidelines,

3. Submission of Manuscripts,

4. Manuscript’s Category,

5. Structure and Format of Manuscript,
6. After Acceptance.

1. GENERAL

Before submitting your research paper, one is advised to go through the details as mentioned in following heads. It will be beneficial,
while peer reviewer justify your paper for publication.

Scope

The Global Journals Inc. (US) welcome the submission of original paper, review paper, survey article relevant to the all the streams of
Philosophy and knowledge. The Global Journals Inc. (US) is parental platform for Global Journal of Computer Science and Technology,
Researches in Engineering, Medical Research, Science Frontier Research, Human Social Science, Management, and Business organization.
The choice of specific field can be done otherwise as following in Abstracting and Indexing Page on this Website. As the all Global
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Journals Inc. (US) are being abstracted and indexed (in process) by most of the reputed organizations. Topics of only narrow interest will
not be accepted unless they have wider potential or consequences.

2. ETHICAL GUIDELINES
Authors should follow the ethical guidelines as mentioned below for publication of research paper and research activities.

Papers are accepted on strict understanding that the material in whole or in part has not been, nor is being, considered for publication
elsewhere. If the paper once accepted by Global Journals Inc. (US) and Editorial Board, will become the copyright of the Global Journals
Inc. (US).

Authorship: The authors and coauthors should have active contribution to conception design, analysis and interpretation of findings.
They should critically review the contents and drafting of the paper. All should approve the final version of the paper before
submission

The Global Journals Inc. (US) follows the definition of authorship set up by the Global Academy of Research and Development. According
to the Global Academy of R&D authorship, criteria must be based on:

1) Substantial contributions to conception and acquisition of data, analysis and interpretation of the findings.
2) Drafting the paper and revising it critically regarding important academic content.
3) Final approval of the version of the paper to be published.

All authors should have been credited according to their appropriate contribution in research activity and preparing paper. Contributors
who do not match the criteria as authors may be mentioned under Acknowledgement.

Acknowledgements: Contributors to the research other than authors credited should be mentioned under acknowledgement. The
specifications of the source of funding for the research if appropriate can be included. Suppliers of resources may be mentioned along
with address.

Appeal of Decision: The Editorial Board’s decision on publication of the paper is final and cannot be appealed elsewhere.

Permissions: It is the author's responsibility to have prior permission if all or parts of earlier published illustrations are used in this
paper.

Please mention proper reference and appropriate acknowledgements wherever expected.

If all or parts of previously published illustrations are used, permission must be taken from the copyright holder concerned. It is the
author's responsibility to take these in writing.

Approval for reproduction/modification of any information (including figures and tables) published elsewhere must be obtained by the
authors/copyright holders before submission of the manuscript. Contributors (Authors) are responsible for any copyright fee involved.

3. SUBMISSION OF MANUSCRIPTS

Manuscripts should be uploaded via this online submission page. The online submission is most efficient method for submission of
papers, as it enables rapid distribution of manuscripts and consequently speeds up the review procedure. It also enables authors to
know the status of their own manuscripts by emailing us. Complete instructions for submitting a paper is available below.

Manuscript submission is a systematic procedure and little preparation is required beyond having all parts of your manuscript in a given
format and a computer with an Internet connection and a Web browser. Full help and instructions are provided on-screen. As an author,
you will be prompted for login and manuscript details as Field of Paper and then to upload your manuscript file(s) according to the
instructions.
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To avoid postal delays, all transaction is preferred by e-mail. A finished manuscript submission is confirmed by e-mail immediately and
your paper enters the editorial process with no postal delays. When a conclusion is made about the publication of your paper by our
Editorial Board, revisions can be submitted online with the same procedure, with an occasion to view and respond to all comments.

Complete support for both authors and co-author is provided.

4. MANUSCRIPT’S CATEGORY

Based on potential and nature, the manuscript can be categorized under the following heads:
Original research paper: Such papers are reports of high-level significant original research work.
Review papers: These are concise, significant but helpful and decisive topics for young researchers.
Research articles: These are handled with small investigation and applications

Research letters: The letters are small and concise comments on previously published matters.

5.STRUCTURE AND FORMAT OF MANUSCRIPT

The recommended size of original research paper is less than seven thousand words, review papers fewer than seven thousands words
also.Preparation of research paper or how to write research paper, are major hurdle, while writing manuscript. The research articles and
research letters should be fewer than three thousand words, the structure original research paper; sometime review paper should be as
follows:

Papers: These are reports of significant research (typically less than 7000 words equivalent, including tables, figures, references), and
comprise:

(a)Title should be relevant and commensurate with the theme of the paper.

