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1. §
effects of social skills or internalizing and externalizing behavior as predictors of later academic or emotional outcomes (Duncan et al., 2007). Pagani, Fitzpatrick, Archambault, and Janosz (2010) extended the studies of Duncan et al. (2007) by including the measurement of motor skills. They found that attention, motor skills, and general knowledge were much stronger overall predictors of later math, reading, and science scores than were early math and reading scores alone (Pagani et al., 2010).
Recently, Thomson et al. (2019) examined a population cohort of 34,552 children and found that children exhibiting poor social-emotional functioning at school entry had at least two times the odds of a subsequent mental health condition by age 14, including depression, conduct disorder, anxiety and attention-deficit/hyperactivity disorder (ADHD). The authors also observed patterns of symptom continuity between early childhood, measured as internalizing and externalizing symptoms, and adolescent mental health problems, such as depression, conduct disorder, anxiety, and ADHD. They also highlighted that more than 40% of children entered the school system with relative vulnerabilities in social-emotional functioning that were associated with early-onset mental health conditions (Thomson et al., 2019).
Considering the inconsistencies in the literature in regards to school readiness and, to date, and there is no known systematic reviews that conducted in this area, we aimed to clarify which factors evaluated in preschool promote positive outcomes in childhood or adolescence. Also, there are no standardized models of measuring school readiness, and less is known whether existing models might assess individual skills in their childhood, adolescence, and adulthood. Given this context, this systematic review has the following aims: (1) to analyze associations between school readiness and later achievement; (2) to describe factors that are key to school readiness; and (3) to clarify which and how the components of child readiness could promote later positive development.












Figure 1. 
[image: ? & Sheila C. Caetano ? Aspects of school readiness tested in Duncan et al. (2007) came from six longitudinal data sets and included measures of early reading and math skills, social skills, attention, and internalizing and externalizing behavior. Their results suggested that early math skills should receive more highlighted in curricula, interventions, and research because they predicted both future math and reading skills. However, they found no]

