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Abstract6

From the time immemorial, marital infidelity has seriously impacted on the sustainability of7

family structure and peaceful co-existence among families in Yorubaland in particular and8

Nigeria in general. Since family is considered as the basic unit of the society and whatever9

happens at the family level has a favourable or an adverse effect on the society. Therefore, a10

morally strong family setting is a morally strong society. Existing studies on marital infidelity,11

its attendant consequences and control have to a large extent been restricted to legal,12

dramatic, literary and modern conflict resolution methods with little reference to the use of13

Edi? festival song as an important method of controlling this deviant behaviour in traditional14

marriage institution in the entire discourse. Some of the methods of controlling deviant15

behaviour mentioned above are geared towards using various contemporary approaches to16

address issue of marital infidelity associated with traditional marriage institution in the17

society. The methods employed in carrying out this research are the interview and the Focus18

Group Discussion. Our findings revealed how those with deviant behaviour of marital infidelity19

were exposed and dealt with in songs laced with satire. While some fled the communities out20

of shame, others were made to pay fine and promised not to commit such anti-social act again.21

Recommendations will be offered on the need for stakeholders in traditional marriage22

institution to be alert to their responsibilities and how such festival songs can be incorporated23

into the modern methods of controlling marital infidelity in order to enhance a morally stable24

family structure which will translate to a peaceful and a crime free society.25

26

Index terms— religious freedom and freedom of religion or belief; human rights education; empathy;27
pluralism; rights based curriculum; countering or preventing vio28

1 Introduction29

or many children caught in conflict or exposed to extremist ideas around the world, hate and intolerance is often all30
they have ever seen and known. These experiences have contributed to a variety of fears and misconceptions they31
may have of others, which influence their behaviors. These experiences can also create trauma that reinforces32
the fears and perceptions they have of others (Cregan & Cuthbert, 2014). Unfortunately, unless children are33
taught another way they will be lost to the viscious cycle of hate and intolerance fueling recurrent conflict in34
their communities.35

The simple lesson that just because someone is different does not make them your enemy can be life changing.36
And when conflict is all you have ever known, it can be life-saving as well .37

Jorinand Gorkemwere living in a camp with other families displaced by Da’esh -also known as the Islamic State38
of Iraq and Syria (ISIS) -in northern Iraq. After surviving the attack, these two Yezidi teachers began working39
with children who had also escaped in makeshift schools throughout the various displacement camps -searching40
for a way to give these children hope for a better future. Hardwired Global, a nongovernmental organization that41
combats religious oppression by training and equipping indigenous leaders to defend the freedom of conscience42
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2 II. THE ROLE OF HUMAN RIGHTS EDUCATION IN COUNTERING
EXTREMIST THINKING

and belief for every person, provided these teachers training in how to develop lessons that would teach children43
to overcome the fear and misconceptions they have of people who may have attacked them or other communities44
different from their own. And when these severely traumatized children experienced the lessons these teachers45
shared with them they learned, for the first time, that they were valued, regardless of what they believed, and46
deserved to be treated with respect and dignity. At the same time, the children were able to work through their47
trauma and experience positive emotions through the lessons that taught them how to value the freedom of48
others and live together in peace and dignity.49

It was the first time these two former-teachersturned-refugees or their students had ever heard these rights-50
based concepts -about human dignity, equality, and the rights of people of different religions and beliefs -and51
how to apply them in practical ways. As a result, these simple lessons brought the teachers and hundreds of52
children from many different faith communities who had been displaced by extremists, the hope of a future53
without violence over religious differences.54

The simple lesson that changed the children’s lives is aptly called, The Peaceful Garden, and it was just the55
beginning of a project that has expanded into two other countries in the Middle East and North Africa and56
helped plant the seeds of freedom and dignity in the hearts and minds of many children affected by religious57
conflict and intolerance across the region. 1 Sidebar: Peaceful Garden Lesson When they first brought groups58
of children together, they would take them to a beautiful garden and invite them to make colorful bouquets of59
flowers. The children were permitted to pick any flower except those of one particular color. When the children60
came back to the group with their bouquets, they beamed with pride and excitement over their creations. But61
when they looked back at the garden, they noticed that it was ravaged and had lost its beauty.62

Then, Jorin and Gorkem would share how the same thing had happened in their country when ISIS came in63
-they destroyed everyone except for the people that looked like them. At once, the children’s faces would change64
as they recalled how they had fled from Da’esh and lost everything, even many loved ones.65

But the teachers offered them a choice -they could remain with a ravaged garden or could plant seeds to make66
it beautiful again. The children’s enthusiasm would at once return as they realized they could rebuild the garden.67
And as the teachers handed a packet of seeds to each pair of students -of mixed religious faiths -they asked them68
to plant them together.69

The children worked diligently to rebuild the garden, not realizing that they were doing something much more70
significant in the process. As they tended their seeds, they learned something new about one another and began71
the process of overcoming the fears and misconceptions they had of one another. The experience was not only72
therapeutic, it was life changing.73

their reverence for Melek Taus, the peacock angel, who has been confused for Satan by some groups. Because74
of this, ISIS taught that the group were devil worshippers and justified the killing of their community . In75
mid-2014, ISIS attacked communities across northern Iraq and no one was left unharmed -they slaughtered Shi’a76
Muslims, placing their bodies along the streets into the city as a warning to all who entered. At the same time,77
the group forced Christian, Shabak, and Turkmen communities out of dozens of villages in less than 24 hours,78
confiscating all of their wealth as they fled. And perhaps the most horrifying destruction was left for the small79
Yezidi community. When ISIS terrorists entered Sinjar, the area of northern Iraq where most of the Yezidis lived,80
they had no mercy on the ancient religious community, evidenced by the eighteen mass graves they filled with81
the bodies of young men who were immediately killed to prevent any resistance. They then took nearly 6,00082
women and young girls captive as sex slaves to fuel their need for recruits and at least 900 young boys were83
captured and sent to jihadist training camps where they adopted the groups nihilistic ideology and hatred for84
their religious community. For those who remained in areas under ISIS control, life was harsh. Girls were not85
permitted in schools and young boys were indoctrinated in the group’s extremist ideologies of hate, intolerance86
and violent extremism. Millions were displaced from the conflict in Iraq and Syria, forcing many children into87
refugee and displacement camps across the region (Bandow, 2017; Ramirez, 2017).88