(b) A brief Summary, “Abstract” (less than 150 words) containing the major results and conclusions.

(c) Up to ten keywords, that precisely identifies the paper's subject, purpose, and focus.

(d) An Introduction, giving necessary background excluding subheadings; objectives must be clearly declared.

(e) Resources and techniques with sufficient complete experimental details (wherever possible by reference) to permit repetition;
sources of information must be given and numerical methods must be specified by reference, unless non-standard.

(f) Results should be presented concisely, by well-designed tables and/or figures; the same data may not be used in both; suitable
statistical data should be given. All data must be obtained with attention to numerical detail in the planning stage. As reproduced design
has been recognized to be important to experiments for a considerable time, the Editor has decided that any paper that appears not to
have adequate numerical treatments of the data will be returned un-refereed;

(g) Discussion should cover the implications and consequences, not just recapitulating the results; conclusions should be summarizing.
(h) Brief Acknowledgements.
(i) References in the proper form.

Authors should very cautiously consider the preparation of papers to ensure that they communicate efficiently. Papers are much more
likely to be accepted, if they are cautiously designed and laid out, contain few or no errors, are summarizing, and be conventional to the
approach and instructions. They will in addition, be published with much less delays than those that require much technical and editorial
correction.
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The Editorial Board reserves the right to make literary corrections and to make suggestions to improve briefness.
It is vital, that authors take care in submitting a manuscript that is written in simple language and adheres to published guidelines.
Format

Language: The language of publication is UK English. Authors, for whom English is a second language, must have their manuscript
efficiently edited by an English-speaking person before submission to make sure that, the English is of high excellence. It is preferable,
that manuscripts should be professionally edited.

Standard Usage, Abbreviations, and Units: Spelling and hyphenation should be conventional to The Concise Oxford English Dictionary.
Statistics and measurements should at all times be given in figures, e.g. 16 min, except for when the number begins a sentence. When
the number does not refer to a unit of measurement it should be spelt in full unless, it is 160 or greater.

Abbreviations supposed to be used carefully. The abbreviated name or expression is supposed to be cited in full at first usage, followed
by the conventional abbreviation in parentheses.

Metric SI units are supposed to generally be used excluding where they conflict with current practice or are confusing. For illustration,
1.4 | rather than 1.4 x 10-3 m3, or 4 mm somewhat than 4 x 10-3 m. Chemical formula and solutions must identify the form used, e.g.
anhydrous or hydrated, and the concentration must be in clearly defined units. Common species names should be followed by
underlines at the first mention. For following use the generic name should be constricted to a single letter, if it is clear.

Structure
All manuscripts submitted to Global Journals Inc. (US), ought to include:

Title: The title page must carry an instructive title that reflects the content, a running title (less than 45 characters together with spaces),
names of the authors and co-authors, and the place(s) wherever the work was carried out. The full postal address in addition with the e-
mail address of related author must be given. Up to eleven keywords or very brief phrases have to be given to help data retrieval, mining
and indexing.

Abstract, used in Original Papers and Reviews:
Optimizing Abstract for Search Engines

Many researchers searching for information online will use search engines such as Google, Yahoo or similar. By optimizing your paper for
search engines, you will amplify the chance of someone finding it. This in turn will make it more likely to be viewed and/or cited in a
further work. Global Journals Inc. (US) have compiled these guidelines to facilitate you to maximize the web-friendliness of the most
public part of your paper.

Key Words

A major linchpin in research work for the writing research paper is the keyword search, which one will employ to find both library and
Internet resources.

One must be persistent and creative in using keywords. An effective keyword search requires a strategy and planning a list of possible
keywords and phrases to try.

Search engines for most searches, use Boolean searching, which is somewhat different from Internet searches. The Boolean search uses
"operators," words (and, or, not, and near) that enable you to expand or narrow your affords. Tips for research paper while preparing

research paper are very helpful guideline of research paper.

Choice of key words is first tool of tips to write research paper. Research paper writing is an art.A few tips for deciding as strategically as
possible about keyword search:
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e One should start brainstorming lists of possible keywords before even begin searching. Think about the most
important concepts related to research work. Ask, "What words would a source have to include to be truly
valuable in research paper?" Then consider synonyms for the important words.

e It may take the discovery of only one relevant paper to let steer in the right keyword direction because in most
databases, the keywords under which a research paper is abstracted are listed with the paper.

e One should avoid outdated words.

