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The Evaluation of the Educational Project in
Students with Special Educational Needs (Sen)
in Regular School

Thanopoulou Athanasia Med

Summary- The assessment of the educational project has
occupied the researchers of educational evaluation in the last
decades in general education as well as in special education.
The necessity of teacher evaluation is aimed at their
professional improvement and the qualitative upgrading of
their role in the context of co-education (parallel support and
integration of departments) of children with Special
Educational Needs (SEN) in the general school. The aim of
this research proposal is to investigate the attitudes of
teachers towards the evaluation of their work in the context of
co-education of students with SEN and without SEN, but also
to establish the relationship that exists between the evaluation
and the improvement of their educational work.
Keywords:  assessment,  teachers,

drunkards with special educational needs.

co-education,

L. [NTRODUCTION

n recent years, special education in public education

has been implemented in a scientific and organized

manner, while it has now become mandatory
according to law 3699/2008. As it follows from this law
on special education, the difference between students
with Special Educational Needs (SEN) and students
without SEN. in a normal school it is found in the
existence of a serious learning difficulty or some
psychopathology or motor difficulty on the part of the
students (ABavaciadng, 2001). This results in the
emotional load and pressure that special education
teachers receive being intense. The degree of
responsibility they have is great given that special
education students are often unable to perceive
dangers and protect themselves. This means that the
teacher is constantly alert and ready (Koopidov, 2005).
Of course, teachers who have to face such difficulties,
the question arises as to whether they have training in
this subject. Now that special education has begun to
develop in our country, there is a question of organizing
and improving the effectiveness of the education of
these individuals and the characteristics of educational
practice (Novtoog, 2001; Adams et al., 2016). The
present research is part of this effort, which seeks to
investigate the attitudes of teachers towards the
evaluation of their work and to find the relationship that
exists between the evaluation of the educational work
and its improvement.
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The purpose of the research is to investigate the
attitudes of special education teachers towards the
evaluation of their educational work, and also to
investigate the relationship that exists between the
evaluation and the improvement of their educational
work in the context of the co-education of students with
and without SEN.

The research questions of this research are:

A) What is the attitude of the teachers regarding the
evaluation of their educational work (Positive -
Negative)?

B) What is the relationship between the evaluation of
teachers' work and the improvement of their
educational work in a class with students with SEN?

The educational research of the last decades
has highlighted the need for the co-education of
students with SEN. in the general school together with
the other children, giving the possibility to smoothly
integrate these children into the school community
(Voros, 2000). This position leads to the view that the
work of teachers with students with SEN. in the general
school it is charged with a more complex role, which
makes the need for evaluation imperative in the
educational work. From the review of the literature, it
was found that there are researches related to this topic
which, however, do not cover several aspects of the
topic, so it is considered appropriate to investigate the
teachers' attitudes towards the evaluation and also the
possibility of improving the project through the
evaluation (Anuntporovioc, 1999; Evctabiov, 2018).

Through the evaluation of the educational work,
it is sought to make judgments and findings about the
functioning of the educational process, educational
policy, educational programs, school textbooks, the
teacher and the student. In this sense, assessment is
part of the whole of education. Research results show
that the implementation of evaluation leads to an
improvement in the quality of their work, to changes
and innovations, to feedback, self-awareness and
responsibility of teachers (Anuntpomoviog, 1999;
Evotabiov, 2018). We also find the achievement of
students, the highlighting of teachers' weaknesses and
their support in educational programs, enhancing the
professional prestige, the quality of the work and the
effectiveness of the educational system (Bwpdg, 2000;
Adams et al., 2016).
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This study will explore teachers' attitudes
towards assessment. In particular, it will study the
positive and negative attitudes, feelings and behaviors
of teachers for evaluation. A second element he will
study is the relationship between evaluation and
improvement. Specifically, we will emphasize the quality
of the educational work, the personal and professional
development of the teacher, the strengthening of the
pedagogical relationship between teachers and
students with SEN, the highlighting of mistakes and
weaknesses and their treatment, as well as the
development of a climate of mutual respect and trust in
the classroom, but also the help of students with SEN.
to the right to education and participation in the school
community as equal members.

I1. THEORETICAL PART

a) Literature review

The attitudes that teachers have towards the
evaluation of their work in relation to the teaching of
children with SEN. in a regular school, they split into two
directions. One direction is positive and the other is
negative. The evaluation affects the functioning of the
education in terms of the quality of the project, the
difficulty of achieving the educational goals for the two
categories of children and their training in special
education, the personal and professional development
of the teacher, the strengthening of the pedagogical
relationship, the marking of weaknesses and mistakes
and an effort to eliminate them, as well as the
development of a climate of mutual respect and trust of
teachers and students with or without SEN.