When the children returned to the garden several weeks later, its beauty was restored. One child shared how89
he learned that not all Muslims were like Da’esh, that some were forced to flee as well. Another child shared90
how he realized the importance of protecting freedom for everyone, regardless of what they believe. And the91
teachers shared that planting the seeds of freedom would be hard, but it will ensure them a future of peace and92
not destruction .93

2 II. The Role of Human Rights Education in Countering94

Extremist Thinking95

Jalal and Ghanim stood on the front line of a conflict fueled by intolerance and radical ideology. But these96
challenges affect society outside the epicenter of war, and they are not unique to any particular region.97

Recently, two stories that mirror the challenges of preventing and countering violent extremism faced by leaders98
around the world have emerged on playgrounds far from each other -one in a country struggling for freedom and99
one in a country where it abounds:100

On a playground in San Diego, California, a group of refugee children began fighting. As they were broken up,101
a teacher overheard one boy say to another that he was part of ISIS and would get him back. Similarly, thousands102
of miles away on a playground in Erbil, Kurdistan, a group of children were playing a game where they pretended103
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to be members of ISIS. Many of these children are scared and traumatized, surviving in an environment hostile104
to people of diverse religions and beliefs because neither they nor their teachers have the tools needed to respond105
(Fink et all, 2013) .106

The threat of intolerance, extremism and radical ideology is evident everywhere and children are particularly107
vulnerable to its influence . As a result, many governments and international organizations are working fervently108
to address growing concerns about radicalization and intolerance among youth, and its implications for future109
regional and global security (Adyan, 2012; UNESCO). The classroom is, in many ways, the front line of efforts110
to prevent and counter radicalization and confront extremist ideologies and the intolerant ideas that threaten111
the security and stability of a community, region, nation, and the world. It is in this context that educators, in112
particular, have a unique opportunity to counter the ideas which fuel aggression and promote values which foster113
peaceful, and pluralistic societies.114

”Irem” has taught civil education for 12 years in Sinjar, Iraq. A first-hand witness of the takeover by Da’esh,115
he longs to reclaim the youth of his land from the cycle of hate and intolerance that has led to so much violence116
and destruction. ”The district of Sinjar is multi-religious. We have to get them safe. We have to let the culture117
of pluralism expand to them.” Idrees has witnessed religious persecution first-hand: he watched, holding his118
children, as ISIS barreled up the road to his city. He protected them as they fled. He experienced a death in the119
family just before the training described in this paper began, but his loved ones wouldn’t hear of him staying120
home. They felt it was far more important that he work for their future than mourn the past.121

Around the world, there seems to be a missing dimension in progress to this end. This led Hardwired to122
consider two critical questions that grounded the objectives for the project: How can we build resilience to123
radicalization among youth if we are unable to identify and address the root causes -the fears, misconceptions,124
and biaseswhich fuel extremist ideology? How can we ensure teachers from the largest cities to the smallest125
villages are equipped to respond to these challenges and prepare youth to engage in a diverse and pluralistic126
world?III.127

3 Project Background a) Choice of Location128

Based on research and experience in the field of human rights and education in more than 30 countries, with a129
particular focus on protecting the rights and freedoms of people of different religions or beliefs, Hardwired Global130
developed a new approach to these challenges. They understood that how you teach is equally as significant as131
what you teach. With support from the U.K. Foreign and Commonwealth Office, Hardwired designed a program132
to support governments’ and educators’ efforts to safeguard youth against radicalization and intolerant ideas133
which fuel conflictnot only in the Middle East in North Africa, but around the world (Ramirez, 2017 1 ). This134
paper presents an evaluation of that project.135

Following an initial small pilot with teachers in Iraq and other parts of the Middle East and North Africa,136
Hardwired recognized the urgent need to expand the program with support from local officials. Hardwired met137
with educators and officials across the region in the various Ministries of Education, observing similar challenges138
in several countries. The lack of programs to help children respond to violent extremism created an extremely139
urgent opportunity to test a rights-based educational program, particularly as children would be emerging from140
the conflict in Iraq and Syria once the areas were liberated from ISIS and needed immediate support to overcome141
the indoctrination they experienced.142

Therefore, from 2016-2018 Hardwired conducted a Teacher-Training Program to equip teachers in three distinct143
countries in the region -Iraq, Lebanon, and Morocco -with a rights-based pedagogy and educational resources to144
integrate greater respect for human dignity, equality, and the rights of people of different religions and beliefs145
in the culture of the classroom. The countries reflect the diversity of the region and were selected because of146
the support provided by local officials who were eager to test an innovative new approach to countering violent147
extremism by building resiliency among youth. These countries also provided an opportunity to assess the broader148
implications of rights-based education on children affected by extremism or related trauma that could be applied149
across the region and around the world. Given the challenges to curriculum reform across the MENA region,150
Hardwired recognized the value of working with teachers in three distinct political and cultural environments to151
test a rights-based educational program. For this reason, the program differs from other approaches undertaken152
in the region because it trains educators in a holistic rights-based pedagogy that can be applied in various social,153
cultural, religious, and national or political contexts. The findings presented in this paper illustrate that countries154
with various degrees of diversity and stability can exhibit significant developments in their efforts to promote155
greater respect for the dignity and rights of others through rights-based education. For example, Lebanon is156
diverse and relatively stable. Iraq is relatively diverse and unstable. Morocco is relatively homogeneous and157
stable.158