Keywords are the key that opens a door to research work sources. Keyword searching is an art in which researcher's skills are
bound to improve with experience and time.

Numerical Methods: Numerical methods used should be clear and, where appropriate, supported by references.
Acknowledgements: Please make these as concise as possible.

References

References follow the Harvard scheme of referencing. References in the text should cite the authors' names followed by the time of their
publication, unless there are three or more authors when simply the first author's name is quoted followed by et al. unpublished work
has to only be cited where necessary, and only in the text. Copies of references in press in other journals have to be supplied with
submitted typescripts. It is necessary that all citations and references be carefully checked before submission, as mistakes or omissions
will cause delays.

References to information on the World Wide Web can be given, but only if the information is available without charge to readers on an
official site. Wikipedia and Similar websites are not allowed where anyone can change the information. Authors will be asked to make
available electronic copies of the cited information for inclusion on the Global Journals Inc. (US) homepage at the judgment of the
Editorial Board.

The Editorial Board and Global Journals Inc. (US) recommend that, citation of online-published papers and other material should be done
via a DOI (digital object identifier). If an author cites anything, which does not have a DOI, they run the risk of the cited material not
being noticeable.

The Editorial Board and Global Journals Inc. (US) recommend the use of a tool such as Reference Manager for reference management
and formatting.

Tables, Figures and Figure Legends

Tables: Tables should be few in number, cautiously designed, uncrowned, and include only essential data. Each must have an Arabic
number, e.g. Table 4, a self-explanatory caption and be on a separate sheet. Vertical lines should not be used.

Figures: Figures are supposed to be submitted as separate files. Always take in a citation in the text for each figure using Arabic numbers,
e.g. Fig. 4. Artwork must be submitted online in electronic form by e-mailing them.

Preparation of Electronic Figures for Publication

Even though low quality images are sufficient for review purposes, print publication requires high quality images to prevent the final
product being blurred or fuzzy. Submit (or e-mail) EPS (line art) or TIFF (halftone/photographs) files only. MS PowerPoint and Word
Graphics are unsuitable for printed pictures. Do not use pixel-oriented software. Scans (TIFF only) should have a resolution of at least 350
dpi (halftone) or 700 to 1100 dpi (line drawings) in relation to the imitation size. Please give the data for figures in black and white or
submit a Color Work Agreement Form. EPS files must be saved with fonts embedded (and with a TIFF preview, if possible).

For scanned images, the scanning resolution (at final image size) ought to be as follows to ensure good reproduction: line art: >650 dpi;
halftones (including gel photographs) : >350 dpi; figures containing both halftone and line images: >650 dpi.
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Color Charges: It is the rule of the Global Journals Inc. (US) for authors to pay the full cost for the reproduction of their color artwork.
Hence, please note that, if there is color artwork in your manuscript when it is accepted for publication, we would require you to
complete and return a color work agreement form before your paper can be published.

Figure Legends: Self-explanatory legends of all figures should be incorporated separately under the heading 'Legends to Figures'. In the
full-text online edition of the journal, figure legends may possibly be truncated in abbreviated links to the full screen version. Therefore,
the first 100 characters of any legend should notify the reader, about the key aspects of the figure.

6. AFTER ACCEPTANCE

Upon approval of a paper for publication, the manuscript will be forwarded to the dean, who is responsible for the publication of the
Global Journals Inc. (US).

6.1 Proof Corrections

The corresponding author will receive an e-mail alert containing a link to a website or will be attached. A working e-mail address must
therefore be provided for the related author.

Acrobat Reader will be required in order to read this file. This software can be downloaded
(Free of charge) from the following website:

www.adobe.com/products/acrobat/readstep2.html. This will facilitate the file to be opened, read on screen, and printed out in order for
any corrections to be added. Further instructions will be sent with the proof.

Proofs must be returned to the dean at dean@globaljournals.org within three days of receipt.

As changes to proofs are costly, we inquire that you only correct typesetting errors. All illustrations are retained by the publisher. Please
note that the authors are responsible for all statements made in their work, including changes made by the copy editor.

6.2 Early View of Global Journals Inc. (US) (Publication Prior to Print)

The Global Journals Inc. (US) are enclosed by our publishing's Early View service. Early View articles are complete full-text articles sent in
advance of their publication. Early View articles are absolute and final. They have been completely reviewed, revised and edited for
publication, and the authors' final corrections have been incorporated. Because they are in final form, no changes can be made after
sending them. The nature of Early View articles means that they do not yet have volume, issue or page numbers, so Early View articles
cannot be cited in the conventional way.