The attitudes of teachers towards assessment
has occupied the educational community for decades,
especially in the sensitive part of education which is
special education. In most European countries, the
quality and evaluation of educational work are
considered as two interdependent concepts and as a
basis for educational practices (Angelidis, 2004). It is a
parameter that controls the reliability of the educational
system, planning, organization, operation of schools,
the effectiveness of educational planning and the
implementation of educational policies.

Evaluation has been applied in recent decades
in many European countries with the aim of improving
the quality of educational work through the activation
and conscious functioning of teachers (Zovyavéing et
al., 2007). In this way, the school unit creates conditions
for innovations, reconstruction and formation of
educational practices.

The evaluation of the educational project has a
systemic character, since it is directly related to all
aspects of education. Research reports that assessment
has a feedback role contributing to the improvement of
teaching practice, to the understanding of weaknesses,
needs and motivations for self-improvement (Aovkoag,
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1999). The necessity of the evaluation can be seen from
official institutional frameworks such as the law
2986/2002, through which it tries to find application and
ways of implementation in educational practice, in the
context of the co-education of children with SEN. in
regular school.

The educational work concerns the result of the
teaching work and the products of the educational
system. Teaching tools, equipment, teaching methods,
all actions and efforts of the teacher creating a
pedagogical relationship with all students are
approached through the provision of evaluation with the
aim of improving them (Mnraydxng, 1999).

From the institutional framework 3699/2008 we
can establish the mandatory implementation of the co-
education of students with SEN in a general school for
primary and secondary education, but also for the more
general education of children with special needs from
the Special Vocational Education and Training
Laboratories and the Diagnostic and Counseling
Support Centers. In this way, educational services are
provided to students with disabilities and identified
educational needs from a team of various specialties
(Kapaywivvn, 2018).

From the research results, it appears that
teachers are suspicious and skeptical of the institution
of evaluation. This arises because of the lack of
meritocracy that exists in the administration, by whom
and how the evaluation will be done. The teachers'
attitudes and feelings appear as pressure, stress and
control of the educational work, having to deal with both
cases of children. It limits pedagogical freedom leading
to a reduced performance of their work (Avdpéov, 2003).

The improvement of educational work through
assessment is commonly accepted by many
researches. Specifically, it contributes to the quality of
the project, to personal and professional development,
providing the opportunity to deal with other aspects of
education, such as special education (Bepepn, 2003). It
strengthens relationships of trust and respect among
the actors of the educational community, identifying
weaknesses and mistakes, thereby creating conditions
for improvement (Bepefn, 2003). With the evaluation,
teachers will become aware of the functions of
education and their role, cultivating co-responsibility and
self-commitment, giving the possibility for a smooth and
fair education for children with SEN (Kapayiévvn, 2018).

The synthesis of the results of other research
shows the suspicious attitude of teachers towards
assessment. In the work of Xadepevaxov (2005) we find
that the evaluation is important because in this way we
will discover the personal criteria that each teacher has
for the evaluation and through them we will be able to
understand how he accepts the plans for its
implementation. Although it is legally institutionalized
(2986/2002), in the last 3 decades no evaluation has



been done at the two levels of education and the
teachers have no experience of evaluation programs.

After evaluating students and the education
system, teachers should also be evaluated. The
teachers' attitudes towards this process have two
directions. The first appears to be positive from the
teachers' point of view, considering that evaluation is the
means that ensures meritocracy, activates all the factors
of the educational community, cultivates the climate of
mutual respect and trust (Aywxin, 2003). It shows the
educational hierarchy in a specific way as well as the
fields of interventions. According to Afavactadn (2001)
"... evaluation works as a motivation for improvement for
teachers" (p. 146). It leads to the discovery of real needs
of the teacher and can form the basis of their work in
this difficult part of special education education.
Through evaluation, the teacher can assume his share
of responsibility, while at the same time the possibility of
offering adequate educational services is ensured
(Kapatlid - Zrovid, 1999; Kapaydvvn, 2014).