Figure 2. 
[image: a) Sex differences Girls showed higher classroom engagement (Fitzpatrick & Pagani, 2012; Sabol & Pianta, 2012), attention skills (Pagani & Fitzpatrick, 2014), school readiness (including math and reading scores (Quirk et al., 2016; Shah et al., 2016)), and social-emotional skills (Hammer et al., 2017; Quirk et al., 2016). Overall, boys showed more disruptive behavior (e.g., Sabol & Pianta, 2012]
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2. II. Method a) Design
 Up: Home Previous: 1. § Next: 3. b) Search criteria
We conducted and reported a systematic review by the reporting guidance provided in Preferred Reporting Items for Systematic Reviews and Meta-T Ready for School? Systematic Review of School Readiness and Later Achievement Marília Mariano ? , Amilton Santos-Junior ? , Jacqueline L. Lima ? , Jacy Perisinotto ? , Clara Brandão ¥ , Pamela J. Surkan § , Silvia S. Martins Global Journal of Human Social Science -Analyses (PRISMA) (Moher et al., 2009). The guidelines and criteria outlined were followed and applied to ensure proper reporting of the data (Moher et al., 2009). We elaborated a systematic review protocol and registered it with PROSPERO (CRD42018089694; https://www.crd.york.ac.uk/prospero/display_record.php ?RecordID=89694).
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3. b) Search criteria
 Up: Home Previous: 2. II. Method a) Design Next: 4. c) Selection procedure
A literature search was conducted in the following electronic databases: PubMed, Scielo, Scopus, Eric, and Psyc Articles. The keyword-based queries for all databases were the terms "school readiness" AND "achievement" OR "attainment."
The studies included in this systematic review accomplished the following inclusion criteria: longitudinal design with follow-up of a minimum of 5 years (so we could study the academic outcomes later in school), publication in an English-language peerreviewed journal and child assessment during early childhood or preschool, including measurements of general child developmental skills (e.g. language, motor skills, cognition, social-emotional, and executive functioning) that could have an impact on later achievement, transition phases, and/or subsequent stages of human development, including in adolescence and adulthood.
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4. c) Selection procedure
 Up: Home Previous: 3. b) Search criteria Next: 5. d) Data extraction
The search included articles from 2000 to February 2019, returning 4,278 references. The domain of school readiness is broad, and in the first round of assessment, all titles that could address the following questions were selected without restrictions on study designs: "How is school readiness defined?"; "What are its main components?"; "How do different testing models compare?"; "What are social, environmental, and biological factors that influence school readiness?"; "How does school readiness affect outcomes in the health, socialization, and education of children and their later development?" In this first round, all three study team members performed automated searches in the databases discussed above, removed duplicates, and screened titles. The titles were divided and distributed to three authors (MM, ASJ, and JLL). These same authors conducted an independent selection of abstracts and extraction data. A fourth author (SCC) decided differences in judgment on selection criteria occurred in two articles. .
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5. d) Data extraction
 Up: Home Previous: 4. c) Selection procedure Next: 6. III. Results
The same independent reviewers extracted the data.. All researchers independently read and filled in the table with the summary data from 10% of all articles to ensure internal validity. Data were entered separately into forms of variables, including publication year, country of study, sample size, children's and caregivers' characteristics, analysis/statistical methods, instruments, and main findings and study limitations.
Data were reviewed and collated into tables by the first author (MM).
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6. III. Results
 Up: Home Previous: 5. d) Data extraction Next: 7. IV. Discussion
Figure 1 displays the flow of search information through the phases of this systematic review. We identified 4,278 records through database searches, and 68 articles remained eligible based on the criteria of having a longitudinal design with a follow-up equal to or greater than five years. We excluded two studies that used six different longitudinal data sets (Duncan et al., 2007;Grissmer et al., 2010) that could not be used to answer aims (2) and (3). One article that analyzed only social-emotional function or mental health were also excluded (Thomson et al., 2019). The final sample for data extraction consisted of 13 articles.
Table 1   (Kurdek & Sinclair, 2001).
Socioeconomic status was reported in different ways based on various indicators, such as caregivers' jobs (semiskilled, unskilled/unemployed) (Woodward et al., 2016), average family income (Bernier, Mcmahon, & Perrier, 2016), and a composite of socioeconomic status, occupational prestige, and level of education (Fitzpatrick & Pagani, 2012). The proportion of lowincome families ranged between 12% and 44% of the sample, except one study, in which all children were from families of low socioeconomic status (Quirk et al., 2016). Less than half of the studies (n=5; 38%) had follow-up periods of longer than five years, and the longest follow-up period was ten years (Paschall, Gershoff, & Kuhfeld, 2018). Most studies discussed attrition rates (n=10; 77%), that ranged from 10% (Woodward et al., 2016) to 56% (Fitzpatrick & Pagani, 2012).
The studies used a wide variety of instruments as predictor and outcome measures representing the full range of components included in different definitions of readiness. As noted, standardized assessment tools, such as the Peabody Picture Vocabulary Test, the Woodcock-Johnson Psycho-Educational Battery-Revised, and the Wechsler Preschool and Primary Scale of Intelligence, were the most commonly used academic/cognitive predictor and outcome measures. Social/behavioral measures included parent and teacher reports of behavior using, respectively, the CBCL and TRF. Studies also included assessments regarding the family and school climate and classroom engagement behavior, e.g., Sabol & Pianta (2012). As expected, all authors showed direct relation between preschool language, math skills, social-emotional skills, family characteristics, poverty, and a later performance at school age. Sex impacted performance differently, but the majority of studies showed that boys had lower cognitive and social-emotional abilities than did girls. The most common study limitations were that the samples were not representative of the population, had limited generalizability, weak reliability of assessments, could not infer causality and had much-missing data at follow-up.
