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What They Can See, They Can Write, Right?

Mariam Mohamed Nor %, Ng Yu Jin, Lee Yi Ling °, Chong Seng Tong * & Mohd Ariff Anmad Tarmizi ©

Abstract - 1s writing an inborn or learned art? Currently, we can
see that majority of undergraduates in higher learning
institutions are rather handicapped in this area. Purportedly,
this study proposed a teaching model to investigate the four
main learning objectives: (1) to generate ideas with visual aids;
(2) to write grammatically correct sentences using a model of
sentence patterns; (3) to evaluate students’ ability to write
systematically using the writing process approach in
cooperative learning groups; and (4) to develop a teaching
model that can prompt students to speak and write confidently
and proficiently. A teaching model based on the writing
process approach and cooperative learning skills was
implemented using the purposive writing technique. It was
conducted on a class of Business communication students for
fifty-four hours of face-to-face interaction. Findings showed
that the teaching model implemented was effective for the
students had improved significantly in both their public
speaking skills as well as writing skills. More importantly, they
were more confident and extrovert in their communication
skills.

Keywords Process writing, cooperative learning,
sentence patterns, visual aids, and purposive writing.

[. INTRODUCTION

he participants of this study are a group of first
year Business Communication English students

who struggled to speak and write. In helping them
to improve, it was decided that the students should he
equipped with authentic and meaningful experiences
with the language. Activities that enabled students to
create and present language issues from their own texts
were proposed. These activities were not focused on
skills in isolation and word drills disconnected from real
world needs, but things that students were familiar with.
In this study, the students were instructed to work in
pairs and then to identify one product and one service,
which they had to discuss and present to the class.
Simultaneously, these activities required them to speak
and write a description of the product and service
proposed, within a process writing approach. At the end
of the program, they were noted to be extroverts in
speaking and writing.

Similarly, this perspective was echoed by the
Deputy Prime Minister and Education Minister, Tan Sri
Muhyiddin ~ Yassin  who emphasized that the
transformation of the school curriculum should be
based on creativity and innovation, and learning should
be fun and not exam-oriented (New Straits Times. 24.
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Feb 2010. p.1). He stressed that the learning process
should no longer be dominated by teachers. In fact, the
learning process should give priority to interaction
between students and teachers as well as their
classmates. Concurrently, his interaction would nurture
creativity and innovative ideas. The transformation is
significant as it will involve not only the curriculum, but
also approaches to the teaching and learning. On the
same note, teachers have to move away from the
traditional classroom to student-centered teaching
methods.

With this view in mind, the researchers had
embarked on a study that carried the following four
Objectives.

a) Research Objectives

1. To provide insights and understandings of students’
ability in generating ideas using visual aids.

2. To write grammatically correct sentences using a
model of sentence patterns.

3. To evaluate students’ ability to organize
systematically using the writing process approach.

4. To develop a teaching model that can prompt
students to speak and write confidently and
proficiently.

b) Research Questions
This study was to answer the following research
questions:

1. Can visual aids assist students to generate
ideas in their speaking and writing?

2. Can sentence patterns act as a model in
guiding students to write grammatically correct
sentences?

3. Can the writing process approach guide
students to write systematically?

4. Do students learn from their mistakes when
writing using the writing process approach?

Expected Outcomes

1. To develop human capital, in specific,
workforce who can communicate proficiently
and confidently in English.

2. To construct a model of teaching that will
facilitate students’ speaking and writing in
English.

3. To foster students to work cooperatively as a
team in project work.

4. To develop a teaching model that can prompt
students to speak fluently and write competently
in English.
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5. To create a work force that has the ability to
work in groups and this can lead to more
efficient outcomes.