The second direction concerns the teachers'
negative attitudes and criticisms of the assessment.
Many consider that evaluation is the means that exerts
stress, pressure, limits the pedagogical freedom of the
teacher, leading the teaching work to a reduced
performance, taking into account the difficulties of
students with SEN (Xodepevaxov, 2005). Still, there is
the fear of the non-meritorious and objective criteria of
those who will be chosen to evaluate (Mavpoyidpyoc,
2002; Xraocwodg, 2020). Another element that has
been criticized is the dependency relationships created
between evaluators and teachers affecting the
educational community and creating conditions of
stress. The definition of the criteria combined with the
lack of dialogue makes teachers cautious (Zovyavéing
et al.,, 2007). A landscape of doubt and suspicion is
created for their assessment.

Regarding the relationship between evaluation
and project improvement, research shows that the role
of evaluation is important. Evaluation contributes to
upgrading and improving the quality of the educational
process. In this way, changes and innovations are
promoted, the feedback and self-awareness of teachers
is strengthened (Iacwapdnc, 1994). The development of
teachers' responsibility and initiative strengthens their
pedagogical freedom and improves the performance of
students with or without SEN.

The possibility of pointing out and correcting
mistakes, weaknesses and shortcomings of the teacher
will contribute to the development of a climate of
trust, cooperation and mutual respect between students
and teachers and will lay the foundations for a
proper pedagogical relationship (IMomactopdg, 2001;

Kapayavwn, 2014). Finally, it strengthens the
mobilization of teachers' interest in school matters,
resulting in  their systematic work, their active

participation and taking initiatives for planning the

educational work within the school community (Bepefn,
20083).

We appreciate that if the teachers, the
education officials and all the actors of the educational
community want it, considering that this is an integral
element of their work, they can contribute so that the
evaluation acquires the form of a fruitful process, thus
activating all its actors educational community and
highlighting designs that will open new fields in special
education.

[II.  METHODOLOGY

The present study is a descriptive review of
teacher evaluation in the context of collaborative
learning. We will investigate the positions of the teachers
for the evaluation of their educational work.

a) Data analysis - results

i. Objectives
As previously mentioned, the main objective of
this work is to determine the intervention of the
evaluation of teachers with the aim of improving their
educational work, as well as the investigation of the
positions of teachers in relation to the evaluation of their
work in the context of the co-education of students with
special educational needs and without special
educational needs, but also to establish the relationship
between the evaluation and the improvement of their

educational work.

— to establish the advantages and disadvantages of
the educational project through the evaluation.

— 1o offer feedback to teachers.

— to take the form of a fruitful process thus activating
all the actors of the educational community and
highlighting designs that will open new fields in
special education.

Based on the above objectives, the hypotheses
are as follows:

Hypothesis 1: Teachers emphasize the need to
implement the evaluation of the educational project.

Hypothesis 2: The support of the educational process
through evaluation is a factor that contributes to the
improvement of the educational work.

Hypothesis 3: The implementation of the evaluation
does not limit the pedagogical freedom of the teacher.
i. Sample

The sample, for the present research question,
consisted of secondary general education teachers in a
provincial town in the Peloponnese, in Greece. 50
teachers participated, 10 men and 40 women with
experience in special education, 30 teachers from all
over the world. Finally, teachers have a bachelor's
degree, a smaller proportion have a master's degree,
and none have a doctorate.
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1. Sample distribution according to sex
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2. Sample distribution according to years of previous servise

3. Sample distribution according to education
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ii. Instrument

For the research question we select the
questionnaire with which we will collect the information
that will be given to us by the respondents. Questions
will be closed-ended and individuals will be asked to
answer by selecting a number from the five. Completing,
encoding and analyzing data will be easier. Also, with
the questionnaire, subjects are given the opportunity to
answer all in exactly the same frame of reference.
Participants were asked to complete an anonymous
questionnaire that included 10 closed-ended questions
from which teachers were asked to choose one of the
suggested options. The questionnaire refers to teachers'
views towards the evaluation of their educational work
and What is the relationship between the evaluation of
the teachers' work and the improvement of their
educational work in a class with students with special
educational needs. The time required to complete it was
15 minutes and it was completed at the end of the
course. The questionnaire is listed at the end of the text.

The type of questions will be of the closed type
and will be the scale graded from the negative point to
the positive and will be asked by the subject of the
survey to choose one of the five.

iv. Procedure
The method of questioning will be done by
visiting the researcher in a group of people, that is, at
school. So, we seek to involve many people in the

research in a minimum of time and at the same time. We
also have the possibility of clarification and more
information to solve questions that may arise during the
completion of the questionnaire.

v. Analyses conducted

Data analysis:

The analysis of the data was descriptive to see
the frequency in the teachers' answers and the
percentage in each answer.