4 b) Objective and Pedagogy159

The objective of Hardwired’s educational program is to provide teachers with tools to lead youth toward a160
greater respect for the dignity and freedom of people of different religions or beliefs, while at the same time161
helping teachers promote a positive counternarrative to the ideas that inspire intolerance and violent extremism.162
Therefore, teachers are trained to understand the value of the human right to freedom of thought, conscience,163
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6 A) THREE CYCLES OF TRAINING

religion or belief as defined in Article 18 of the Universal Declaration of Human Rights(UDHR) and the164
International Covenant on Civil and Political Rights (ICCPR) as an important foundation for helping students165
build more inclusive and pluralistic societies that are resilient to the fears and intolerance which fuel violence166
toward others on the basis of their beliefs(United Nations , 2018).167

Importantly, the program does not focus on teaching about religion or belief in any way; rather it focuses168
on the key concepts inherent to Article 18 and related human rights. Similar to general guidelines on national169
action plans for human rights education, the program was designed to fit within the national, historic, religious170
and cultural context of each country where it was applied. Moreover, the program established a group of Master171
Trainers in each country who could develop lessons, train other educators and replicate and sustain the program.172
These trainers all experienced the process of conceptual change that their students would undergo in their classes.173

Hardwired’s pedagogy is also unique in that it does not require reforms to curricula or any immediate revision174
of religious education content. The rightsbased pedagogy does not singularly apply to religious education or175
directly teach about religion. Also, it does not just teach about civics education or focus on interfaith engagement.176
Rather, the program uses a pedagogy of conceptual change to promote key concepts inherent to universal human177
rights that lead youth toward a greater respect for the dignity of others and a greater appreciation for diversity of178
opinions and ideas. The key concepts include: human dignity, equality, non-discrimination, the human conscience,179
the expression of beliefs, and the balance of rights and responsibilities that affect how rights may be limited or180
restricted in certain circumstances to protect the rights of others. At the same time, the program challenges long181
held and embedded ideologies, misconceptions, and fears in a way that many other programs do not. This is an182
important distinction since merely teaching about a concept is very different than teaching for conceptual change183
about a concept that in turn changes behaviors.184

Sidebar ”Abel”, from Kurdistan, holds a degree in the Sciences and teaches in Imam schools. ”I have classes185
in living together for Islamic children that like to attend lessons in the Mosque after their formal education.”186
Highly cognizant of religious freedom issues from day one of the training, he stated, ”There has to be a clear187
line between freedom of religion and extremism,” and, ”When someone changes, we need to respect them. They188
do not present any danger to us when they change ?. When you treat people with a bad attitude, you’re not189
doing what your religion is telling you. We have to think all religions are equal and treat people in a good190
manner.” Throughout the lessons, students engaged in simulations and activities in small groups where they were191
encouraged to exchange and challenge each other’s ideas. This active engagement is thought to be essential if192
a basis of pluralism is be be achieved (Harvard, 2018). Importantly, conceptual change is not about changing193
someone’s religion or culture; rather, it is meant to help individuals develop new ways of understanding their194
religion and culture compared to the rights of people of different religions and beliefs (Rea-Ramirez & Ramirez,195
2018). Ultimately, when individuals develop new ways of seeing people of different religions or beliefs and how196
they should be treated, they also develop empathy toward them and their behavior changes as well, which can197
create resiliency against extremist ideologies and violence against vulnerable populations.198

This paper provides an assessment of the findings of this project and its impact with both teachers and children.199
This includes details about how the program fostered significant development in students’ understanding of and200
respect for the rights of others, promoted positive behavior toward one another, resilience to extremist ideas, and201
developed students’ ability to engage in meaningful dialogue with people of different religions or beliefs without202
fear of losing their own identity. One of the most profound findings that will be discussed is the development of203
empathy in students toward those with different beliefs than their own. IV.204

5 Methodology205

A mixed method research model was used to collect and analyze data on the project. This provided not only206
quantifiable pre-post results but observations and discussions with teachers that supported the findings and207
provide a rich picture of what is occurring in the region as a result of the program.208

6 a) Three Cycles of Training209

Hardwired conducted two training workshops for teachers from Iraq and Lebanon in the first half of 2017 that210
provided an opportunity for a smaller initial group of seven teachers from each country to attend a Volume XVIII211
Issue IV Version I 4 ( A ) more intensive five-day training workshop together and then mentor a second set of212
participants before the larger group of teachers participated in the second twoday training workshop. The initial213
group of teachers from Lebanon and Iraq (14 total) were taught how to develop lessons which were later used by214
the broader group of participants. In addition, this initial group were able to serve as mentors to a second group215
of teachers in their community, as each of the initial participants identified two additional teachers that observed216
the lessons implemented in their classrooms.217

Hardwired Throughout this process, the teachers participated in group conference calls to share best practices,218
challenges, and to discuss new opportunities that created a strong support network for ongoing collaboration with219
one another in each country.220

During the Spring of 2017, 14 teachers implemented lessons they developed with their students. In the Fall of221
2017, all 55 teachers implemented the same lesson, a simulation called Sanctuary Island, that was also one the222
teachers had experienced as part of the training course. The Sanctuary Island lesson was taught over five days.223
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This enabled a more accurate assessment of the impact of the lessons on students from different countries. In the224
Winter of 2017, some teachers had an opportunity to conduct a second lesson with the same group of students225
from the Fall 2017 class to provide additional longitudinal data of the impact of multiple lessons on children and226
whether the initial conceptual change was maintained over time.227

7 b) Participants228

Participants included students in classes taught by the teachers trained. The classes included a variety of makeups229
including all one religion and one gender, mixed religions and mixed gender, mixed religions and one gender,230
and one religion and mixed genders. Students ranged from 9 to 20 years of age, with an average age of 14.4231
and were grouped in similar ages within each class. A number of the classes were conducted in displaced person232
communities while others were in government public schools, private, and private religious schools (see Figure 1).233
In Lebanon, while schools were not created strictly for displaced children, three of the government public schools234
included refugees from Syria and one school for refugees from Palestine.235

