
				Applying the U.S. Model of Social Work Education Curriculum to Libyan Education
			

				Applying the U.S. Model of Social Work Education Curriculum to Libyan Education
			

Table of contents
	1. Introduction
	2. Social Work Educational Competencies
	3. b) Competency 2: Engage Diversity and Difference in
	4. c) Competency 3: Advance Human Rights and Social, Economic, and Environmental Justice
	5. d) Competency 4: Engage in Practice-informed Research and Research-informed Practice
	6. e) Competency 5: Engage in Policy Practice
	7. f) Competency 6: Engage with Individuals, Families, Groups, Organizations, and Communities
	8. g) Competency 7: Assess Individuals, Families, Groups, Organizations, and Communities
	9. h) Competency 8: Intervene with Individuals, Families, Groups, Organizations, and Communities
	10. i) Competency 9: Evaluate Practice with Individuals, Families, Groups, Organizations, and Communities
	11. Social Workers' Qualities
	12. a) Social Work Student Learning Outcomes
	13. b) Accreditation Standards Assessment
	14. IV.
	15. Conclusion

	Appendix A §


1. Introduction
ontinuous developments in technology have made daily life more complicated, and have consequently affected perceptions of countries' political, social, and economic conditions. In addition to changing our understanding of social problems and ways of addressing them, constant technology development requires a change in the way social work is taught and learned, so that the social work profession stays linked to social and educational institutions (Serogi, 2012). This linkage could not be successful without changing our teaching and learning methodologies inside and outside of educational institutions (Serogi, 2012).
Many social work professionals in developing countries believe it is important to look to developed countries for ways of improving teaching and learning methods, and educational curricula (Pawar, 2014; United Nations Educational, Scientific and Cultural Organization [UNESCO], 1999). They consider that development is the backbone of upgrading the social work profession and social workers' professional performance to keep up with contemporary social issues resulting from changes in social, economic, and political contemporary circumstances (Pawar, 2014; United Nations Educational, Scientific and Cultural Organization [UNESCO], 1999).
Many developing countries have acknowledged there is an essential need to improve social work education. For instance, in Saudi Arabia, a survey on social work education (Albrithen, 2014) revealed that social work professionals acknowledged there were some negative aspects of current social work education that required curriculum reform and improvements in education processes. They also acknowledged scientific standards need to be developed to assess the social work education curriculum. (Albrithen, 2014). Another a study on developing social work education, conducted in Egypt, showed there was a need to modernize social work education and educators to address contemporary social issues by creating a model that can evaluate the Egyptian social work education curriculum (Soliman & Abd Elmegied, 2010).
Developing countries that have changed their political paths, such as Libya, are now working to upgrade their social work curriculum (Libyan Cloud News Agency, 2018). It is important these countries understand that producing high numbers of social workers without adequately educating them to changing social conditions would burden the state budget, which would create detraction from the need to have qualified social workers in public social institutions. Therefore, to be successful in producing qualified social workers who can address contemporary challenges, contribute to social changes, and influence decision-makers to consider their recommendations, Libyans should be open to learning from other cultures and taking advantage of more advanced countries' experiences with social work education.
The United States has successfully connected and integrated the social work profession with its social and educational institutions (Council on Social Work Education [CSWE], 2015). This success resulted from continuous assessment and development of the social work education curriculum, with a focus on maintaining social workers' competencies and training social workers to face global challenges (CSWE, 2015).
In this paper, I describe my proposal for Libya to take advantage of the United States' knowledge and experience in developing a social work education curriculum. By developing social work education, Libya can encourage social work professionals to apply this knowledge and experience to improve social work education. Other developing countries have successfully applied the U.S. social work education model in developing their social work education curriculum, such as India, Philippines, Indonesia, and Singapore (Brigham, 1982) 
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Figure 2. Table 1 :
1	Competency	Competency Benchmark	Percentage of Students Achieving Benchmark
	Competency 1: Demonstrate Ethical and Professional Behavior 80% of all students will rate a "4" or higher	90.3%
	Competency 2: Engage Diversity and Difference in Practice	80% of all students will rate a "4" or higher	95.2%
	Competency 3: Advance Human		
	Rights and Social, Economic, and	80% of all students will rate a "4" or higher	89.2%
	Environmental Justice		
	Competency 4: Engage in		
	Practice informed Research and Research Informed Practice	80% of all students will rate a "4" or higher	86.2%
	Competency 5: Engage in Policy		
	Practice	80% of all students will rate a "4" or higher	86.9%