The following analytical tests were conducted
with the SPSS (v.23) statistics package:

— A descriptive study of all the items in the
questionnaire (measures of centrality - mean), and
dispersion (standard deviation).

— A descriptive study of all the items in the
questionnaire (measures of centrality -mean), and
dispersion (standard deviation).

— An analysis of variance to verify the existence of a
relationship between the 3 dimensions of the
questionnaire and the independent variables:
gender, and academic year.

— The relation between the dimensions that comprised
the questionnaire were verified with bivariate
correlations.

— ANOVA, t-test, post-hoc analysis was performed.

The Pearson Ratio was calculated, as well as
Cronbach's Alpha, to show reliability.

IV. RESULTS

a) Descriptive study

Initially, the following tables give a picture of gender, studies, previous service in general and special school

and the participation of teachers in training programs.

Table 1: Distribution of a sample based on gender and on the qualifications.

Frequency | Percent | Valid Percent | Cumulative Percent
WOMEN 40 80,0 80,0 80,0
Valid MEN 10 20,0 20,0 100,0
Total 50 100,0 100,0

Specifically, the percentage of men is 20% and of women 80% (Table 1). The qualifications are 100%
Higher Education Institutions and 0% Technological Institutions (Table 1).

Table 2: Sample distribution based on the master's degree and doctoral details.

Frequency | Percent | Valid Percent | Cumulative Percent
Masters Degrees 30 60,0 60,0 60,0
Valid Higher Universities 20 40,0 40,0 100,0
Total 50 100,0 100,0

From the data we have gathered we can see
that a large part of the sample has not done
postgraduate studies. Specifically, the 31,5% of
teachers hold a master's degree, while 6,5% have not
done postgraduate studies (Table 2). Regarding the

answer for obtaining a doctorate, we find that none of
the respondents in the sample have a doctorate.
According to the data we collected we find that 100%
have not completed doctoral studies (Table 2).
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Table 3: Distribution of a sample based on teaching experience in general schools.

Frequency | Percent | Valid Percent | Cumulative Percent
5-10 years 15 30,0 30,0 30,0
11-15 years 10 20,0 20,0 50,0
Valid 16-20 years 10 20,0 20,0 70,0
21-25 years 15 30,0 30,0 100,0
Total 50 100,0 100,0

Regarding the years of previous service in the 20%, from 16-20 years 20% and from 21-25 25%
general school, we can find that from 5-10 years the (Table 3).
percentage is 30%, from 11-15 years the percentage is

Table 4: Sample distribution based on teaching experience in special schools.

Frequency | Percent | Valid Percent |Cumulative Percent
1-5 years of experience 45 90,0 90,0 90,0
Valid no experience 5 10,0 10,0 100,0
Total 50 100,0 100,0

According to Table 4, we find that several from 1-5 years, 90% of the sample seems to have
teachers have worked in special schools. Thus, the experience in special education (Table 4).
percentage of experience in special education ranges

Table 5: Sample distribution based on special education training.

Sex Questions Men Total | Women | Total Total
Yes 0 0% 0 0% 0%

No 0 0% 0 100% 100%

Total 10 0% 40 100% 100%

In this table we can see that the 100% have not attended training seminars in use of Social Welfare Robots
in children with autism (Table 5).

4. Sample distribution according to the teachers' answers
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In this section, a descriptive analysis of the
answers given to all teachers will be presented for each
question. Each question is given a table with the
teachers' answers in descending order.

To the question 1 «The evaluation of the
educational work of the Teachers offers the possibility of
feedback to the teachers », we find that 50% of teachers
that they agree, the 40% that they totally agree and the
10% that they neither disagree nor agree. There is no
answer to the totally disagree and | disagree (percent
0%).

To the question 2 « The evaluation of the work
of education is a means of ascertaining advantages
and disadvantages of the educational system », most of
the teachers in the sample at 56% agree, 22 teachers
with 44% totally agree. There is no answer to the neither
disagree nor agree, totally disagree and | disagree
(percentage 0%).

To the question 3 « The evaluation of the
educational project offers the possibility of an objective
assessment of the educational project », the choice
"totally agree" of 28 teachers at a rate of 56% prevails,
followed by the option "agree" with 22 teachers at a
rate of 44%. No answer is given to the options neither
disagree nor agree, totally disagree and | disagree
(percentage 0%).

To the question 4 « The permanence of newly
appointed teachers and the recruitment of substitutes
must be linked to the results of the evaluation », 80% of
teachers 40 of the total prefer the “totally agree”, while
10 teachers, the 20%, shows preference in answer ‘I

agree”. No answer is given to the options “neither
disagree nor agree”, “totally disagree” and “| disagree”
(percentage 0%).

