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6

Abstract7

Emotional intelligence is an important factor in the well-being of students, whether regular8

students or students with learning disabilities. The category of students with LDs always face9

challenges to adapt and adjust in society and in the school environment. This study aimed at10

revealing the emotional intelligence of English language students with learning disabilities in11

Aseer region. The study sample consisted of (140) students with learning difficulties. To12

achieve the objectives of the study, the emotional intelligence questionnaire was developed and13

consisted of (45) items, divided into five areas: knowledge of emotions, emotional14

management, sympathy, empathy, and social competence. The validity and reliability of the15

questionnaire was ensured before application and data analysis. The results showed that the16

overall degree of emotional intelligence among students with learning disabilities was low. The17

results also found that regular students have higher emotional intelligence than students with18

LDs. The study recommended developing training programs to develop emotional intelligence19

for students with learning difficulties, and conducting a descriptive and experimental study20

dealing with other types of intelligence among students with learning disabilities and other21

special education categories and comparing them with regular students.22

23

Index terms— emotional intelligence, english language, students with learning difficulties.24
Introduction oleman (2012) indicated that emotional intelligence helps an individual succeed in life, maintain25

healthy relationships with friends and family, as well as in the processes of social adjustment. Determining the26
level of emotional intelligence of children in school is necessary for teachers, parents, counselors and teachers of27
learning resource rooms. It provides them with an important picture of the child’s performance in classroom28
situations, and important data on the child’s personal aspects, his social and emotional skills and his level of29
development, which helps them to provide the child with appropriate programs and activities for their social and30
emotional growth and progress (Qatami, 2009).31

Individuals’ learning disabilities are linked to their emotional intelligence. ??l-Zayyat (2007) argues that32
there is a close relationship between developmental learning difficulties, academic learning difficulties, and social33
and emotional behavior difficulties. Behaviors related to emotional intelligence became important in the field34
of learning difficulties. There is consensus among different organizations concerned with learning disabilities35
to include the definition of learning difficulties, social and emotional behavioral difficulties, and social skills36
difficulty as a qualitative area of consequential learning disabilities or associated with developmental and academic37
difficulties.38

Therefore, it is important to study emotional intelligence among students with learning difficulties, as it is39
directly related to the educational and social difficulties that this group of students face. The purpose of this study40
is to reveal the differences in emotional intelligence among English language students with learning disabilities41
in Aseer region, Saudi Arabia.42

1

Global Journals LATEX JournalKaleidoscope™
Artificial Intelligence formulated this projection for compatibility purposes from the original article published at Global Journals.
However, this technology is currently in beta. Therefore, kindly ignore odd layouts, missed formulae, text, tables, or figures.



9 B) EMOTIONAL INTELLIGENCE

1 a) Research Questions43

The present study seeks to give answers to the following research questions: 1. What is the level of emotional44
intelligence among English language students with learning difficulties? 2. Are there any statistically significant45
differences at (?=0.05) between the level of emotional intelligence among students with learning disabilities and46
regular students?47

2 b) Significance of the Study48

The significance of the current study is determined in two aspects:49
The theoretical significance: Identifying the differences in emotional intelligence and its level among students50

with learning disabilities will add an important aspect in defining the concepts of learning difficulties. This will51
happen by shedding light on an important topic that combines cognitive mental abilities on the emotional side and52
the social behavior of students with learning difficulties. This study may provide educational and psychological53
literature in the field of human intelligences and the field of learning disabilities by focusing the research on54
concepts and theories of emotional intelligence for the category of students with learning disabilities and regular55
students.56

The practical significance: This study will inform those in charge of special education programs in the Ministry57
of Education to design programs that develop emotional intelligence among students in general, and students58
with learning disabilities in particular. The study will also direct the attention of researchers and specialists in59
this field on one of the aspects of learning disabilities related to emotional intelligence.60

3 c) Delimitations of the Study61

Human limitations: This study was limited to students with learning disabilities and regular students in Aseer62
region, Saudi Arabia.63

4 Spatial limitations:64

This study was applied in the elementary schools within the Educational Administration in Aseer region.65

5 Time limitations:66

This study was applied during the second semester of the academic year 2020-2021.67

6 II.68

7 Literature Review69

This literature review includes educational and psychological literature related to learning disabilities and the70
characteristics of this emotional and social group, and their impact on human intelligence. This section explains71
modern theories on multiple intelligences and the types of human intelligence, and then reflects on the topic of72
emotional intelligence, and its relationship with learning difficulties.73

8 a) Learning Disabilities74

Learning disabilities as a type of disability are relatively recent. This term gained popularity in the midsixties75
and early nineties, and research in it extended to several other branches of science such as psychiatry, neurology,76
psychological counseling, and the field of people with special needs.77