[I. LITERATURE REVIEW

Writing is one of the four language skills that all
language learners are required to master in order to
communicate ideas, thoughts and feelings in written
form. However, writing can be difficult for students who
have vague idea of what to write and to those who lack
confidence in their writing abilities (Davis, 1997). Thus,
writing activities are often described as ill-defined
problem-solving tasks (Wenger, 2009). The dilemma
these students faced can be overcome with the help of
visual images which they can use as a tool to generate
ideas based on prior knowledge, interest and the five
senses — sight, smell, touch, hearing and taste. Visual
aids can assist students to think with clear ideas and
provide a sense of direction; in addition, group writing
can be used to assist students in their writing process.
Rogoff (1990) defines the writing process as the
engagement among students during group writing
session in a naturalistic social context that shifts the
writing methodology from product to process. Group
writing in this study is conducted using the process
writing approach (PWA) as proposed by Flower and
Hayes (1981) and cooperative learning skills (Chiang,
2002).

a) Definition of Terms as being used in this study

i. Visual Aids
Visual aids are still photographs, power point
slides, charts, pictures, and other devices involving the
sense of sight (other than books), used in teaching, and
illustrating lectures.

ii. Sentence Patterns
The five basic sentence patterns are:

i. Subject + Verb, Subject + Verb + Object

ii. Subject + Verb + Complement

iii. Subject + Verb + Indirect Object + Direct Object

iv. Subject + Verb + Object + Complement

iii. Group Writing

Comprise of two learners (pair) as group

members, who interact with each other in a way that one
influences and be influenced by the other, and vice
versa. Group members are interdependent on each
other to achieve a common goal, that is, members of

the group are responsible and accountable to the
success and failure of the group’s purpose.

iv. Process Writing

These are stages of activities such as
brainstorming, group discussion, and rewriting of drafts,
to promote and develop the use of grammatically
correct target language.
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v. Cooperative Learning
It is group learning whereby learning takes
place in socially structured environment when learners
work together in exchanging information, and each
learner is held accountable for his/her own learning and
is motivated to increase the learning of others.

vi.English as a Second Language (ESL)

Ovando et al. (2003) defines ESL as “...a
system of instruction that enables students who are not
proficient in English (ELLs) to acquire academic
proficiency in spoken and written English.” (p. 6).

b) Participants
Table 1. Participants’ Demographic Profile.

Race Percentage
Malays 69.4% (27)
Chinese 5.6% (2)
Indians 5.6% (2)
International students | 13.9% (5)
from Irag

International students | 2.8% (1)
from Bangladesh

International students | 2.8% (1)
from Sudan

TOTAL 100% (38)

The participants of the study were 40 first year
students from the college of Information Technology and
Engineering. They were mostly in their early twenties,
and have completed nine years of formal English
Language education in government sponsored schools.
Majority of the participants were Malay students with
69.4% (27), followed by international students from Iraq
with 13.9% (5), Chinese and Indian with 5.6% (2) each,
and international students from Bangladesh and Sudan
each with 2.8% (1). Two of the participants dropped
from the course, resulting in only a total of thirty eight
respondents.

c) Purpose and Description of Project

This project was initiated by implementing a
package of public speaking presentation skills and
writing process, for a class project in a Business
Communication course class. Two goals were
delineated for this project; (1) to improve students’
writing by incorporating pictures from product and
service promotions designed to inspire more varied and
creative perspectives, and (2) to enhance students’
public presentation skills.

First, students were randomly paired up to
discuss on products and services promotions.
Concurrently, each pair wrote an essay using the writing
process approach focusing on the visual and verbal
elements in the product and service they were
promoting. In addition, they were taught basic sentence
pattern techniques. The features that our strategy
shared with cooperative learning included the organizing



of pair interaction to support learning and the change in
the lecturer's role to that of facilitator. However, our
illustration of the teaching method relates specifically to
a speaking and writing subject, not an entire context of
support across a curriculum, so we would not expect
our teaching model, by itself, to radically influence
students’ entire cognitive and social development.

[II. RESEARCH FINDINGS

a) Pre and Post Tests

A pretest was conducted at the beginning of the
training based on the teaching model proposed and it

was to analyze the respondents’ competencies in the
area of sentence patterns, paragraph skills, grammar
and language, and public speaking skills. Then, after the
training session, a post-test was conducted to evaluate
the effectiveness of the teaching model. With reference
to Figure 1, it is shown that there is an overall
improvement in the students’ performance with regards
to sentence patterns writing; paragraph writing skills,
grammar and language, and public speaking skills.