To the question 5 « The evaluation of the
educational project limits pedagogical freedom» the
preference of 35 teachers reaches 70% in the “l agree”,
while “totally agree” is preferred by 15 teachers in 30%.
The options “neither disagree nor agree”, “totally
disagree” and “| disagree” are not selected (0%).

To the question 6 « The role of the teacher in
special education is more complex and demanding than
in general education » out of 50 teachers, 40 prefer the
answer about of “Totally agree” 80%, while 10 of the
total prefer “I agree” at a rate of 20%. The options
“neither disagree nor agree”, “totally disagree” and
“| disagree” are not selected (0%).

To the question 7 « The results of the evaluation
must be made public, influencing the professional
development of teachers » most of the teachers in the
sample at 56% prefer the answer “| agree”, the sample
at 26% state that the “totally agree”, while the 18% state
that the “neither disagree nor agree”. No answer is given
to the option that “totally disagree” and “I disagree”
(percentage 0%).

To the question 8 « Evaluation can take the form
of a fruitful process thus activating all the actors of the

educational community and highlighting designs that
will open new fields in special education » most of
the teachers in the sample at 64% prefer the answer
‘| agree” and the 36% state of the “totally agree”. The
options “neither disagree nor agree”, “totally disagree”
and ‘| disagree” are not selected (0%).

To the question 9 « If it is possible to avoid the
assessment, so | will do » the choice “I disagree” of 32
teachers at a rate of 64% prevalils, followed by the option
“totally disagree” with 18 teachers at a rate of 36%. No
answer is given to the options “neither disagree nor
agree”, “I agree” and “totally agree” (0%),.

To the question 10 « | have confidence in my
abilities as an Educator » we can see that the out of
50 teachers, 36 prefer “| disagree” in percentage 72%,
While 14 of the total prefer “totally disagree” at a rate
of 28%. No answer is given to the options “neither

disagree nor agree”, “l agree” and “totally agree” (0%).

Pearson's Correlation Coefficient

The Pearson Correlation Coefficient is a
numerical measure or indicator of the magnitude of the
correlation between two sets of values. Correlation tests
explain whether and to what extent changes in one
variable are related to changes in another variable.
(Gnardellis, 2009) The correlation coefficient (effect) of
the examined variables is r(50)=0.000, so there is a
positive correlation between the variables. This means
that the scale The evaluation of the educational work of
the Teachers offers the possibility of feedback to the
teachers correlates with the scale The evaluation of the
educational project offers the possibility of an objective
assessment of the educational project. The significance
level is less than 0.001, so the significance level
p <0.001, an association is observed. (r (50)= 0.000,
df= 50, p < 0.001).

ANOVA

In order to check whether the mean values of a
quantitative variable differ between the categories of a
qualitative variable, when it has more than two
categories, you use One-Way ANOVA. The Levene Test
of Equality of Error Variances shows whether the
variances are equal, in this case for the scale The
evaluation of the educational work of the Teachers
offers the possibility of feedback to the teachers and
the teachers' seniority, it gives the level of significance
p < 0.05. Consequently, it is true that there is a
significant difference between the dispersions. While
from the ANOVA table there is a statistically significant
effect between the variables, p=0.000<0.05.

The Levene Test of Equality of Error Variances
shows whether the variances are equal, in this case for
the scale The evaluation of the work of education is a
means of ascertaining advantages and disadvantages
of the educational system and the teachers' seniority,
gives the level of significance p < 0.05. Consequently, it
is true that there is a significant difference between the
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dispersions. While from the ANOVA table there is a
statistically significant effect between the variables,
p=0.000<0.05.

In the post hoc table, it is observed that in both
the 2 analyzed likert categories, it is observed that they
are significantly correlated with p-value= 0.000<0.005
in the years 5-10 and 21-25 years.

Comparing the question concerning The role of
the teacher in special education is more complex and
demanding than in general education, the Likert scale
was used to record the opinions, with high values
corresponding to disagreement and low values to
agreement (this results from the arbitrary coding that we
gave) in relation to gender. The first table contains the
averages and standard deviations of the values of the
dependent variable of the two groups (men-women). In
the second table the first row refers to the Levene test
for equality of variances. Depending on the significance
value of this test we accept the assumption of equal
variances or not (here the power of the assumption of
equal variances is 0.000, less than 0.05 so we do not
accept that the variances are equal. Therefore we
check the significance of the t-test in first line. Also,
it was observed that there is no statistical significant
relationship, as shown in the tables P-value=
0.080>0.05, so they are not significantly correlated with
each other.