Hallahan & Mock (2013) pointed out that learning disabilities are defined according to the National Advisory78
Committee on Handicapped Children (1968) as disorders in one or more of the basic psychological processes,79
which entail understanding or using language, whether verbal or written. This disorder becomes apparent as the80
inability to listen, speak, read, write, spell, or do mathematical operations.81

9 b) Emotional Intelligence82

Emotional intelligence is ”the ability of the individual to control impulses, whims, and the ability to read and83
understand the feelings of others, and to deal with flexibility in the relationships with others.” Bar-On (2000)84
defines emotional intelligence as ”the ability of the individual to understand, know and describe himself, to know,85
understand and relate to others, and to deal with strong emotions and control his impulses, and prepare for86
change and solve various problems, whether on the personal or social level.”87

When the theory of multiple intelligences, which includes eight types of intelligence, emerged, it greatly affected88
the field of learning difficulties. It considered any individual as an integrated person, and if he had deficiencies89
in a particular field, he would have strengths and creativity in other areas, which leads to a focus on aspects of90
strength and addressing areas of weakness (Armstrong, 2013).91

The importance of the theory of multiple intelligences in explaining the learning difficulties of individuals92
emerges in terms of the necessity not to view some of the difficulties of individuals as being an obstacle to their93
creativity and superiority in other areas. A student could be superior in academic performance and could suffer94
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from a series of failures in academic achievement, but it may appear in various other and multiple fields. This95
may lead teachers and those in charge of the educational process to the need of diversification in the different96
teaching methods, which are suitable with their different abilities, according to the intelligence that characterizes97
each individual, and the loss of their abilities and preparations, and this in turn may reduce the problems facing98
the student.99

10 c) Previous Studies100

Ibrahim and Ghanayem (2020) investigated the contribution of emotional intelligence components of predicting101
social behavior for people with nonverbal learning difficulties in the primary. The study was applied to a sample102
of 20 male and female students from a primary school in Eltal Al-Kabir city in Ismailia. They were divided103
into two groups, experimental and controlling group, each of 10 students. This study used the descriptive104
method and quasi-experimental as well. The findings of the study showed that components of emotional105
intelligence contributed in predicting positive social behavior among primary school students with nonverbal106
learning difficulties.107

Elsebaey (2019) identified the impact of a training program based on the skills of emotional intelligence in108
improving the quality of life and the improvement of optimism among a sample of fifth grade students with109
learning disabilities. The study included a sample of 20 students from the fifth grade of girls’ primary school with110
learning difficulties in reading, divided into 2 groups, experimental and control groups. To find the significance of111
differences between the mean score, a t-test was used. The quasi-experimental method and the quasi-experimental112
design was used in this study. This study concluded that the used program has contributed to the development113
of the sense of quality of life, and also the ability of the individual to process his emotions, feelings, letting go of114
negative emotions helps to increase the feeling of joy, happiness, calmness, tranquility and reassurance.115

Aljumaiah (2018) investigated the level of emotional intelligence among some students with learning difficulties.116
The study sample consisted of 72 students aged between 10 and 12 years old, this study applied and modified117
the emotional intelligence scale designed by (Aldidi) and it consists of (63) paragraphs that measure student’s118
emotional intelligence level. This study followed the descriptive survey method. The results of the study showed119
that the average answers of the study sample individuals ranged between low, medium and high.120

Rivera-Pérez et al (2020) inspected the relations between cooperative Learning and emotional intelligence in121
physical education. The study also aimed to discover and compare the using cooperative learning in primary122
education, secondary education and baccalaureate. The sample of this study consisted of 1332 students (682123
males and 650 females), from 13 different schools in Southwest Spain. The participants had to complete emotional124
intelligence questionnaire in physical education and a cooperative learning questionnaire. This study followed125
the quantitative method. The results showed the positive association observed between cooperative learning and126
emotional intelligence. Therefore, it was recommended that teachers should be trained in cooperative learning127
and its implementation. In addition, teachers should use cooperative learning basic principles in their classes.128

Zysberg and Kasler (2017) conducted two studies aimed to investigate the role of emotional intelligence in129
specific learning disability among students in learning environments and settings and also to test the differences130
between college students with and without specific learning disability. This study followed the descriptive131
statistics methodology, and was applied to a sample of 100 students from undergraduate programs in Northern132
Israel who were selected after advertising the study via email. The mean age of students was 25.77 years old (55%133
were women). Data such as gender, age, ethnic background, program and year of study was collected online.134
The results of this part showed appropriate use of the emotional intelligence and self-esteem measures. As for135
the second part, a sample of 584 senior year college the social sciences students were recruited, the mean age136
was 24.32 from whom 76% were women and the rest were men. The same measures were used as the first part.137
For the main variables in this study, the descriptive statistics was reviewed to make sure parametric statistics138
were applicable. The results were similar to those of the first study, where no differences in the scores among the139
groups.140