6.3 Author Services

Online production tracking is available for your article through Author Services. Author Services enables authors to track their article -
once it has been accepted - through the production process to publication online and in print. Authors can check the status of their
articles online and choose to receive automated e-mails at key stages of production. The authors will receive an e-mail with a unique link
that enables them to register and have their article automatically added to the system. Please ensure that a complete e-mail address is
provided when submitting the manuscript.

6.4 Author Material Archive Policy

Please note that if not specifically requested, publisher will dispose off hardcopy & electronic information submitted, after the two
months of publication. If you require the return of any information submitted, please inform the Editorial Board or dean as soon as
possible.

6.5 Offprint and Extra Copies

A PDF offprint of the online-published article will be provided free of charge to the related author, and may be distributed according to
the Publisher's terms and conditions. Additional paper offprint may be ordered by emailing us at: editor@globaljournals.org .
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Before start writing a good quality Computer Science Research Paper, let us first understand what is Computer Science Research Paper?
So, Computer Science Research Paper is the paper which is written by professionals or scientists who are associated to Computer Science
and Information Technology, or doing research study in these areas. If you are novel to this field then you can consult about this field
from your supervisor or guide.

TECHNIQUES FOR WRITING A GOOD QUALITY RESEARCH PAPER:

1. Choosing the topic: In most cases, the topic is searched by the interest of author but it can be also suggested by the guides. You can
have several topics and then you can judge that in which topic or subject you are finding yourself most comfortable. This can be done by
asking several questions to yourself, like Will | be able to carry our search in this area? Will | find all necessary recourses to accomplish
the search? Will | be able to find all information in this field area? If the answer of these types of questions will be "Yes" then you can
choose that topic. In most of the cases, you may have to conduct the surveys and have to visit several places because this field is related
to Computer Science and Information Technology. Also, you may have to do a lot of work to find all rise and falls regarding the various
data of that subject. Sometimes, detailed information plays a vital role, instead of short information.

2. Evaluators are human: First thing to remember that evaluators are also human being. They are not only meant for rejecting a paper.
They are here to evaluate your paper. So, present your Best.

3. Think Like Evaluators: If you are in a confusion or getting demotivated that your paper will be accepted by evaluators or not, then
think and try to evaluate your paper like an Evaluator. Try to understand that what an evaluator wants in your research paper and
automatically you will have your answer.

4. Make blueprints of paper: The outline is the plan or framework that will help you to arrange your thoughts. It will make your paper
logical. But remember that all points of your outline must be related to the topic you have chosen.

5. Ask your Guides: If you are having any difficulty in your research, then do not hesitate to share your difficulty to your guide (if you
have any). They will surely help you out and resolve your doubts. If you can't clarify what exactly you require for your work then ask the
supervisor to help you with the alternative. He might also provide you the list of essential readings.

6. Use of computer is recommended: As you are doing research in the field of Computer Science, then this point is quite obvious.
7. Use right software: Always use good quality software packages. If you are not capable to judge good software then you can lose

quality of your paper unknowingly. There are various software programs available to help you, which you can get through Internet.

8. Use the Internet for help: An excellent start for your paper can be by using the Google. It is an excellent search engine, where you can
have your doubts resolved. You may also read some answers for the frequent question how to write my research paper or find model
research paper. From the internet library you can download books. If you have all required books make important reading selecting and
analyzing the specified information. Then put together research paper sketch out.

9. Use and get big pictures: Always use encyclopedias, Wikipedia to get pictures so that you can go into the depth.

10. Bookmarks are useful: When you read any book or magazine, you generally use bookmarks, right! It is a good habit, which helps to
not to lose your continuity. You should always use bookmarks while searching on Internet also, which will make your search easier.

11. Revise what you wrote: When you write anything, always read it, summarize it and then finalize it.
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12. Make all efforts: Make all efforts to mention what you are going to write in your paper. That means always have a good start. Try to
mention everything in introduction, that what is the need of a particular research paper. Polish your work by good skill of writing and
always give an evaluator, what he wants.

13. Have backups: When you are going to do any important thing like making research paper, you should always have backup copies of it
either in your computer or in paper. This will help you to not to lose any of your important.

14. Produce good diagrams of your own: Always try to include good charts or diagrams in your paper to improve quality. Using several
and unnecessary diagrams will degrade the quality of your paper by creating "hotchpotch." So always, try to make and include those
diagrams, which are made by your own to improve readability and understandability of your paper.