In Table 2, we present the variety of measures evaluated in each study and across studies. Birth weight, a widely used classical variable impacting child development, was present only in a few articles (n=5; 38%). Sleep, average weekly hours of television viewing, prenatal smoking, and maternal mental health each appeared once in different studies. More than a half of the works examined the parent-child effects and interactions, classroom engagement and school characteristics, and maternal education. The majority of studies (n= 11; 84%) extensively discussed about poverty.
Finally, to describe the components that are important or that contain the constructs of school readiness, we described in Table 3 the assessment of each measure. All studies used language and math skills as measures of the construct of readiness, except for one work (Quirk et al., 2016), which did not use math skills for the same purpose. Behavioral and emotional aspects, such as approaches to learning, social or socio emotional skills, and externalizing and internalizing symptoms, were present in approximately half of the articles (n= 7; 54%). Few studies have evaluated memory, motor skills, attention, and health-related behaviors (e.g., consumption of soft drinks or sweet snacks) as factors significant to readiness.
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7. IV. Discussion
 Up: Home Previous: 6. III. Results Next: 8. b) Social-emotional and behavioral factors
This systematic review revealed a small but growing body of literature associated with school readiness and later achievement. It is the first review that aims to understand how the preschool experience impacts the child later performance. Also, we synthesize the evidence about factors which promoting positive outcomes in life course. We included thirteen recent studies in the review and found promising evidence for a protective role of the preschool experience in enhancing school readiness. Also, we evidenced a positive influence on child development for behavioral and emotional child functioning, including problematic behaviors, social-emotional skills, and approaches to learning. Factors associated with family characteristics, especially socioeconomic status, also showed a strong influence on readiness. The results of this review provide a unique overview of longitudinal and cohort research focusing on school readiness and later achievement and highlight links among the academic success, social-emotional skills, and behavioral skills that originate in early childhood. ), as they are more than two times as likely to enter kindergarten with lower academic and social-emotional readiness (Quirk et al., 2016) and are more negatively affected by parental partnership instability than girlsthus contributing to the gender gap in school readiness and educational attainment (Cooper et al., 2011). Li-Grining et al. (2010) found a protective impact of approaches to learning on girls' math growth and boys' reading growth.
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8. b) Social-emotional and behavioral factors
 Up: Home Previous: 7. IV. Discussion Next: 9. c) Poverty factor
This review highlighted the protective role of children's emotional and/or behavioral functioning, such as social-emotional regulation and approaches to learning, motivation, and problematic behavior ( an increased risk of longer-term mental health and educational problems, especially at risk of language difficulties. This finding is a concern in the integrated development of children, as more effective communication skills offer young children an alternative means of expressing their needs and desires as well as an additional tool for regulating their behavior in the form of self-talk and other strategies. Therefore, delays in one domain, such as regulatory abilities, seem to promote disadvantages in various dimensions (Woodward et al., 2016).
Given the significant impact that emotional and behavioral functioning can have on child readiness and later achievement (e.g., Quirk et al., 2016;Woodward et al., 2016), further research should include evaluation of these domains of human development (Thomson et al., 2019). Duncan et al. (2007) showed that measures of socioemotional behaviors, including internalizing and externalizing problems and social skills, were generally non-significant predictors of later academic performance, even among children with relatively high levels of problem behaviors. Some years later, Pagani, Fitzpatrick, Archambault, and Janosz (2010) replicated the model of school readiness specified in Duncan et al. (2007) and showed that behavioral problems (externalizing problems-aggression; internalizing problems-anxiety) and prosocial skills also emerged as predictors of some aspects of later achievement, such as classroom engagement and academic success. The last authors also argued that motor skills contributed significantly to the prediction of later performance above and beyond the original primary elements of school readiness (Pagani et al., 2010). Thus, given inconsistencies in the literature, future research should better clarify the role of behavioral and social-emotional outcomes.
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9. c) Poverty factor
 Up: Home Previous: 8. b) Social-emotional and behavioral factors Next: 10. d) Academic abilities