11 III.141

12 Research Methodology a) Population and Sample142

The study population consisted of regular students and students with learning disabilities in the elementary143
schools within the Education Department in Aseer region. The sample of the study consisted of (140) students144
with learning disabilities, who were randomly selected from students with learning disabilities (50%). This145
percentage was chosen due to the small number of students with learning disabilities. Regular students were146
randomly selected as the same number of students with learning disabilities (140 students) as shown in Table147
(1).148

13 b) Research Instrument149

Emotional Intelligence questionnaire: To achieve the objectives of the study, the researcher prepared the150
Emotional Intelligence questionnaire, consisting of (45) items, in which the researcher used the five-point Likert151
scale as follows: always (5), often (4), sometimes (3), rarely (2), and never (1).152
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20 B) RESULTS OF THE SECOND QUESTION

14 c) The validity of the instrument153

The validity of the emotional intelligence questionnaire was ensured using the validity of the content/the validity154
of the judges by presenting the initial instrument to (10) judges in special education and psychology. They were155
asked to express their opinion on the paragraphs of the questionnaire and the accuracy and integrity of the156
wording of the paragraphs.157

They provided their notes and their agreement percentage was (80%).158

15 d) The reliability of the instrument159

The reliability of the questionnaire was calculated by using the test-retest method, by selecting an exploratory160
sample consisting of (30) male and female students from the same population of the study. This sample was161
not from the sample of the study. This exploratory sample included (15) students with LDs and (15) regular162
students. The correlation coefficients are shown in Table (2). It appears through Table (2) that the coefficients163
of the stability by the test re-test method on the areas of emotional intelligence ranged between (0.87 -0.93), and164
all of these coefficients are acceptable for the purposes of this study.165

16 IV.166

17 Findings and Discussion167

18 a) Results of the first question168

To answer the first question of the study, the mean scores and standard deviations of the emotional intelligence169
level of students with LDs were extracted as shown in Table (3). Table (3) shows that the mean scores were (2.12-170
2.44). The sympathy dimension came in first place with the highest mean score of (2.44), while the dimension of171
managing emotions came in last place with a mean score of (2.12). The mean score for the emotional intelligence172
in total was (2.23).173

The mean scores and standard deviations of the responses of the study sample were calculated for each174
paragraph of each dimension separately. Table (5) shows that the mean scores were (2.02 -2.86). Paragraph No.175
(30), ”He avoids harming others” came in first place with a mean score of (2.86), while Paragraph No. (21),176
”He feels the needs of his colleagues” in the last place, with a mean score of (2.02). The total mean score of the177
sympathy dimension as a whole was (2.44).178

19 i. Managing Emotions179

iii. Social competence Table (6) shows that the mean scores were (1.86 -2.59). Paragraph No. (35), ”He respects180
others” came in first place with an mean score of (2.59), while paragraphs No. (33 and 34) cam in the last place,181
with a mean score of ??1.86). The mean score of the social competency dimension as a whole was ??2.15).182

The results of the first question revealed that the level of emotional intelligence among students with LDs was183
low. All dimensions of the questionnaire were at a medium level, with the exception of two dimensions, emotion184
management and social competence, as they came at a medium level. Sympathy came first while the dimension185
of emotional management came last.186

This result could be explained by the way the child perceives himself and others, as it contributes to the187
high degree of his emotional intelligence. The low perception of students with LDs towards themselves and their188
abilities led to a decrease in their emotional intelligence level and to the lack of acceptance by peers. This also189
led to their inability to establish relationships or friendships with their peers, or the inability to continue and190
maintain relationships, their lack of awareness of the social implications of the various patterns of behavior, their191
low level of responsibility compared to their peers, and the presence of some problems in controlling their motives192
and emotions.193

The low level of emotional intelligence among students with LDs is due to the existence of developmental and194
cognitive difficulties that occur for this category, including weakness or poor in social perception. Students who195
have learning disabilities have reactions in various types of social activities, which are less than the reactions196
of their peers. They have misunderstanding of situations, and they also have difficulty receiving the feelings of197
others because of their lack of appreciation for the indications represented by the signs and facial symbols.198

20 b) Results of the second question199

To answer the second question of the study, the mean scores and standard deviations of the emotional intelligence200
level were extracted for each of the students with LDs and the regular students. To find the statistical differences201
between the mean scores, the ”T” test was used, as shown in the following table. Table (7) shows that there are202
statistically significant differences (a = 0.05) between students with LDs and regular students in all dimensions203
and in emotional intelligence as a whole. The differences were in favor of regular students. The T-value for the204
emotional management dimension was (26,589), with a statistical significance of (0.000). The T-value for the205
sympathy dimension was (21.049), with a statistical significance of (0.000). The T-value for the social competence206
dimension was (25.439), with a statistical significance of (0.000). As for emotional intelligence as a whole, the207
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T-value was (34.491), with a statistical significance of (0.000), which statistically significant at the level of (a=208
0.05).209