		

			
		
2. Social Work Educational Competencies
 Up: Home Previous: 1. Introduction Next: 3. b) Competency 2: Engage Diversity and Difference in
The primary objective underlying the CSWE's (2015) policy of developing a consistent social work education curriculum in the United States is the belief that the social work profession can achieve positive changes in human rights locally and internationally. This belief is based on the profession's philosophy and work as a defender of people's rights, with a focus on limiting poverty and suffering, and on providing opportunities to help people live decent lives (CSWE, 2015).That mission can be achieved by providing education based on competencies associated with qualified social workers. These competencies include dimensions such as knowledge, professional values, skills, and professional processes and practice, as well as a set of behaviors that reflect social workers' competency (CSWE, 2015).
According to the CSWE (2015, p. In the United States, social workers are equipped with knowledge about social work practice. This knowledge includes history, philosophy, roles, responsibilities, and missions of the social work profession. Moreover, social workers believe in the principles and values of their profession, as described in the Code of Ethics of the National Association of Social Workers ([NASW], 2017). Social workers can distinguish between individual values and professional values in practice situations, when working with individuals, groups, families, and social organizations in the community. They are committed to upholding their ethical code when conducting research and issuing findings. Social workers also know that assessing their interactions with others is important for maintaining competent performance; they are aware that personal experiences can impact social work behavior and professional judgment. Social workers know that there is no limit to learning, so they consistently acquire updated information that helps them develop their skills and professional performance (CSWE 2015).
In this respect, the principles of ethical and professional behavior in the U.S. social work profession can be applied to Libyan social work education. These principles are contained in the NASW Code of Ethics, which focuses on preserving people's dignity and their right to live decent lives. This principle of ethics and professional behavior is consistent with Libyan ideology; Libyan education is grounded in the Islamic religion, even though some Libyan educators consider these ethics to be personal obligations (Abdulsalam, 2010). Thus, Libyan social workers are not penalized if they do not adhere to professional ethics. My perspective is that the NASW's ethical code is important for the Libyan social work profession and should be integrated into Libyan education. The NASW ethical code is continually being reassessed to ensure it is valid and relevant to contemporary challenges faced by social workers. Also, the Code of Ethics is concerned with social workers' competencies to ensure high quality practice. Libyan social work educators should work earnestly and urgently to adopt the NASW ethical constitution to use as a regulatory pathway for evaluating social worker competency. In 2008, Libyan social workers began their attempt to draft an Arabic social work ethical constitution based on the ethical codes used in the United States, the United Kingdom, Canada, and Australia (Al-Barithin, 2010). In this paper, I make a case for Libyan educators to complete and apply this code to the social work profession in Libya.
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3. b) Competency 2: Engage Diversity and Difference in
 Up: Home Previous: 2. Social Work Educational Competencies Next: 4. c) Competency 3: Advance Human Rights and Social, Economic, and Environmental Justice
Practice. This competency focuses on social work professionals being educated about the effects of diversity among people and recognizing that all people are not exposed to the same life events. In other words, individuals have different lives and different experiences. These experiences, both positive and negative, include injustice, poverty, marginalization, isolation, and individual power or social privilege. Social workers also are aware of diverse characteristics, such as "age, class, color, culture, gender identity and expression, immigration status, marital status, political ideology, race, religion, spirituality, sex, sexual orientation, and sovereign tribal status" (CSWE 2015, p. 7). Competent social workers also understand the impact of cultural, social, economic and political conditions on individuals, and how these conditions influence individuals' lives and behaviors and shape their identities. This knowledge makes social workers able to effectively defend people's rights (CSWE, 2015).
Engaging diversity and difference in practice is essential to developing a Libyan social work curriculum, with the exception of some areas that conflict with religious principles. For example, homosexuality and transgenderism are not accepted in Libya's general social system. Even with these exceptions, because this competency requires accommodating all people, regardless their differences, and working with and for them, using this competency will help move Libya in the direction engaging diversity in practice. Thus, this competency will upgrade social work performance in Libya. Libyan professionals should apply the U.S. model in social work education, which condemns discrimination based on race, sex, age, social class, nationality, color, political belief, personal opinion, and level of ability or mental disability. Furthermore, social workers should be prohibited from engaging in professional fraud, deception, or lies.
Professional and personal difficulties or problems, such as psychological difficulties, legal problems, addiction, and difficulties with mental problems, which could affect service provision and professional conduct, threaten the interests of clients should not be allowed to affect social workers' judgments and professional manner (Abou El Nasr, 2008).