While the majority of students were from Muslim or Christian religions, a wide variety of faith groups were236
Of the 1161 students in the program who completed the required pre and post survey there were more females237
than males, 673 to 488.238

8 Data Collection and Analysis239

The evaluation of student learning was carried out using a mixed method approach drawing on both qualitative240
and quantitative data. The qualitative data consisted of instructor comments, observations, and web conference241
discussions collected over the year. Quantitative data consisted of a scenario-based survey that addressed key242
concepts relating to greater respect for human dignity and the rights and freedoms of others. These key concepts243
included: human dignity, equality, non-discrimination, the human conscience, the expression of beliefs, and the244
balance of rights and responsibilities that affect how rights may be limited or restricted in certain circumstances245
to protect the rights of others. The survey included nine scenarios and was given prior to the lessons and246
immediately following them by all teachers. Each scenario reflected one or more key concepts and assessed how247
students would respond to situations that affected the rights of women, minority communities, people of different248
religions or beliefs and ethnicities, violence, and a variety of challenges in society.249

Answers to scenarios were based on a conceptual scale of naïve to sophisticated, measuring students’ knowledge250
of and attitudes toward these concepts and situations. Teachers introduced the survey by explaining that it was251
not a test and that there are no right or wrong answers. This was found after the very first pilot in Iraq, to252
be important since students were used to giving answers that they believed were ”right” or what the teacher253
wanted rather than their feelings, and authentic, candid answers were important to truly understand the concepts254
students held. The survey provided an understanding of where students were on a continuum or scale. The survey255
therefore provided a useful tool for teachers to assess what concepts they needed to focus on during the course256
of their lessons and how to assess whether students better understood those concepts by the end of the lesson,257
as well as providing an evaluation of the training and lessons.258

Figure 4depicts In addition to the survey, qualitative data was an essential tool for assessing conceptual change259
among students as it helped explain changes seen in the survey. Teachers were trained to make observations of260
student comments and behaviors throughout the program. This was also modeled in each of the workshops they261
attended. Teachers shared feedback in monthly webinars with the trainers and discussed their observation of262
how students were responding, in particular by explaining the logic that student’s used to explain their ideas. As263
students began to change their way of thinking and seeing people of different religions or beliefs, teachers were264
able to report what led to those changes and examples of how their behavior reflected the application of their265
new ideas and understanding.266

Quantitative data from the pre-post survey was analyzed using a t-Test on aggregated data from all participants267
in the student groups. It was then analyzed by individual teacher class, by gender, by country, and by religion.268
Comparative analysis was conducted to determine whether there was a difference in results by gender, religion,269
or homogenous classroom makeup. Finally, data was analyzed across the pilot sessions for Spring 2017, Fall 2017,270
and Winter 2018 to determine whether repeated lessons had an effect on student conceptual change. Qualitative271
data was coded and analyzed for patterns and trends.272

9 VI.273

10 Findings and Discussion274

Trained teachers implemented lessons with a total of 1161 students throughout the year. Some students, the275
Winter 2018 group, received instruction in more than one lesson, allowing for the analysis of students across276
multiple lessons and time. Every student in the Fall of 2017 went through the same lesson, Sanctuary Island, in277
each country, which provided an opportunity to compare data across countries more accurately.278

(A description of the Sanctuary Island lesson taught to all students in the Fall of 2017 is available in the JSSE279
article published in Winter 2018). Based on the initial survey and teacher observations, a benchmark arose for280
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15 B) CONCEPTUAL CHANGE IN CONTENT, ATTITUDES, AND BELIEFS

how students’ perceived people of different religions and beliefs that was important for how teachers then engaged281
students throughout the lessons.282

In general, most teachers recognized that one of the greatest challenges for their students was the lack of283
diversity or engagement with people different from them, and the reinforcement of negative perceptions by their284
families, culture and society. In some cases, schools were the only place children of diverse religions and beliefs285
interacted, but in many cases communities were so isolated from one another that schools were also segregated.286

Teachers made the following observations about their students in light of the lack of interaction with people287
of different religions or beliefs:288

? Children have many incorrect ideas about the beliefs and practices of others who believe differently ?289
Children often exhibit less or no respect for others who think differently than them ? Children often do not trust290
people from different faiths or interact with them ? Minority students feel like they are unable to share their291
experience with others ? Majority students believe they are superior to minority students292

11 a) Misconceptions and Fears293

The general fears and misconceptions children have of others emerged from the discussions that occurred during294
the lessons. While student behavior and challenges differed by country and even by region within each country,295
the underlying fears, biases, and misconceptions influencing student opinion and behavior remained consistent296
with what Hardwired has observed and documented in more than 30 countries around the world. They fear the297
judgment and mistreatment of people who are different from them, regardless of whether they are in the minority298
or majority. They are afraid of others justifying violence against them based on their religion and are uncertain299
about the future for their community. They fear they will lose their beliefs or be forced to change their religion300
or identity They feel they lack the skills and understanding to respond when their religion, beliefs, or identity301
are threatened by others.302

12 Misconceptions about others303

13 About others and other religions304

Belief that some religions can justify intolerance or violence toward others305
Belief that the majority will never accept their rights Belief that segregating religious communities reflects306

freedom and equality Belief that people who wear the headscarf are too religious or conservative or people who307
do not are too liberal. The same was said about those who fast.308

14 About human rights related to the protection of people of309

different religions or beliefs310

Freedom of religion is misused to force people to change their religion Belief that extremism is justified under311
freedom of religion.312

Belief that freedom protects religion and religious ideas. Belief in many restrictions on public expression of313
religion. Belief that they are judged only on the basis of their religious identity.314