The results of this question revealed the existence of statistically significant differences between students with210
LDs and regular students in all dimensions and in the emotional intelligence as a whole. The differences were in211
favor of regular students.212

The reason for the differences in emotional intelligence between regular students and those with LDs could213
be due to several reasons, including academic achievement. Students with LDs have low academic achievement,214
and this in turn contributes to low levels of emotional intelligence, which is different among regular students.215
The differences refer to different levels of individuals in social adaptation that lead to a high level of emotional216
intelligence. Students with LDs usually face difficulties in adjustment, unlike regular students, and this in turn217
leads to differences between them in levels of emotional intelligence.218

V.219

21 Recommendations220

In light of the results of the current study, the researcher recommends the following:221
-

1

Student Frequency Percentage
Regular students 140 50%
Students with LD 140 50%
Total 280 %100

Figure 1: Table 1 :

2

Dimension Test re-test internal consistency
managing emotions 0.87 0.93
Sympathy 0.90 0.92
Social competence 0.93 0.91
The total for the questionnaire 0.90 0.95

Figure 2: Table 2 :

3

Rank No. Dimension Mean score Standard deviation Level
1 3 Sympathy 2.44 0.77 Medium
2 4 Social competence 2.15 0.73 Low
3 2 managing emotions 2.12 0.74 Low

Total 2.23 0.75 Medium

Figure 3: Table 3 :
222
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21 RECOMMENDATIONS

4

Rank No. Paragraph Mean score St. Dev Level
1 12 He is calm when doing his work. 2.54 1.33 Medium
2 11 He has positive emotions like funny and joking. 2.52 1.07 Medium
3 20 He knows how to stay calm. 2.08 0.97 Low
4 15 He avoids negative feelings affecting his social relation-

ships
2.06 0.90 Low

5 14 He has patience to perform duties. 2.05 0.86 Low
5 16 He can switch from negative feelings to positive ones. 2.05 0.97 Low
7 13 He is focused on performing duties. 1.99 0.86 Low
7 18 He controls his temper when angry. 1.99 0.77 Low
9 17 He can overcome feelings of frustration. 1.98 0.93 Low
10 19 He organizes playtime and fun activities. 1.89 0.83 Low

Total 2.12 0.74 Low

Figure 4: Table 4 :

(

ii. Sympathy

Figure 5: Table ( 4

5

RankNo. Paragraph Mean score St. Dev Level
1 30 He avoid hurting others. 2.86 1.37 Medium
2 25 He loves his friends. 2.78 1.07 Medium
3 26 He loves helping others. 2.72 1.19
4 29 He enjoys his friendships at school. 2.53 1.07 Medium
5 24 He cares about what happens to others. 2.49 0.87 Medium
6 28 He cooperates with his colleagues. 2.34 1.08 Low
7 22 He understands the feelings of his colleagues. 2.27 1.09 Low
8 27 He can create friendships. 2.24 1.12 Low
9 23 He visits colleagues on their occasions. 2.09 0.92 Low
10 21 He feels the needs of his colleagues. 2.02 0.91 Low

Total 2.44 0.77 Medium

Figure 6: Table 5 :
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6

Rank No. Paragraph Mean score St. Dev Level
1 35 He respects others. 2.59 1.23 Medium
2 39 He likes teamwork. 2.44 1.09 Medium
3 38 He deals with others sincerely. 2.42 1.14 Medium
4 31 He feels being in his group of friends is important. 2.39 1.06 Medium
5 40 He has a good appreciation for the moods of others. 2.05 1.10 Low
6 36 He has good ideas for everyone. 1.99 0.95 Low
7 37 He exercises the role of the leader in his group. 1.95 0.96 Low
8 32 He can solve conflicts within his group. 1.92 0.83 Low
9 33 He can convince others of his point of view. 1.88 0.96 Low
9 34 He can express his group’s opinion clearly. 1.86 0.98 Low

Total 2.15 0.73 Low

Figure 7: Table 6 :

7

Dimensions Students No. Mean
score

St. Dev T-
Value

Freedom
value

Sig.

Managing emotions Regular 140 4.17 0.50
LDs 140 2.12 0.74 26.589 270 0.000

Sympathy Regular 140 4.15 0.53
LDs 140 2.44 0.77 21.049 270 0.000

Social competence Regular 140 4.16 0.55
LDs 140 2.18 0.73 25.439 270 0.000

The total emotional
intelligence score

Regular 140 4.16 0.43

LDs 140 2.24 0.75 24.360 270 0.000

Figure 8: Table 7 :

Figure 9:
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