 Up: Home Previous: 2. Social Work Educational Competencies Next: 4. c) Competency 3: Advance Human Rights and Social, Economic, and Environmental Justice

4. c) Competency 3: Advance Human Rights and Social, Economic, and Environmental Justice
 Up: Home Previous: 3. b) Competency 2: Engage Diversity and Difference in Next: 5. d) Competency 4: Engage in Practice-informed Research and Research-informed Practice
This competency emphasizes that social work professionals should understand the role of global interdependence, are aware of the theories of human needs and social equality and know strategies to boost social and economic equality and human rights. Also, this competency demonstrates that social workers are well-educated about human rights issues and are knowledgeable about international efforts calling for social justice for the whole of humanity (CSWE, 2015).
Professional preparation helps social workers to absorb the essential information about human rights. It also helps them to better comprehend people's issues, and help marginalized populations obtain their legal rights, such as "freedom, safety, privacy, an adequate standard of living, healthcare, and education" (CSWE, 2015, p. 7). That understanding helps social workers advocate for vulnerable people. by influencing decisionmakers to make positive changes, and to consider people's social and economic issues when they make social, economic, and political policies (CSWE, 2015).
In my experience, Libyan social work emphasizes meeting people's basic needs socially and economically, but their practice does not include political rights. Libyan social workers in the Qaddafi regime understood that the nature of the political government did not tolerate opponents; however, they were working with individuals, groups, and communities to defend people's rights according to state policy, which made them more knowledgeable about using their professional skills to influence decision-makers to obtain social services for people in need. Since the Libyan people changed their political regime in 2011, Libyan social workers need to integrate the U.S. principles of advancing human rights and social, economic, and environmental justice into the Libyan social work curriculum. This step will expand social workers' professional potential to face social and economic issues that emerged with the new political regime, as well help social workers be open-minded about developing their practice in different social work fields (Abdul Hamid, n.d.).

 Up: Home Previous: 3. b) Competency 2: Engage Diversity and Difference in Next: 5. d) Competency 4: Engage in Practice-informed Research and Research-informed Practice

5. d) Competency 4: Engage in Practice-informed Research and Research-informed Practice
 Up: Home Previous: 4. c) Competency 3: Advance Human Rights and Social, Economic, and Environmental Justice Next: 6. e) Competency 5: Engage in Policy Practice
This competency requires that social workers know various methods of inquiry and analysis in social work research. They must understand how to use quantitative and qualitative research to inform their practice. In addition, this competency demonstrates that social workers understand the rules of scientific research, and that they must be educated in dialectic thinking to answer research questions using culturally and ethically appropriate methodologies that can produce scientific social knowledge. Social workers should also understand how to connect research information to theory, and how to use a variety of resources to support the validity of their scientific social research (CSWE, 2015).
Libyan social workers use outdated information when they are enrolled in master's or doctoral programs (Dahir, 2013). According to Dahir, the influence of culture on the society makes social work students conduct research only to earn their academic degree. In order for Libya to develop a social work curriculum that is on par with international education in social work, the Libyan social work profession should adopt the U.S. standard of engaging in practice-informed research and research-informed practice. This action requires developing the social research curriculum of Libyan universities to keep up with education in developed countries. Using the U.S. model would help social workers conduct rigorous research in the social sciences, free from the influence of social culture (Dahir, 2013). I think that culture and society inevitably affect social sciences research. Social workers in every society, including the United States, face social and political pressure when selecting research topics and conducting research. However, being competent in research-informed practice and practice-informed research provides some guidance and protection to social work researchers, as well as educational institutions. This competency gives them a foundation for pursuing research that is in the best interests of people and communities (Houser, 2018).