15. Use of direct quotes: When you do research relevant to literature, history or current affairs then use of quotes become essential but
if study is relevant to science then use of quotes is not preferable.

16. Use proper verb tense: Use proper verb tenses in your paper. Use past tense, to present those events that happened. Use present
tense to indicate events that are going on. Use future tense to indicate future happening events. Use of improper and wrong tenses will
confuse the evaluator. Avoid the sentences that are incomplete.

17. Never use online paper: If you are getting any paper on Internet, then never use it as your research paper because it might be
possible that evaluator has already seen it or maybe it is outdated version.

18. Pick a good study spot: To do your research studies always try to pick a spot, which is quiet. Every spot is not for studies. Spot that
suits you choose it and proceed further.

19. Know what you know: Always try to know, what you know by making objectives. Else, you will be confused and cannot achieve your
target.

20. Use good quality grammar: Always use a good quality grammar and use words that will throw positive impact on evaluator. Use of
good quality grammar does not mean to use tough words, that for each word the evaluator has to go through dictionary. Do not start
sentence with a conjunction. Do not fragment sentences. Eliminate one-word sentences. Ignore passive voice. Do not ever use a big
word when a diminutive one would suffice. Verbs have to be in agreement with their subjects. Prepositions are not expressions to finish
sentences with. It is incorrect to ever divide an infinitive. Avoid clichés like the disease. Also, always shun irritating alliteration. Use
language that is simple and straight forward. put together a neat summary.

21. Arrangement of information: Each section of the main body should start with an opening sentence and there should be a
changeover at the end of the section. Give only valid and powerful arguments to your topic. You may also maintain your arguments with

records.

22. Never start in last minute: Always start at right time and give enough time to research work. Leaving everything to the last minute
will degrade your paper and spoil your work.

23. Multitasking in research is not good: Doing several things at the same time proves bad habit in case of research activity. Research is
an area, where everything has a particular time slot. Divide your research work in parts and do particular part in particular time slot.

24. Never copy others' work: Never copy others' work and give it your name because if evaluator has seen it anywhere you will be in
trouble.

25. Take proper rest and food: No matter how many hours you spend for your research activity, if you are not taking care of your health
then all your efforts will be in vain. For a quality research, study is must, and this can be done by taking proper rest and food.

26. Go for seminars: Attend seminars if the topic is relevant to your research area. Utilize all your resources.
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27. Refresh your mind after intervals: Try to give rest to your mind by listening to soft music or by sleeping in intervals. This will also
improve your memory.

28. Make colleagues: Always try to make colleagues. No matter how sharper or intelligent you are, if you make colleagues you can have
several ideas, which will be helpful for your research.

29.Think technically: Always think technically. If anything happens, then search its reasons, its benefits, and demerits.

30. Think and then print: When you will go to print your paper, notice that tables are not be split, headings are not detached from their
descriptions, and page sequence is maintained.

31. Adding unnecessary information: Do not add unnecessary information, like, | have used MS Excel to draw graph. Do not add
irrelevant and inappropriate material. These all will create superfluous. Foreign terminology and phrases are not apropos. One should
NEVER take a broad view. Analogy in script is like feathers on a snake. Not at all use a large word when a very small one would be
sufficient. Use words properly, regardless of how others use them. Remove quotations. Puns are for kids, not grunt readers.
Amplification is a billion times of inferior quality than sarcasm.

32. Never oversimplify everything: To add material in your research paper, never go for oversimplification. This will definitely irritate the
evaluator. Be more or less specific. Also too, by no means, ever use rhythmic redundancies. Contractions aren't essential and shouldn't
be there used. Comparisons are as terrible as clichés. Give up ampersands and abbreviations, and so on. Remove commas, that are, not
necessary. Parenthetical words however should be together with this in commas. Understatement is all the time the complete best way
to put onward earth-shaking thoughts. Give a detailed literary review.

33. Report concluded results: Use concluded results. From raw data, filter the results and then conclude your studies based on
measurements and observations taken. Significant figures and appropriate number of decimal places should be used. Parenthetical
remarks are prohibitive. Proofread carefully at final stage. In the end give outline to your arguments. Spot out perspectives of further
study of this subject. Justify your conclusion by at the bottom of them with sufficient justifications and examples.

34. After conclusion: Once you have concluded your research, the next most important step is to present your findings. Presentation is
extremely important as it is the definite medium though which your research is going to be in print to the rest of the crowd. Care should
be taken to categorize your thoughts well and present them in a logical and neat manner. A good quality research paper format is
essential because it serves to highlight your research paper and bring to light all necessary aspects in your research.