The correlation coefficient (effect) of the
examined variables is r(50)=0.000, so there is a positive
correlation between the variables. This means that the
scale <<more time should be devoted to children with
autism in the school curriculum playing with the
robot>> correlates with the scale of question 7. The
level of significance is less than 0.001, so the level of
significance p <0.001, correlation is observed. (r (50)=
0.000, df= 50, p < 0.001).

The correlation coefficient (effect) of the
examined variables is r(50)=0.000, so there is a positive
correlation between the variables. This means that the
scale of question 9 is correlated with the scale of
question 10. The significance level is less than 0.001, so
the significance level p <0.001, a correlation is
observed. (r (50)= 0.000, df= 50, p < 0.001).

Comparing questions 9 and 10 regarding which
the Likert scale was used to record opinions, with high
values corresponding to disagreement and low values
to agreement (this results from the arbitrary coding we
gave) in relation to the level of education. The first table
contains the averages and standard deviations of the
values of the dependent variable of the two groups
(men-women). In the second table the first row refers to
the Levene test for equality of variances. Depending on
the significance value of this test we accept the
assumption of equal variances or not (here the power of
the assumption of equal variances is 0.000, less than
0.05 so we do not accept that the variances are equal.
Therefore we check the significance of the t-test in first
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line. Also, it was observed that there is a statistical
significant relationship, as shown in the tables
P-value=0.000<0.05, so they are significantly correlated
with each other.

To calculate the reliability of the questionnaire,
the Cronbach Alpha coefficient was examined, which
studies the degree of internal consistency in which all
the elements of a cumulative scale measure the same
product, i.e. whether the specific questionnaire can be
used as a tool for measuring the goals for which it
was created. (Gnardellis, 2009) The reliability of the
scale regarding questions 7, 8, 9 and 10 was calculated
by the Cronbach alpha coefficient. From the Reliability
Statistics table we have that Cronbach's coefficient is
satisfactory (0.874). So the 4 questions of the
questionnaire satisfactorily compose a scale.

The reliability of the scale regarding questions
1,2,3,4,5 and 6 was calculated by the Cronbach alpha
coefficient. From the Reliability Statistics table we have
that Cronbach's coefficient is satisfactory (0.880). So the
6 questions of the questionnaire satisfactorily compose
a scale.

V.  CONCLUSIONS

One of the most important effects received by
education in the last decades has been the demand for
inclusion, integration and co-education of children with
special needs in the usual educational processes.
Nowadays, the dominant view is that the school and the
teacher have the obligation to educate all children with
or without learning difficulties together. The acceptance
of this point of view led to an evolution of education
programs in the common school and their co-education
in the same classes as children of their age.
Participation in education is a democratic process.

The success of the institution of inclusive
education depends on many and important factors:
among them are the needs of students with SEN and
disabilities, the parents of children with and without SEN
and disabilities, the logistical infrastructure and others.
However, one of the most important factors for the
success or failure of the co-education of children with
and without SEN and disability has been proven to be
the role of the teacher's attitude, because this can
influence the students in his class, colleagues, parents
(Hegarthy, 1994; Xtaowdg, 2020). The issue of teachers'
perceptions of co-education was and is the subject of
intense reflection and has been systematically
investigated by many researchers. Both positive and
negative views of teachers on co-education are an
important research topic and it is widely accepted that
the successful implementation of co-education
presupposes the positive attitude of teachers towards it
(Avramidis & Norwick 2002:129). Positive attitudes of
teachers can lead to a more positive approach to
teaching students with disabilities or special educational



needs in mainstream school (Jansma, & French, 1994).
The differentiation that takes place in an inclusive
context aims to benefit all students as well as the quality
of the teaching practice. It requires teachers to reflect
both on the knowledge they provide to students and on
the very process of constructing knowledge (Zaviov -
Z13épm et al., 2004).

From the results of the research, it appears that
teachers are suspicious and skeptical of the institution
of evaluation. This arises because of the lack of
meritocracy that exists in the administration, by whom
and how the evaluation will be done. The teachers'
attitudes and feelings appear as pressure, stress and
control of the educational work, having to deal with both
cases of children. It limits pedagogical freedom leading
to a reduced performance of their work.