 Up: Home Previous: 4. c) Competency 3: Advance Human Rights and Social, Economic, and Environmental Justice Next: 6. e) Competency 5: Engage in Policy Practice

6. e) Competency 5: Engage in Policy Practice
 Up: Home Previous: 5. d) Competency 4: Engage in Practice-informed Research and Research-informed Practice Next: 7. f) Competency 6: Engage with Individuals, Families, Groups, Organizations, and Communities
U.S. social work professionals know that governmental policies ensure people's rights, social equality, social welfare, and social services (CSWE, 2015). They also understand how to use local policies and resources to provide social services to people on different levels in society. Furthermore, social workers are equipped to understand the background for social policies' changes and the influence of historical, cultural and economic and global changes on social policy performance (CSWE, 2015).
The social work education curriculum in Libya includes the principle of public practice in social work, which provides the analysis of concepts contained in general practice in social work and application of general practice process in the social services and the social workers' roles in the social policy theoretically more than in practice. Taking advantage of the U.S. model would help Libyan social work professionals enrich professional practice to broaden Libyan social workers' understanding that they need to consider the implications of political changes on social workers performance with individuals, groups, and social institutions. This change could motivate Libyan social workers to critically think of ways to increase the quality of their practice, as well as the quality of all social services (Salih, 2000).

 Up: Home Previous: 5. d) Competency 4: Engage in Practice-informed Research and Research-informed Practice Next: 7. f) Competency 6: Engage with Individuals, Families, Groups, Organizations, and Communities

7. f) Competency 6: Engage with Individuals, Families, Groups, Organizations, and Communities
 Up: Home Previous: 6. e) Competency 5: Engage in Policy Practice Next: 8. g) Competency 7: Assess Individuals, Families, Groups, Organizations, and Communities
This competency refers to social work professionals in the United States being equipped to know the importance of human interaction among individuals and groups, and the positive impact of such communication on those entities within their social environment. Also, social workers understand how personal experiences might affect professional performance and know how to manage personal influences when working with clients. Moreover, social workers are educated to use social theories to guide their practice with individuals and community organizations (CSWE, 2015).
The social work education curriculum in Libya includes such principles as the importance of engaging social workers within different social units, such as individuals, groups, and organizational communities. Also, the Libyan social work curriculum emphasizes the importance of social workers' obligation to understand effective mechanisms that can help them improve their performance. Adopting and integrating new professional methods in the Libyan social work education curriculum would upgrade social workers' tools (e.g., technology, knowledge, and practice skills), especially when the methods are taken from advanced countries, such as the United States. Integrating these methods would help Libyan social workers improve their performance in practice, and would help social work students acquire a greater range of attitudes, skills, and knowledge. It would also help Libyan social workers gain the technical and intellectual skills that would allow them to better understand themselves and their communities (Abdu Al Aleem, n.d).

 Up: Home Previous: 6. e) Competency 5: Engage in Policy Practice Next: 8. g) Competency 7: Assess Individuals, Families, Groups, Organizations, and Communities