Overall, poverty was linked with poor initial and later achievement in academic, social-emotional and behavioral functioning and school readiness (  2018) demonstrated a link between poverty and race: non-poor White students and poor White students had better performance than nonpoor Black students and poor Black students. The differences in scores between these groups were identified at school entry and remained sizeable across historical time and developmental age. Disparities in ethnicity and poverty did not grow across time, but gaps in performance remained the same as at initial school entry (Paschall et al., 2018). Thus, poverty and ethnicity seemed to hamper social mobility. Similarly, Raffington et al. (2018) showed that children with low socioeconomic status had lower average starting points and cognitive growth slopes in verbal comprehension and math ability throughout later childhood. In addition, these children continued to have cognitive growth trajectories that were substantially lower than those of never-poor children. Among these children, there were differential effects of income changes predicting child cognition in early childhood that continued into later childhood and early adolescence: income gains positively predicted cognitive performance of poor children in later childhood; otherwise, income losses negatively predicted cognitive performance of poor children in later childhood (Raffington et al., 2018). Finally, Li-Grining et al. (2010) showed that children's approaches to learning (e.g., independence, flexibility, organization, eagerness to learn, concentration) was a protective factor against poverty, indicating that interventions should enhancing these skills, especially for children with low socioeconomic status.
Moreover, parental partnership transitions or residential instability (as co-residential and dating) had negative impacts on child development: both types of unbalance were associated with lower verbal ability and more externalizing, social, and attention problems (Cooper et al., 2011).
Regarding language achievement, school readiness and higher levels of early verbal ability were linked to positive effects on later language and math performance, socio emotional development, classroom and school engagement, attention levels, dietary habits and preferences, and behavior problems (Bernier et   readiness and later language achievement. For young children with low reading performance, more than 10 hours per week of child school had a compensatory effect, decreasing their chances of maintaining poor reading abilities in kindergarten and elementary school. Concerning the association between language skills and healthier dietary habits and preferences, Pagani and Fitzpatrick (2014) showed that higher receptive vocabulary resulted in a decline in snack consumption (21% unit) and the increase in the intake of dairy products, fruits and, vegetables (15-17% unit).
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10. d) Academic abilities
 Up: Home Previous: 9. c) Poverty factor Next: 11. e) Preterm child
Math skills at school age were positively associated with verbal and behavioral readiness (Hammer et   2014) also found that kindergarten math skills were an relevant predictor of engagement in activities of physical effort (9% unit increase), later childreported psychosocial adjustment of intrinsic motivation, attention skills, and academic self-concept (7-19% unit increases). Moreover, poor school readiness in math was associated with: low SES, younger age, being male, being small-for-gestational-age, no early intervention at 24 months, and no preschool experience (Shah et al., 2016).
Few studies have examined associations among cognitive abilities (such as attention and working memory), psychomotor abilities, and intelligence with readiness and later academic performance (  Kurdek and Sinclair (2001) found that visuomotor skills were linked to later reading skills, and auditory memory seems significant for both readiness and later success in reading and math. Another study showed that working memory increased classroom engagement, knowledge and receptive vocabulary, and nonverbal IQ predicted receptive vocabulary, number knowledge, and classroom engagement (Fitzpatrick & Pagani, 2012).
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11. e) Preterm child
 Up: Home Previous: 10. d) Academic abilities Next: 12. V. Conclusion
Only two studies in this review found an association between children born preterm and school readiness (Shah et al., 2016;Woodward et al., 2016). Both articles showed that preterm children performed consistently more poorly across all measures of academic functioning, including reading, language, spelling, and math, in preschool and later (Shah et al., 2016;Woodward et al., 2016). In addition, Woodward et al. (2016) discussed that preterm children also had (1) lower levels of positive affect, persistence, regulatory ability, and psychomotor skills; (2) difficulty in transitioning between activities; and (3) higher levels of emotional and behavioral dysregulation and emotional difficulties as hyperactive/inattention problems. Children born preterm were also at a two-fold better rate of delay in language and math abilities (33-45%) (Woodward et al., 2016).
Finally, limitations of the reviewed studies include difficulties in producing causal conclusions, the possibility of unmeasured variables, high attrition rates, and non representative samples (e.g., Cooper et  As the majority (n= 11) of the studies took place within the USA and Canada, these results could not be generalized to other socio cultural environments. Moreover, the studies used different aspects of child development to assess school readiness. Consequently, the results presented a large variety of conclusions, and it is unclear which dimension of child development (e.g., cognition, verbal ability, early numeracy, problem behavior) and of the environment (e.g., paternity instability, family socioeconomic status, preschool experience) may have a significant influence. Before the results of these studies are generalized to the broader community we need to clarified the inconsistencies in the school readiness framework and predictors
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12. V. Conclusion
 Up: Home Previous: 11. e) Preterm child Next: Appendix A §
Our research sought to clarify the associations between school readiness and later achievement (see Figure 2 for the School Readiness Framework). Relevant factors of school readiness that could promote future positive development were: early language and math abilities (preschool age), middle to higher family socioeconomic status, social-emotional skills, a lack of behavioral problems, the preschool experience of more than 10 hours per week and classroom engagement, partnership transitions or residential instability. Being a girl and being born full-term were also associated with better child performance. Surprisingly, in this review, the motricity and cognition evaluations did not appear consistently as domains relevant to school readiness. These findings are significant for service providers working in human development and education and who are developing interventions for children and adolescents.    