The teachers' attitudes towards this process
have two directions. The first appears to be positive from
the teachers' point of view, considering that evaluation is
the means that ensures meritocracy, activates all the
factors of the educational community, cultivates the
climate of mutual respect and trust (Ayioxdy, 2003). It
shows the educational hierarchy in a specific way as
well as the fields of interventions, the evaluation works
as a motivation for improvement for teachers. It leads
to the discovery of real needs of the teacher and can
form the basis of their work in this difficult part of special
education education. Through evaluation, the teacher
can assume his share of responsibility, while at the
same time the possibility of offering adequate
educational services is ensured (Kapatlid — Ztovld,
1999).

The second direction concemns the teachers'
negative attitudes and criticisms of the assessment.
Many consider that evaluation is the means that exerts
stress, pressure, limits the pedagogical freedom of the
teacher, leading the teaching work to a reduced
performance, taking into account the difficulties of
students with SEN (Xadepevdxov, 2005). Still, there is
the fear of the non-meritorious and objective criteria of
those who will be chosen to evaluate (Mavpoyimpyog,
2002). Another element that has been criticized is the
dependency relationships created between evaluators
and teachers affecting the educational community and
creating conditions of stress. The definition of the criteria
combined with the lack of dialogue makes teachers
cautious (Zovyavéing, et al.,, 2007). A landscape of
doubt and suspicion is created for their assessment.

BIBLIOGRAPHICAL REFERENCES

1. Ayyedidng, II. (2004) O poéhog TOV GKIOYPAPHCEDVY
ot Peltioon tov oyoreiwv, ETiotiues e Aywyng, 2,
45-58.

2. Ayuxin, X.  (2003) A&ordoynon:  Eieyktuh
Awdikacio 1 ovolaotiky Asttovpyia, Aspects, 72, 41-
43.

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

Adams, D., Harris, A. & Jones, M.S. (2016).
Teacher-Parent Collaboration for an Inclusive
Classroom: Success for Every Child, Malaysian
Online Journal of Educational Sciences, Vol. 4, No.
3, pp. 58-72.

ABavaciddng, X. (2001), Ta exTaidevtid ovvoikdza
Kot 1 alioloynon v exladevtikey 1982-2000. Zto
I'., Mrtaydxng (. €kd.) A&oAdynon exTadenTIKOV
Tlpoypoppdtov Kot oyoleiov (c.146-153). Abnva:
Meraiypo.

Avdpéov, A. (2003) Téoeig kot Tpoceyyices yo mv
afloloynon omv  exaidevon, H  Aéoyn v
exTlardevtikav, 30, 20- 23.

Bepef, A. (2003) H copfor Tov ekmatdevtikod oty
afordynon kot Peltioon Tov EKMTASELTIKOD  TOV
épyov, H Aéayn twv exlardevurav, 30, 23-26.

Bopdg, @. (2000) A&ordynon g a&ordynong omyv
ekmtaidevon, Pilotoyikn, 70, 66-67.
Anunrponovrog, E. (1999), Exntoudevtirn A&ioldynon -
H A&oloynon e exMaidevons kol tov eKTIALOEVTIKOD
Epyov. Abfva: T'pnyopne.

Aovkag, X. (1999). Mowwtrta kot a&lordynon otnv
eKMAIOEVOT. XUVOMTIKY)  E€PEVVNTIKY  EMIGKOTNON.
EmBeapnon exroudevurawv Gsudrov, 1, 172 — 185,
Evotabiov, M., A. (2018). H diayvwon, n Acioidynon,
n Exmoidevon twv Atouwv ue Avomnpio omyv EAldda
ko o Ayovos e Zvumepinmriky  Exmaidevon.
®cocorovikn: Exdooeig Tpaonpo.

Zovyavélng, A., Ko®etlomoviog, K., Zogpov, E.,
Todeog, B. (2007). A&woidynon To ekmoidevtikov
épyov. Embewpnon exmoudevtikod épyov, 13, 135 —
151,

Kapaywavwn, TI. (2014). Npohoyog otnv EAAnvikn
¢kdoon twv C. Barnes, M. Oliver & L. Barton:
Ymovdég yw v Avommpio kot TMowdoywywkn g

‘Evtaéng. Zto

Bames C., Oliver, M. & Barton, L. (Emp. T.
Kapayiavvn). Ot omovdég yur tqv  avoammpio. onpepo.
Abnva: Exdooeig Enikevrpo.