8. g) Competency 7: Assess Individuals, Families, Groups, Organizations, and Communities
 Up: Home Previous: 7. f) Competency 6: Engage with Individuals, Families, Groups, Organizations, and Communities Next: 9. h) Competency 8: Intervene with Individuals, Families, Groups, Organizations, and Communities
This competency demonstrates that social workers should be able to assess individuals, families, groups, and social institutions in the community. Moreover, professional preparation can support social workers in applying human behavior theories when assessing social units, such as individuals, groups, families, social institutions, and local communities. Assessment skills can help social workers evaluate their own professional weaknesses and strengths, and how to use effective assessment processes to improve their practice performance. In addition, competent social workers know how to engage with other professionals in the assessment process, and are equipped to understand that their personal experiences might affect assessment results (CSWE, 2015).
Libyan social work professionals know the value of broadening social work students' knowledge and skills to improve their performance in professional practice. Also, they know that improving professional performance can help social workers make positive changes in the social work education field, and that integrating the U.S. model would strengthen the Libyan social work curriculum. Thus, I encourage social work professionals to consider contemporary social work education curricula and integrate modern social work concepts into the Libyan social work education curriculum. By borrowing advanced models from developed countries, and applying them according to the Libyan context, especially concepts concerning the principles of professional skills in the evaluation process, Libyan social workers would be able to provide assessments, and understand social roles and human relations and the influence these areas have on social situations. (Ajlani, 2005).

 Up: Home Previous: 7. f) Competency 6: Engage with Individuals, Families, Groups, Organizations, and Communities Next: 9. h) Competency 8: Intervene with Individuals, Families, Groups, Organizations, and Communities

9. h) Competency 8: Intervene with Individuals, Families, Groups, Organizations, and Communities
 Up: Home Previous: 8. g) Competency 7: Assess Individuals, Families, Groups, Organizations, and Communities Next: 10. i) Competency 9: Evaluate Practice with Individuals, Families, Groups, Organizations, and Communities
This competency demonstrates that social workers can provide effective interventions. It emphasizes the importance of intervention processes that are grounded in social theories, which explain human behavior within the social environment. In addition, such professional preparation can help social workers understand the importance of collaborating with other professionals in the intervention process and encourage them to employ professional methods that fully consider the causes and effects of the social issues when helping individuals, groups, families find solutions to their problems (CSWE, 2015).
Developing a social work curriculum that includes competency in professional intervention skills would boost Libyan social workers' performance when critically analyzing problems and applying social theories to assist their clients (Shall, 2013).
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10. i) Competency 9: Evaluate Practice with Individuals, Families, Groups, Organizations, and Communities
 Up: Home Previous: 9. h) Competency 8: Intervene with Individuals, Families, Groups, Organizations, and Communities Next: 11. Social Workers' Qualities
This competency emphasizes the need for social workers to be able to conduct evaluations with individuals, groups, families, and organizations, and communities. Qualified social workers know that professional evaluation increases practice performance and develops the quality of social services in social institutions, which help them meet their clients' needs. Social workers also know how to use professional evaluation by collaborating with other professionals in different disciplines, and that evaluation must be based on knowledge about social theories of human behavior in the social environment. Having quantitative and qualitative research skills would help social workers engage in evaluating social situations without bias, as well advance the effectiveness of their professional practice (CSWE, 2015).
Taking advantage of the U.S. model for teaching this competency would improve the Libyan social work education curriculum and expand social scientific knowledge in the Libyan social work literature. Social work educators know that integrating the principle of professional evaluation would enable them to apply social theories and quantitative and qualitative research to develop practice performance and improve social services. Therefore, I conclude that this competency provides a good opportunity for social work professionals to consider the advantages of improving social work education and collaborating with other countries in the social work field when studying the contemporary international social issues. III.
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11. Social Workers' Qualities
 Up: Home Previous: 10. i) Competency 9: Evaluate Practice with Individuals, Families, Groups, Organizations, and Communities Next: 12. a) Social Work Student Learning Outcomes
According to the CSWE, the nine social work education competencies should produce social workers with the following qualities: 
The CSWE policy program assessment includes two kinds of assessments: educational policy to evaluate student learning and outcomes, and an accreditation standards assessment.

 Up: Home Previous: 10. i) Competency 9: Evaluate Practice with Individuals, Families, Groups, Organizations, and Communities Next: 12. a) Social Work Student Learning Outcomes

12. a) Social Work Student Learning Outcomes
 Up: Home Previous: 11. Social Workers' Qualities Next: 13. b) Accreditation Standards Assessment
The nine CSWE competencies include the skills, knowledge, social values, and methods of assessments that can help social workers be effective in their practice. Social activities give social workers opportunities for training to develop their social skills, knowledge, and the practice of professional interventions according to social situations. Also, the evaluation process reflects on the explicit and implicit content in the social work curriculum as it relates to social workers' performance (CSWE, 2015).