 Up: Home Previous: 11. e) Preterm child Next: Appendix A §

Appendix A §
 Up: Home Next: Appendix B §
Appendix A §

Appendix A.1 Financial Support
This work was supported by the Brazilian National Council of Research (CNPq) grant number 466688/2014-8, and by the São Paulo Research Foundation (FAPESP) grant number 2016/10120-1 (P.I. Caetano). The project was also partially funded by the Columbia President's Global Innovation Fund-UR008509 (P.I., Martins) and by FAPESP -2016/11202-1 (Co-I, Perisinotto). One of our researchers (M.M.) received a scholarship from FAPESP (grant number 2016/05116-5).


Appendix A.2 Conflict of Interest Statement
The authors have no conflicts of interest to declare.   

			
 Up: Home Next: Appendix B §

Appendix B §
 Up: Home Previous: Appendix A §
Appendix B §


					
	
		, 
		 10.1177/0038040711402361. 
		 https://doi.org/10.1177/0038040711402361 
		
	

	
	
		, 
		 10.1177/1090198113478818. 
		 https://doi.org/10.1177/1090198113478818 
		
	

	
	
		Processes A Longitudinal Study of Developmental Processes
		
			A Bernier
		, 
		
			C A Mcmahon
		, 
		
			R Perrier
		. 
		 10.1037/dev0000225. 
		 https://doi.org/10.1037/dev0000225 
	
	
		Developmental Psychology 
		2016. p. . 
	

	
	
		The Value of Early Childhood Education
		
			B J J Heckman
		. 
		2011. p. . 
	

	
	
		Partnership Instability, School Readiness, and Gender Disparities
		
			C E Cooper
		, 
		
			C A Osborne
		, 
		
			A N Beck
		, 
		
			S S Mclanahan
		. 
	
	
		Sociology of Education 
		2011. 84  (3)  p. . 
	

	
	
		Intelligence Toddler working memory skills predict kindergarten school readiness
		
			C Fitzpatrick
		, 
		
			L S Pagani
		. 
		 10.1016/j.intell.2011.11.007. 
		 https://doi.org/10.1016/j.intell.2011.11.007 
	
	
		Intelligence 
		2012. 40  (2)  p. . 
	

	
	
		School Readiness and Later Achievement
		
			C Japel
		. 
		 10.1037/0012-1649.43.6.1428. 
		 https://doi.org/10.1037/0012-1649.43.6.1428 
	
	
		Developmental Psychology 
		2007. 43  (6)  p. . 
	

	
	
		Children's Early Approaches to Learning and Academic Trajectories Through Fifth Grade
		
			C P Li-Grining
		, 
		
			E Votruba-Drzal
		, 
		
			C Maldonado-Carreño
		, 
		
			K Haas
		. 
		 10.1037/a0020066. 
		 https://doi.org/10.1037/a0020066 
	
	
		Developmental Psychology 
		2010. 46  (5)  p. . 
	

	
	
		Late Talkers: A Population-Based Study of Risk Factors and School Readiness Consequences
		
			C S Hammer
		, 
		
			P Morgan
		, 
		
			G Farkas
		, 
		
			M Hillemeier
		, 
		
			D Bitetti
		, 
		
			S Maczuga
		. 
		 10.1044/2016_jslhr-l-15-0417. 
		 https://doi.org/10.1044/2016_jslhr-l-15-0417 
	
	
		Journal of Speech, Language, and Hearing Research 
		2017. 60  (3)  p. . 
	