Religious freedom is equivalent to tolerance.315
Importantly, the growing comfort in hearing and learning about the different ways people express their beliefs316

did not change students’ own basic religious beliefs. One of the teachers expressed this well when describing what317
she observed in her classroom. She said, ”Students realized they didn’t have to change their religion.”318

15 b) Conceptual Change in Content, Attitudes, and Beliefs319

Evaluation of pre-and post-survey data indicates students entered the program primarily in the Naive andIntuitive320
stages of understanding. Within a short period of time, students reached Developed and Sophisticated stages321
of understanding in some areas, indicating a statistically significant level of conceptual change about the many322
fears and misconceptions they have regarding others.323

Paired t-test on aggregate student data indicated that the pre-post change was extremely statistically324
significant, with a p value of 0.0001 (Table 2). This suggests that conceptual change in knowledge, attitudes, and325
beliefs occurred at a significant level, which has been supported by the qualitative data assessed as well. Data326
from the lessons taught in the Spring of 2017 indicated significant statistical change particularly in questions327
2 and 3. Question 2 was a measure of the concepts of non-discrimination, expression, and limitations, while328
question 3 was primarily concerned with non-discrimination and expression.329

Data from the lesson teachers conducted in Fall 2017 with 654 students indicated that they demonstrated330
extremely statistically significant changes in questions relating to non-discrimination (questions 2 and 9),331
conscience (question 1), expression (questions 1), and balance of rights and limitations (questions 1 and 2).332
The average pre-score placed students in the naive to intuitive levels on the conceptual change continuum. The333
average post-score placed students in the developed level, and some students reaching the sophisticated level on334
individual questions, although aggregated data did not indicate any reached the sophisticated level overall.335
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As an example of this positive change, Question 2 asks students how they will respond to a hypothetical336
situation where they are being discriminated against by teachers and students at school. The situation posed is337
uncomfortable because it is an attack on their religious identity and beliefs. The responses range from acting in338
retribution and anger to dialogue and understanding. It is significant that students responded in the pre-survey339
with a negative reaction, and in the post-survey they responded in a more measured approach that sought to340
deflate the situation and build bridges and understanding in the school among people of different beliefs. Instead341
of responding to the situation by calling for greater restrictions on what others say, the students opted for342
responses that opened the door for meaningful dialogue and avoided the slippery slope of retribution which often343
leads to greater restrictions on or threats to everyone’s freedom over time by creating a hostile and vindictive344
environment.345

While 38% of students were in the naïve level on the pre test, by the post test this had dropped to 28% and346
the percent in the developed level increased from 57% to 66%.347

In Question 9, students were asked how they would respond to a hypothetical situation involving discrimination348
against girls in the classroom. The initial responses reflected common attitudes that force girls to be quiet349
observers in the classroom and not learn how to speak up for themselves because they are considered more350
emotional or incapable than boys. However, importantly, those attitudes were significantly changed over351
the course of the lesson so that postsurvey responses reflected attitudes whereby girls would be given equal352
opportunities in the classroom and be considered for classroom responsibilities for their abilities and not gender.353
On the post-survey 84% of students scored at the developed or sophisticated level while only 17% scored at the354
naïve or intuitive levels. This was a positive movement from the pre survey where 25% scored in the naïve and355
intuitive area and 75% in the developed and sophisticated area. The greatest change in this area occurred in the356
male students, even in all male classrooms.357

In Question 1, the concepts of conscience, expression, and balance of rights were all considered. The358
hypothetical scenario involved someone sharing an inspirational story from their faith on their social media.359

Students were asked how they felt about public expressions of faith such as this. Initial responses showed360
a lack of support for the public expression of different beliefs and even discomfort about such diversity in the361
public space. However, on post-surveys, student attitudes shifted, where they increasingly supported the sharing362
of personal faith in the public square and did not feel threatened by it. This shift, from an aggregated average of363
2 to an average of 3, coupled with the other quantitative data, exemplified a movement toward greater pluralism364
and respect for diversity in their communities.365

Students demonstrated a smaller, but still significant, positive change in two questions relating to non-366
discrimination (questions 5 and 7). Both questions involved acceptance and inclusion of girls or people of367
different religions and beliefs in the life of the community and school. The average pre-score was relatively high368
at the developed level (3), which is positive. However, this may suggest that students were either overrating369
their attitudes in the pre-survey or they were genuinely more developed in their understanding of the concepts370
addressed in these questions. Post-score averages placed students slightly higher within the developed level. This371
was particularly marked in students moving from the intuitive to developed level. On question 5 the percent of372
students in the naïve level remained the same throughout at 3% while the percent of students scoring at level373
3, developed/thoughtful, moved from 58% in the Winter of 2018 from 75% on the post in Fall of 2017 and the374
percent of students in the sophisticated/insightful level increased from 17% to 28%. This suggests students were375
moving in a positive direction from the developed/thoughtful to sophisticated level of conceptual change. On376
question 7 the number of students in the naïve range also remained the same, at 7%. However, the percent of377
students in the developed/ thoughtful range increased from 19% to 30% after the second lesson.378

Overall, students moved from the naïve and intuitive/developing levels into the developed/thoughtful levels379
at significant rates. While overall students did not show sophisticated/insightful levels on aggregated data,380
individual students did score in this range on specific questions such as questions 5 and 7 mentioned above.381
Table 3 shows the total number of students who scored in each conceptual change level. Table 4 presents the382
percentages at each level. This indicates that students scoring at the naïve level (1) moves downward as students383
complete one and then two lessons from 7% initiall to 1% after lesson two in the Winter of 2018. Percentages384
are used to show this change since the number of students in the Fall cohort was considerably more than in the385
Winter cohort, 654 to 172. Importantly, these changes along the continuum from naïve to sophisticated occurred386
with only a few hours of instruction in the material. Students that received additional instruction, even in lessons387
that lasted only a couple of additional hours, exhibited continuous growth in understanding of the key concepts.388
This may also be in part due to a change in the culture of the classroom, which can be a result of additional389
teacher training as well.390