Figure 1: Students’ Pre and Post-test Results.

Sentence

Patterns Paragraphs

M Pre-test

Grammar &
Language

B Post-test

Post-test

Pre-test

Public Speaking
skills

b) Interviews

A few students were randomly selected for an
interview based on the four Research questions. The
following were their feedback.

Research Question 1

Do visual aids assist students to generate ideas
in their speaking and writing? This is reflected in one
student’s comment.

Feedback: Sabiha (Bangladesh)

“To be honest, at the beginning of the semester we
aidn’t know how to present something in front of the
class or audiences. | can remember very well that at the
first aay some of my friends came fo present but they
dian’t use the power point for the slide and they starfed
to read their notes. So, Madam Mariam taught us how to
make slides by using the power point, how to stana,

how to dress up during presentation and how fo present
smartly. During presentation, she stopped us several
times when we did mistakes and she tried her best fo
improve us. Sometimes some of my friends got angry

with her because she always tried to correct our tiniest
mistakes. After two months, | noticed that there was a
miracle change among us. For example, we have
improved our speaking style, we have corrected our
pronunciations and we all are very confident. Now [ have
no problem to establish eye contact with the audiences
which is the most important achievement from my
Business English class. | want to thank my lecturer
because she gave me a chance to present about a very
important topic in front the students from Kazakhstan
which was a chance to prove myself. After that
presentation, | was surprised because | was very
confident. That day | understand that our lecturer
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madam Mariam did a great and this presentation skill
will help us through our life.”

Also, the following are the remarks from the
interviews.

Feedback: Nuranashatul

“The course has taught me many things especially when
ao the presentation and writing process. It helps me in
the terms of confidence, communication and writing
Skills. In the class, | have presented about products,
services and also topic covered in the text book. The
presentations help me improve the confidence level in
myself. Before this, | am really nervous when come out
and standing in front of people to talk. | afraid if | said
something wrong and can't face with the audiences.
However, when I continue to present and present in the
class, | becarne braver and not feel too nervous to talk in
front of people anymore. In communication skill, I think /
have know now how to begin and what to say when
communicate such as use simple word and how fo
control our voice when speak.”

Feedback: Dinesh

‘I think the presentations that | have done in the class
are really good, because it helps me to gain experience
in giving speech in front of many people. | manage o
overcorme my fear that is fear of talking in front of marny
people, by doing a lot of presentations in the class. This
technique is really effective, and | really enjoyed it. My
lecturer has done a great job. Even my friends in other
classes, are still scared fo talk in front of many people,
because their lecturers didn't ask them ‘(o do
presentations. More than that, my confidence level has
increased after | gave speech in front of Kazakhstan
students.

Feedback: Hani Safinaz

"About the presentation that you asked us to do at the
beginning of this semester, at first | feel scared and
nervous. Because [m not really good in gaining
confidence when talking in front a lot of people. Besides
that, | have a very tiny voice, so I'm afraid that people
cant hear the words I say. When | stand in front of the
class for the first time to present about the product, |
was really nervous. But then, after a few weeks listen fo
your feedback about the other student’s presentation, /
Started to feel more relax and try to apply all the tjps that
you said about the voice projection and such. It /s a
good practice. When | have to do the presentation in
front of the Kazakhstan students, | don'’t feel nervous
anymore.”

Feedback: Tibenval Murugesan

‘I feel that gelting the students to go up on stage in front
of the entire class and present s conducive to the
learning of the students themselves. | have always
believed in proactive styles of both teaching and
learning, and involving the students directly is the best
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way to go when it comes fto this. When students
prepare for the presentations, they will take the initiative
to actually know' their facts on the related topics. If they
were fo simply read it off a white board in class,
chances are they would forget very easily. Giving
constructive criticism on their presentation skills also
helps build confidence and communication skills in
preparation for the future.”