	
	
		Fine motor skills and early comprehension of the world: Two new school readiness indicators
		
			D Grissmer
		, 
		
			K J Grimm
		, 
		
			S M Aiyer
		, 
		
			W M Murrah
		, 
		
			J S Steele
		. 
		 10.1037/a0020104. 
		 https://doi.org/10.1037/a0020104 
	
	
		Developmental Psychology 
		2010. 46  (5)  p. . 
	

	
	
		, 
		
			D Moher
		, 
		
			A Liberati
		, 
		
			J Tetzlaff
		, 
		
			D G Altman
		, 
		
			D Altman
		, 
		
			G Antes
		, 
		
			P Tugwell
		. 
		2009. 
	

	
	
		, 
		
			G J Duncan
		, 
		
			C J Dowsett
		, 
		
			A Claessens
		, 
		
			K Magnuson
		, 
		
			A C Huston
		, 
		
			P Klebanov
		. 
		
	

	
	
		Association of Childhood Social-Emotional Functioning Profiles at School Entry With Early-Onset Mental Health Conditions
		
			K C Thomson
		, 
		
			C G Richardson
		, 
		
			A M Gadermann
		, 
		
			S D Emerson
		, 
		
			J Shoveller
		, 
		
			M Guhn
		. 
		 10.1001/jamanetworkopen.2018.6694. 
		 https://doi.org/10.1001/jamanetworkopen.2018.6694 
	
	
		JAMA Network Open 
		2019. 2  (1) . 
	

	
	
		A Two Decade Examination of Historical Race/Ethnicity Disparities in Academic Achievement by Poverty Status
		
			K W Paschall
		, 
		
			E T Gershoff
		, 
		
			M Kuhfeld
		. 
		 10.1007/s10964-017-0800-7. 
		 https://doi.org/10.1007/s10964-017-0800-7 
	
	
		Journal of Youth and Adolescence 
		2018. 47  (6)  p. . 
	

	
	
		Predicting Reading and Mathematics Achievement in Fourth-Grade Children from Kindergarten Readiness Scores
		
			L A Kurdek
		, 
		
			R J Sinclair
		. 
		 https://doi.org/10.I037//0G22-0663.93.3.45 
	
	
		Journal of Educational Psychology 
		2001. 93  (3)  p. . 
	

	
	
		Preschool self regulation predicts later mental health and educational achievement in very preterm and typically developing children
		
			L J Woodward
		, 
		
			Z Lu
		, 
		
			A R Morris
		, 
		
			D M Healey
		. 
		 10.1080/13854046.2016.1251614. 
		 https://doi.org/10.1080/13854046.2016.1251614 
	
	
		Clinical Neuropsychologist 
		2016. 31  (2)  p. . 
	

	
	
		Income gains predict cognitive functioning longitudinally throughout later childhood in poor children
		
			L Raffington
		, 
		
			J J Prindle
		, 
		
			Y L Shing
		. 
		 10.1037/dev0000529. 
		 https://doi.org/10.1037/dev0000529 
	
	
		Developmental Psychology 
		2018. 54  (7)  p. . 
	

	
	
		School readiness and later achievement: A French Canadian replication and extension
		
			L S Pagani
		, 
		
			C Fitzpatrick
		, 
		
			I Archambault
		, 
		
			M Janosz
		. 
		 10.1037/a0018881. 
		 https://doi.org/10.1037/a0018881 
	
	
		Developmental Psychology 
		2010. 46  (5)  p. . 
	

	
	
		Children's School Readiness: Implications for Eliminating Future Disparities in Health and Education. Health Education and Behavior
		
			L S Pagani
		, 
		
			C Fitzpatrick
		. 
		2014. 41 p. . 
	