16 c) Gender and Religion391

In each country, male and female students made significant developments in their understanding of the key392
concepts about respect for the rights and freedoms of people of different religions or beliefs. Responses to survey393
questions on non-discrimination, particularly in the area of women’s rights, yielded the most significant positive394
change. Male students from all classes showed the most significant change in this area. This reflects an important395
relationship between education in the area of pluralism and women’s rights.396
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20 D) DEVELOPMENT OF EMPATHY

Classes were comprised of both mixed-gender and single-gender as well as mixed-religion and singlereligion397
students.398

Analysis of student responses indicates mixed-gender classes exhibited more significant conceptual change than399
all-male or all-female classrooms (Table 3). This is likely because there is greater exchange of and challenges400
to ideas, which, in turn, allows for greater conceptual change and development among students. This was more401
obvious in the Spring 2017 group, while in the Fall and Winter groups both all-male and all-female classes402
also exhibited positive conceptual change. It suggests that the attitudes and modeling of the teachers who had403
participated in multiple trainings may have a positive effect on the attitudes in the classroom.404

17 Table 5: Data Analysis by Gender405

While the Spring 2017 data had showed that mixed-religion classes exhibited greater conceptual change than406
single religion classes, there was no significant difference among the various religions represented in single-religion407
classroom data in the Fall and Winter (Table ??). The difference in all Muslim and all Christian classes was408
not significant and the degree could be due to other factors such as age or makeup of the class. In Winter 2018,409
we recognized a positive trend toward more significant conceptual change among single-religion classes. This is410
likely because students tested during Winter 2018 had completed a second lesson within a six month period and411
exhibited significant positive conceptual change as a result of the multiple learning opportunities. It may also412
indicate greater modeling by teachers throughout instruction rather than just during the specific lessons lessons.413
After the Spring lessons, teachers were again trained and trainers worked with them on ways to challenge student414
ideas even in classes that were all one religion. This will be followed in subsequent research as it is a positive415
effect of the training that should be emphasized if it does indeed exist.416

18 Table 6: Data Analysis by Religion417

It was found that when there was mixed-gender and mixed-religion in a class there was the most significant positive418
conceptual change. This supports the assumption that the program has the greatest effect in an environment419
where students with different experiences, perceptions and ideas can challenge each other and listen to one420
another. Figure 5 shows the number of classes in each category that showed positive conceptual change or421
showed negative/no change. This suggests that positive movement in conceptual change was made in primarily422
the mixed religion and mixed gender classes, while negative or no change was more often seen in the classes423
where there was only one religion and one gender. While positive movement was noted in three of the 10424
same religion/same gender classes, this was the lowest percent of positive change. When percentages of positive425
movement in conceptual change are analyzed, both religion/both gender same classes are much lower than all426
mixed classes. For instance, following her second lesson, Samar observed students exhibit greater respect for the427
practices of others who believe differently from them. ”I observed students having more respect for girls who428
wear hijabs than before,” she said. ”They did not just respect them, but they accepted them.”429

19 Volume XVIII Issue IV Version I430

Moreover, Samar reported greater respect for gender equality in her classroom. She observed, ”Boys listen to431
girls more and their voice is equal.”432

20 d) Development of Empathy433

While many of the students came from classroom makeups with one gender and/or one religion, they began to434
form empathy toward other participants as they shared experiences and were confronted with, not just others435
beliefs, but their own deep feelings of isolation and oppression. This was supported by teachers as they described436
students’ reactions to the simulations and activities as well as their personal experiences that they discussed.437
The concept of empathy was new to many, especially those who were in the homogeneous schools. In schools438
where they began to recognize intolerance toward minorities, students began to stand up for the rights of others439
who believed differently than themselves, showing that they had developed a degree of empathy even with one440
lesson experience.441

Teachers shared their experiences with evidence of this change. Several teachers commented that students had442
never responded to a lesson with such enthusiasm and excitement before. When the teachers called for a break443
in the lesson, the students objected and insisted they continue the activities. In one classroom when the students444
discussed how to share about Article 18 with others, they suggested creating a booklet or story book to share445
with other students who could not participate in their classroom. In another, a teacher related that students are446
more involved with one another after the lesson, and students who previously remained in more isolated groups447
walk home together and interact with one another more freely. These provided examples that students were448
beginning to understand and feel what others were feeling even though their beliefs may be different.449

? A teacher from Lebanon who had one of the more diverse classes, said that his students were hesitant to450
immediately accept others. They were suspicious of others and projected their personal feelings into the lesson451
(expressed their suspicion of others). He said these students gradually became less suspicious of others and more452
willing to work with students from different groups as the lesson progressed. He stated: ”This lesson helped them453
understand and accept each other and were less isolated.” This observation is consistent with one of the main454
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objectives of the lesson, which discourages isolation as a means to avoid conflict, and encourages engagement and455
interaction with those who believe differently from you. H. —Lebanon ? Another teacher, stated, ”There is a456
group of Syrian refugees in the village who are Muslim, and the [Christian] students at the school did not often457
interact with them or include them. In fact, they would refuse to participate in activities together.458

After the lesson, we had a large celebration. My students wanted other children from the refugee community459
to participate in the celebration. They said, ’We learned we need to be together.’” The teacher along with parents460
and other teachers worked together to have a small celebration in conjunction with the second session to make461
it Other examples that support the development of empathy among students include: more of a celebration and462
include the community more broadly. S. –Iraq ? One teacher’s lesson included 5 teachers, including the school463
director, as observers. The teacher noted that students were very engaged in the subject matter of the lesson,464
and one student asked: ”If Article 18 protects us, then why do Christians experience persecution in so many465
places?” (students were able to relate the lesson to their lives).466

In response, the teacher. encouraged students to discuss their own rights as well as the rights of other with467
their peers.468