Feedback: Joanne

‘I think the many presentations that you have asked us
to do has helped us in reading the textbook | do believe
that not many of us would actually start to read or own
the textbook if its not for the presentations. It has
improve my communication skills such as establishing
eye contact, knowing the body language of my
audience when | presented in front of the class, and it
has also exposed me to know something about the
business life, the formality and such.

/ feel that the presentations had hejped us to build our
self confidence and also improve our way of presenting.
These skills are very important to every student fo be
able to express ourselves better.”

Feedback: Nor Liana

“First of all | would like to thank you for giving such a
good experience for this semester. From my point of
view, I think the presentation that we do in class is a very
helptful for me as it raise my confidence level to talk in
public. Before this, | feel very shy to talk in front of the
class and it /s very difficult to me. But, after so many
practices in this class, | think it is not as hard as I think.”

Most noticeable, based on the students’
feedback, the presentations conducted using visual aids
(product and services presentations) had assisted in
making the students more confident to speak in public.
For instance, it was proven that the use of visual aids
had assist students to generate ideas in their speaking
and writing.

Research Question 2

Can sentence patterns act as a model in
guiding  students to wrife grammatically correct
sentences?

The students’ feedback recognized that the
teaching model works to the benefit of the students.

Feedback: Sabiha

‘During special semester usually the students are very
lazy to study. Madarm Mariarm used a unique method fo
keep us busy with homework and assignments. It has
really improved our writing skill. We had to write about
many products, services, news release and various
kinds of letters. It is not only useful to improve writing
Skill, it also increases general knowledge. For example,
when we did our assignment about product, we did a lot
of research about the recent and new proaucts. In
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addition, Business English is a subject which is directly
related fo our daily life and the way madam Mariam
taught us is unique. In my future life, when | will write or
present something | will follow her tips. Above all, | will
never forget her.”

Feedback: Maisarah

"About writing, at first after seeing so many grammatical
errors on my essay | feel a bit down. | know my writing
was a bit messed up here and there because
sometimes | just ramble on all point and did not follow
the techniques given. But then, cday by day after doing

all the correction, | learned frorn mistakes. | cannot just
take everything for granted. Before writing, | must plan

and follow all the techniques given. I think you can just
continue all this method on your next classes. It did
work!”

Feedback: Joanne

“The writing process had also helped me to improve my
writing skills. It taught me that | have fo follow a certain
format so that my essay would sound interesting. It had
improved my grammar and | now know better on my
grammar weaknesses.”

Research Question 3

Can the writing process approach guide students to
write systematically?

Flgure 2 . Effects of the Writing Process Approach on students’ writing.

Effects of the Process Writing approach on
students' writings

H Pre

M Post

0] 20 40 60 80

100

120 140 160 180

Figure 2 shows a significant improvement in the
students’ writing performance after undergoing the
process writing approach. This is reflected in the
students’ responses.

Feedback: Toh Seng Lee.

“| feel that writing process is a way to let me have more
improvement. Through writing process in class, | knew
mistake that | make and how is the correct ways that |
should write for my article. Writing process improve my
Skills to prepare a script for a presentation, talk and also
speech. Practice more in writing ensures | improve
more.”

Feedback: Hani Safinaz

"About the essay and the writing process, | think it is

also a good practice. The way that you wanted us o
write several drafts and returned it back to us, we can

see where we made mistakes and try to correct it. Also
what | got from this exercises is fo identity the 5WH
which really useful to mostly all writing types. *

Research Question 4

Do studenits learn from their mistakes when writing using
the writing process approach?

Feedback: Dinesh

“The writing process that | have fo do in my class is
really good. | think it is the best way to improve our
writing skills This is because we can know the mistakes
that we have done when we wrife some essays for
many times. My lecturer will mark our writings, and will
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ask us to write the same thing again, and this makes us
learn _from our mistakes. Therefore, our skills will
become better. So, whenever | wrife a new essay or any
letters, | will always think about the mistakes that | have
aone before this, so that | won't repeat the same
mistakes again. Therefore, | feel that the writing process
in my class is really effective. | don’t know what the other
Students think about it, but for me, it is really helpful. All
the lecturers should follow this technigue.”