	
	
		The association of latino children's kindergarten school readiness profiles with grade 2-5 literacy achievement trajectories
		
			M Quirk
		, 
		
			R Grimm
		, 
		
			M J Furlong
		, 
		
			K Nylund-Gibson
		, 
		
			S Swami
		. 
		 10.1037/edu0000087. 
		 https://doi.org/10.1037/edu0000087 
	
	
		Journal of Educational Psychology 
		2016. 108  (6)  p. . 
	

	
	
		Gestational Age and Kindergarten School Readiness in a National Sample of Preterm Infants
		
			P E Shah
		, 
		
			N Kaciroti
		, 
		
			B Richards
		, 
		
			J C Lumeng
		. 
		 10.1016/j.jpeds.2016.06.062. 
		 https://doi.org/10.1016/j.jpeds.2016.06.062 
	
	
		Journal of Pediatrics 
		2016. 178 p. . 
	

	
	
		Preferred reporting items for systematic reviews and meta-analyses: The PRISMA statement (Chinese edition)
		 10.3736/jcim20090918. 
		 https://doi.org/10.3736/jcim20090918 
	
	
		Journal of Chinese Integrative Medicine 
		7  (9)  p. . 
	

	
	
		School Readiness and the Transition to Kindergarten in the Era of Accountability
		
			R C Pianta
		, 
		
			M J Cox
		, 
		
			K L Snow
		. 
		2007. Baltimore, MD: Brookes. 
	

	
	
		Reference Child outcome measure(s) Others measure(s)
		
	

	
	
		Patterns of school readiness forecast achievement and socioemotional development at the end of elementary school
		
			T J Sabol
		, 
		
			R C Pianta
		. 
		 10.1111/j.1467-8624.2011.01678.x. 
		 https://doi.org/10.1111/j.1467-8624.2011.01678.x 
	
	
		Child Development 
		2012. 83  (1)  p. . 
	



			
 Up: Home Previous: Appendix A §

Information about this book

			Title statement

				Ready for School? Systematic Review of School Readiness and Later Achievement
			
			Publication

					Publisher
	Global Journals Organisation

					Availability
	
This is an open access work licensed under a Creative Commons Attribution 4.0 International license. Please email us for details and permissions.


				Place of publication
	Cambridge, United States
	Date
	15 January 2019


			Source

				
					
					
					 09DE678DA4BA7957E9FA7F4B435BADA3. 
				Marília Mariano, Amilton Santos-Junior, Jacqueline L. Lima, Jacy Perisinotto, Clara Brandão, Pamela J. Surkan, Silvia S. Martins, Sheila C. Caetano, 
Federal University of São Paulo (UNIFESP). Global Journal of Human Social SciencesGJHSS  2249-460X.  0975-587X.  10.34257/GJHSS. Cambridge, United States: Global Journals Organisation. 19  (10)  57 71. 

			
		
			
				
					By Softinator Dynamics Pvt. Ltd.
					
				
			

		
OPS/toc.html
Contents

		2. II. Method a) Design

		3. b) Search criteria

		4. c) Selection procedure

		5. d) Data extraction

		6. III. Results

		7. IV. Discussion

		8. b) Social-emotional and behavioral factors

		9. c) Poverty factor

		10. d) Academic abilities

		11. e) Preterm child

		12. V. Conclusion

		Appendix A ยง

		Appendix B ยง

		[About this book]



Guide

		[Title page]

		[The book]

		[About this book]





OPS/media/resource1.png
Mentiication

Sercening

Eiigbiity

Included

278 records ideatifiod
throngh duabase search

|

1064 records affer
duplicaes removed

7 ecords exclnded

|

537 records

it screened  [————,|

164 records excloded

|

173 recordsin

absactsereened [ _|

[ et |

|

68 llxt sl amvesed for
cigibily riteia lngindisal design) [~

5 fll-ext s excluded
ottow-up was Les than  years)

]

1 stdies incladed
i qualitative amlysis






OPS/media/resource2.png
Previous preschool

Born fullterm

Marial sabily

Midand high SES

Age older chid)

and s (being gir)

Later scadennic suceess

Higher classroom and
school engagement.

Lowerrisks of mental
healh problems

Sociocmotionl

Heatbicr dictary habits
and prefrences