INFORMAL GUIDELINES OF RESEARCH PAPER WRITING

Key points to remember:

®  Submit all work in its final form.
®  Write your paper in the form, which is presented in the guidelines using the template.
®  Please note the criterion for grading the final paper by peer-reviewers.

Final Points:

A purpose of organizing a research paper is to let people to interpret your effort selectively. The journal requires the following sections,
submitted in the order listed, each section to start on a new page.

The introduction will be compiled from reference matter and will reflect the design processes or outline of basis that direct you to make
study. As you will carry out the process of study, the method and process section will be constructed as like that. The result segment will
show related statistics in nearly sequential order and will direct the reviewers next to the similar intellectual paths throughout the data
that you took to carry out your study. The discussion section will provide understanding of the data and projections as to the implication
of the results. The use of good quality references all through the paper will give the effort trustworthiness by representing an alertness
of prior workings.
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Writing a research paper is not an easy job no matter how trouble-free the actual research or concept. Practice, excellent preparation,
and controlled record keeping are the only means to make straightforward the progression.

General style:

Specific editorial column necessities for compliance of a manuscript will always take over from directions in these general guidelines.

To make a paper clear

- Adhere to recommended page limits
Mistakes to evade

e |[nsertion a title at the foot of a page with the subsequent text on the next page
e  Separating a table/chart or figure - impound each figure/table to a single page
e  Submitting a manuscript with pages out of sequence

In every sections of your document
- Use standard writing style including articles ("a", "the," etc.)

- Keep on paying attention on the research topic of the paper

- Use paragraphs to split each significant point (excluding for the abstract)

- Align the primary line of each section

- Present your points in sound order

- Use present tense to report well accepted

- Use past tense to describe specific results

- Shun familiar wording, don't address the reviewer directly, and don't use slang, slang language, or superlatives
- Shun use of extra pictures - include only those figures essential to presenting results

Title Page:

Choose a revealing title. It should be short. It should not have non-standard acronyms or abbreviations. It should not exceed two printed
lines. It should include the name(s) and address (es) of all authors.
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Abstract:

The summary should be two hundred words or less. It should briefly and clearly explain the key findings reported in the manuscript--
must have precise statistics. It should not have abnormal acronyms or abbreviations. It should be logical in itself. Shun citing references
at this point.

An abstract is a brief distinct paragraph summary of finished work or work in development. In a minute or less a reviewer can be taught
the foundation behind the study, common approach to the problem, relevant results, and significant conclusions or new questions.

Write your summary when your paper is completed because how can you write the summary of anything which is not yet written?
Wealth of terminology is very essential in abstract. Yet, use comprehensive sentences and do not let go readability for briefness. You can
maintain it succinct by phrasing sentences so that they provide more than lone rationale. The author can at this moment go straight to
shortening the outcome. Sum up the study, with the subsequent elements in any summary. Try to maintain the initial two items to no
more than one ruling each.

®  Reason of the study - theory, overall issue, purpose

®  Fundamental goal

®  To the point depiction of the research

®  Consequences, including definite statistics - if the consequences are quantitative in nature, account quantitative data; results
of any numerical analysis should be reported

e  Significant conclusions or questions that track from the research(es)

Approach:
®  Single section, and succinct
®  Asaoutline of job done, it is always written in past tense
® A conceptual should situate on its own, and not submit to any other part of the paper such as a form or table
®  Center on shortening results - bound background information to a verdict or two, if completely necessary
¢  What you account in an conceptual must be regular with what you reported in the manuscript

Exact spelling, clearness of sentences and phrases, and appropriate reporting of quantities (proper units, important statistics)
are just as significant in an abstract as they are anywhere else

Introduction:

The Introduction should "introduce" the manuscript. The reviewer should be presented with sufficient background information to be
capable to comprehend and calculate the purpose of your study without having to submit to other works. The basis for the study should
be offered. Give most important references but shun difficult to make a comprehensive appraisal of the topic. In the introduction,
describe the problem visibly. If the problem is not acknowledged in a logical, reasonable way, the reviewer will have no attention in your
result. Speak in common terms about techniques used to explain the problem, if needed, but do not present any particulars about the
protocols here. Following approach can create a valuable beginning:

e  Explain the value (significance) of the study

®  Shield the model - why did you employ this particular system or method? What is its compensation? You strength remark on its
appropriateness from a abstract point of vision as well as point out sensible reasons for using it.