 Up: Home Previous: 11. Social Workers' Qualities Next: 13. b) Accreditation Standards Assessment

13. b) Accreditation Standards Assessment
 Up: Home Previous: 12. a) Social Work Student Learning Outcomes Next: 14. IV.
Each competency is subject to two assessment measures to show the proficiency in real practice and in simulation cases. The evaluation policy measures the degree to which each competency reflects how academic knowledge on social work practice is reflected in students' performance (CSWE, 2015). As stated by CSWE, "an explanation of how the program determines the percentage of students achieving the benchmark," and "copies of all assessment measures used to assess all identified competencies" (CSWE 2015, p. 18).
Each accredited social work programs in the United States must provide an annual summary of its evaluation of competency outcomes; each social work program has the option of issuing the results of its evaluation every two years. All social work education programs report on student learning and outcomes. The reports detail how well student performance meets the nine competencies and mastery of social work practice. Social work programs consider the students' scores and whether they meet the CSWE's criteria. Each program provides an evaluation summary that includes an explanation of its process for evaluating the results, and any changes made to the program (CSWE, 2015; Form AS4 (B). Moreover, the board would have a right to work with social policy affairs and provide its vision and findings of social researches to help social policy convert social plans to social programs to facilitate providing social services. Furthermore, it would be independent entity, capable of developing social work divisions based on social work practice and would improve its social work education curriculum according to advanced social work education practice around the globe. This board would have own divisions to train social work students. Also, it would be free to make decisions on developing social work knowledge, skills, professional practice, and professional interventions according to social situations needs. The board should have own social researchers, research, policies based on that research, and a modern academic library. It should also have a dedicated website to publish scientific social research outcomes to make recommendations on dealing with contemporary social issues. Furthermore, the board would be able to track social workers' performance in the different social work fields and in educational institutions, and would be able to promote qualified social work professionals into positions in the Libyan council social work board, and represent Libya at international social work conferences and United Nations conferences. The Libyan board would be able to take advantage of different experiences from different cultures and attend advanced educational conferences that relate to development social work methods and upgrade the social workers performance. Moreover, one of the board's missions would be to train and employ social workers to work in educational and social institutions, based on different specializations and educational degree.
The board would have the authority to establish educational institutions that provide resources for social workers who wish to improve their social performance, professional career, academic and social knowledge, as well as their professional practice. Another of the board's missions would be to collaborate with advanced countries that have experience in integrating social workers within social institutions, which would help save both time and money, and help address Libyan social issues. By linking the social work board with Libyan government departments, and establishing social work departments in all government institutions, progress on solving social problems could be tracked to ensure that outcomes are consistent with the social work board's policies, as well as the Libyan government's policies.
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14. IV.
 Up: Home Previous: 13. b) Accreditation Standards Assessment Next: 15. Conclusion
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15. Conclusion
 Up: Home Previous: 14. IV. Next: Appendix A §
This paper presented a proposal of applying the U.S. social work education experience to Libyan social work education. This proposal falls within the framework of developing social work curriculum that is both generalist and specialized. Since Libyan professionals are currently planning to develop the state's institutional missions to address the challenges of contemporary social issues and to develop social workers knowledge and skills to improve social work professional performance in social work education, I have suggested that Libyan social work professionals take advantages of the U.S. model in developing social work education. The reason for this recommendation is that the United States has successfully connected and integrated the social work profession with its social and educational institutions. In addition, the United States has an advanced program in social work education and works continuously on assessing and developing its social work education curriculum to ensure that social worker are competent and able to face global challenges.
I include in my proposal the nine U.S. competencies in social work education to encourage Libyan social work professionals to take advantage of integrating the U.S. model into the Libyan social work education curriculum, according to Libyan ideology. In addition to the proposal, this paper concluded with some recommendations that may help Libyan social work professionals develop the framework of social work education. I created a general vision for establishing an independent social work education board that can make its own decisions, has its own budget, and can advance the Libyan social work education missions free of the influence of traditional procedures.
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