Feedback: Tibennal Murugesan

“As for the writing, it is indeed a very good way to teach.
Letting the students make their mistakes, and then
correcting them again and again will surely make them
remember the mistakes. This way, they will know the
correct ways of writing as they have made mistakes
before and would not want to repeat the same mistake.”
On analyzing the students’ writings, the
researchers found that many of their writing errors were
beyond the structures found in the native language. For
instance, Malay second language learners of English
have the following fossilization in their target language.

1. Tense aspects- regular and irregular verbs
He played tennis.
He goed to school.
He putted the bag in the car.
He taked the pencil just now.
They catched the thief.

2. Confusion in using the present, past and future
tense.

3. Omission and insertion of the articles a, an or the

i. We are from A Drum Circle community.

ii. Additionally, we provide first class tutors graduated
from establish English schools with an experience in
A music industry.

4. Confusion on when to use who and that
Some of our students that had graduated officially
working as music tutors.

5. The use of ‘...ing’ after the auxillary is, are, was and
were.
One of the courses that we are offers is Young
courses for children.

6. The verb forms after infinitive ‘10’
You have the ability to be able to playing a musical
instrument.

7. The word form after the ‘would and could’
Music book would be providing to the students.

8. The use of verb forms after singular and plural
nouns.
The studio provide a musical lessons.

Another notion that should be introduced at this
point is that fossilization, which, according to Ellis
(1997), is the cessation of the language learning
process somewhere short of target language
competence. In fact, Keshavarz (1997) maintains that an
error-based analysis can give reliable results upon
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which remedial materials can be constructed. In other
words, analysis of second language learners’ errors can
help identify learners’ linguistic difficulties and needs at
a particular stage of language learning. It is essential for
a syllabus to provide with the training for learning
appropriately and errors are important evidence for that.
Gass & Selinker (1994, p. 67) provide a model for error
analysis of students’ writing errors:

1. Data needs to be collected. This is typically done
with written data.

2. ldentifying errors. (Into word classes etc.).

3. Classify errors (Overgeneralization, tense etc).

4. Quantifying errors (how many overgeneralization
errors occur? How many tense errors occur?).

5. Analyzing source of error. (Interlingual, intralingual
due to a certain teaching method).

6. Remediating for errors. (Pedagogical intervention).

There are two main types within an error
analysis framework: Interlingual and intralingual.
Interlingual are those that can be attributed to the L1
(they involve cross-linguistic comparisons). Intralingual
errors are those which are due to the language being
learned, independent of the L1. One would therefore
expect similar intralingual errors to occur from speakers
from a wide variety of languages.

The types of errors can be categorized into two:
Descriptive and surface structures.

Types of Errors

Error Categories
A Descriptive
1 Noun phrase
2 Verb phrase
(a) subject-verb agreement
(b) Simple Past Tense
3  Complex sentence

B  Surface Structure
Omission
Addition
Misinformation
Misordering
Blends

O b~ WON =

One example of a semantic error, which is also
commonly made by Malaysians in speech and writing, is
due to a lack of understanding of the distinction
between the verbs borrow and /end:

Ask your friend to borrow you money.
Ask your friend to /end you money.

In English, the word borrow contains the
meaning ‘+/ake and the word lend contains the
meaning ‘+give. In BM, however, both meanings are
covered by the verb pinjam and the distinction in
meaning can be created by word order.



Thus, this is clearly an interlingual error, and is
caused by the interference of Bahasa Malaysia (BM).
The use of unmarked forms instead of marked forms is
far more frequent, as can be seen in the examples
below:

I had so much fun talking to my dad last night as he
packthe computer into the boxes.

I had so much fun talking to my dad last night as he
packed the computer into the boxes.

| knew | need to settle my credit card problem
immediately.

| knew | needed to settle my credit card problem
immediately.

In the past, to use the MAS Golden Lounge, we
haveto go to the Satellite terminal after the train.

In the past, to use the MAS Golden Lounge, we
had to go to the Satellite terminal after the train.

One possible cause of these errors is the fact
that in BM verbs are not marked for tense. Tense is
indicated by addition of sudah (already).