®  Present a justification. Status your particular theory (es) or aim(s), and describe the logic that led you to choose them.

e Very for a short time explain the tentative propose and how it skilled the declared objectives.

Approach:

e  Use past tense except for when referring to recognized facts. After all, the manuscript will be submitted after the entire job is
done.

®  Sort out your thoughts; manufacture one key point with every section. If you make the four points listed above, you will need a
least of four paragraphs.
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®  Present surroundings information only as desirable in order hold up a situation. The reviewer does not desire to read the
whole thing you know about a topic.

e  Shape the theory/purpose specifically - do not take a broad view.

®  Asalways, give awareness to spelling, simplicity and correctness of sentences and phrases.

Procedures (Methods and Materials):

This part is supposed to be the easiest to carve if you have good skills. A sound written Procedures segment allows a capable scientist to
replacement your results. Present precise information about your supplies. The suppliers and clarity of reagents can be helpful bits of
information. Present methods in sequential order but linked methodologies can be grouped as a segment. Be concise when relating the
protocols. Attempt for the least amount of information that would permit another capable scientist to spare your outcome but be
cautious that vital information is integrated. The use of subheadings is suggested and ought to be synchronized with the results section.
When a technique is used that has been well described in another object, mention the specific item describing a way but draw the basic
principle while stating the situation. The purpose is to text all particular resources and broad procedures, so that another person may
use some or all of the methods in one more study or referee the scientific value of your work. It is not to be a step by step report of the
whole thing you did, nor is a methods section a set of orders.

Materials:

®  Explain materials individually only if the study is so complex that it saves liberty this way.
®  Embrace particular materials, and any tools or provisions that are not frequently found in laboratories.
® Do not take in frequently found.

e |[f use of a definite type of tools.
®  Materials may be reported in a part section or else they may be recognized along with your measures.
Methods:

®  Report the method (not particulars of each process that engaged the same methodology)

®  Describe the method entirely

®  To be succinct, present methods under headings dedicated to specific dealings or groups of measures

e  Simplify - details how procedures were completed not how they were exclusively performed on a particular day.

e If well known procedures were used, account the procedure by name, possibly with reference, and that's all.
Approach:

e |t is embarrassed or not possible to use vigorous voice when documenting methods with no using first person, which would
focus the reviewer's interest on the researcher rather than the job. As a result when script up the methods most authors use
third person passive voice.

e  Use standard style in this and in every other part of the paper - avoid familiar lists, and use full sentences.

What to keep away from

®  Resources and methods are not a set of information.
®  Skip all descriptive information and surroundings - save it for the argument.
® leave out information that is immaterial to a third party.

Results:

The principle of a results segment is to present and demonstrate your conclusion. Create this part a entirely objective details of the
outcome, and save all understanding for the discussion.

The page length of this segment is set by the sum and types of data to be reported. Carry on to be to the point, by means of statistics and
tables, if suitable, to present consequences most efficiently.You must obviously differentiate material that would usually be incorporated

in a study editorial from any unprocessed data or additional appendix matter that would not be available. In fact, such matter should not
be submitted at all except requested by the instructor.
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Content

Sum up your conclusion in text and demonstrate them, if suitable, with figures and tables.
In manuscript, explain each of your consequences, point the reader to remarks that are most appropriate.
Present a background, such as by describing the question that was addressed by creation an exacting study.
Explain results of control experiments and comprise remarks that are not accessible in a prescribed figure or table, if
appropriate.

e  Examine your data, then prepare the analyzed (transformed) data in the form of a figure (graph), table, or in manuscript form.
What to stay away from

® Do not discuss or infer your outcome, report surroundings information, or try to explain anything.
L] Not at all, take in raw data or intermediate calculations in a research manuscript.

® Do not present the similar data more than once.
®  Manuscript should complement any figures or tables, not duplicate the identical information.