She then encouraged students to share ideas about how they would describe or teach others about Article469
18, and students came up with ideas about how to implement these lessons in other classrooms and share about470
Article 18 through videos and media. L.471

21 –Lebanon472

Empathy was also noted in the survey results. Initial pre survey responses to scenarios in many questions reflected473
students’ desire for retribution, fear of others, desire to remain separate, and disinterest in standing up for others474
when they are attacked or discriminated against.475

The initial responses also exhibited a general inability to dialogue, which is an important factor heightening476
fears and tensions among different communities.477

Lack of understanding in situations has been an important factor in the cycle of intolerance and contributed478
to hostility and violence, and susceptibility to the ideas that lead to extremism. Students’ marked growth in479
empathy to others reflected in the highly significant changes between the pre and post survey, coupled with the480
behavioral changes exhibited in their ability to dialogue and mitigate tensions, even when personally offended or481
hurt. These are important indicators of the likelihood they will not respond out of fear and violence but with482
understanding and peace when faced with difficult challenges or extremist ideas.483

One teacher (K -Iraq) implemented lessons in a school for students from mixed religious and ethnic communities484
displaced by ISIS in northern Iraq. Prior to the lessons, students in the school had congregated with other students485
from their own religion, and there was a distinct separation between religious and ethnic groups. He was one of486
the teachers who had shared his concern in the training over whether students would be able to overcome their487
deep seated fears of one another, including the fear of retribution among Muslims, and fear of continued violence488
among the groups targeted by ISIS. However, during the lesson, the teacher was surprised and impressed by how489
open students were with one another.490

After the lesson, he noticed students started to engage with others who were different from them, both in and491
out of the classroom, which had not happened before. The lesson broke down huge barriers between students492
from different religious groups who were fearful of one another, particularly in the wake of ISIS. Following the493
lesson, some students returned to their homes, including one Yezidi boy who returned to Sheikan with his family.494
The teacher related how Muslims returning to the Yezidi area were being shot and killed and he had expressed495
his own fear that he would not be able to bring his family back to the area once the conflict ended. Therefore,496
he was amazed when Muslim and Christian students wanted to visit their Yezidi friend in his home, and asked497
the teacher if they could arrange a class trip to Sheikan.498

Throughout the program, this teacher observed his students become less violent toward one another. ”Following499
the events of ISIS in 2014, students were shocked and had negative ideas about others,” he said. ”They hated one500
another and wanted to retaliate against others with violence. Through the lessons we implemented with them,501
they changed their ideas. Now my students have a positive view about diversity of religions and they want to502
share with others.”503

22 e) Effect of Program in Displaced Persons504

Conceptual change was also measured in the schools for displaced persons to see whether students who had505
experienced violence and relocation were affected differently than those in other private or government schools506
(Figure 6). The data showed similar results in that statistically significant positive change was noted in classes507
in IDP schools where either the religion or gender or both were mixed. In those schools where there was only508
one religion and one gender less movement was noted. This may be due to the lack of opportunities for students509
to be challenged with new revelations and ideas by students with differing belief systems and ideologies.510

Volume XVIII Issue IV Version I ( A ) It was particularly interesting whether conceptual change in the schools511
for displaced persons where students had experienced violence and relocation was different than conceptual512
change in other private or government schools. The analysis showed similar results in that statistically significant513
positive change was noted in classes in IDP schools where either the religion or gender or both were mixed. In514
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25 CONCLUSION

those schools where there was only one religion and one gender less movement was noted. When all schools were515
analyzed together the groups that showed the least conceptual change were those with all one religion and all one516
gender (Figure 7). Again, this may be due to the lack of opportunities for students to be challenged with new517
revelations and ideas by students with differing belief systems and ideologies. Even though these homo geneous518
class showed negative or no change, teachers still noted that students made major changes in their thinking and519
in how they treated each other after the lessons, indicating more change than the quantitative data showed. It is520
possible that students overrated their conceptual level at the beginning or that conceptual change was occurring521
within a level that did not measure as statistically significant. Analysis of pre post results for the 259 IDP522
students in the Fall 2017 cohort indicated statistically significant gains with a p = 0.0001. The questions that523
showed the most change were questions 1, 2, 3, 6, and 9. This is consistent to results from all students in private524
and government schools. These particularly dealt with non-discrimination, conscience, and expression. This was525
consistent with other government and private schools.526

23 f) Inclusion of Religious Diversity527

Analysis reflected an increase in conceptual change about the concepts of human dignity and equality related to528
greater acceptance and inclusion of people belonging to different religions and beliefs living in their community529
throughout the program. This data was also reinforced in the observations made by teachers. For example, one530
teacher (S. -Lebanon) implemented a lesson among Christian students in a community with a significant Syrian531
refugee population. ”There is a group of Syrian refugees in the village who are Muslim, and the [Christian]532
students at the school did not often interact with them or include them,” she said. ”In fact, they would refuse533
to participate in activities together. After the lesson, we had a large celebration. My students wanted other534
children from the refugee Teachers also reported that lessons created an opportunity for students to apply the535
key concepts of human dignity and equality to discussions on other associated rights -including the rights of536
women and gender equality, individuals of different sexual orientations, and ethnic minority groups -in a safe a537
non-threatening environment. Many teachers reported this was the first time they heard their students speak538
openly and honestly about these often sensitive issues.539

Teachers observed that, as their students developed greater respect for their peers on the basis of their human540
dignity, they exhibited greater empathy for others regardless of gender, religion or ethnicity. This suggests that541
78% of students who experienced a second lesson exhibited greater understanding and respect for the rights and542
freedoms of people from different religions or beliefs. It also leads to the suggestion that students need to engage543
with the key concepts during repeated sessions over time. It is expected that while the average score on the544
second post test placed students in the Developed to Sophisticated level of conceptual understanding, as students545
engage in more lessons over time, they will continue this positive conceptual change movement.546