Intralingual causes can also be posited as the
source of verbal errors. Verbs undergo more subtle
variation (tense, agreement) than the other word classes
in English. This makes their acquisition by all learners,
regardless of native language a difficult task.

Subjects also exhibited errors in subject-verb
agreement as is shown in the examples below:

It all depends on how a person perceive “sexy”.
It all depends on how a person perceives
“sexy”.

The omission of the third person “-s” can be
attributed to the fact that BM does not require verbs to
agree with subjects. However, as indicated by Duskova
(1984), the ending free form is generalized for all
persons to make the learning task easier and this is a
common intralingual made by people with diverse native
languages.

Some errors, like the one below, cannot be
attributed to interference:

Error Categories

A Descriptive
1 Noun phrase
2 Verb phrase
(a) subject-verb agreement
(b) Simple Past Tense
3 Complex sentence

B  Surface Structure
Omission
Addition
Misinformation
Misordering
Blends

a b~ w N =

This is an intralingual error where the learner
uses the communicative strategy of creating a term he is
not familiar with by using terms he already knows.

Some of the errors involving prepositions are
due to omission:

They are searching solution from the web.
They are searching for solutions from the web).

Once a while we buy groceries from the
supermarket.
Once in a whilewe buy groceries from the

supermarket.

The omission of prepositions as shown in the
examples above cannot be explained by examining the
structure of BM as similar structures (prepositions) exist
in the language. However omission is often used as a
simplification strategy by learners to lessen the learning
load.

Articles too, were omitted often by the subjects:

We waited for few minutes.

We waited a few minutes.

If 'm late | can’t go to gym.

If 'm late | can’t go to the gym.

These omissions, unlike the ones involving
prepositions can be attributed to the fact that BM
doesn’t use articles like those used in English. Along
with the influence of the tendency of learners to simplify
the learning task, interference from the L1 can account
for the higher frequency of article-omission errors as
opposed to preposition omission-errors.

Most of the errors concerning nouns involve an
error in the distinction of ‘mass nouns’ and ‘count
nouns':

The PTA seeks to raise fund for the poor students.
The PTA seeks to raise funds for the poor students.

In the example above the subiject fails to realize
that ‘fund’ is a count noun unlike water. The distinction
between mass and count words does not exist in BM.
Thus this can be treated as an interlingual error.

c) Causes and Sources of writing Errors

Interlingual errors are the result of mother
tongue influences. Learners transfer/borrow some forms
but not others due to two factors such as proto-typicality
and language distance (Kellerman, 1979). Malay
learmners of English commonly make errors in negative
sentences.

For example :

Adryna no coming today.[ Adryna tak datang
hari ini].

Such errors are common in pre-verbal negation

using no, the same negative construction as in their L1.
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In order to determine whether transfer is the cause for
the occurrence of errors, James (1998) demonstrates
that learners with a particular L1 make an error that
those with a different L1 do not. He provides a useful
summary of these strategies:

1. False analogy.
2. Misanalysis.
3. Incomplete
redundancy.
4. Overlooking co-occurrence restrictions.
5. System-simplification.
It is not clear which strategy is responsible for a
particular error. Errors can also be viewed as ‘natural’ or
as ‘induced’. For example:

rule  application exploiting

He played football yesterday.
He goed home at six.

He drinked milk.

He eated dinner.

He sleeped at eight.

At the end of the one semester study, it was
noted that the students’ explanations and actions
reflected increased insights for they began to see
pictures as speech-making prompts, as well as to see
the analogies between pictures and verbal expression.
Ultimately, that understanding expanded their concept
of literacy and encouraged them to explore new
possibilities in their writings. To conclude, learners’
errors are noted by noticing how they have simplified,
added, misinformed or disordered elements in their
utterances and writings. The teaching model
implemented has proven to be effective in enhancing
the students’ public speaking and writing skills.

To conclude, we suggest that the Teaching
Model proposed be implemented in the teaching and
learning of English for foundation courses so as to
upgrade the students’ speaking and  writing
competency.
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