®  Never confuse figures with tables - there is a difference.
Approach

e Asforever, use past tense when you submit to your results, and put the whole thing in a reasonable order.
e  Put figures and tables, appropriately numbered, in order at the end of the report

e |f you desire, you may place your figures and tables properly within the text of your results part.
Figures and tables

e |f you put figures and tables at the end of the details, make certain that they are visibly distinguished from any attach appendix
materials, such as raw facts

®  Despite of position, each figure must be numbered one after the other and complete with subtitle
®  |n spite of position, each table must be titled, numbered one after the other and complete with heading

e Allfigure and table must be adequately complete that it could situate on its own, divide from text
Discussion:

The Discussion is expected the trickiest segment to write and describe. A lot of papers submitted for journal are discarded based on
problems with the Discussion. There is no head of state for how long a argument should be. Position your understanding of the outcome
visibly to lead the reviewer through your conclusions, and then finish the paper with a summing up of the implication of the study. The
purpose here is to offer an understanding of your results and hold up for all of your conclusions, using facts from your research and
generally  accepted information, if  suitable.  The implication of  result  should be  visibly  described.
Infer your data in the conversation in suitable depth. This means that when you clarify an observable fact you must explain mechanisms
that may account for the observation. If your results vary from your prospect, make clear why that may have happened. If your results
agree, then explain the theory that the proof supported. It is never suitable to just state that the data approved with prospect, and let it
drop at that.

®  Make a decision if each premise is supported, discarded, or if you cannot make a conclusion with assurance. Do not just dismiss
a study or part of a study as "uncertain."

®  Research papers are not acknowledged if the work is imperfect. Draw what conclusions you can based upon the results that
you have, and take care of the study as a finished work

®  You may propose future guidelines, such as how the experiment might be personalized to accomplish a new idea.

®  Give details all of your remarks as much as possible, focus on mechanisms.

®  Make a decision if the tentative design sufficiently addressed the theory, and whether or not it was correctly restricted.
®  Tryto present substitute explanations if sensible alternatives be present.

®  One research will not counter an overall question, so maintain the large picture in mind, where do you go next? The best
studies unlock new avenues of study. What questions remain?

e  Recommendations for detailed papers will offer supplementary suggestions.
Approach:

®  When you refer to information, differentiate data generated by your own studies from available information
®  Submit to work done by specific persons (including you) in past tense.
= Submit to generally acknowledged facts and main beliefs in present tense.
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THE ADMINISTRATION RULES

Please carefully note down following rules and regulation before submitting your Research Paper to Global Journals Inc. (US):

Segment Draft and Final Research Paper: You have to strictly follow the template of research paper. If it is not done your paper may get

rejected.

. The major constraint is that you must independently make all content, tables, graphs, and facts that are offered in the paper.
You must write each part of the paper wholly on your own. The Peer-reviewers need to identify your own perceptive of the
concepts in your own terms. NEVER extract straight from any foundation, and never rephrase someone else's analysis.

e Do not give permission to anyone else to "PROOFREAD" your manuscript.

®  Methods to avoid Plagiarism is applied by us on every paper, if found guilty, you will be blacklisted by all of our collaborated
research groups, your institution will be informed for this and strict legal actions will be taken immediately.)
®  To guard yourself and others from possible illegal use please do not permit anyone right to use to your paper and files.
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Please note that following table is only a Grading of "Paper Compilation" and not on "Performed/Stated Research" whose grading
solely depends on Individual Assigned Peer Reviewer and Editorial Board Member. These can be available only on request and after

CRITERION FOR GRADING A RESEARCH PAPER (COMPILATION)
BY GLOBAL JOURNALS INC. (US)

decision of Paper. This report will be the property of Global Journals Inc. (US).

Topics

Abstract

Introduction

Methods
Procedures

Result

Discussion

References

XXIII

Grades

Clear and concise with
appropriate content, Correct

format. 200 words or below

Containing all background
details with clear goal and
appropriate  details, flow
specification, no grammar
and spelling mistake, well
organized sentence and

paragraph, reference cited

Clear and to the point with
well arranged paragraph,
precision and accuracy of
facts and figures, well

organized subheads

Well organized, Clear and
specific, Correct units with
precision, correct data, well
structuring of paragraph, no
grammar and spelling
mistake

Well organized, meaningful
specification, sound
conclusion, logical and
concise explanation, highly

structured paragraph
reference cited
Complete and correct

format, well organized

Unclear summary and no
specific data, Incorrect form

Above 200 words

Unclear and confusing data,
appropriate format, grammar
and spelling errors with
unorganized matter

Difficult to comprehend with
embarrassed text, too much
explanation but completed

Complete and embarrassed
text, difficult to comprehend

Wordy, unclear conclusion,
spurious

Beside the point, Incomplete

E-F

No specific data with ambiguous
information

Above 250 words

Out of place depth and content,
hazy format

Incorrect  and unorganized

structure with hazy meaning

Irregular format with wrong facts
and figures

Conclusion is not  cited,
unorganized, difficult to

comprehend

Wrong format and structuring
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