24 VII.547

25 Conclusion548

In 2016-2018 a total of 1161 students in Iraq, Lebanon, and Morocco participated in a rights based program that549
included lessons on freedom of religion or belief. Classes varied from all one religion and one gender, to mixed550
classes, either mixed gender, mixed religion, or both. Students ranged in age from 9 to 20 with an average age551
of 14.6 years.552

Lessons were based on Article 18 of the Universal Declaration of Human Rights and the International Covenant553
on Civil and Political Rights, and a pedagogy based on conceptual change theory. It used a pedagogy to promote554
key concepts inherent to universal human rights that lead youth toward a greater respect for the dignity of others555
and a greater appreciation for diversity of opinions and ideas. The key concepts included: human dignity, equality,556
nondiscrimination, the human conscience, the expression of beliefs, and the balance of rights and responsibilities557
that affect how rights may be limited or restricted in certain circumstances to protect the rights of others.558
At the same time, the program challenged long held and embedded ideologies, misconceptions, and fears in559
a way that many other programs do not. Perhaps the most significant finding of this program is that all of560
these developments were achieved without addressing the content of religious education or undertaking broad561
curriculum reforms. Moreover, students in diverse education settings and in diverse cultural, historical and562
political contexts experienced similar statistically significant conceptual change and development in their respect563
for the rights of others. The program can easily be adapted to a variety of environments and local contexts. In564
addition, the program can be integrated into any subject area as we have seen, not restricted to religion classes.565

Significant statistical conceptual change was measured in aggregated data for each cohort with a p’s between566
in the Spring of 2017 to 0.0001 in both the Fall of 2017 and the Winter of 2018 indicating a positive conceptual567
change.568

This change was measured against the conceptual change continuum that measured student knowledge,569
attitudes, and beliefs from Naïve to Intuitive/Developing, to Developed, to Sophisticated. Collectively students570
did not reach the Sophisticated level, although individual students scored in this level on specific questions. Most571
students moved from the Naïve and Intuitive levels into the Developed levels. However, movement in a positive572
direction within one level was also noted.573
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Classes that were composed of a mixture of religions and/or gender showed greater growth than those where574
all students were the same religion and same gender. This suggests that the makeup of the class may allow for575
greater challenging of divergent ideas and ideologies, leading to greater chance for conceptual change. This same576
pattern was found in schools comprised primarily of displaced persons.577

Students’ perceptions of and behavior toward one another were transformed. Rather than forming their ideas578
or actions according to biases, misconceptions, or fears they had about others, they responded to one another579
with empathy and respect. Evidence of the development of empathy was noted in both the responses to the580
survey and the anecdotal evidence from the teachers. Students scored at higher conceptual change levels that581
expressed that they Volume XVIII Issue IV Version I ( A )582

would support another student’s right to express their beliefs even if the student believed differently. Examples583
were expressed of students reaching out to refugee students and embracing students who they previously feared584
or mistrusted. This also included a decrease in specific incidents of violent retribution.585

Overall, the program showed significant positive results with students showing increased appreciation for586
the rights of others, inclusion of religious diversity, and the importance of human dignity. The program has587
demonstrated that rights-based education can influence significant social developments in a short period of time588
where curriculum reform and broad coalition efforts could not. It can be applied to any cultural, political, or589
social framework -in the Middle East and North Africa and more broadly around the world.590

26 Implications591

Through intensive teacher training and development of teaching resources for students, educators in various592
settings can prepare youth for a diverse and pluralistic world, strengthen their resilience to extremist ideas, and593
ensure greater protection of the rights of all people. The program has gained interest by educators and officials in594
additional countries, including Jordan, Saudi Arabia, and the United States. The Ministry of Education in the595
Kurdistan Regional Government of Iraq issued a letter of intent to partner with Hardwired to train its teachers596
to promote greater respect for the dignity and rights of all Iraqis through the new religious education curricula597
and distribute activity books promoting these values to 1.8 million students in the region.598

Since results suggested that the most conceptual change occurred in mixed classrooms (gender and/or religion),599
it may be important to find ways for teachers in very homogeneous classes to collaborate with a class that has600
more diversity so that students can exchange ideas and challenge one another. Since some of these schools were601
remote, it may require investigating ways to use technology as a vehicle to engage different groups.602

Further work in the area is expected to provide longitudinal data that will help us gain greater understanding603
of the effects of the rights based curriculum. It is also important to continue to investigate the effect on604
specific situations such as the integration of children who were indoctrinated into violence by ISIS and who605
are now returning to schools and communities in the region. It is also important to implement and test the606
curriculum in other countries outside those in the midst of violent situations but where the roots of intolerance607
and misconceptions exist. 1 2
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608
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26 IMPLICATIONS

2

Spring 2017 The two-tailed P value is less than 0.0012
Fall 2017 The two-tailed P value is less than 0.0001
Winter 2018 The two-tailed P value equals 0.0001

Figure 19: Table 2 :
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Year 2018
9
Volume
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CC Level 1 (Naïve) 2 (Intuitive) 3 (Developed) 4 (Sophisticated LESSON ONE LESSON ONE Pre N Post 17 N 43 10 264 199 347 445 0 0 LESSON TWO LESSON TWO Post 18 N 2 48 122 0 CC Level PRE Post Post -Global Jour-
nal of Human
Social Science

1 7% 2% 1%
2 40% 30% 28%
3 53% 68% 71%
4 0% 0% 0%
Data from the second lessons teachers
conducted in Winter 2018, although fewer classes in all,
indicated similar results. Students demonstrated
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Figure 20: Table 3 :
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significant conceptual change on all questions,
especially by progressing from the Intuitive to
Developed level of understanding and moving out of the
naïve and intuitive conceptual change categories. Finer
analysis within each category also showed movement.
That is, while a student may have stayed within Category
2, they, for example, moved from a 2.0 to a 2.6
indicating movementin conceptualchange
understanding.

Figure 21: Table 4 :
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