Kapayidvvn, . (2018). Map&iopdg, avamnpio wot
ekmaidevon. Tetpadia Mopéiouov, 1y, 6, 6. 145 — 156.
Kapatlib-Zrovio, E. (1999). ZyoMK|
aroterecpoTikéTTo — Mio cuykpitiky  Oucovopukn
[pocéyyion. Mévropag, 1, 49-76.

Kooootakng, M.  (2003).  A&wldéynon  tov
EKTOOELTIKOD EPYOV KOl TOV EKTAOEL-TIKOV. H Aéayn
v exmordsvtixov, 30, 3-8.

Kooowotakng, M. (1992). To aitnpo g avItkeWevikng
a&loAoynong Tov  EKMmOL-0gVLTIKOD épyov Kot TO
wpoPApata tov. A&ioioynon tov Exmoidevtinod Epyov
- Baoikn kotdption ko1 emudppmaon twv eEKTOIOEVTIKDY,
46-70. AOqva: Exdotikog Oupthog Zvyypagéov —
Koadnyntov.

Koouidov, X. (2005). [oiétnro exmordevtikod Epyov
ko alrodoynon. ABva: EAnvucd Tpdppparo.
Mavpoyiopyog, I'.  (2002), A&woioynon  wov
exmauoevTiKov: N evapuovion tov Ilavoruouod. X1o. X.,

© 2023 Global Journals

Global J()urna] of Human-Social Science (G) Volume XXIII Issue II Version I E Year 2023



Global Journal of Human-Social Science (G) Volume XXIII Issue II Version I E Year 2023

20.

21.

22.

23.

24,

25.

26.

27.

Kérowag & T., Kappadiag, (emp.exd.) H a&ordynon
otV gknaidevon - Iolog, motov ko yioti (0. 139-149).
AbMva: Zafparoc.

Mmaydaxng, I'. (1999). Avalntdviag eAAnvikd mlaiclo
ocvnmong yww v o§loAdyn-on oty  ekmaidevon.
Exnaidevuxn Kowornra, 49, 20-27.

Novtoog, M. (2001) Exkmoidevtikol kot @ovidcpoto
a&ordynong, Exmaidevtiy Koworyra, 60, 24-29.
EoxéMng, I1. (2006). O exmaidevtikog otov adyypovo
xoopo. ABva: Torwdnto -I'. Aapdavoc.
Manmavooctaciov, K. & Moaravactaciov, E. K. (2005).
MebBodoloyia Exmoidevtixns Epevvog. Agvkmaoia.
Hanmactapdmge, A. (2001). A&oddynon tov épyov TV
ekmadevtikdv. Howdoyw-yixyy Embecwpnon, 31, 37-64.
Macwapdng, T1. (1994). Ipog £va cvotua a&lordynong
TOL £PYOV TOVL EKTOOEVTI-KOV. Néa [Taudeio, 72, 15-33.
Ytaowog, A. (2020). H eidiky exmaiocvon 2020 plus.
To o ovurepiinmurn § oMKy  ekmaidgvon oTO VEO
WHEIOKO GY0JEl0 pe wnelaxods mpwTodintés. Adnva:
Horalnonge.

Xoaidepevakov, X, (2005).  A&oAdynons  tov
EKTTOIOEVTIKOD  EPYOD  KOI  EKTOLOEVTUKOL, OO  THY
whevpa v  ekmoudevtikwv  A/Pobuias  ekmaidevons
Nouod Ocompwtio. [1dtpo: ATA®UATIKY Epyocio.

Nouor kou Ilpoedpiro. Arozayuoro

1.

Nopog: 2986/2002 — ®EK 24/13-2-2002: Opydvwon
TOV TEPLPEPELOKDV LINPeSL®V TG I1/8pag Ko A/Bpog
exmaidevong, a&loAdYNoN TOL EKTUOEVTIKOD £PYOV Kol
TOV EKTOUOEVTIKAOV KO GAAES SL0TAEELS.

Noépog: 3699/2008 - ®EK 199/A’/2.10.2008. Edikn
Ayoyn kor Exnmoidevon atopmv pe avamnpic M pe
E10KEG EKTTOOEVTIKES OVAYKEG.

© 2023 Global Journals



	The Evaluation of the Educational Project in Students with SpecialEducational Needs (Sen) in Regular School
	Author
	Keywords
	I. Introduction
	II. Theoretical Part
	a) Literature review

	III. Methodology
	a) Data analysis - results
	i. Objectives
	ii. Sample
	iii. Instrument
	iv. Procedure
	v. Analyses conducted


	IV. Results
	a) Descriptive study

	V. Conclusions
	Bibliographical References



